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ABSTRACT
The study assessed the effect of teachers’ classroom management techniques on
students’ academic performance in some selected junior high schools in
Asokwa Municipality in the Ashanti Region. This research work was
undertaken in the purview of three major classroom management techniques,
namely: interventionist classroom management technique driven by operant
conditioning theory, interactionist classroom management technique grounded
in the choice theory, and the permissive classroom management technique
influenced by student-directed learning theory. The study adopted correlational
research designs. Closed-ended questionnaire was the main primary data
collection instrument used to gather data on classroom management styles and
continuous assessment marks of four subjects were used as data for students’
academic performance. Quota, census and systematic random sampling
methods were.use to sample 180 teachers and students from the three selected
junior high“schools within the Municipality. Data were analysed using
descriptive statistical tools, correlational and regression components.of SPSS
(Version'20). The study revealed that the teachers mostly used interventionist
and interactionist classroom management techniques because, among others,
they helped the students to perform well intheir subjectsand helped the teachers
to cover their termly lessons easily. A strong positive correlation was found
between teachers’ classroom management techniques and students’ academic
performance. It'was recommended among others that educators at the basic
level of education should pay serious attention to the classroom management
techniques used in the schools since they play crucial role in driving the

academic performance of the students.
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CHAPTER ONE
INTRODUCTION
Background to the Study
The central idea behind making formal education available to all people

i1s for mental refinement and transformation that result in individuals’

pports (Hicks,
nues as well as
0 happen in an
)n has globally

v a vital role in

s at the J
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es the poi fq?

Junior High School education variety of skills and knowledge perspectives to

enable learners to become balanced. For this lofty theoretical idea to be realised,
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Lamptey (2010) submits that all the stakeholders should play their roles
seriously. Unfortunately, the Ghanaian Junior High education within this
context is said to have failed in achieving its purpose because students’
academic performance levels in the areas of skills development and creativity
have generally become a fiasco Lamptey (2010). Thus, it is believed that
particularly, students in the public basic schools in Ghana continue to perform
poorly academically year-in-year out Lamptey (2010).

Performance in general is the delivery of duty as pre-defined by what is
expected of the individuals within a given timeframe (Encarta English
Dictionary, 2009). Performance may mean task achievement or the means by
which “individuals carry_outsassigned duties usually”measured based on a
standard with an accompanying reward. It could also refer to/accomplishment
through participation recognized for a reward (wordweb, 2019). Academic
performance of students therefore refers to learners’/students’ achievement
throughstheir individual participation in teaching and«earning process (Tapola
& Niemivirta, 2008). It is the learners’ accomplishment of instructional
objectives bystheir active mvolvement in the instructional proecesses defined by
the. school system (Aina & Olanipekum, 2015). When. students perform
academically, they meet the.instructional benchmark set by the school for the
mutual benefits of the.school and the.students (Wisethrinthong et al., 2012).
One of the highest concerns of government, academic institutions and parents
is the learning or academic achievement of their students (Hicks, 2012).
Teachers are usually enjoined by the schools’ authorities to facilitate teaching
and learning process for satisfactory performance of students at the end of a

stipulated period of learning (Durlach & Ray, 2011). According to Pool and
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Everston (2013), any nation’s socio-economic growth and development are
connected to the performance of the students in schools.

Establishing a strong basic school system is a springboard for the
citizenry of a nation to attain the highest pedestal of education through positive
academic performance (Eric et al., 2009; Nzoka & Orodho, 2014). In this
context, the academic performance is viewed from the students’ participatory
involvement in the teaching and learning process as a result of the teacher’s
classroom management technique; and how their active involvement in the
instructional activities in class have been able to influence their academic results
in the continuous assessment. Eric et al. (2009) and Nzoka and Orodho (2014)
classify the factors that impaet-onsthe academic perfermance of students into
two categories, namely, endogenic and exogenic factors. The endogenous
factors are.internal conditions and circumstances that influence students’
academic performance in school. Some of these factors that principally drive
the academic performance of students are the role played by the teacher, the
intelligence level and the inner motivation of the students for academic work,
the size of the class and the schedule of the class, availability of teaching and
learning resources, and the regular assessment by the‘teacher as well as the
effectiveness of internal supervision of teaching and learning process (Eric et
al., 2009;'Nzoka & Orodho, 2014).

Apart from the internal conditions and circumstances that determine the
academic performance of students, other variables that emanate from external
sources of the school can have remote bearing on how students perform
academically (Eric et al., 2009). These factors, according to Eric et al. (2009)

and Nzoka and Orodho (2014), include the economic or financial situation of
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the family, educational background of the students’ parents, the students’
parents’ profession, and other social factors. The other social factors such as the
family size of the students’ parents, the nature of disciplinary system of the
students’ family, as well as the level of interest of the students’ parents in
involving themselves in educational matters, all together affect how the students
perform academically (Abraha et al., 2011).

