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ABSTRACT
The study examined factors that influenced career and programme choices
among senior high school students in the Ashanti Mampong municipality. The
population for the study was students from the public Senior High Schools in
the Ashanti Mampong Municipality. A sample of 2,642 students was selected
for the study. A multistage sampling procedures were used in the sampling
process namely, purposive, proportional and simple random sampling. A
descriptive survey was the research design adopted for the study. The
instrument used to collect data was the questionnaire. The data were analysed
using means and standard deviation while the hypotheses was tested using
independent sample t-test=wResults revealed thatwenvironmental factors,
institutional*factors, and personal characteristics influenced students career
choice and.choice of programmes at the tertiary institution. The study further
revealed that male and female students considered environmental factors,
institutional factors and personal characteristics whensmaking decisions about
their careers and programme to study at the tertiary institution. Based on these
findings, it “is recommended that educators and school counselloers should
focus on parents’ socio-economic status when counselling students on career
choices and pursuit of higher education. Again, the school management and
counsellors should ensure that students-get accurate and reliable information
about the tertiary institutions they are interested in, especially reliable

information on the programme of which they wish to pursue.
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CHAPTER ONE
INTRODUCTION

Choosing a career and academic programme at the senior high school
is like to choosing a path while at a crossroads. A chosen career and academic
programme, is one off the decision, which decides several aspects of a
student’s professional interests. A chosen career and academic programme can
influence a wide range of educational and post-educational goals, leading to
academic success, hardships or availability of job opportunities, as well as
affecting study continuity, defining academic satisfaction or dissatisfaction
and determining appropriate financial return and social status (Al-Rfou, 2013).
But what:factors influence students’ _career and academic programme among
students are-often challenging and rather elusive questions in the senior high
school that academics across various streams have been facing (Al-Rfou,
2013; Bowers, 1976).
Background tothe Study

Knowledge accumulation and application have become major factors
in, economicidevelopment. Hence, students’ choice and decision making in
higher.education has gained greater importance because higher education has
become competitive and market-driven. Higher education enables individuals
to expand-their knowledge and skills;-express their thoughts clearly, grasp
abstract concepts-and theories, and increase their understanding of the world
and their community (Villanueva, Vultur, Lee, Somasundaram, Fukunaga-
Kalabis, Cipolla & Santiago-Walker, 2010). The decision to enroll on the
courses of a higher educational institutions is extremely important in an

individual's life because it is based on acquisition of knowledge and skills
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from these institutions one’s future career to a good extent is being built.
Therefore, when making a decision regarding future university education,
individuals evaluate several alternatives offered by the world of market
(Villanueva et al., 2010). Choosing a university programme is one of the most
important decisions people make (Doyle & Gaeth, 1990).

According to Creed, Prideaux, and Pattton (2005), students may need
to develop various career goals and ambitions as they progress from senior
high school through university education and then into the workforce. This
occurs because there is a wide range of professional perspectives in today's
culture, and as a result, students have a significant challenge in defining their
career opinions. Students.maysbecome indecisive assaresult'of the challenge
of narrowing down such a vast range of viewpoints, leading to sadness,
anxiety, ‘maladjustment, and poorer life satisfaction. Concerns about a
student's “career life, according to Borgen and Heibert (2006), are a
complicated process including multiple aspects. Thistis because, due to the
dynamic character of today's culture, the lives of teenagers are always
changing. The sole concentration of schools on students' academic lives at the
expense of professional difficulties makes handling career. issues even more
difficult for pupils (Gati, ‘Kreusz.& Osipow; 1996). This is because students
may struggle to make.professional optiens if they lack the necessary skills and
information. As a result, schools are in the best position to influence students'
career and program objectives and expectations.

Schools can exert influence on the career and program choice of their
students through varied ways, mostly by organizing career and program

workshops (Diemer, 2007). Through such workshops, schools can impact on
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career choice and decisions of the students either directly or indirectly
(Kniveton, 2004). Teachers and counsellors can also engage students to find
out aptitude and abilities and how these can be used to assist students in their
career decisions. Dondo (2006) also suggested that the nature of the school
environment and the culture within the school can determine the paths and
extent of the career of the students. education therefore know that schools
have significant roles to play in the careers of the students. regardless of this,
career counselling and education is not given as much attention as it should
be.

Career refers to “the activities and positions involved in vocations,
occupation.and job as well.asrelated activities assoeiated with an individual’s
life time of ' work™ (Zunker, 1990, p. 3). A career, in basic words, is a job or
profession:for which an individual has been. trained and which is performed
over a long period of time. Similarly, Okobiah and Okorodudu (2004) said
that a career entails a wide range of job and non-job-related tasks that cover a
person's' whole life. Career is frequently linked to a system of choice,
transition, and changes that impact an individual’s position in work, education,
family;.social progress, and enjoyment (Okobiah & Okorodudu, 2004). It has
also been stated that a career cansbe paid_or unpaid and that it is carried out
throughout one’s life..A career is a series-0f jobs, professions, or vocations that
a person holds over the course of his or her life.

Today, making career choices is difficult because of the many
available careers, the staggering array of jobs, the continual changes in the
economy and job market, fear of making mistakes, and the misery that is

likely to happen when people get into the wrong work (Carrico, Matusovich &
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Paretti, 2019). Assessing the factors that influence career choice of students is
very imperative, because it will help in giving students in Senior High School
(SHS) the skills and knowledge to realistically plan for their future in the
world of work, which is the primary goal of education (Hemelt, Lenard, &
Paeplow's, 2019). Many students often are faced with uncertainty and stress as
they make career choices (Akpochafo, 2018). Most of them are not aware of
what goes into career choice (Akpochafo, 2018).

Many young people enter inappropriate occupations owing to a lack of
vocational guidance and career coaching, as well as ignorance, inexperience,
peer pressure, recommendations from friends, parents, and instructors, or the
prestigevassociated with.specifie,jobs (Kabil, Allam™ & El-Geleel, 2018).
Evidence from the researcher Hemelt et al., (2019) research on the
effectiveness of career guidance in senior secondary schools in the Kumasi
Metropolitan District revealed that the majority of students were unaware of
major occupational groups in Ghana, which/supportsithe assertion. made by
Kabil et'al., (2018). Furthermore, students lacked awareness about the training
and qualifications required for employment insvarious industries, as well as
waorking conditions, pay, and other benefits. This obviously. demonstrates that
the bulk of themwere uneencerned about their future employment prospects
(Hemelt'etal.,;2019).

According to Domenico and Jones (2007), gender, socioeconomic
status, and family support may influence a student's career goals. As a result,
variables such as family background, personal abilities, and educational
attainment may have an influence on professional aspirations and choices

(Bandura, Barbaranelli, Caprara & Pastorelli, 2001). From infancy until
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maturity, career aspirations are said to grow in stages or phases, according to
career development theories. Migunde and Kocung (2011), for example,
claimed that 11 to 14-year-olds make impulsive career decisions based on
their interests, with little consideration for actual boundaries. However, young
individuals between the ages of 14 and 24 are generally in the job exploration
period, gradually restricting their employment options. Gottfredson's (1981)
hypothesis also posits that from the age of 14, pupils begin to reconsider their
profession choices and examine more realistic viewpoints.

Making program of study selections for incoming senior high school
students can be difficult. This is because it is expected that students' education
choices'would influence._theirsjob-pathways to a large extent (Issa & Nwalo,
2008). As a result, judgments made during the undergraduate years have a
significant.impact on adult work happiness. As a.result, students at this level
should be helped to build appropriate career plans.

In.the past, schools did not place a high priority on career counseling.
Career counseling was thought required just for those who \were experiencing
a career crisis. and needed to make a shift. However, in recent years; there has
been a.greater emphasis on career counseling for persons who have yet to
make a professional selection. The majority of professional selections are
made as a result of .career choices.made in school. This is why addressing
career problems-in school is critical. The majority of the time, students'
profession choices are influenced by their classmates. They take their
colleagues' opinions into account while selecting programs, and as a result,

their careers are carved out for them. In this context, the study investigates the
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factors that impact SHS students' career and academic program choices in
Ghana's public postsecondary institutions.
Statement of the Problem

In my personal experience in the Mampong Municipality, placement of
students in the tertiary education programme are generally based on student’s
choice with particular reference to their background knowledge in the area of
choice. However, in selecting what programme of study to pursue in the
tertiary institutions, aside from background knowledge, applicants also take
into account other factors such as interest, peer influence, parental influence
among others without adequate vocational guidance and counselling. Most of
these students who are admitted-to.the universities.faced problems of having
to decide on‘the choice of programme to pursue which is critical decision they
have to make dueto its career implications. There.seems to be a problem since
by. implication, there are number of factors that come into play when
individuals are making decisions on what programme-of study to pursue at the
tertiary institutions.

According to a study carried out in Ghana by Akyina, Oduro-Okyireh
and Owusu (2014) governments over the years haveslaid.emphasis through
educational reforms on thesneed te"have pregrammes in schools that train the
youth to~eccupy responsible positions in the society. Thus, this can be
achieved through serious emphasis on guidance and counseling so that
students can make right choices of programme of study. Furthermore, with the
right guidance, Akyina et al. (2014) noted that students can make good plans
and decisions which ultimately promote disciplines in schools. This implies

that there is unarguably an influential nexus between the choice of programme
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of study in a University and the area of discipline or subject choices in Senior
High Schools so as to enable students channel their interests, aptitudes and
abilities.

Research findings of Redmond, Quin and Archbold (2011) study
suggest that students found themselves deviating from their academic needs,
aspirations and aims in life. Similarly, Otuei (2017) asserted that Senior High
School students have limited support in planning career directions. The proper
educational counseling that may also guide students toward making intelligent
and informed decisions are somewhat not sought after and this may lead to
problems of coping with a course of study, lack of interest, lack of motivation
and subseguently withdrawal«(Redmond et al., 2011):"Also; the problem of
career choice among Senior High School students has generated a lot of
questions'and different answers among scholars (Onyekuru, 2015; Skaalvik &
Skaalvik, 2017; Kutnick, Zhu, Chan, Chan, Lee & Lai, 2018). It has been a
delicatesissue that has to be approached with caution. Senior high school
students should have the opportunity to explore all the choices available to
them in order to make a logical educated plan when choosing a career
(Kutniek et al., 2018).

Making career andswprogramme choice compels one to ask whether
Senior HighSchool..students are_given the needed guidance on available
careers relating to the programmes they will be pursuing at the tertiary levels.
Are they aware of what goes into career choice? This therefore, is the essence
of this research as it seeks to investigate the factors that influence career

choice and choice of programme of study among four public senior high
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school students of Ashanti Mampong Municipality seeking admission into
tertiary institution.

In addressing the issues concerning career and academic programme
choice among senior high school students, studies conducted have focused on
university students (Wagenaar, 1987; Perna, 2000). For example, Ajobola,
Emeghe, Oluwum and Ono (2017) examine students’ choice of programme
offered in the University. The study used 136 students in the study. The study
revealed that 79.4% were in the university based on their parents’ choice while
90% are responsible for the choice of course (programme) they are pursuing in
the University based on personal interest.

Although, the findings:showed accurate resultsithat 79.4% were in the
university based on their parents’ choice. The current focused on senior high
school students nat university students. Again, thesstudy used 136 students to
achieve 1t'aim. It is noted that using 136 students as a sample size is not
laudable.as far inferential statistics is concern (Amedehe, 2002), hence the
results may have been compromised. This study intends to more than 200
senior high students to achieve it aim.

Numerousstudies have been conducted aiming to. explore career
choices and'to identify related perspectives«(Abbasi, & Sarwat, 2014). In this
regard, researchers have_ investigated.factors influencing career choice of the
students, role of higher education institution in career development, role and
influence of family, parents and teachers on career choice, gender difference
in career choice, impact of culture and values on career choice, career success
among others (Jones & Larke, 2001; Monica & Kate, 2005; Stone & Wang,

1990). Researchers have also explore factors influencing career choice

Digitized by Sam Jonah Library



© University of Cape Coast https://ir.ucc.edu.gh/xmlui

decisions of the graduate with reference to demanding occupations like,
medical, accounting, engineering, computer science, information technology,
agriculture, MBA (Kim & Cha, 2000; Bai, 1998). Majority, the focus of these
studies remained on exploring factors influencing career choice of the
students, possible gender difference and impact of culture on student career
choice. Nevertheless, these studies are contextual and were conducted within
specific sociocultural environment. Hence, it is argued that the outcome of
these studies cannot be generalized.

Again, based on the prevailing literature, a number of issues arise:
these are majority of the previous studies were conducted in Western and
some Africa societies, aceordingly, their findingsware likely to be less
applicable 'tn" the Ghanatan context because career and pragramme choice
among Senior High students are likely to differ.between Ghana and these
countries due to diverse cultures, values, and beliefs (Agormedah, Britwum,
AmoahpAcheampong, Adjel, & Nyamekye, 2021),.most of the studies have
been conducted in different fields and levels of education including medical,
engineering,‘general college students, businesssstudents, school students and
university students, there Is uncertainty as to whether.gender difference exist
with - regards to. perceived environmental, institutional and personal
characteristics and pertaining to _the.Ghanaian context, little is known about
career and programme choice among senior high students. It is against this
background the researcher seeks to investigate into factors influencing career
and programme choice among senior high school students in the Ashanti

Mampong municipality, Ghana.
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Purpose of the Study
The main purpose of the was to examine the factors that influenced
career and programme choices among senior high school students in the

Ashanti Mampong municipality, Ghana. The specific objectives are as

follows;

enced students’

anti Mampong

nced students’

anti Mampong

that influence senior high school students’ in the Ashanti Mampong

Municipality in the selection of career and academic programmes
Research Questions

The following research questions guided the conduct of the study:

10
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1. What are the perceived environmental factors that influenced senior
high school students’ in the Ashanti Mampong Municipality in the
selection of career and academic programmes?

2. What are the perceived institutional factors that influenced senior high

school students’ in the Ashanti Mampong Municipality in the selection

luenced senior

icipality in the

of the study:

n the perceived
] students’ in the

reer and academic

Mampong Municipality in the selection of career and academic programmes

HA2: There is a statistically significant gender difference in the perceived
institutional factors that influence senior high school students’ in the Ashanti

Mampong Municipality in the selection of career and academic programmes

11
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HA3: There is no statistically significant gender difference in the perceived
personal characteristics that influence senior high school students’ in the
Ashanti Mampong Municipality in the selection of career and academic
programmes

HA3: There is a statistically significant gender difference in the perceived

dents’ in the

and academic

ent of Higher
the context-
students’ choice

his study would

counselling that would help them in making their choice of career and
academic programmes. The study would help counsellors to know the type of

guidance programmes to organize in schools that would help prevent

12
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challenges students encounter in their choice of academic programmes and
careers.
The findings of the study would serve as information for other

researchers to investigate other aspects of factors influencing career choice

and academic programmes among Senior High School students.

selling unit of
me for Senior
he factors that

public tertiary

‘e to parents,

choice: it"wa ironment stitutional factors, and
students’ characte ocused on third year students who
were selected from the four senior high schools in the Ashanti Mampong

Municipality.

13
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Limitations of the Study

The study was limited because it only focused on using third year
senior high school students in the Ashanti Mampong municipality without
covering other levels.

The data gathered was limited because of the design adopted for the

ethods design

eir career and solving

Tertiary Institution — This refers to the educational level following the
completion of a school providing a secondary education. It includes
Universities, Polytechnics, Colleges of Education, Nursing training colleges

and Institute of Journalism.

14
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Environmental factors - In this study, environmental factors include parents’
influence, socioeconomic status, economic stability, family experience of
tertiary education and peer influence which guides in decision making on
career choice and academic programmes.
Institutional factors- In this study, institutional factors include information
availability and institutional reputation which guide in decision concerning
career choice and academic programmes.
Students’ characteristics factors- In this study, students’ characteristics factors
include academic achievement, subject area of interest and personality which
guide decision with respect to career choice and academic programmes.
Organization of the Study

The'study was organized into five chapters. The first chapter dealt with
the Introduction :and background to the study,.the statement of problem,
purpose of the study, research questions, and significance of the study,
delimitation, limitation of the study, operational definition ‘of terms and
organization of the study. The second chapter covered literature review in
three perspectives, namely, theoretical, conceptual and empirical perspectives.
Chapter three focused on the methodology employed in undertaking the study
of ‘area of study:.It focused on the research design, population, sample and
sampling procedures;. research_instrumentation, pilot testing, data collection
procedure and data analysis procedure. The fourth chapter dealt with results
and discussion of the findings and the final chapter also dealt with summary,

conclusions and recommendations.