Nzoka and Orodho (2014) argued in their study that among the above
factors, teacher’s quality and commitment play a vital role in influencing
students’ academic performance. Teachers’ quality instructional delivery
significantly has a convincing impact on the overall formal educational outcome
(Edwards:& Watts, 2010)..Similarly, the school’s leadership should ensure that
the teaching personnel possess the requisite professional competence and
knowledge.that could catalyse the right delivery of instructional content to meet
the set standard and objectives to improve learners” academic performance
(Chionh=& Fraser, 2009). According to Colavecchierand Miller (2012), one
essential variable that promotes improved academic achievement of students in
the best-perfarming schools is the instructional delivery quality by the teacher.

The research results of the study carried out in Kenya by Kimani et al.,
(2013), and® Adams (2013).showsthat there“is a‘'strong correlation between
teachers™ professional activities and.students’ academic performance. When
teachers integrate personal instructional strategies with students’ centred
methodology, they become more effective in class and eventually make a mark
in the students’ efforts at achieving improved academic performance
(Ganyaupfu, 2013; Blazar, 2016; Akinsolu, 2010; Musili, 2015). In the same

vein, Ewetan and Ewetan (2015) noted in their research that the duration of
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teachers’ experience in English Language and Mathematics positively
correlated with students’ academic performance in these two subjects (Ewetan
& Ewetan, 2015).

Students’ poor academic performance carries a considerable risk to self
and to the society in general. In the short-run, for instance, poor academic
performance of students has the potency to engender behavioural problems,
students’ retention in schools, and placement of students in the educational
environment (Norviewu-Mortty, 2012). In the long-run, they become
susceptible or prone to substance abuse, delinquency, teenage pregnancy,
school dropout and, violence among others (Algozzine et al., 2011). If such
situations:can be avoided,.it:beecomes.incumbent on teachers toradopt classroom
instructional“techniques that enable students to be academically successful in
school.

According to Robert et al. (2014), instructional technique is the method
or strategy used'by the teacher during instructional heur to guide, enhance and
maintain learners’ engagement to optimize opportunities for learning. Senadza
(2012) also ‘define instructional technique as the strategy .executed to guide
learners to achieve instructional objectives or goals. The systems, structures,
methods and the procedures.employed by the teacher during instruction to aid
learners to acquire knowledge and/or.skills constitute instructional technique
(Barkley, 2010). Instructional techniques, also known as instructional strategies,
are methods used by teachers during instructional periods to assist students to
acquire independent strategic learning skills (Alberta, 2002). These
instructional methods when properly administered by the teacher aid the

students to successfully achieve instructional goals (Robert et al, 2014). Nye et
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al. (2014) submit that a careful deployment of instructional techniques by the
teacher develops the students to become strategic, independent learners ready
to accomplish assigned tasks.

The contemporary teachers need to have a range of instructional
techniques they can effectively use across different grade levels and subject
areas in order to make positive impact on their students (Barkley, 2010).
According to the author, these range of instructional techniques include but not
limited to: cooperative learning, group discussion, lecturing, independent study,
role-playing, issue-based inquiry, and literature responses. Doyle (2006)
observes that the modern-day professional teachers’ effectiveness in class partly
depends on.their ability to-usesvariety of instructional techniques capable of
accommodating a range of students” differences. Every class is a composition
of students. of varied intellectual abilities and experiences (Doyle, 2006).
Achievement of effective teaching and learning demands that the teacher is not
only coneerned about the instructional strategy to be relled out but also the class
management approach that will carry on board the diverse differences of the
students in the classroom (Dyer & Osborne, 2005).

According“Dyer and Osborne (2005), one of the  crucial steps in
accomplishing success in‘teaching is the teachers’ ability to select the right
classroom management_strategy that.matches with the chosen instructional
technique whichtogether addresses the unique and common needs of students
in a class. A class is always a composition of students from diverse socio-
psychological and experiential backgrounds: a class almost always consists of
students with mixed intellectual abilities who have come from mixed socio-

economic environment and thus have diverse academic dispositions (Dyer &

17

Digitized by Sam Jonah Library



© University of Cape Coast https://ir.ucc.edu.gh/xmlui

Osborne, 2005). Teachers in classes of these features demonstrate effectiveness
not only by the instructional strategies they adopt and use but also by the
deployment of the classroom management style that effectively captures
approaches addressing the different academic needs of these students (Strutt &
Kepe, 2010). The results of which is the teachers’ success in achieving the
instructional objectives of the lessons delivered and also whipping up students’
efforts toward obtaining positive academic outcomes (Lamptey, 2010).

Gettinger and Kohler (2006) assert that classroom management and
instructional techniques are fundamentally interconnected since the quality of
the outcome of classroom management is largely influenced by what and how
the teacher. teaches. The.authorsshold the view thatwinstructional technique
which in simple terms means what and how to teach is an indispensable
ingredient.. of classroom management and these twin approaches are
automatically deployed hand-in-hand during instructional periods. Shindler
(2009) vexplains classroom management techniques=as the comprehensive
processes and procedures by which the teacher plans and organises the teaching
and learningy process during instructional hour to harmenize the varying
attitudes and learning abilities of students to achieve instructional objectives.
The author believes that the.kind of‘Classroom management approach used by a
teacher by default takes cognizance of.the instructional technique to be used for
a given instructional hour. Failure in one area, according to Shindler (2009),
results in failure in the other and the two have serious implication for students’
academic performance.