15
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CHAPTER TWO
LITERATURE REVIEW
Introduction
This chapter presents a review of relevant literature regarding students

career choices and their choice of programme of study in tertiary institutions.

discussed. The
review which
. Furthermore,
nt of research
the essence of

s discussed to

ve theory,

| Skinners

phasizes the bidirectional
interactions betv HO B'q amely person, environment and
behaviour (Bandura, 1986). All the three elements operate interactively as
determinants of one another. Bandura’s SCT theorized that a person’s
confidence that he/she can successfully perform a task, has a mutual relation

with the outcome expectations, or the consequences people anticipate resulting

16

Digitized by Sam Jonah Library



© University of Cape Coast https://ir.ucc.edu.gh/xmlui

from a particular behaviour. These two constructs (self-efficiency and
outcome expectations) then influence a person’s level and type of interests.
Many different activities are attempted through a person’s educational career,
but generally a persistent interest is only developed in activities in which the
person expects that he/she will be successful and in which a positive outcome
is anticipated (Lent et al., 2015).

Consequently, individuals do not solely react to environmental events;
they construct their own environments and do well to alter them. Cognitive
events define which environmental measures will be observed and how they
will be inferred, structured, and acted on. Cattell and Dual (2018) asserted that
gither positive or negative feedback - from behaviour,impacts people’s thinking
and the ways in which they act to change the environment. However, one of
the maineriticisms of the social-cognitive theorysis that it is not a unified
theory. This means that the different aspects of the theory may not be
connected. The theory is so broad that not all of its.eomponent parts are fully
understood and integrated into a single explanation of learning and personality
(Halder, Roys& Chakraborty, 2010).

Although “Social Cognitive Theory (SCT) can explain some quite
complex behaviour, it cannet adeguately aceount for how individuals develop
a whole range of behaviour including-thoughts and feelings. There are a
number of cognitive controls over our behaviour and just because we have had
experiences of violence does not mean we have to reproduce such behaviour.
It is for this reason that Bandura modified his social learning theory in 1986
and renamed it Social Cognitive Theory (SCT), as a better description of how

we learn from our social experiences.

17
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Some criticisms of Social Cognitive theory arise from their
commitment to the environment as the chief influence on behaviour (McLeod,
2016). It is limiting to describe behaviour solely in terms of either nature or
nurture and attempts to do this underestimate the complexity of human
behaviour. It is more likely that behaviour is due to an interaction between
nature (biology) and nurture (environment) (Thurston, Smith, McLeod & Eva,
2015).

Irrespective of this criticism the theory however, is very relevant to
this study because it posits that the bidirectional interactions between three
elements, namely person, environment and behaviour determines individual
decisions=Again, social cognitivestheory has a significant role to play in this
study in that it helps students to make the right choice of jtheir career and
academic programmes because as they take many-causes at the Senior High
school level, the students are able to examine his or her own interest and make
the right.selection of programme he or she thinks would help him or her to be
successful so that a positive outcome of getting a good job is achieved.

Social, cognitive theory is relevant to this study because individuals
chooses a programme of study at the tertiary level and.career which they have
the full efficacy~or confidence to"pursue..Students critically consider their
personality, environment and behaviour-since these are the key to achieving
success in any academic programme and career path. In the context of social
cognitive theory, the personality of the individual in a particular subject area
enable him or her to remain focused since he or she expects a positive
outcome such as getting good grades and securing a job. For success to be

achieved it behooves on the individual students to adopt a behaviour which

18
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would foster his or her academic and career choice. Once thought of feelings,
beliefs about a programme, personal motivation have an impact on student’s
outcome and expectation can help foster positive adjustment to their
respective learning environments which would eliminate behaviours such as
withdrawal, low motivation and loss of interest in a particular academic
programme and career. This is in line with Bandura statement which states
that personality, behaviour and the environment interact to determines one’s
personality choice

Ford’s Motivational Theory (Ford, 1992)

The theory focuses on the individual as the unit of analysis, but
embeds the_individual in.thesbiolegical, social, andsenvironmental contexts
that are crueial to development. Martin Ford’s Motivational Theory (FMT)
attempts to.describe the development of the whole person-in-context (Pintrich
&'Schunk;1996). Ford proposed a simple mathematical formula that attempts
to represent all the factors in one model. The formulafor effective person-in-
context “functioning. is: Achievement = {(Motivation x Skill x Responsive
Environmenty, The explanation of each construct.n the theory are as follow
Achievement: is the process or fact of achieving something
Motivation: Motivation needed to“initiate.and maintain the activity until the
goal directing the episode is attained.

Skill: The person must have the skill necessary to construct and execute a
pattern of activity that will produce the desired result.

Responsive Environment: The person must have the cooperation of a
responsive environment that will facilitate progress towards the goal (Ford,

1992).

19
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In the motivational systems theory, motivation is defined as the
organized patterning of three psychological functions that serve to direct,
energize, and regulate goal-directed activity. These are personal goals,
emotional arousal processes, and personal agency beliefs” (Ford, 1992, p. 3).
Symbolically this definition of motivation can be represented as a formula of
three interacting components:

Motivation = Goals x Emotions x Personal Agency Beliefs

Therefore, motivation is an_interactive construct representing the
direction a person is going, the emotional energy and affective experience
supporting or inhibiting movement in that direction, and the expectancies that
a personshas about reachingshissor._her destinationsor achieving his or her
goals. FMT does not prefer or rank, any one of the three camponents but it
views all three components as functioning in an«interdependent triumvirate
pracess. If.any one of the components is absent in-a particular episode, then
the subject will not be motivated to initiate activity even though the other two
components are firmly in place'(Ford, 1992).

Thereyhas been a great deal of disagreement amongsresearchers about
the nature of motivation and the operation of motivational processes (Pintrich,
1999). However,»most researchers‘agree that the presence of motivation was
inferred from the behavioural indicators, choice of tasks, effort, persistence,
and achievement. Although the index choice of task may sound appealing, it is
usually not a useful index in the academic setting as students typically have
few choices in that environment. In the academic setting, students who are
motivated to learn usually expend effort, the second index, to succeed.

Students motivated to learn usually expend greater mental effort during
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instruction, organizing, and rehearsing information, monitoring level of
understanding, and relating new material to prior knowledge (Pinrich, 1999).

Self-efficacy, on the other hand, correlated positively with effort and
achievement (Schunk, 1991). In the academic environment, students who are
motivated to learn should persist at tasks when they encounter obstacles.
Persistence is important as learning does not always result in instant
gratification. Persistence relates to the sustained component of motivation and
the greater the persistence, the greater the accomplishments and rewards.
Researchers frequently utilize persistence as a valid and measurable
component of motivation. Brown and Inouye (1978) had college students
solve anagrams and on..completion they were informed that they had
performed as well as the model. The students were then made to observe
another moedel which failed, and were made to attempt the same anagrams as
the failed“model. The students outperformed that model, showing that the
studentsswere more competent than the model, which led to higher self-
efficacy and persistence. Student achievement may be viewed as an indirect
index or measure of motivation.

Research has shown that students who chose to-engage in a task,
expended. effort,-and persisted, were more_likely to achieve at a higher level
than those who gave.up (Pintrich &.Schrauben, 1992; Schunk, 1991) and
researchers have obtained positive relationships between achievement and
motivational indices of choice of task, effort and persistence. In a simple but
effective experiment, Schunk (1991) found that the more practice students
obtained while in training (effort and persistence), the more successful they

were in solving similar problems on an examination (measure of
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achievement). Student interacting with a responsive environment is being
motivated to choose a particular academic programme in the university
(Pintrich, Roeser, & De Groot, 1994).

The theory is relevant to this study because achievement in any career
activity and academic programme of study depends on motivation which
comes from friends, parent, teachers, family members and achievement of
other relatives. Achievement is also determined by the skill a student possess.
With regards to learning, cognitive skills would help students to assimilate,
and accommodate any given information needed to function on the job and at
school. Practical skill which calls for coordination of motor abilities help
students'to.plan for their futuresin.aparticular job.

Theory of Planned Behaviour (TPB) (Ajzen, 2011)

The.theory of Planned Behaviour is‘one of.the models most frequently
used in the literature to explore factors influencing perception and subsequent
behaviour. of people (Ajzen, 2011). It focuses on pro-environmental behaviour
characteristics including recycling, travel . mode choice, energy consumption,
water conservation, food choice, and ethical investment (Conner & Sparks,
2015; Armitage & Conner, 2001; Armitage & Connery 2001). The Theory of
Planned Behaviour (Ajzeny, 1988) argues. that the best way of determining
people’s perceptions.is.to predict their-behaviour. Ajzen (1988) observed that
people’s intention will not express itself in behaviour if it is physically
impossible to perform the behaviour.

The Theory of Planned Behaviour started as the Theory of Reasoned
Action in 1980 to predict an individual's intention to engage in a behaviour at

a specific time and place. The theory was intended to explain all behaviour
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over which people have the ability to exert self-control. The key component in
this model is behavioural intent; behavioural intentions are influenced by the
attitude about the likelihood that the behaviour will have the expected
outcome and the subjective evaluation of the risks and benefits of that
outcome. The TPB has been used successfully to predict and explain a wide
range of health issues including smoking, drinking, health services utilization,
breastfeeding and substance use (Yan & Sin, 2014). Similarly, (Sharma,
Achuth, Deb, Puthankattil, & Acharya, 2018; Stampoltzis, Tsitsou &
Papachristopoulos, 2018) have used it to predict consumer behaviour and
purchasing intentions. In the academic setting, Wilson, Marks and Durkin,
(2018) have adopted it to.explain.maladaptive behaviour in'students, career
choices and-career paths of students.

The. TPB' states that behavioural .achievement depends on both
motivation (intention) and ability (behavigural control). It distinguishes
betweensthree types of beliefs namely behaviouralswhich are opinions of
oneself about the behaviour, normative which are opinions of others about the
behaviour and control which'is self-efficacy towards the behaviour: The TPB
iIs comprised of Six constructs that collectively represent a person's actual
control - over the. behavieur. These are .attitudes, behavioural intention,
subjective-norms, social norms, perceived power, and perceived behavioural
control

1. Attitudes - This is the degree to which a person has a favourable or

unfavorable evaluation of the behaviour of interest. It entails a

consideration of the outcomes of performing the behaviour.
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2. Behavioural Intention: This refers to the motivational factors that
influence a given behaviour where the stronger the intention to
perform the behaviour, the more likely the behaviour would be
performed.

3. Subjective Norms: This refers to the belief about whether most people

person's beliefs

son think he or

s that govern a

oup of people,

Theory of Planned Behaviour

According to Ajzen (1988) though the core objective of TPB is to
explain behaviour, the question that arises is that if intention can explain

behaviour, ten how can intention be explained? The answer to this dilemma in
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Ajzen’s opinion is that among the six constructs that collectively represent a
person's actual control over behaviour, three determinants can actually explain
behavioural intention. These are

1. The attitude (opinions of oneself about the behaviour)

2. The subjective norm (opinions of others about the behaviour);

3. The perceived behavioural control (self-efficacy towards the behaviour).

According to Ajzen (1988), attitudes, subjective norms and perceived
behavioural control predict the intention, which in turn predicts the behaviour.
Background variables, as demographic factors, are supposed to influence the
behaviour through the three determinants and the intention. Attitudes,
subjective..norms and__the.wperceived behavioural®control, explain the
behavioural“intention before the behaviour takes place. This model gives a
clearer explanation of the processes and factors™ that influence student’s
selection of career choice and academic programme in into public tertiary
institutions. The student’s attitude gives an jillustration of his'or her settled
way of ‘thinking or feeling about his or her career as such determined the
programme he or she chooses to study at the university.

It can be “further observed that by exhibiting such behaviour, the
intention of the students can become knowns This assertion is in line with the
notion of Seacat and.Boileau (2018).that subjective norms are determined by
the perceived social pressure from others for an individual to behave in a
certain manner and their motivation to comply with those people's views.
Furthermore, the TPB also perceived behavioural control as an estimate of the
skills needed for expressing the behaviour and the possibility to overcome

barriers.
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This means that perceived behavioural control has a direct influence on
behaviour. Ajzen states that for a good and predictive value of the model, it is
important for the model variables to be defined on the same level of
specificity. Similarly, Uhlaner (2018) and Herfeld (2018), argued that by
adopting the TPB, prediction of students’ selection of programme of study in
the tertiary institutions will not be found in the attitude toward the
environment, but in the attitude toward their career choices.

Most critics of TPB (Steinmetz, Knappstein, Ajzen, Schmidt & Kabst,
2016; Paul, Modi & Patel, 2016) point out that the theory is limited in terms of
environmental and economic influences. However, over the past several years,
researchers. (Schaller, Patil-&Malhotra, 2015; Hagger, Polet & Lintunen,
2018; Wang, Lin & Li, 2018) have used some constructs of the TPB and
added other components from behavioural _theory such as classical
conditioning and operant conditioning to make it @ more integrated model.
This'has:been in response to some of the limitations.efithe TPB in addressing
public problems. There are several limitations of the TPB, which include:

1. It does not account for other variables that factor into behavioural
intention and motivation, such as fear, threat, mood or past experience.

2. It does consider normativesnfluences; it still does not take into account
environmental_or economic..factors that may influence a person's
intention‘to perform a behaviour.

3. It assumes that behaviour is the result of a linear decision-making

process, and does not consider that it can change over time.

26

Digitized by Sam Jonah Library



© University of Cape Coast https://ir.ucc.edu.gh/xmlui

4. While the added construct of perceived behavioural control was an
important addition to the theory, it doesn't say anything about actual
control over behaviour.

5. The time frame between "intent” and "behavioural action” is not
addressed by the theory.

Proponent of TPB (Madden, Ellen & Ajzen, 1992; Montano &
Kasprzyk, 2015; Albarracin, Johnson, Fishbein & Muellerleile, 2001) argue
that the theory assumes that people make decisions by calculating the costs
and benefits of different courses of action and choosing the option that
maximizes their expected net benefits. The concept of TPB is in line with
rational'choice models as.suehsthe.proponent of the.theory upholds the nation
that individual self-interest is the appropriate framework for understanding
human behaviour: Therefore, rational behaviour is‘the result of processes of
cognitive deliberation. Also, internal factors especially attitude play the most
important.role in predicting people’s intensions.

From a policy perspective, advocates of TPB (Raab, Baloglu & Chen,
2018; Passafaro, Livi & Kosie, 2019; Sussman & Gifford;2019) are of the
view that policy interventions that flow from this® model are relatively
straightforward and seekte_ensure that consumers have access to sufficient
information to-make.informed choices.Since TPB:is subset of rational choice
models (Uhlaner, 2018 & Herfeld, 2018), it shares some of the critiques that
the model has been subjected to. The prominent critiques are based on the
following important claims and arguments:

1. It is well known that human behaviour is extremely complex and

consists of social, moral and altruistic behaviour as well as simply self-
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interested ones. More often, behaviour is embedded in collective and

social decision-making contexts and other contextual factors. These

factors continually shape and constrain individual preference.

2. Habits and routines - which Simon (1972) referred to as procedural
rationality - bypass cognitive deliberation and undermine a key
assumption of the model.

3. Emotional or affective responses appear to confound cognitive
deliberation. It is well known in_marketing theory, for example, that
consumers build affective relationships with consumer goods.

With regards to TPB, it can be attributed to the fact that students may
make certain career choices-and-pursue particular_pregramme of study in the
university 1 they behave that an important person or group of people will
approve and support their decisions. Hence, they will form a particular
behaviour-and act on it.

The TPB is relevant to student’s choice and academic programme
because ‘achievement of students in any field of endeavour is influenced by
their personal evaluation they conduct as a way of predicting the outcome of
their programme of interest. WWhen a student anticipates a favourable outcome
from what he or she intends_studying at the-university or college, he or she is
personally‘motivated.to take that programme since the interest of the learner is
developed. The“intention of students about certain career and academic
programme covered at the tertiary institution is influenced by opinions of
others such as teacher, friends and relatives before they make their decisions
about the programme of study and the career pursuits. This is because

intentions of students in the senior high schools are been influenced by the
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environment. Students’ intentions are also regulated by their self-efficacy
which direct them to make a final decision with regards to selection of career
and academic programme.

Theory of Operant Conditioning (Skinner, 1957)

Skinner based his theory on the idea that learning is a function of
change in behaviour whilst changes in behaviour are the result of an
individual’s response to events that occur in the environment (Skinner, 2019).
Available theoretical studies have significantly explained the role of
reinforcement in career choice and selection of academic programmes.

Skinner defined environment as factors like society, family, peers and
other institutions that an individual.may be exposed.tor'Based on the extent of
influence of these environmental factors, an individual’s response produces a
consequence action required to solve a dilemma.(Rutherford, 2017). In this
regard, the theory argues that when a particular Stimulus-Response (S-R)
patternuis, reinforced (rewarded), the individual issconditioned to respond
accordingly (Skinner, 2017). This means_ that the distinctive characteristic of
operant conditioning relative to previous forms of behaviourismis that an
individual can emit responses instead of only eliciting response due to an
external stimulusy(Skinner;2017).

Skinner is noted as stating that.reinforcement is the key element in his
theory (Belisle, ‘Stanley, Alholail, Galliford & Dixon, 2019). Skinner went on
to define reinforcement as anything that strengthens the desired response. It
could be verbal praise, a good grade or a feeling of increased accomplishment
or satisfaction. The theory of operant condition, according to Ghiselin (2018)

also defines negative reinforcement as any stimulus that results in the
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increased frequency of a response when it is withdrawn. A great deal of
attention was given to schedules of reinforcement and their effects on
establishing and maintaining behaviour (Skinner, 2017). One of the distinctive
aspects of Skinner’s theory in Michael’s (1982) opinion is that it attempted to
provide behavioural explanations for a broad range of cognitive phenomena.

Reinforcement theory (Skinner, 1963) asserts that an individual’s
behaviour is-a function of its consequence. Reinforcement theory is built on
operant conditioning suggests that environmental factors (eg reward)
contribute to the shaping of behaviour in the human organisation. Positive
reinforcement is a desirable consequence that follows a response and increases
the probability that a..response. would be _repeated "while negative
reinforcement is the removal of an unpleasant stimulus when a desires
response occurs (Management Study Guide, 2013).

A“question Skinner had to deal with was how people get to more
complexsbehaviour (Fruhen, Rossen & Griffin 2019)«He responded with the
idea of ‘'shaping or the method of successive approximations. Basically, it
involves firstire-enforcing a behaviour only vaguely similar to the one desired.
Once that is established, according to Fruhen et al (2019),a person looks out
for'variations that.come a‘little cleser to what they want until they are able to
perform the behaviour. that would never-show up in ordinary life. Champagne
(2020) argued that Skinner and his students have been quite successful in
teaching simple animals to do some quite extraordinary things based on this
concept. Beyond fairly simple, Champagne noted that, Skinner explained that
shaping also accounts for the most complex of behaviour and avers that people

gently shape their environment to enjoy certain things.
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With regards to Skinner’s theory, when a student is positively
reinforced for performing well in a particular subject of study, he or she is
highly influenced by the reward to pursue that programme of interest at the

tertiary level since that reward operates as a consequence to shape the learning

attitude of students.

mental factors
particular skill
red to increase
hat it becomes
ng well in a
‘ing that course

S of his interest.

content and flexibility for the adaptability of its development of individual
aptitudes and the adaptability of its products to changing job opportunities and

technological development:
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1) General education with electives in either arts or science
2) Vocational education with electives in either home economics or visual
arts

3) Technical education

4) Agricultural education and

gramme. They
al studies and

ill be added to

0 select 3 or 4

‘above-mentioned

elective subjects. The elective subjects for home economics programme are

Foods and Nutrition, Clothing and Textiles, General Knowledge in Art,

Economics and Chemistry. Finally, students who pursue visual arts
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programme do General knowledge in Art, Textiles, Graphic Design, Picture
Making, Economics and Chemistry as their elective subjects.

According to the Ghana Education Service (2004) on the
Computerized School Selection and Placement System (CSSPS), prior to
1987, placement of students into Senior High Schools and programmes
offered by the schools were through Common Entrance Examination
(Aptitude Test) and the process was school-based where admission letters
were issued to successful candidates. With the view of increasing access to
Senior High School education, the Basic Education Certificate Examination
(BECE) was introduced. The Basic Education Certificate Examination results
are usedwto select and.placescandidates into Semior High Schools and
programmes run in the schools.

At.the introduction of the Basic Education”Certificate Examination,
accordingto Ghana Education Service (2004) Technical Working Committee
Reportwon the Computerized School Selectionand Placement System
(CSSPS), selection of students to high schools and programmes in them were
dene manually. The manual system, accordingsto the report, was beset with
several.problems resulting in slowand laborious system of students’ selection.
As'a result of this,.in 2004uthe Computerized School Selection and Placement
System (CSSPS) was.introduced to replace the manual system (GES report on
CSSPS, 2004).

According to the report, selection of students to programmes in Senior
High Schools is done through the use of raw scores of six subjects in the Basic
Education Certificate Examination instead of grades in those subjects. For

entry into programmes in Senior High Schools, scores in 4 subjects in the
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Basic Education Certificate Examination namely English, Mathematics,
Integrated Science and Social Studies plus candidates scores in two other
subjects are used in the selection. For the technical and vocational
programmes or institutions, English, Mathematics, Integrated Science and Pre-
technical/Vocational skills plus candidates scores in 2 other best subjects in
the Basic Education Certificate Examination are used. Previously, students
were to select 4 schools and 4 programmes they wished to pursue at Senior
High School. However, there has been some modification of the number of
schools and programmes to be selected recently. In a report titled “Computer
Selection Reviewed” which appeared in the Ghanaian Times, written by
Akpalu(2009) prospective.SeniorsHigh School students'now have opportunity
to select 6 schools and 6 programmes they prefer to pursue at the Senior High
School. They are/made to pursue only one of these®6 selected programmes at

the Senior'High School level.

Career Choice

Recent studies show that every one in three college graduates could not
find employment requiring a collegedegree (National Commission’s website,
1989). It is also stated that relevant work experience has. given students an
upper hand in building a career:

Experience rather than-education seemed to carry more value in some
career choices. A statement from the National Commission (2012) on
Cooperative Education indicated that cooperative education combined
educational, financial, and career building opportunities. High school students
(and parents of those students) should be aware of opportunities such as

cooperative education. The commission stated that cooperative education,
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which has existed for over 90 years, should be an important criterion for
selecting the right college (Mberia & Midigo 2018).

Many times, the career that the student may have finally settled on,
after much anguish, many no longer exist when the student is ready. Olsten
Corporation, a temporary hiring agency, stated that as a result of the
downsizing and reorganization of the past decade, many organizations have
pared down to “core group of full-time employees complemented by part-
timers and networks for flexible staffing” (Kerka, 1997, p.27). Kerka (1997),
stated that training to be portfolio workers, managing our skills as if we were
our own job entity, may be the opportunities students will be faced with in the
future. He stated that individuals:should consider themselves as a collection of
attributes and skills, not a job. The key skills of the portfalio workers are
versatility;.. flexibility,  creativity, = self-direction, interpersonal and
communication skills, a facility with computer and tnformation technology,
the ability._to learn continuously, and the ability to.manage work; time and
money (Kerka, 1997). This can be quite different from the traditional view as
in. known today. Lemke, Ren; Alley, Allison; Carrasco, .Flato, and Zhang
(2007):states that fundamental changes of attitude and.identity will have to be
made: Ideal job is the next.variable that influences the type of career choice
that a student makes.

According to Super, Savicks and Super (1996), the career choice that
students take is entrenched in the way they perceive a job to be, most take
careers which conform to what they perceive to be an “ideal job” and their
career decision-making maturity. Professional choice is not ordinary

corresponding process; rather, it is a choice made in a situation of many
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persuading factors (Omari, 2014). The insight of the perfect job turns as a
screen for job suitability and inspires the choice process. One has to have an
idea of what a perfect job is in his or her head, precisely what one desires to
get up and go to do every day (Mberia & Midigo 2018).

Early career choice has been a cultural and developmental duty that
students are required to achieved by the end of their high school from
surveyed high schools; varied difference existed in career choice maturity
(Hewitt, 2012). According to Mberia and Midigo (2018) the most prosperous
schools, career choices were made, and students entering college or advanced
training knew what they needed and what they were going to do. They
explained:that in the lower.ineeme.schools, the lack.oficareer decision-making
was the norm of the day.

According to Olayinkya (2009), in a study«found that most teenagers
picked careers without relating them to their interest and ability to handle the
nature of job. Adeyinka (2001) states that students.den’t just choose a career
Just for sake but they need to link the career they are taking to the ideal job.

According to Newton, Grayson and Whitley (1998),seducation plays a
key part in how ‘people make a career choice. Whereas. some professions
require formal education,“ene’s_opportunities are limited without the proper
education. If one wishes to know which-professions best fit your education, try
and look at some of the job “adverts and it will show all the education
background one needs to have to meet the requirement (Hewitt, 2010).

Education falls under opportunities for students because education
differs in terms of the system of education, the quality of education and even

the level of education (Hooley, 2013). There are those students who are
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privileged to have access to the best and quality education and even to the
highest level of education whereas others do not. Those who have access to
quality education are most likely going to make their career choices early
(Mberia & Midigo 2018).

According to Mberia and Midigo (2018) the level of parent, guardance
and role models education have an influence in the student’s career choice.
They believe that the level of education for instance of ones parents would
definitely affect the type of career choice he or she makes.

In 1998, a study was conducted at the University of Maine (as cited by
Moro, 2000) to find out the extent to which school personnel influenced
student’sicarcer plan. Thirty=-ninepercent (39%) Of respondents indicated their
high school“teachers and the programmes read at the senior high school had
been most. influential in their decision, "while.+20% indicated that their
university influenced their career choice.

Johnson’ (2004), studied determinants of career choice of students
using a sample of 300. He concluded from his studies that school personnel
influences were more pronounced on students«in the boarding school. This
was because the boarders had a much closer personal contact with teachers
than day students:. He found.that as' many as41% of freshmen had known one
or two teachers well enough to be very.friends with them and were able to talk
over such matters-as future careers with them. Twenty-six percent (26%) knew
three or four teachers and 24% knew five or more teachers on this basis.

A study on education and its influence on students’ career choice by
Arudo (2008) in Northern Nigeria, found that students believed that their

certificate could greatly influence the type of career they found themselves in.
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so even though they had their choice of career made already, they believed
their certificate had the potential of changing their choice of career. With 300
respondents, 75% shared this view while only 25% thought that certificate
could change their choice of career.
Empirical Review

This section presents review of prior studies concerning the topic
understudy. -The empirical review will fall under the three major factors
influencing career choice and academic programmes which are environmental
factors, institutional factors and personal characteristics. Under these factors,
the review will cover parental influence, personality influence, socio-
gconomicsstatus, economic.stability,.information available on'the programme,
academic achievement, subject area interest and peer influence.
Environmental Factors that Influence Students’:Selection of Career
Choice and Academic Programme
Parental.influence

Parental influence includes parents’ disposition, preferences,
expectations;isupport and encouragement, and has a range of powerful effects.
Some studies report that parents® encouragement and support are the primary
factors in the college choice.process at the ‘predisposition’ and ‘search’ stages
but are less important.at the ‘choice’.stage (Cabrera & La Nasa, 2000; Harker
et al., 2001). Stage and Hossler (1989) claim that parental expectation was the
best predictor of the predisposition to attend college for their 9th grade
sample. Perhaps reflecting this shift across the phases is the finding that
parental influence impacts more on school leavers than age-mature students

(Maxwell, Cooper, & Biggs., 2000; Harker et al., 2001).
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Payne (2003) reported that parents’ role was probably the most
important factor in post school choices. Walck and Hensby (2003), and Kern
(2000) postulates that family have a significant support in decision-making.
Brooks (2004) showed that 90% of respondents claimed that they had
consulted their parents about career and programme choices. The Institute for
Employment Studies (1999) also showed that 73% of parents were keen for
them to go to university. Boyd, Chalmers and Kumekawa (2001) also revealed
that parents were the major influences on decision-making. Choy et al. (2000,
p.60) argued that “for parental involvement was convincingly linked to an
increased likelithood of attending college”. However, parents’ preference
ranked very low as a facterdmsboth. Martin’s (1996)sand Lilly, Armitage and
Thomas (2000) studies of senior school students.

Kallio (1995) examined the relative influence of factors affecting the
college chaice decisions of graduate students at a major research university.
Throughsfactor ‘analysis and regression approaches,.the author found several
important factors that influence college choice decisions isuch as residency
status, quality and other academic environment characteristics, work-related
concerns, spouse  considerations, financial aid, and the campus social
environment. Zimmerman-et al. (2000) has«identified “push and pull” factors
which operate along.the students’.deecision-making process in the global
market. Various-works had been carried out, in other fields, on the factors
considered in choosing a programme of study and vocation.

For instance, the work of Clutter (2010) explored parents’ critical role
in their children’s career choices and aspirations. The work had, subsumed in

it, a brief history of past career counseling techniques, which begins in the
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formative years through assessing the student’s personality to determine
proper occupational fit. The researcher also stated that there has been a
progression to the post-modernist view that bases vocational interest and
aspirations on constantly changing life roles. Also included were previous
empirical researches that have examined parental influence on adolescent’s
career choices, as well as researches that border on the effects of
socioeconomic status, gender, and race. In Nigeria the factors affecting
students’ choice of programme include socio-economic parent, teacher,
gender, environmental and employment opportunities.

Similarly, Demi, Coleman-Jensen and Synder (2010) observed that
tuition, financial aid policiessand:students’ socioeconomic status significantly
influence the ability of student to determine which career to choose when
applying “to tertiary institutions. Students. who"are more economically
advantaged possess “tuition elasticity close to unity” meaning that, “a one
percentsincrease in tuition will lead to about a.ene percent decrease in
enroliment yield. Socio-economic background of students has positive effects
on students’ choice of programme as students tend to take into cognizance the
cost of educationbefore embarking on a particular‘programme of study.
Higher levels ofsparental~income~are strongly associated with young adult
post-secondary: school attainment, and-higher levels of parental education are
also related to youth college attendance (Demi, et al 2010).

Chalmers (2001) showed that mothers were the most important factor.
In James’ (2000) study, 80% of mothers’ influence was significant compared
with 72% for fathers’ influence. Looker and Lowe (2001), and Brooks (2004)

showed that mothers were more likely to play an active role in a child’s
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education but Brooks’ study also suggests that fathers play a key role, indeed
at times a more important role, in decision-making about post-school study,
particularly when they have access to the necessary social and cultural capital
to support decision-making. Parental involvement may result in a ‘push’ or
‘pull” effect.

Reay, Davies, David, and Ball (2001) reported that students in private
schools experienced congruence between familial and institutional habitudes.
Consequently, parents and the school pushed them in the same direction —
towards higher education. Yorke (1999) identified a negative aspect to
parental involvement, finding that many students went to university as a result
of parental pressure and.often.made wrong cheices of study. Parental
involvement may also vary with gender, class and ethnicity and act as an
inhibitor on_choices for non-traditional students (James, 1999; Payne, 2003). It
is worth neting however, that Payne’s study showed that students in the main
minoritys.ethnic. groups were more likely than whites to stay in. full time
education after age 16 and that some of the stereotypes of Muslim families
were inaccurate.

Gostein (2000) In a study indicated that parents influenced their
children’s choice, of career in_.a" number of ways which include, direct
inheritance, the provision of apprenticeship and role models. Sometimes the
“influence” is an-order to enroll in particular courses or predetermined actions.

The first of the influences identified by Gostein (2000) is “direct
inheritance”. By this Gostein meant that the adolescent is brought up on the
idea that the family business is his or her inheritance. When this happens, the

child finds it easier and even wiser to continue the family business than to go
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off on his or her own. Gostein used the findings of Gofflich and Moses (2003)
as the basis of his statement that 95 percent of boys who chose farming as a
career were sons of farmers (Gostein, 2000).

Secondly, he asserted that parents’ influence comes through
apprenticeship training”. That is, a parent who is a plumber takes his child
with him on careers or actually apprentices the child to a friend. This however
occurs more-in low socio-economic circles where the child may not have any
other choice.

A third influence from parents is the “development of interest.” From
the time they are young parents cultivate certain career interests in their
childrens This is done..through..the play materials they provide, the
encouragement or discouragement of hobbies and interest, by the activities
they encourage their children to participate.in and by the total experiences
they provide in the family (Gostein 2000). For example, a musician mother
encourages her child to take music lessons. In the U.SiA, an estimated 44% of
physicians’ sons take to medicine, 28% of lawyers’ sons/choose law (Yao,
1999). A fourth type of parental influence onsthe choice.of careers by the
youth is “role model”. This, Gostein (2003) says, works well where the child
identifies closely:with the'parent (Bell, as cited in.Gostein, 2000).

Mertimer (2015)_is reported.to-have found a confirmation of parental
influence when "he said that a combination of prestigious paternal role model
and a close father-son relationship fostered a very effective parent’s “transfer”
of career values and influence on children’s career choice. Gostein (2003)
opined that parents of low socio-economic status were not able to influence

their children’s choice of careers that much. Gostein gives reasons for this.
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That is: (a) they are not close to their children who are young adults nor are
they very actively involved in their care, (b) their careers are less prestigious
and because of the lack of career prestige there is also a lack of admiration
from their children and therefore no encouragement to emulate. A study by
King (1993) in Kenya, specifically linked parental behaviour to the career
choice of teaching.

In King's study, 53% of the participants identified mothers as very
encouraging in their choice of teaching. Additionally, mothers in the study
created a desire in their children to work with-individuals of diverse family
backgrounds, to be creative, and to feel that their abilities were well suited for
teachingain a study by Nataliex(2006) in North Africa young adults through
interaction with the context of family, school and community learn about and
explore careers which ultimately lead to their career choice. One consistent
finding in"research suggests that adolescents’ own aspirations are influenced
by their. parent’s ~aspirations or expectations.msParental " support and
encouragement are important factors that have been found to influence career
choice. Children may choose what their parents desire simply to please them
(Taylor, Harris, & Taylor, 2004).

According.to Amoth.and Oyamo (2007), studies. in Kenya showed that
rural students tended.to seek help from-parents mare than urban students and
that parents more than teachers played a major role in the career choice of
students. That is parents insist on the choice of school and even the courses
they concentrate on. This is in itself a setting off on a predetermined career.
Most often this happens regardless of the child’s talents, interests and desires.

Where the youth have no strong objection to the choice being made for them,
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they get condemned to a life’s work to which they are not suited. One of the
motives of parent’s action is to get the child to take up the career, that the
parents were always interested in but never got to do (Gostein, 2000).

Children accede to the parental wishes or order most often not only
from a desire not to offend them but from not knowing what else to do with
themselves (Gostein, 2000). Gregory (1998) has the opinion that sometimes
the choice made by parents for their children are on the same status category
or one above theirs. For example, while a parent who was a physician would
encourage the child to choose the same career or one of comparable status, a
skilled worker may encourage the child to follow him or urge him to seek a
higher grade — managerial. workaGestein (2000) reportsthat an estimated 67%
of all boys choose a career in either their father’s career category or the next
higher one.

According to Holland (1997) the influential factor,in career behaviour
or choiee,is that of parental influence. Using a national sample of 1959 in
Virginia, Holland administered his Parental Attitude Research Instrument
(PARI) to mothers of respondents. The findings indicated that the student
personal orientations were related to some of the attitudes held by their
mothers. An example was+given.where through parental upbringing, children
took to the values of.the parents and.almost moved in the same direction as
their parents (Osipow, 2003). Holland’s approach to the influence of fathers
was a bit different. Each of the fathers was asked to rank nine goals he had for
his child. He also ranked his hopes for his child’s eventual income. The results
indicated that fathers of sons in the realistic category valued ambition in their

sons and hope their income would be considerable. Peng and Jaffe (1979)

44

Digitized by Sam Jonah Library



© University of Cape Coast https://ir.ucc.edu.gh/xmlui

suggested that women who entered male-dominated fields such as science
often came from families where mothers were working, both parents were
highly educated, and success was considered critical. Mothers with four-year
degrees are more likely to influence career choices than mothers without such
qualifications (Smith, 2000).

Although college educated mothers influenced both traditional and
non-traditional career choices, women choosing non-traditional careers
indicated that their fathers had a stronger, more direct bearing on careers
choices in non-traditional environments (Gates, 2002; Trauth, 2002; Dryler,
1998; Scandura & Ragins, 1993). One of the subjects interviewed in Trauth
(2002) reflects on the role-of herfather: ‘If I didn’tthave my father who sat
down, and you know, helped me choose the subjects, then | might have chosen
the wrong subjects. | might have chosen the ones.that | could get good grades
intor that'wouldn’t have led to anything (Trauth, 2002). Turner (2002) in
Liberiasfound that 73 percent of working womenwindicated their fathers
strongly influenced their career choice.

Osipow (2003) after considering the literature on parental influences
on career choice of their children; concluded that parents® behaviour created
environments which exerted .a* powerful Influence on the personal
characteristics of their.offspring. He.went on to state that, the consequence of
the influence was the particular career environment the child selected.
Gensinde (1993) in a study in Kenya wanted to know why students chose their
careers. After studying 400 students in teacher training colleges and in
technical colleges, he reported that 66% of students in teacher training

colleges and 56% of those in technical colleges were influenced by parents
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and significant others to enter the career programmes. Okeke (2000) and
Aghamehi (1998) in East Africa studied the relationship between parental
careers and their children’s career choice. Okeke in his study found 60% of
the children were willing to take their fathers’ career and that 25% were
willing to follow their mothers’ career.

Olando (2010) used 320 respondents in Liberia to study the factors that
influenced the career choice of undergraduate students. After the research, it
was found that, 65% of the students chose careers because their parents
wanted them to be in that career and nothing else. Family is one of the most
influential contexts of socialization in childhood and adolescence (Dryler,
1998). While the impact.of parental guidance is.felt unequivocally in the
choice of traditional and non-traditional careers, it is most strongly observed
in the choice of non-traditional careers. Direct forms of parental influence,
such as the degree to which students see their parents chosing IT careers or
havingeentact with technology, are strong motivaters to train for, technical
Jobs (Breakwell., 1988; Dryler, 1998).

Family members can also motivate career choices indirectly equally
persuasively. For instance, a parent may not be an LT professional but may
encourage girls to pursuesor actively competein careers perceived to be
“masculine”. These parents may still. besacting as role models of perseverance
and achievement without being IT professionals.

Literature is unequivocal regarding the positive influence of parents,
particularly fathers, on career choices. Siblings can have some influence on
career choices. In particular, for girls, older brothers can influence the entry of

girls into traditionally “masculine” careers (Bank, 1995). On the other hand,
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girls who have only sisters tend to choose careers that are more traditionally
“feminine”. Similar sibling influence is found for boys with male sibling
(Brown, 2002).

Socio-economic Status

Socio-economic status (SES) is the strongest predictor of tertiary study
(Stage & Hossler, 1989; Choat, 1998; Chalmers, 2001; Looker & Lowe,
2001). A causal relationship between SES and post-school choices was
established by Wagenaar (1987). Studies also report that SES effects are
important at all three stages of the decision-making process (Cabrera & La
Nasa, 2000). Family size and family structure composition may add to the
effects of .SES (Lillard &-Gerner;. 1999; Maani,.2000; Nguyen & Taylor,
2003). Three forms of SES are identified - parental education, parental
occupation.and parental income (Looker & Lowe, 2001). These produce social
capital (resources available because of connections to others) and cultural
capital*(non-economic assets that come from high.levels of ‘education and
exposure to middle- and upper-class values and attitudes)./Studies report the
effects for both high SES and low SES students.

Students from high status homes are more likely to pursue post-
secondary education, attend university and pursue postgraduate degrees
(James, 2000; Looker.& L owe, 2001)..TFhey also placed more significance on
institutional rankings (Howard, '2002). Choy et al. (2000) identified low SES
as a risk factor and found that 44% of high school graduates with any risk
factors never entered the pipeline to college. James (1999) supports this,
showing that lower SES students were under-represented in higher education.

They also choose institutions on the basis of cost (Connor Dewson, Tyers,

47

Digitized by Sam Jonah Library



© University of Cape Coast https://ir.ucc.edu.gh/xmlui

Eccles, Regan, & Aston, 2001). Choat’s (1998) study shows the effects of SES
in the New Zealand context. A student from Decile 9 & 10 schools is five
times as likely to go to university as someone from Deciles 1 & 2; students
from Decile 6-8 are twice as likely to go to polytechnic than university; 63%
of those attending private schools went on to tertiary education compared with
47% from Decile 9 & 10 schools. Maani (2000) found similar effects, the
estimated probability of attending university increases significantly with
parental income decile, even when keeping 1Q and academic performance
constant at their mean values.

In contrast the probability of attending the polytechnic decreases
significantly as income docilesinereases. This is consistent with the effect of
income and socio-economic background on the level of information available
to the young person or the tastes developed forrthe type of training and
occupations pursued. Reay et al. (2001) used the notion of habitus to explore
the ways, that institutions impacted on students’.choices. Where there is
similar view between family and institutional habit, students are likely to be
channeled into higher education. The social er personal fit (James, 2000;
2001) is not comfaortable so students are less likely to continue onto higher
education. James’. (1999)wstudy..on the effects of SES applies beyond the
studies in“Australia: “Overall, the findings of our first study emphasize that
Australia still have a higher educational system by social class.

According to Bolles and Bolles (2011), student inherit their parents
certain financial and other resources which may influence their career choices.

Your family financial status determines where you live and which school you
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attended. In turn, these can affect a person values, occupational expectations,
opportunities, and gender role expectations.
Economic Stability

Many students believe that to live a comfortable lifestyle they need to
be economically stable. When these students look into a major or a career
path, they seek out the higher salary jobs or they look for majors that involve
the most job security (Wildman & Torres, 2002). The financial aspects that
students consider include high earning potential, benefits, and opportunities
for advancement (Beggs et al., 2008). Given the current economy, and
American culture, many students think they need a high paying job to make it
in society.these days. Along-with.stability during_their career, some students
may even look ahead to retirement. Students want to make sure they are
secure for the rest of their lives, and may loek inte‘careers that have benefits
to'help them in the long run (Wildman & Torres, 2002).

Monthly salary and other allowances havesalso been an .important
motivation for employees since the creation of the labour market, and this is a
significant factor for prospective graduates who.Seek employment too (Tulgan
& Martin, 2001). Most students while assessing their career.options will prefer
a career that pays. well relative torthe others. Even though money is not the
only incentive for staying at a_job.(€humba & Gachunga, 2016), a fair
compensation package is a basic condition for employee satisfaction. As such
some students expect to receive both a competitive base salary, and monetary
benefits such as health insurance or college tuition reimbursement. Furnham,
Eracleous, and Chamorro-Premuzic (2009) discussed salary as one of five

hygiene factors. This means that, employees as well as prospective employees
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expect to receive relatively good salaries. If this expectation is not met, these
employees become dissatisfied and translate into poor/low productivity and
shy away from the prospective career respectively.

As a result, for organizations to attract prospective talents who are
recently graduating, they must offer an appealing compensation package to
attract and maintain them. This package could be a combination of different
rewards and can include tangible rewards, such as pay — base salary, and
benefits; health care, retirement savings, paid vacation, and rewards that are
intangible such as learning and development, and a satisfying work
environment (Gleeson, & Carmichael, 2001; Jensen, 2007). Career
development is the balancingwof.recognizing andwmeeting needs of the
individual while at the same time responding to the outer forces and realities
of life.

An individual in a career has to constantly balance his or her
aspirations and how they fit into the reality of«the workplace. Man’s
occupation determines the kind of person he becomes since, through his
waking hours, his cognitions about himself, his wants and goals, and his
interpersonal response traits are molded’ (Kroll, 1970). Kroll (1970, p. 19)
stated that much of the “informal.and formal'knowledge provided through our
society and our environment has_focused on the acquisition, retention, and
utilization of information pertaining to the world”. Socio-economic status is
passed down from one generation to another generation, “you may not benefit
by being exposed to many opportunities or on the other hand you may not
have the opportunity to recognize all the career option open to you” (Hooley,

2012, p. 57). Even though your socio-economic status may have affected your
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career decision so far, many career related decisions lie ahead. High aspiration
and motivation to achieve will help you to reach your goals. Environment has
a momentous role in the career choice students make and the position the
student attains in various ways.

Besides socio-economic status, Mberia and Midigo (2018) believes
that family members also play a role in the career students make. According to
Mberia and- Midigo (2018), additional aspects of an individual’s family
background can be influential in the career decision that individual makes. In a
study for college students, researchers have found that parents are the most
influential career role models for students. Mothers in particular seem to exert
greater influence during_ theirsehildren’s high schoel'years and fathers seem
influential in'college aged children’s decision making.

According to Okwulehie (2018), parental Influence and healthy
environment are essential for evolving abilities to heights close to capacity
heightsrand if teenagers are raised in a harmonious heme where parents live in
harmony and are caring and helpful to_their children, aichild is therefore
destined to take orders from his parents. Hence their career choice aspiration is
influenced by their parent’s occupational status.

Family Experiences of Tertiary.Education

When a family.has some experience of tertiary education, children are
more likely to consider post-school options and are better able to navigate the
complex application and enrolment procedures. Parents’ own education is an
important factor in this process, although friends and other family members,
who have current or recent higher education experience, can become ‘positive

influencers’, particularly for low SES students (Connor Dewson, Tyers,
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Eccles, Regan, & Aston, 2001). Christie et al. (2004) found that complex
social networks advise people on post-school study. Where these networks are
repositories of experience of tertiary institutions and courses, young people
have access to reliable information and tend to be more confident about their
choices. Where people do not have access to such information networks “they
may be deterred because they do not have help or support in negotiating this
very daunting and complex body of information (Connor Dewson, Tyers,
Eccles, Regan, & Aston, 2001).

Parental level of education is especially influential at the predisposition
stage, being positively associated with plans for university study (Stage &
Hossler;71989; Cabrera & LasNasa, 2000; Payne,.2003). In'a study in New
Zealand, Chalmers (2001) found that children from professional, managerial
and highly.educated parental backgrounds tended.to'assume they would study
at university. Jackson (1986) reported that both father’s education and
mother’s,education were critical variables in college choice. Nguyen and
Taylor (2003) showed that the probability of enrolling in a four-year college
increased as“parental qualifications improved. In contrast, jparents \who have
little or_no tertiary education are less likely to encourage ‘their children to
continue.. They see higherseducation as not«for the likes of us and may even
‘pull” agamst schools’ efforts to persuade their children to stay on (Reay et al.,
2001).

Parents with low academic qualification tend to encourage children
into the labour market (Nguyen & Taylor, 2003). Choy et al. (2000) study also
showed that parents’ education mattered. Choy et al. (2000) argued that

students whose parents had no college education were only half as likely to
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aspire to a bachelor degree at 10th Grade and only one third as likely to enroll
in a four-year college. They explained that such parents were less likely to
participate in planning activities that led to college enrolment. Connell (2004)
found that even when working class parents were supportive of education and
aware of the benefits for their children, their own lack of experience with and
knowledge of post-school academic and training pathways was a key factor.
McCarthy, (2016) found a similar effect with indigenous parents with no post-
school education.

While wishing their children well, they were frustrated that they were
insufficiently informed about options for their children. These findings have
important.consequences_fomschools. “The more complex the system gets, the
more ‘choices’ are inserted, the more difficult it is for these working-class
parents to.understand and move competently around the education system.
The implication is that working class families in the future are likely to depend
more Ofithe schools to get everything right for their.children” (Connell, 2004,
p.238). While Connell wrote about working class parents these comments
apply to allswfamilies where parents lack experience of tertiary education.
Schools have a major role in providing appropriate information on post-school
options for these students.

Peer influences

Peer influence is seen to be important on several other educational
outcomes, including enrollment in college (Fletcher 2012), choice of college
major (Lyle 2007), and whether to join a fraternity (Sacerdote 2001). Research
examining the importance of peer influences has lagged behind other major

educational decisions, including the choice of which college to attend. This
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omission is unfortunate due to the increasing importance of these choices for
life outcome. For example, Hoxby (2004) forcibly argued that the most
important college decision has progressed from whether to attend college to
which college to attend among the many alternatives. Data limitations and
empirical difficulties in estimating the importance of peer influences on
individual choices are likely two principal reasons for the limited research in
this area.

Alika (2010) studied the relationship between peer group and parent
influence as correlates of career choice in humanities among secondary school
students in Nigeria. Survey method was adopted for the study. One hundred
Senior Secondary Schooltwe«(SSS2) students inwOredo ‘and Egor local
government-areas of Edo State. Three research instruments, namely: the
student’s woccupational clusters preference. scale” (OCPS), peer pressure
assessment scale (PPAS) and the parental influence assessment inventory
(PIAT) were employed. The items on the instrumentsswere a modified to a 4-
point Likert scale. Using the Pearson Product Moment Correlation Coefficient
(PPMCC), auwrelationship was established between the independent variables
(parental and peer'group influence) and the dependent variable (career choice).

The result.showed+that there was ne significant relationship between
parental “and peer group influence on-career choice in humanities among
secondary school students. As regards career development, it recommended
that counselors should work directly with parents and peers, especially with a
view to enhancing the positive aspects which may eventually improve the
career development prospects of the future workers. The recommendation is

seemingly in harmony with the study of Akyina, et al (2014) which stated that
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school counselors should reinforce students’ rational programme choice
behaviour by intensifying counseling in schools so that students will continue
to make rational choices of programmes in school. Lyle (2007) examined
whether “role model effects” were important in predicting choice of college
major at West Point.

In particular, the author estimated whether a freshman’s ecventual
choice of major is associated with the proportion of upper class students in
his/her randomly assigned peer group (i.e., company). He found suggestive
evidence of a relationship for freshman who major in engineering, social
sciences, and natural sciences (although only engineering was statistically
significant). but negative_associations in other majorsi'In contrast, Sacerdote
(2001) found no evidence that randomly assigned roommates at Dartmouth
College influenced the choice of college major. Although the evidence showed
the clear influenced of family, it would be expected that peers also influence
institutional choice. However, research is somewhat.inconsistent in this arena.
Kealy and Rockel (1987) showed that “the student’s peer group of high school
students wasy highly influential ‘across all dimensions of jperceived college
quality.(Kealy & Rockel, 1987).

Hossler, Braxton and Coopersmith.(1989) indicated just the opposite
and stated that peers.had no reported: effects on influencing institutional
choice. Perhaps the best way to interpret these two findings is to say that peers
have influence on a student’s perception of college quality, but do not go as
far as having a direct influence on institutional choice. In other words, peers
serve as an influence to one of the many factors that influence college choice.

Perhaps the most contrary finding to the influence of peers came from Kern’s
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(2000) study on college choice influences. She noted that “participants
indicated that going to college because of friends were going was not a
motivating factor (77.6% responded disagree or disagree strongly to the
statement, ‘I am attending college because my friends are going to college’)
(Kern, 2000).

Several researchers (Coleman, 1996; Haynes, 1984; Russell, 1980;
Tillery, 1973) have examined the relationships between student interaction
with other college bound students and their college participation. Hayden
(2000) in a study indicated that opinions of friends and former students
weighed heavily on the minds of African American college applicants when
decidingubetween colleges:=These. studies and others expound upon the
knowledge that the more a high school student interacts with other students
with college plans, the more likely they are to.consider going to college.
(Hossler & Stage 1987) showed a correlation between non-college bound
studentssand their non-college bound peers. Thesesresearchers stated that
students with peers with no college plans.influenced the predisposition phase
of student’s €ollege choice.

While parental encouragement still is considered the greatest influence
on college attainment, theweffect#0f student’s peers does add an additional
dynamic to the overall.college choice.process for high school students. Friends
are important sources of information consulted by students during the search
and choice phases of the college choice process, as research has shown.
McDonough’s (1997) review of previous studies (Hossler, Braxton, &

Coopersmith, 1989; Manski & Wise, 1983; Zemsky & Oedel, 1983) identified
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peers and friends among the factors “consistently influential” in the search and
choice phases of students’ college choice process.

Rowe (2002), in her limited review of literature (Mathay, 1989), found
friends and peers to be influential in the college choice process (pp. 46-48).
Using data from the National Educational Longitudinal Study of 1988
(NELS), which started with surveying a nationally representative sample of
1988 eighth graders, with follow-up surveys in 1990, 1992, and 1994, research
by Choy, Horn, Nunez and Chen (2000) suggest that “parents, peers, and
school personnel can all contribute to increasing the college enrollment rates
of students at risk of dropping out of high school and of students whose
parents had. no college experienee”(pp. 46, 51).

Thetr study found that peer group effects were especially strong. In
fact, having friends with college plans was the strongest predictor of college
enrollment. If most or all of their friends had college plans, the odds of
moderate-. to high-risk students enrolling in Collegesswere four times higher
than if none of their friends planned to go to college. (Choy et al., 2000, p.
53).

Institutional Factors that Influence Students’ Selection of Career Choice
and Academic Programme
Availability of Information

Mass information campaigns like advertising through newspapers,
television, radio and the internet are perhaps less helpful than institutions
would wish. Brennan (2001) suggests that students do not use promotional
materials to a large extent when making decisions. Maxwell et al. (2000)

concurs, claiming that newspapers, radio and television are not influential.
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James et al. (1999) suggest that commercial information is used by less than
one-third of applicants Connor Tyers, Eccles, Regan, and Aston (2001) note
that, while information disseminated by institutions is plentiful, their
respondents saw it as too general and overly complex.

Christie et al. (2004) picks up on the Martinez and Munday (1998) and
Yorke (1999) critiques by suggesting that the most effective information
recognizes that decisions are made in complex social networks that operate
using interpersonal communication. They found that young people, who do
not have ready access to such information networks, may be deterred because
they cannot access important information. Brennan (2001) also argues that the
most important source of.infermation is interpersonal. Boyd et al. (2001),
writing from a New Zealand perspective, found that students preferred
personal te.impersonal information. Indeed, they_ found that personal interest
by, an informant was a primary motivator, for making choices. Parents,
familiesyfriends, teachers, career counsellors and tertiary staff are all involved
in interpersonal information networks (Boyd & MacDowall, 2003; Brooks,
2004).

In their New Zealand study, Boyd and MacDowall (2003) showed that
all'members of interpersonal information networks have significant influences
on decisions. At the senior secondary.school level school teachers and career
counsellors have the most influence, but parents are also influencers, as are
tertiary educators who engage with students rather than merely trying to
recruit them. In a synthesis of three major studies of career guidance, Watts
and Sultana (2004) observed that many of the 36 countries studied attempts

were made to provide lifelong career guidance using a variety of information
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networks. The synthesis suggests that institutions that engaged with
interpersonal information networks were more successful than those that
didn’t. In-school taster courses, two-way visits and open days, although
problematic according to James (2001), enabled decision-makers an
opportunity to see how well they would fit into an institution.

Peers of decision-makers are usually recognized as members of a
complex web of interpersonal information networks (Brennan, 2001;
Chalmers, 2001; Boyd & MacDowall, 2003; Christie et al., 2004). It is
perhaps surprising that they do not feature more prominently as information
sources in the research. Brennan (2001) for example, found that close friends
only ranked halfway in_a-listsof.5 _personal influences. Family and career
advisors ranked well above them. While Boyd and MacDowall (2003) found
people to'be generally very important in the decision-making process, only 35
per, cent of their sample thought that peers were important.compared to 73 per
cent who,thought teachers were important and 55 percent who thought family
was important. Martin (1996) found that friends ranked third out of 9
information influences.

Whitley and Neil (1998) distinguished ‘in scheol’ and ‘out of school’
information flows. They suggested that ‘in=school’ information provided by
teachers and career guidance people was-more important, but that peers played
a significant role‘in providing ‘out-0f-school” information, particularly among
low socioeconomic students. Both Whitley and Neil (1998) and Chalmers
(2001) found that girls were more likely to seek information from friends than

boys.

59

Digitized by Sam Jonah Library



© University of Cape Coast https://ir.ucc.edu.gh/xmlui

Institutional Reputation

The reputation of an institution may influence students’ choices.
Reputation, however, is understood in different ways: academic reputation,
prestige, desirability and ranking in league tables. Findings on reputation were
somewhat mixed. In a large USA study Howard (2002) investigated the ways
students used institutional rankings in their decision-making and found that
56.7% considered ranking to be a factor. In Australia, studies by Soutar and
Turner (2002), Brennan (2001), and Martin (1996) identified reputation as a
factor. Some studies reported that academic reputation was important to
different groups of students: those that applied to research-led institutions
(James et:al., 1999); high-achieving.students (Keller-& McKeown, 1984); and
age-mature students attending private colleges (Tumblin, 2002).

Jackson (1986) found that ‘institution’s préstige’ was a non-critical
factor; James (2001) found that ‘research track tecord and international
standing’,are not of great interest to students; andsEilly et al. (2000) that
students are not particularly interested in league table positions.

Personal Characteristics that Influence Students’ Selection of Career
Choice.and Academic Programme
Academic achievement

There are many_critical factorssinfluencing peoples’ decisions about
their post-school lives (Jackson, 1986; Cabrera & La Nasa, 2000; Looker &
Lowe, 2001). One recurring factor is academic aptitude and achievement.
Aptitude and achievement play an important role at all stages of the
predisposition, search, choice model (Stage & Hossler,1989; Cabrera & La

Nasa, 2000; Brennan, 2001; Harker et al., 2001). Stage and Hossler suggest
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that within the predisposition phase, student school achievement is positively
associated with plans for university study. Without this, tertiary education is
rejected early as an option. When the time comes to consider options at
secondary school and to actually choose a post-school career, academic
aptitude is a critical factor.

Wagenaar’s (1987) findings from data derived from a very large study’
showed that educational attainment at secondary school, when combined with
social class background, reliably predicted choice for tertiary study. This
finding recurs in studies from around the world. Ono (2001) found a very
close correlation in Japan between Grade Point Average (GPA) and the quality
of colleges.available for selection:The importance of «GPA in'selecting tertiary
study was supported by Jackson (1986) in the United States and in a study by
Nguyen and Taylor (2003) who found that academic ability had a powerful
effect and was statistically significant in their study involving 10,000
American, High' School students. Looker and Lowe(2001) in Canada, the
Institute'of Employment Studies (1999) in the United Kingdom and Maxwell
et.al. (2000)in Australia reported similar findings.

Two Australian studies support these findings by ‘offering slightly
different _perspectives. James (2000) found that affirmative answers to
questions-about attainability factors,.sueh as confidence that the requirements
of a course could be met and they could gain entry into their chosen
institution, persuaded students to have a go. Mclnnis et al. (2000), in their
studies, found that respondents had clearer and more confident academic goals
than students who scored less well. Maani (2000), in a New Zealand study,

found that the choice to enroll in tertiary education was mainly influenced by
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academic performance. The study reported that passing the School Certificate
examinationl increased the probability of attendance at the university by the
age 18 by 15.6 percent.

St. John (1994) found that inadequate academic preparation creates
barriers for nontraditional groups. This finding has given rise to a number of
suggestions for improving academic performance (Perna, 2000). In their major
longitudinal study, Choy et al. (2000) developed the metaphor of a pipeline to
picture the process by which people decided to pursue tertiary education. They
found that students with any risk factors tended not to enter the pipeline. Their
solution: help students develop college aspirations early, encourage them to
follow awrigorous academieweurriculum, and support them through the
application and enrolment process (Choy et al., 2000).

Subject Area of Interest

There Is strong evidence, particularly from the Australian literature,
that “interest in'a subject area strongly influencesspeople to choose one
institution or type of tertiary education over another. This particular subject
area choice‘is often a surrogate for career aspirations (James et al., 1999;
Maxwell et al., 2000; Cabrera & La Nasa, 2000; Chalmers, 2001). In major
surveys, James and his colleagues found that students focused primarily on
fields of ‘study. when.choosing their.tertiary education (James et al., 1999;
James, 2000; James, 2001). In another study tracing retention patterns between
1994 and 1999, Mclnnis et al. (2000) found that 94 percent and 96 percent of
respondents said they came to university because they wanted to study in a

field that really interested them.
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Other Australian researchers (Le Claire, 1988; Martin, 1996) reported
that a chosen field of study was a prime reason for choosing tertiary education.
While placing second in a list of factors, American researchers confirmed the
importance of field of study as a key factor in decision-making (Keller &
McKeown, 1984; Kern, 2000). A New Zealand study that investigated into
technology education not surprisingly, perhaps, found the key decision factors
to be ‘ability in’ and ‘interest in” a technology subject (Harris Management,
2003). Another New Zealand study, by Boyd et al. (2001), also found that
personal interest was a primary motivator for making choices. Confirmation
about the importance of the field of study, but from a different perspective,
comes from_two retention.studiessconducted in the nited Kingdom (Yorke,
1999; Christie et al., 2004).

Both found that students were withdrawing«from their studies because
they had chosen the wrong courses. Worth noting here is James’ (2001)
findingsthat the field of study preferences were_made by 56 per cent of
applicants in the year of decision while 43.per cent made their choices in years
prior to thatslt is important to recognize that the decision-making process is
complex and other factors also influence choice, Lilly et al. (2000) researched
into five clusters of factorsulearning support; input from advisors, institutional
performance “and institutional offerings, including matters connected with
subject choice. Learning support and. institutional performance ranked higher
for their sample of students than availability of courses in a preferred subject
area. Marquez (1998) found in her sample of Latino students, that distance

from home and financial factors were most important.
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Tumblin (2002) found that convenience factors such as timing of
classes rated above academic factors such as academic reputation. Jackson
(1982) found costs, financial aid, admission requirements of institutions and
student SAT scores as critical variables in students’ choice whereas subject
area interests did not even appear as a noncritical variable. Indeed, as James
(2000Db), Brennan (2001) and Harker et al. (2001) point out, students may not
have a choice if they did not meet the entry standards of an institution. The
decision-making process is never straight forward as entry to university has
been described as a courtship in which both parties are making decisions
(James, 2000).

Personality Influence

Studies have shown that students will choose a major that they think
will fit their personality type (Mihyeon, 2009). The confidence that a student
has can determine how far that student will go with his or her education.
Students.who believe in themselves have more confidence and are more likely
to go for what they want instead of settling for something that is comfortable.
The personality of students can also play a rele in choosing a programme
(Mihyeon, 2009)."According to studies, students who' have an investigative
personality are more likely. to major in the science field. Students with an
artistic personality are_more likely to-major in arts and in interdisciplinary
fields. Students"who are very social people are more likely to major in the
social sciences (Porter & Umbach, 2006).

Programme preference, from a cognitive-behavioural perspective
continues to receive a great deal of attention in psycho-educational research.

Most research show that there is a correlation between personality and interest
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when it comes to career preference. Holland as cited in Walsh, et al. (1992)
categorized personality types into 6 groups; Realistic, Investigative, Artistic,
Social, Enterprising and Conventional. Each individual is categorized under
each of these groups hence has different interests and different influence
relating to differences in career preference. However, a person can have two
traits which overlap.

Conceptual Framework

Figure 1 explains the whole idea behind the study. It deals with the
various factors used in the study that is environmental, institutional factors and
personal characteristics as influential factors in career and academic
programmes choices made-bysstudents The various«factors have under them
the various elements that make up the factors per this study./And finally, the
belief that.these factors would lead students to the selection of careers and
academic programmes in the public tertiary institutions.

From Figure 1, it is seen that environmental factors which include
parental” iInfluence, socioeconomic status, economic { stability, family
experience of tertiary education and peer influence have' connection with
students’ career choice and academic programmes choice. in public tertiary
institutions. Institutional*factors* such _as" information availability and
institutional “reputation_also have_coennection with students’ career and
academic programmes choice” in public tertiary institutions. Moreover,
personal characteristics such as academic achievements, subject area of
interest and personality also have connection with students career and

academic programme in public tertiary institution.
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The review was done on oncet of career and programme choice of
the study in the tertiary institutions. Key theories underpinning the concepts
were reviewed. The theories included social cognitive theory, Martin Ford
Motivational theory, the theory of planned behaviour and operant condition

theory. The empirical review examined evidence from related research works
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by focusing on the research method and findings. Based on the

aforementioned review, a conceptual framework was developed for the study.
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CHAPTER THREE
RESEARCH METHODS
Introduction
This section presents the various approaches that were employed in the

conduct of the study. Specifically, the section explains the research design,

DN presents the

were observed

researchers on
Int the type of
e ch design was
) data in order to
e current status of
 1 Reeves
seks to

or types

research in assessing a situation as a prerequisite for conclusion and
generalization. It is a scientific tool where relationships between variables are
being determined and follow up questions can be asked and items that are not

clear can be explained, and since the population was so large, it enables the
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researcher make generalizations based on the representative sample chosen.
Descriptive survey research design is not only objective but also observes,
describes and documents an aspect of a situation as it occurs naturally. The
descriptive survey design makes use of randomization so that errors may be
estimated when population characteristics are inferred from observation of
samples (Boaz, Hanney, Borst, O’Shea & Kok, 2018).

The design was seen as appropriate for the study because, the nature of
the topic requires that data is collected through self-report measures and large
amounts of data can be collected within a short period of time. This design
was to collect data by asking respondents questions about guidance and
counselling. services in thesseniorshigh schools. Thesmain difficulty with the
design however was demand characteristics, as respondents tried to give
responses-in ways that reflect their idea of what'responses the researcher
wants from them. Items on the questionnaire was well written to avoid this
challenge.. Also, respondents were encouraged to previde honest responses to
the various items on.the questionnaire. Despite the inherent challenges, it was
deemed the most appropriate design for this study. This study was descriptive
in_nature because it was carried out to Investigate the factors that influence
students” choice of programme of'study with particular focus on senior high
school students in Ashanti Mampong-Municipality. It simply specified the
nature of the given phenomena with a description of the situation using a

specified population.
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Population
Population in research is defined as the group of interest to the
researcher (Schmidt & Rattenbury, 2018). It also describes the group over
which the researcher would like the results of the study to be generalized.
Etikan and Bala (2017) defined study population as that which reflects the
There are four
nicipality. The

unicipality as

ipal Education

lation in the

students in the four public senior high schools in the Ashanti Mampong
Municipality totaling 2,642. The choice for this year group was because the

third-year students have stayed longer at the school and thus, have gained
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some level of experience at the school and also preparing for their future
vocations. The accessible population is presented in Table 2 below

Table 2: Accessible Population

S/N  Name of Schools Number of Students Male Female

1 St. Monica’s SHS 724 - 724
323
363

201

1,611

Ubjects that are rele esearch topic. There are
four (4) public Hl! G ﬂe ! 5 Ashanti Mampong Municipality.
Purposively, the researcher selected all the schools that were within the centre

of the Municipality. Hence four schools were selected in the process.
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However, proportional sampling procedure was used to obtain the total
number of students to be selected from each of the four senior high schools in
the Ashanti Mampong Municipality. The proportional sampling procedure was
used because the researcher wanted to ensure a fair representation of the
various schools in terms of their class size. Also, in other to ensure a
representation of the various gender groupings it was imperative to use
proportional- sampling. Also, in order to ensure fairness in gender
representation there was the need to use proportional sampling procedures.
The total population of each school was divided by the total population of the
four sampled schools which were multiplied by the sample size of 336.
Therefore; 93 out of 724 students;87. out of 684 students, 97 out of 768 and 59
out of 466 students were sampled to represent each of the four schools (See
Table 1)

After the proportional sampling procedure have been used to identify the
total "number of students to been selected from eaeh of the four. senior high
schools“in the Ashanti Mampong Municipality, the simple random sampling
procedure was then used to select the students in the various senior high schools
for. the. study. The simple random sampling was considered most appropriate
because it gives each element in.the population an equal probability of getting
into the sample; and.all_choices are.independent of one another (Kothari, 2004).
It also gives each possible sample combination an equal probability of being
chosen (Kothari, 2004). In the simple random sampling, the lottery technique
was used in selecting the students. The names of all the students in the various
schools were coded on pieces of paper. The coded pieces of paper for each

student were folded and placed in a bowl. The researcher shook the bowl and
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picked the folded paper one after the other until the number needed was arrived
at. The sample distribution is illustrated in Table 3 below

Table 3: The Sample Size for selected Public Senior High schools in
Mampong Municipality

Name of Schools Population Sample Size  Male (%) Female (%)

93

35(40)

29(30)

18(30)

175

study. The Institutional factors had 9 items of the researcher used in the study.

The reliability co-efficient for Educational Career Questionnaire was 0.85
(Pisa, 2018). The questionnaire was structured along Likert Scale Format. In

the Likert Type Scale, the respondents were asked to respond to each item on
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four degrees of agreement or disagreement. The score point ranged from 1-4
and are Strongly Disagree-1, Disagree-2, Agree-3, and Strongly Agree-4.

Career choice questionnaire by Eremie and Ibifari (2018) was also
adapted for the study. The original instrument had 15 items which measured
both personal characteristics and environmental factors. For the purpose of
this study, 14 items were developed for environmental factors and 10 items
were also developed for student characteristics. The reliability co-efficient for
career choice questionnaire was 0.725 (Eremie & Ibifari, 2018). The
questionnaire was structured along Likert Scale Format. In the Likert Type
Scale, the respondents were asked to respond to each item on four degrees of
agreement.or disagreement.=Thesscore point ranged.from 1-4and are Strongly
Disagree-1, Disagree-2, Agree-3, and Strongly Agree-4.
Pilot Testing

Before the final use of the questionnaire, a confirmatory factor analysis
was ‘conducted ‘using a sample of 50 third year students from Nsutaman
Catholic Senior High School in Sekyere Central District.This was done to
enhance the validity and reliability of items on the questionnaire before a final
data collection. According to Cohen, Manion and Morisson.(2007) using 10%
of “the 'sample size for “pre-testing an instrument is laudable. Nsutaman
Catholic“senior high__school was..chosen because they have similar
characteristics with the population under study. The pre-testing helped in
checking appropriate wording, items which yield small number of responses.
At the end of the exercise, it became necessary to refine some of the items and

also add to the list of items. The pre-testing was to help update the instrument
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as well as give clues as to how long the respondents in the main study will
require to finish attending to all the items in the questionnaire.
Reliability of the Instruments

To determine the reliability of the instrument, the questionnaire

was subjected to a trial test outside the study area. The instrument was

e the internal
the the sub
mental factors

tors .828 while
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Table 4: Loadings, Reliability, and Average Variance Extracted

Construct Items Factor Sig. Average
load Reliability Variance
(o) Extracted
(AVE)
Environmental factors q10 710 .000 .709 501

qll  .628  .000
gl2  .690  .000
ql3 773 .004

521

547

to determine which items loaded onto the various dimensions of the scale.
From Table 4, the factor loadings for all the items on the various dimension
ranged from .50 to .84. These loadings indicate that the items reflecting the

various dimensions as recommended by Hair, Hult, Ringle, and Sarstedt,
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(2014), as well as Pallant (2020). These authors recommend a minimum factor
loading of .30 as a good indicator. Based on this, all the 33 items on the
various scales can be considered as measuring students’ perception regarding
the factors that influence their choice of career and academic programmes. In
addition, the reliability coefficients of the various dimensions were assessed.
The Cronbach’s alpha coefficients ranged from .71 to .83 According to
Pallant, a reliability coefficient of .70 or above is appropriate, hence the
coefficients obtained for this instrument were within the accepted range.
Construct validity was determined by checking for both discriminant
and convergent validity. In checking for convergent validity, average variance
extracted«(AVE) were considered.for all the three.dimensions of the factors
that influence students’ career choice and academic programmes. An AVE
value of 0:50 or higher indicates that, on average,.the construct explains more
than half of the variance of its indicators. Conversely, an AVE of less than
0.50"indicates that, on average, more error remainstin the items than the
variance explained by the construct. The AVESs in Table 4 were all above .50,
which implied that the instrument did not lack convergent validity (Hair,
Ringle;, & Sarstedt, 2011)." In"determining discriminant Vvalidity, the
Heterotrait-Monotrait (HTMT) Ratio of Correlations was used.

Table 5: ' Heterotrait-Monotrait Ratio.of-Correlations

1 2 3
1. Institutional factors
2. Environmental factors .367
3. Personal characteristics 574 AT73

Source: Field survey (2019)
In using the Heterotrait-monotrait ratio of correlations (HTMT), if the

HTMT value is greater than 0.90, then there is a problem of discriminant
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validity (Gold, Malhotra, & Segars, 2001). In the case of this instrument, all
the HTMT values for all the dimensions of the factors that influence students’
career choice and academic programmes were below .95, hence discriminant
validity was achieved (see Table 5). It can, therefore, be concluded that
discriminant validity was achieved. Hence all the 33 items were retained for
the final data collection.

Data Collection Procedure

An ethical clearance from the Institutional Review Board was sent to
the Municipal Director of Education, Mampong Ashanti to obtain permission
to conduct the study in the schools. Afterwards, an introductory letter was
collectedufrom the Departmentsof. Guidance and.Counselling to the Head
teachers of the selected Senior High Schools in the Municipality for approval
hefore the data collection exercise. During such visit, the purpose of the study
was explained to the heads and permission was sought/from them for the
collection.of data in the schools.

One key issue addressed during these familiarization visits was to put
before the sehool authorities a proposed data collection sehedule.: This was
done in order to allow for their inputs as to whether these dates earmarked for
the' data . collection in their schools were™ appropriate and feasible. The
questionnaire was administered to_the-students at the various schools and
collected on the'same day. Two weeks was used in gathering the data. On the
days of the data collection, the students were introduced to the questionnaire
about the purpose of the study and how to answer the questionnaire. They
were therefore cautioned to answer the questions on the questionnaire as

honestly as they could. They were also informed to read each statement and
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make sure they understood it before responding to them. They were assured of
anonymity and confidentiality of their participation in the study. The
questionnaire was administered personally to the selected students in the
Senior High schools with the dates agreed upon with the school authorities.
Ethical Consideration

An ethical approval was sought from the Institutional Review Board of
the University of Cape Coast. The approval from the Faculty Ethics
Committee enabled the researcher to follow the universities laid down
principles regarding research ethics.

Another ethical issue that was considered in this study was the consent
of the participants. The.consentsof the participantstwas sought first. The
researcher explained to the participants the aims, nature, duration and the
possible consequences of the research. The researcher again informed the
participants how the results of the study would be disseminated.

Again, the researcher ensured as far as possible that the research was
not detrimental to physical, sociological and psychological wellbeing of the
participants.%The researcher tried to establish® good relationship: with the
participants through mutual respect and trust.

Data Processing:and Analysis

The “data gathered was checked- one after the other to ensure its
completeness. The questionnaire were then numbered from one to the last
number. The data was coded and entered into the Statistical Product for
Service Solution (SPSS version 23) computer software. The data was screened
for entry errors and outliers. Inferential analysis was done using a confidence

interval of 95% and an alpha level of .05. For inferential analysis, the
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researcher checked for the normality assumptions together with other
significant assumptions depending on the type of statistical tool that was used.

In testing for the normality, multiple indicators were used since only one
test cannot be relied on. The normal Q-Q plot, together with mean and median
were used to test for the normality of the data. After testing for statistical
significance, the practical significance (effect sizes) was also computed to find
out the magnitude of the differences.

Research Question One
What are the perceived environmental factors that influence students’
selection of career and academic programmes?

Toufind out the pereeption.of students regarding the environmental
factors that influence their choice of career and academic pragrammes, mean
and standard deviation were used to analyse.the data collected. Based on the
scale used (Strongly Agree-4, Agree-3, Disagree-2, Strongly Disagree-1), a
mid-point.of 2.5 was used as the baseline for.comparison. That is, mean value
above 2.5 indicated. that most of the respondents were in agreement to the
statement. Cenversely, a mean value less than/2.5 showed that most of the
respondents were in disagreement to the statement. However, @ mean of 2.5
depicted that the greater proportion of the_respondents were neutral about the
statement.

Research Question Two
What are the perceived institutional factors that influence students’
selection of career and academic programmes?

To examine students’ perception regarding the institutional factors that

influence their choice of career and academic programmes, responses were
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analysed using mean and standard deviation. In using a four-point scale
(Strongly Agree-4, Agree-3, Disagree-2, Strongly Disagree-1), a mid-point of
2.5 was used as the baseline for comparison. That is, mean values above 2.5
indicated that most of the respondents were in agreement to the statement.
Conversely, a mean value less than 2.5 showed that most of the respondents
r depicted that,

statement.

characteristics
e, data collected

S was because the
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Hypothesis One

HO1: There is no statistically significant gender difference in the
perceived environmental factors that influence students’ selection of
career and academic programmes.

The intent of this hypothesis was to test whether a statistically significant
gender difference exist in the perceived environmental factors that influence
students’ selection of career and academic programmes. In order to achieve
this aim, an independent t-test was used to test the data. This was necessary
because, “gender”, as a variable, had two levels (categorical) whereas
“students’ perception regarding the environmental factors that influence their
choice of.career and academi¢sprogrammes” was«0On continuous measure.
Since the 1dea was to find differences between two groups of people on a
construct (Creswell, 2012), the independent t-test was deemed necessary to be
used. The'normality assumption was tested and was not violated using the Q-
Q plot.In calculating for the practical significance, Cohen’s d was used for the
computation. In interpreting the result, Cohen (2013) indicated that values
around .2 shows small effect, values around .5 indicates.a moderate effect
whereas values of".8 and above indicate large effect.

Hypothesis Two

HO02: Thereis no.statistically significant gender difference in the
perceived institutional factors that influence students’ selection of
career and academic programmes.

Hypothesis two sought to find out whether a statistically significant
gender difference exist in the perceived institutional factors that influence

students’ selection of career and academic programmes. In order to achieve
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this objective, an independent t-test was used to test this hypothesis. This was
necessary because, “gender”, as a variable, had two levels (categorical)
whereas “students’ perception regarding the institutional factors that influence
their choice of career and academic programmes” was on continuous measure.
Since the idea was to find differences between two groups of people on a
construct (Creswell, 2012), the independent t-test was deemed necessary to be
used. The normality assumption was tested and was not violated using the Q-
Q plot. In calculating for the practical significance, Cohen’s d was used for the
computation. In interpreting the result, Cohen (2013) indicated that values
around .2 shows small effect, values around .5 indicates a moderate effect
whereaswvalues of .8 and abevesindicate large effect.
Hypothesis Three
HO3: There is nosstatistically significant gender difference in the perceived
students’ characteristics that influence students’ selection of career
and.academic programmes.

The intent of this hypothesis was to test whether a statistically significant
gender diffetence exist the perceived students’scharacteristics that influence
students’ selection of career and academic programmes. In order to achieve
this aim, an independent t=test was used to-test the data. This was necessary
because, ““gender”, .as_a variable, had two levels (categorical) whereas
“students’ perception regarding the characteristics that influence their choice
of career and academic programmes” was measured on a continuous basis.
Since the idea was to find differences between two groups of people on a
construct (Creswell, 2012), the independent t-test was deemed necessary to be

used. The normality assumption was tested and was not violated using the Q-
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Q plot. In calculating for the practical significance, Cohen’s d was used for the
computation. In interpreting the result, Cohen (2013) indicated that values

around .2 shows small effect, values around .5 indicates a moderate effect

whereas values of .8 and above indicate large effect.
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CHAPTER FOUR
RESULTS AND DISCUSSIONS
Introduction
This section presents the analysis and discussion of the data gathered

with regards to the research objectives. The discussion is divided into six

heses. In each

jreed with each
e, 3 as disagree
|

direction of the

deviation values
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Table 6: Demographic Characteristics of respondents

Variables Frequency (%)
Gender

Male 161 34.8

Female 175 65.2
Age range

19 years and above 38 11.3

When did you decide on your programme of
study at the tertiary level

Primary School 52 155
Junior High School 56 16.7
Senior High School 228 67.9

Source: Field survey (2019)
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It can be observed from Table 6 that majority (65.25%) of the students
who participated in the study were males, most of whom (62.2%) were aged
between 16 years and 18 years. Also, 55.4% of the students indicated they
resided in urban areas whilst 26.8% indicated that they resided in semi-urban
areas. With regards to their parent’s occupation, 42.0% of the students
indicated their parents were teachers and 9.8% indicated that their parents
worked in the security sector. Similarly, majority (62.8%) of the students
indicated that their parents had tertiary education whilst 20.5% of the students
indicated their parents had only primary education. When asked to indicate
when they decided to attend a tertiary institution, 52.1% said it was during
secondary.school whilst_26:2%ssaid_it was during.primary school. For their
program of study, 67.9% said they decided on it during secondary school
whilst 16.7% said it was during junior high school.

Section B: Research Question 1
What are the environmental factors that influencesstudent’s selection of
career choice and academic programme?

This tesearch question sought to find out students’sperception of the
environmental factors that influenced their choice of career and academic
programmes. Descriptive statisticssuch as. means-and standard deviation were
used to analyse the data collected on.this-research question. Based on the scale
used (Strongly Agree-4, Agree-3, Disagree-2, Strongly Disagree-1), a mid-
point of 2.5 was used as the baseline for comparison. That is, mean value
above 2.5 indicated that most of the respondents were in agreement to the

statement. Conversely, a mean value less than 2.5 showed that most of the
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respondents were in disagreement to the statement. Details of the results are
presented in Table 7.

Table 7: Perceived environmental factors that influence students’ choice
of career and academic programmes

Influencing Factors Mean SD
I like the prestige that comes with the profession 2.83 1.04
The programme is in line with my family’s interest 2.35 0.97
Adults and relatives wished it for me. 2.66 1.15
The success of my family members in their academic
o ) 2.49 0.99
pursuit influenced my career choice
My current career choice will enable to be self-employed 1.98 0.89
My career choices are in line with availability of job
o 2.18 0.90
opportunities
My mother influenced my career decision 1.01 0.71
My friends have greater influence on my career choice. 3.11 1.52
My parent’s record of economic success influenced my
o 1.21 0.81
career decision.
I am interested in the programme because my friends are
_ o 2.54 1.09
also interested in it
My parents can afford the cost of pursuing the
2.36 1.13
programmes.
My father influenced my career decision and academic
2.92 0.98
programme
The achievement of my friends in their various courses
influenced my decision to choose my programme of study 3.31 1.53
at the tertiary level
My parent’s socio-economic status influenced my career
2.61 1.18

decision and academic programme

Overall Mean 2.40 1.06

Source: Field survey (2019)

The perceived influence of environmental factors on students’ career

choice and academic programmes was sought. The results in Table 7
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generally shows that, environmental factors did not influence respondents’
choice of career and academic programmes (M= 2.40, SD=1.06). Reporting
on the specifics, most of the respondents reported that, the most prominent
environmental factors that influenced their choice of career and academic

programme were as follows: “The achievement of my friends in their various

dy” (M=3.31,
areer choice”
and academic
omes with the

ed my career

eve ugh students’ perception
regarding envirg Qﬂ's generally influence their career
choice and academic programmes, students’ perception regarding the
achievement of friends in various courses, father’s decisions on career and
academic programmes, parental economic status, and the prestige attached to

a particular profession influenced their choice of career and academic
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programmes. The findings of the study further revealed that students’
perception regarding their mothers influence, parents’ record of economic
success, as well as their current career choices did not in any way influence
their choice of career and academic programmes.

The findings of this study support the findings of Payne (2003) who
reported that, the roles parents play is often the most important factor in post
school choices. The findings of the current study also affirm that of Walck and
Hensby (2003) who indicated that the family gave significant support in
decision-making as far as the academic choices of their wards are concerned.
The findings of this study also agree with the findings of Mortimer (2015) and
Gostein'(2003) who opined-thatsparents of low socio-economic status were not
able to influence their children’s choice of careers. Similarly, the findings of
this study affirm the findings of Taylor et al.; (2004) that parental support and
encouragement were important factors that have been found to influence
career choice.

It has been revealed that children may choose (their career with
influence of'their parent (Peng & Jaffe, 1979)/Smith (2000) also noted that
mothers with educational background are more likely to influence career
choice of their children than.mothers without'edueational background.

The findings..of this study however contradict with that of several
authors (Reay et al. 2001; Yorke 1999; Gostein, 2000; Gofflich & Moses
2003) For instance, in their study, Gostein (2000), and Gofflich and Moses
(2003) found that irrespective of children’s interactions with their peers,
ultimately, it was the parents who significantly influenced their children’s

career choices and programme of study.
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Research Question 2
What are the perceived institutional factors that influence students’
selection of career and academic programmes?

The aim of this research question was to find out the perceived

institutional factors that influenced students’ selection of career and academic

dard deviations
cale (Strongly
int of 2.5 was
e 2.5 indicated
. Conversely, a
dents were in
ver depicts that, the greater

nt. Details of the
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Table 8: perceived institutional factors that influence students’ selection
of career and academic programmes

Institutional Factors Mean SD
My programme of choice offers international opportunity for

Y prog PP Y 3,57 1.03
the future
Contact with students offering my programme of interest 1.63 0.92
Availability of good and modern facilities for teaching and

, 1.75 0.94

learning
Confident staff are always available to help students. 2.37 0.72
The name of the institution influenced my choice 241 0.77
| prefer the location of the institution 2.00 0.80
The accurate information available | had about the

occupational opportunities will help me make a sound career 3.78 1.87
choice.

Students have good support from the institutional authorities  2.64  1.05
There are scholarship opportunities for the programme within 235 109
and from outside the institution.

Overall Mean 250 1.02

Source: Field survey (2019);

The perceived influence of institutional factors onsstudents™ carecer
choice and academic . programmes_was sought. As shown in Table 8,
respondents generally indicated the Institutional factors.that influenced their
choice of career and, academic programmes (M =250, SD= 1.02).
Specifically, most of the respondents agreed to the following statements: “The
accurate information available to me regarding occupational opportunities
helped me make a sound career choice” (M = 3.78, SD= 1.87), “My
programme of choice offered me international opportunity for the future” (M
= 3.57, SD= 1.03), “Students have good support from the institutional
authorities as far as their career choices and academic programmes are
concerned” (M = 2.64, SD= 1.05).
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The respondents however disagreed to the following statements
regarding the perceived factors that influenced their choice of career and
academic programmes: “Contact with students offering my programme of
interest” (M = 1.63, SD= 0.92), “Availability of good and modern facilities
for teaching and learning” (M = 1.75, SD= 0.94), “I prefer the location of the
institution” (M = 2.00, SD= 0.80).

Discussions

Generally, the findings of this study revealed that students’ perception
of institutional factors influenced their choice of career and academic
programmes. This was evident in the fact that, students’ perception of
institutional factors such.aswgoeod. support frominstitutional authorities,
accurate dissemination of occupational opportunities by school authorities,
the International jopportunity the programme of choice offers for the future,
among others influenced students’ choice of career and academic
programmes.

The finding of this study is consistent with the findings of several
authors (Martinez & Munday, 1998; Yorke, 1999; AWhile Boyd &
MacDeowall, 2003). For instance, Martinez and Munday (1998) discovered
that -institutional., factors™such as" accurate” dissemination of occupational
opportunities by school authorities influenced students’ career choice and
academic programmes. Similarly, Boyd and MacDowall (2003) found that
good support from institutional authorities such as dissemination of career
information informed students’ choice of career and academic programmes.
Boyd and MacDowall (2003) explained that at the second cycle institution

for instance, school teachers and career counsellors are considered to have
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the most influence regarding students’ knowledge on available career
choices.

The finding of this study however contradicts with the findings of a
number of authors (Turner. 2002; Brennan, 2001; Martin, 1996; Tumblin,
2002; Jackson, 1986; James, 2001). The aforementioned authors discovered
that the reputation and prestige of an institution influenced students’ choice
of career and academic programmes. The authors further noted that the
availability of resources for academic and professional services in terms of
equipments and facilities also accounted greatly for students showing interest
in enrolling in an institution. This finding contradicts the findings of this
current study, in that, mestsof.the respondents_disagreed to the fact that
availability~of good and modern  facilities for teaching and learning
influenced.their choice of career and academic programmes.

Research Question 3
Whatare the perceived personal characteristics thatinfluence students’
choice of career and academic programme?

The “intent of this research question’ was to examine: students’
perception regarding the personal characteristics that influence their choice of
career and academic programmes«Data collected on the research question was
analysed using means.and standard.deviations. This was because the items
were measured on a four-point scale (Strongly Agree-4, Agree-3, Disagree-2,
Strongly Disagree-1), a mid-point of 2.5 was used as the baseline for
comparison. That is, mean values above 2.5 indicated that most of the

respondents are in agreement to the statement. Conversely, a mean value less
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than 2.5 showed that most of the respondents were in disagreement to the
statement. Details of the analysis are presented in Table 9.

Table 9: Perceived personal characteristics that influence students’ choice of

career and academic programme

Personal Characteristics Mean SD
Opportunity to major in area of interest 2.76 1.18
Naturally I am very good at my programme of interest 2.86 1.12
My personal interest will influence my choice of career
1.65 0.13
and programme
My values and aspirations will influence my career
_ 2.56 1.03
choice
My excellent academic performance will influence my
_ 2.04 0.99
choice of programme and career
My current career choice is in line with my personal
1.04 0.96
goals
| want to feel a sense of accomplishment in my choice 2.64 0.93
My current career choices will help me to apply skills
Y P PPy 2.51 1.15
and knowledge
My career choice will be driven by my intellectual skills
N 1.33 0.16
and ability
| prefer careers that are very flexible 2.40 1.14
Overall Mean 2.17 1.60

Source: Field survey(2019)

The perceived influenceof personal characteristics on students’ career
choice and academic programmes was sought. As shown in Table 9,
respondents generally disagreed that personal characteristics influenced their
choice of career and academic programmes. Reporting on the specifics
however, most of the respondents reported that, “being naturally good at a
programme of interest “(M = 2.86, SD= 1.12), “Opportunity to major in their

area of interest” (M = 2.76, SD= 1.18), “feeling a sense of accomplishment in
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a particular career choice” (M = 2.64, SD= 0.93), often influenced their choice
of career and academic programmes.

From Table 9, the respondents further reported that “their values and
aspiration in a particular career” (M = 2.56, SD= 1.03) also influenced their

choice of career and academic programmes. The respondents however

e of personal
es: “My career
= 1.33, SD=

14).

eived personal

e of career and

b

not in any wa e tuden
The findiny 9515

Nguyen and Taylor (2003) that academic ability has a powerful effect and has

academic programmes.

“consistent with the findings of

a statistically significant effect on students’ choice of career and academic
programmes. The findings of this study also corroborate the findings of

several authors (Mihyeon, 2009; Porter & Umbach, 2006; Holland, 1992). The
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aforementioned authors noted that most students did not just consider their
academic strength to choose their programme of study or career, however,
they also considered their interest and future desires as well when deciding on
a career or an academic programme.

The finding of this study is also in line with the findings of Boyd et al.

| interest was a

mme of study

ith Mihyeon,

ves had more
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Table 10: Test for Normality

Parameters Environmental Institutional Students’
Factors Factors Characteristics
Mean 36.89 21.25 18.63
Standard 5.53 4.33 3.91
deviation
18.55
19.00

mmed mean of
acteristics were
~scores of the

(Pallant, 2020).
fere also examined

plots for all the

selection of

This hypothesis sought to examine whether a statistically significant
gender difference exist in students’ perception of environmental factors that
influence their selection of career and academic programmes. An independent
samples t-test analysis was conducted to test this hypothesis. The independent

variable was the composite score for the respondents’ perception of
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environmental factors that influence their selection of career and academic
programmes. Prior to the analysis, assumptions underlying the use of
independent t-test were checked. Results from the normal Q-Q plot revealed
that the data did not violate the normality assumption (see Appendix B and
Table 10).

Similarly, the equal variance assumption was also tested to find out
whether the variances between the groups are the same. Results from the
Levene’s test for equality of variances revealed that the equality of variance
assumption was not violated (F=.825, p =.364). Table 11 further presented the
actual analysis testing the difference between the two groups with regards to
the dependent variable.

Table 11: Gender Differences in Students' Perception of environmental
factors that influence their selection of career and academic

programmes.
Gender N Mean SD Df  tvalue p-value
Male 219 37.041 5.517 =834  j699 485
Female 117 36.598 5.557

Source: Field survey (2019); *significant, p >.05

Results® fromssTable 11 revealed #a non-statistically significant
difference_in_the perception of male and female students regarding the
environmental factors that inflienced their selection of career and programmes
in public universities, t (334) =.699, p = .485. The results suggest that male
and female students of public Senior High Schools in the Ashanti Mampong
Municipality had the same perception as far as the environmental factors that
influenced their choice of career and academic programmes were concerned.

Even though the result was not statistically significant, the effect size was also
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calculated to find out the magnitude of the difference. Cohen’s d was used for
the computation.

A value of .080 was obtained for the effect size. Based on the criteria
given by Cohen (2013) which states that values of .20 or less is small, values
greater than .20 or less than .80 is medium and values of .80 and above is large
effect size. Based on this, the magnitude of the difference in the perception of
male and female students regarding the environmental factors that influenced
their selection of career and programmes was small.

Discussions

The findings of this study revealed a non-significant difference in the
perception.of male and femalesstudents regarding.the environmental factors
that influenced their selection of career and programmes in public universities.
This suggests that both male and female students had approximately the same
level of perception regarding the environmental factors that influenced their
selection.of career and programmes in public universities. The result suggests
that gender did not influence senior high'school students’ perception of the
environmental factors that influenced their selection of career and programmes
in public institutions.

The finding of this'study centradicts-that of Gates (2002) who asserted
that environment factors such as_counselling from teachers and parents on
career choices ‘often reflect a“ gender bias when directing girls towards
traditional careers and boys towards non-traditional careers. Grates (2002)
explained that most traditional societies have placed gender roles to the
children and children often grow up knowing that some responsibilities,

duties, careers are preserved for certain genders. The finding of the current
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study also disagrees with Momsen (2000) who explained that in many African
civilizations, there are careers that are believed to be male or female fields and
society attempts to train this attitude in boys and girls during socialization.

For instance, due to the influence of environmental factors in career
choices, females are less likely to be employed in engineering or science
related jobs since such fields are traditionally considered to be men’s
occupations. In the event that females are employed in the aforementioned
fields, the remuneration is often biased with women earning less than what
men earn (Graham & Smith, 2005). Interestingly, Graham and Smith (2005)
explained that some of the factors that narrow women into traditional roles
include vsocial and familywinfluences, lack of education®and awareness
regarding non-traditional options, environmental factors, as well as
discrimination within career fields.

Hypothesis Two

HO2: There is no statistically significant gender difference in the
perceived institutional factors that influence students’ selection of career
and academic programmes.

This hypothesis was interested In finding out whether statistically
significant gender. difference existed in students’ perception of institutional
factors that influenced.their selection.of-career and academic programmes. In
order to achieve this aim, an independent samples t-test analysis was
conducted to test this hypothesis. The independent variable was the composite
score for the respondents’ perception of institutional factors that influence
their selection of career and academic programmes. Prior to the analysis,

assumptions underlying the use of independent t-test were checked. Results
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from the normal Q-Q plot revealed that the data did not violate the normality
assumption (see Appendix B and Table 10).

Similarly, the equal variance assumption was also tested to find out
whether the variances between the groups are the same. Results from the
Levene’s test for equality of variances revealed that the equality of variance
assumption was not violated (F= 2.074, p =.150). Table 12 further presented
the actual analysis testing the difference between the two groups with regards
to the dependent variable.

Table 12: Gender Differences in Students' Perception of institutional
factors that influence their selection of career and academic

programmes.
Gender N Mean SD Df t-value p-value
Male 219 20.849 3:800 334 -2338 .020
Female 117 22.000 5.105

Source: Field.survey (2019); *significant, p < .05

From Table 12, there is a statistically significance difference in male
and female students’ perception regarding.the institutional factors that
influence their choice of career and academic programmes in‘Ghanaian public
universities, t (334).=+2:338, p = .020.

This result indicates SHS male and female’ students in the Ashanti
Mampong Municipality have different perceptions regarding the institutional
factors that influenced their choice of career and academic programmes. Thus,
results from the results in Table 12, it can be said that female students had a
higher perception about the fact that, institutional factors influenced their
choice of career and academic programmes in the university (M = 22.00, SD =
5.11) compared to their male counterparts (M = 20.84, SD = 3.80). That is to
say, female students unlike male students, took into consideration a number of
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factors available in an institution before deciding on their career and academic
programmes as students.

In order to establish the practical significance of the results, the effect
size was also computed to find out the magnitude of the difference. This
computation was done using Cohen’s d. A value of .25 was obtained for the
effect size. Based on the criteria given by Cohen (2013) which states that
values of .20 or less is small, values greater than .20 or less than .80 is
medium and values of .80 and above is large effect size. Based on this, the
magnitude of the difference between male and female students’ perception of
institutional factors that influenced their choice of career and academic
programmes was medium.

Discussions

The. findings of this study shows that, female students had a higher
perception-of the institutional factors that influenced their choice of career and
academie, programmes compared to their male students, agrees. with the
findings' of Hooley (2012) that the gender differences existed in the
Institutional *factors that influenced students’ choice of caréer and academic
programmes. The finding of this study is also consistent with the findings of
James (2001) that significant gender differences existed in the instructional
factors that influence.students’ choice-of career and academic programmes.
James (2001) explained that female students unlike male students were more
interested in the prestige and reputation of an institution when selection a
programme of study in a particular institution. The finding of the current study

however disagrees with the findings of Martin (1996) that no significant
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gender difference existed in the institutional factors that influenced students’
choice of career and academic programmes.

Hypothesis Three

HO03: There is no statistically significant gender difference in the

perceived personal characteristics that influence students’ selection of

ally significant
characteristics

pgrammes. An
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the dependent variable.
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Table 13: Gender difference in students’ perception of personal
characteristics that influence their selection of career and
academic programmes

Gender N Mean SD df t-value p-value
Male 219 18.406 3.939

334 145
Female 117 19.059 3.835 -1.462

Source: Field survey (2019); *significant, p > .05

Results from Table 13 found a non-statistically significant gender
difference in students’ perception regarding the personal characteristics that
influenced their choice of career and academic programmes in tertiary
institutions, t (334) = -1.462, p = .145. The results suggest that SHS male and
female students in the Ashanti Mampong Municipality did not differ in terms
of the personal characteristics that.influenced. their choice of career and
academic programmes in Ghanaian public universities. Although the result
was not statistically significant, the effect size was also calculated to find out
the: magnitude of the difference. Cohen’s d was used for the computation.

Awvalue ‘of .16 was obtained for the effect.size. Based_ on the criteria
given by Cohen (2013) which states that values of .20 or less is small, values
greater than .20 or less than .80 IS medium and values of .80‘and abaove is large
effect size. Based on this, the magnitude of the difference in male and female
students’ perception regarding the personal-characteristics that influenced their
choice of career and academic-programmes was small.

Discussions

The finding of this study that, male and female students did not differ
in terms of the personal characteristics that influenced their choice of career
and academic programmes in Ghanaian university is inconsistent with the

findings of Hewitt (2009) who discovered a significant gender difference in
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the personal characteristics that influenced students’ choice of career and
academic programmes. Hewitt (2009) explained that, unlike males, females
were often inclined to career paths that were foreseeable, inferior and less
financially productive, with low pressure levels, and these females rarely aim
to occupy leadership position and decision-making positions. Hewitt (2009)
further explained that females chose occupations that had steady hours of
work to allow them to accomplish some domestic duties. The preceding
argument also supports the fact that career choices are usually a product of
one’s socialization since society’s gender role socialization regulates what
roles men and women should aim at (Mberia & Midigo 2018).
ChaptersSummary

The study examined factors that influenced SHS students’ choice of
career and-academic programmes in public tertiarysinstitutions in Ghana. The
results of“the study revealed different information on how environmental
factorsyminstitutional factors and personal /characteristics of the students
influenced their career choice and programme of study. Furthermore, the
hypotheses tested revealed that although maleand female students did not
differ in their perceptions regarding the environmental factors as well as
personal characteristics that influenced their choice of career and academic
programmes, male and.female students-differed in their perceptions regarding
institutional factors that influenced their selection of career and educational
programmes in tertiary institutions. Female students had a higher perception
about the fact that, institutional factors influenced their choice of career and
academic programmes in the tertiary institutions compared to their male

counterparts. That is to say, female students unlike male students, took into
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consideration a number of factors available in tertiary institutions before

deciding on their career and academic programmes as students.
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CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATIONS

The purpose of the study was to investigate the perceived factors that
influenced Senior High School (SHS) students’ choice of carcer and academic
programmes in public tertiary institutions in the Ashanti Mampong
Municipality. This chapter presents a summary of the study, the conclusions
drawn from-the study, recommendations and suggestions for further studies
were also captured in this chapter. The recommendations and suggestions for
further studies were based on the findings of the study.
Summary
Overview.of the Study

The“study Investigated the perceived factors that influenced SHS
students® choice/of career and academic programmes in public tertiary
institutions in the Ashanti Mampong Municipality. The study was guided by
six objectives which were transformed into three research questions and three
hypotheses. The descriptive survey design, specifically, the cross-sectional
design, withya quantitative approach was employed in the conduct of the
study. «The accessible population for the study consisted. of the third-year
students .in" four. public*senior.shigh schools «in the Ashanti Mampong
Municipality, with a.total number of.2,642. Multi-stage sampling technique
was used to sample 336 teachers from the respective schools.

A 41-item Educational Career Questionnaire was used to gather data
from the respondents. The instrument was pilot tested using thirty (50) junior
high school students from Nsutaman Catholic Senior High School in Sekyere

Central District of Ghana. The responses given by respondents were used to
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refine the questionnaire. The pilot-testing was necessary because it enhanced
the content validity and reliability of the instrument. Also, it improved the
question format after a careful analysis of the items was done based on the
comments by respondents concerning the weaknesses, clarity and ambiguity

on all aspects of the questionnaire. The data collected, was screened to ensure
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decision, parents’ record of economic success, as well as their current
career choices did not in any way influence their choice of career and

academic programmes.
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2. The study also revealed that students’ perception regarding
institutional factors generally influenced their choice of career and
academic programmes. This was evident in the fact that, students’
perception regarding institutional factors such as good support from

institutional authorities, accurate dissemination of occupational

pportunity the

ers influenced

interest, being
g a sense of

as one’s values

ant difference in the

factors that influenced their selection of career and programmes in
public universities. Thus, both male and female students had
approximately the same level of perception regarding the

environmental factors that influenced their selection of career and
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programmes in public universities. In order words, gender did not
influence senior high school students’ perception of the environmental
factors that influenced their selection of career and programmes in
public institutions.

5. The study found a statistically significance difference between male

jher perception

of career and

to their male

determining the career and academic programme choice of students.
The study again revealed that institutional factors also influence

students’ career and academic programme choice. This is because
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international and occupational opportunities offered by the institutions
influenced student’s career and academic programme choice.

The study showed that personal characteristics of student’s influenced
students’ career choice and programme. The outcome of this result stem from
the fact that some students are very good in specific subject area, therefore
there is the possibility of such students to choose a programme to study at the
tertiary level in line with their interest, accomplishment and future aspirations.

The study further revealed that there is no gender difference with
regards to environmental factors. It can be concluded that both male and
female students had similar environmental factors that influenced their career
and academic programme.choice: \With respect to.institutional factors there
was a significant gender difference. It can be concluded that male and female
students ‘differ in terms of institutional factors™ where female students
dominated more than the male students. The study also showed that there was
no gender. difference with respect to personal characteristics. Thus, both male
and female students do not differ with regards to personal characteristics. This
may be because of individual difference and both are from different
background, therefore, their decisions about their aspirations may differ from
each other.

Recommendations

Based onthe findings of the findings and the conclusions drawn, the
following recommendations are made to guide the development of policy and
practice:

1. With respect to environmental factors, it is recommended that parents

should not choose career for their wards but allow them to look within
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themselves and choose a career that best fits them. This can be
achieved by educating parents through the mass media and other
channels on the important of allowing their wards to choose their
career themselves.

2. With respects to the institutional factors, the school management and

e and reliable
interested in,

they wish to
ars should be
the Mampong

when choosing

to have a very

to males and female students alike.

5. Again, because interest and skills play important role in determining
career choice, it is recommended that individuals considering making

career and academic choice decisions should opt for a career in which
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they have interest. All individuals should be encouraged to make
career choice decisions in areas they have or can acquire knowledge
and skills easily since productivity is achieved when one is interested
doing what he or she is interested in.

6. It is recommended that school authorities should give each students

e considered as

by the end of

at would either

etations of this

e private senior

policies could bring
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APPENDICES
APPENDIX A
QUESTIONNAIRE
This questionnaire is designed to examine the perceived factors that influence

career choice and choice of program of senior high school students in Ashanti

stitutions. The
purpose only.
ond to them as

shall be treated

4. Occupation of pare

Security personnel [ ]
Teacher [ 1]
Health worker [ 1]
Banker/finance personnel [ ]
Vocational [ 1]
141

Digitized by Sam Jonah Library



© University of Cape Coast https://ir.ucc.edu.gh/xmlui

Trader [ 1]
Others
5. Place of residence:
Urban residential [ ]
Semi urban residential [ ]

Rural residential [ ]

stitutional factors

institution influenced my choice
4 | Influence of Contact with students offering my
students programme of interest

5 | Location of the | I prefer the location of the

institution institution
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6 | Support from Students have good support from
institution the institutional authorities
7 | Scholarship There are scholarship opportunities
opportunities for the programme within and from
outside the institution.
8 | Accurate The accurate information available
information I had about the occupational
opportunities will help me make a
sound career choice.
9 | Influence of Confident staff are always
staff available to help students.

SECTIONC

Please indicate (V) the extent to which the following environmental factors
will influence.your career choice and-programme of study in public tertiary
institutions. Strongly Agree (SA), Agree (A), Disagree (D) and Strongly

Disagree (SD)

SN | Factor Description SA|A|D|SD

1" "|"Availability | My career choice is in line with
of jobs availability of job opportunities

2 | Prestige I like the prestige that comeswith the
associated profession
with the
profession

3 | Seli- My current career choice will enable
employments,| to be self-employed

4 | Family The programme is in line with my
influence family’s interest

5 | Parents My father influenced my career
influence decision and academic programme.

6 | Parents My mother influenced my career
influence decision.

7 | Parents My parents record of economic
influence success influenced my career decision.

143

Digitized by Sam Jonah Library




© University of Cape Coast

https://ir.ucc.edu.gh/xmlui

8 | Peer I am interested in the programme
influence because my friends are also interested
in it
9 | Affordability | My parents can afford the cost of
pursuing the programmes.
10 | Socio-

My parents socio-economic status
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SECTION D

Please indicate ((vV ) the extent to which the following personal

characteristics will influence your career choice and programme of study in

public tertiary institutions. Strongly Agree (SA), Agree (A), Disagree (D)

and Strongly Disagree (SD)

SN

Factor

Description

SA|A|D|SD

interest

10

Academic
performance
and influence
on career choice

performance will influence my
choice of programme and career

My excellent academic
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APPENDIX B

EVIDENCE OF NORMALITY ASSUMPTION

Normal Q-Q Plot of Institutional_Factors

Expected Normal

10 15 20 25 30 35

Observed Value

Normal Q-Q Plot of Environmental_Factors

Expected Normal

20 25 30 35 40 45 S0

Observed Value

NOBIS
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Normal Q-Q Plot of Students_Personal_Characteristics

>

Expected Normal

5 10 15 20 25 30

Observed Value
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APPENDIX C

LETTER OF INTRODUCTION

UNIVERSITY OF CAPE COAST
COLLEGE OF EDUCATION STUDIES
FACULTY OF EDUCATIONAL FOUNDATIONS
DEPARTMENT OF GUIDANCE AND COUNSELLING

Tclq?lmne: 0332091854 UNIVERSITY POST OFFICE
Email: dge@ucc.cdu.gh CAPE COAST, GHANA

OuRef.  DGC/L2/Vol1/ 131 29" September, 2020

Your Ref:

TO WHOM IT MAY CONCERN

LETTER OF INTRODUCTION

We introduce to you, Joseph Dawson-Ahmoah a student pursuing an M.Phil Programme in
Guidance and Counselling at the Department of Guidance and Counselling of the University of
Cape Coast. As a requirement, he is to submit a Thesis on the topic: “Factors Influencing Career
and Programme Choices Among SHS Students in Ashanti Mampong Municipality, Ghana”. We
are by this letter affirming that, the information he will obtain from your Institution will be solely
used for academic purposes.

We would be most grateful if you could provide him the necessary assistance.

Thank you.

LS

Dr. Stephen Doh Fia
HEAD OF DEPARTMENT
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APPENDIX D

ETHICAL CLEARANCE

UNIVERSITY OF CAPE COAST
COLLEGE OF EDUCATION STUDIES
ETHICAL REVIEW BOARD _
G _UNIVERSITY PCST OFFICE
s CAPE COAST, GHANA

et "}w’usii z s
Our pet. CES ~ERB [Ucc ey /_VS (2l 'O’Lr::;’?}—?; Dare:ﬁib....a&a.nu.a(y;_a..o.&l_l

Your Refl ooevnceis O R et 4

Lediahi

6244/4

Dear Sir/Madam,

ETHICAL REQUIREMENTS ‘C‘T;EAI{ANCE FOR RESEARCH STUDY

The bsarer,'l%ﬁ?.ln. Dawsen = A kmg,éi )\ Reg. No B {GCT./1€1000Fs an

M.Phil. / RkP- student in the Department of Guid .a.m.ce....a.mc?.

.C.Oum&@“\ng S— .. inthe College‘ofEducé‘doix Studies,

ape Coast, Cape Coast; Ghana. He / ‘She wishes to
undertake a research study on the topic:

University of

.“F&.Cb!.&...j.f.\{f.uﬂﬂ.@ng...C@l&&(..@.ﬂr&..ﬁﬁa. ramme....
C/.h@.tces...amﬁg..gemar,..}h‘ h.. Schosl . shedents...
.in..ﬂ.s.anﬁ.“ .nmpxmg...m.(m.l..u,ﬁ)i@.,.;,@hana - '

The Ethical Review Board (ERB) of the College of Education Studies

. (CES) has assessed histher proposal and confirm that the praposal

tisfies i Onlleae’s cthical requirements for the conduct of the

3.

T view of the above, thie researcher has been cleared and given 2 pproval
{ nmence his/sesstudy. The BRE would be grateful if you woeuld
ive him/lse the necessary assistance to facilitate the conduct of the said

g
research.

Thank you.

Yours fapthfully,

Prof. Linda Dzama Forde
(Secretary, CES-ERB)
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