Landau (2009) and Tal (2010) asserted in their work that classroom

management is viewed by teachers as an approach to solve classroom problems.

18

Digitized by Sam Jonah Library



© University of Cape Coast https://ir.ucc.edu.gh/xmlui

Hughes (2014) believed that such simplistic definition does not capture the full
picture of classroom management’s definition. To the author, classroom
management entails the teacher’s potency to provide leadership to the students
in the classroom for the achievement of socio-emotional learning objectives.
Tal (2010) on his part believe that classroom management is about the teacher’s
deployment of all the managerial functions such as planning, organising and
coordinating the learning activities of students, leading and motivating the
learners during the instructional hours to ensure that the lessons’ objectives are
effectively achieved to the mutual benefit of the teacher and the learner. The
ability of the teacher to maintain order in class in order to redirect the learners’
efforts “at. fulfilling the_predefined.academic goals™'makes up classroom
management (Malone & Tietjens, 2000).

According to Stichter (2009), classroom_management embodies the
overall "instructional environmental factors such as class setup, structure,
expectations and feedback that encourage classroom~harmony:. for. academic
achievement. Little and Akin-Little (2008)view classroom management as the
array of professional techniques and skills specially designed to last from pre-
instructional time to post-lessons, rolled out by the teacher to'guide students to
maintain orderliness and focus onstask during lessons, and to sustain students’
interest and effort at pursuing stipulated-learning objectives within and outside
class so as to achieve academic productivity. The definition of these authors
concludes that effective classroom management incorporates both antecedent
and subsequent techniques to create congenial atmosphere for teaching and

learning for students.
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All the definitions presented thus far carry a common theme relative to
classroom management: the duty of the teacher to create an orderly learning
atmosphere for students’ academic accomplishment. This study, however,
adopts the definitions given by Freiberg (2013), who defined classroom
management to cover the application of managerial principles to engender
sustainably orderliness in class for the engagement of students’ attention and
interest in.a given lesson or subject during and after class to promote
instructional goal achievement. The writer’s definition highlights the reality that
classroom management does not entail only physical setting, rules and
regulation governing a class for getting the student’s attention. It also involves
the socialsetting such as.thesmetivation advanced.torsthe students during the
lesson and the relationship forged by the teacher with the students which should
arouse thesstudents’ interest in the teacher’s.lesson’or the subject during and
after the lesson (Freiberg, 2013). This makes the instructional goal achievement
much easier not for the students only but also for the. teachers.

The work of Shindler et al. (2003) which investigated classroom
effectivenessy, revealed that classrooms with management « problems
automatically had" failed instructional strategies which were incapable of
promoting students’ engagementsyand their'combined repercussion was poor
students™academic achicvements. Gettinger and Kohler (2006) established that
poor choice of instructional technique is evidence of a bad choice of classroom
management strategy and together they have serious influence on students’
academic performance. Barkley (2010) opines that the choice of pedagogical

technique contributes to or undermines the classroom management strategy of
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the teacher and these tend to either promote or frustrate students’ efforts at
attaining academic success.

The nature of classroom management technique adopted by teachers can
create learning atmosphere where the students are excited to strive for academic
success (Branon, 2012). Establishing rapport with the students and setting the
rules for classroom orderliness are central to contemporary classroom
management strategy and these boost the teaching and learning environment for
great students’ achievement (Durlach & Ray, 2011). The teachers’ classroom
management technique can inspire academic perseverance in students to obtain
better grades for improved performance, although students may initially have
academicdifficulty (Farringtonwet._al., 2012). Awcarefully designed and
effectively executed classroom management strategy can help the teacher to
reduce dissuptive students’ behaviours that. obstruct teaching and learning,
whilst optimizing students’ behaviours that alleviate learning for better
students’sacademic achievements (Shechtman et al,»2013). The hallmark of
effective teachers Is their abilities to match their instructional techniques with
their classroom managerial approach to earn the attention of their learners so as
to _positively influence their learning attitudes for improved performance
(Farrington et al, 2012).

It"is true that.the problem-solving aspect of teaching and learning is
largely a function of how effective the teachers are. Yet, the teachers’
effectiveness is seen in their able to align their chosen instructional technique
with their classroom managerial strategy for any given lesson delivery
(Nwokouku, 2007). Manatt (2004) believed that just as different grades levels

and lessons require different instructional techniques, so also is the case of
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classroom management techniques; different age groups, grades and levels call
for distinct classroom management strategy. The author however asserts that the
contemporary teacher shows professionalism by dovetailing the two (classroom
management strategy and the instructional technique) into each other for the
effectiveness of the learning process. As highlighted by Nwokouku (2007), a
properly aligned instructional strategy and classroom management technique
culminates.in excellent learning experience of the student and a better student
achievement.

Roskos and Neuman (2012) opined that the first important step to
classroom management is to establish the rules that define behavioural and
interaction.boundaries for.the students. This helps.make clear to the students
what behavioural expectations they are to meet before, duringand after lessons
(Smart & lgo, 2010). Students should be involvedsin the construction of the
rules—their inputs will motivate them to ensure compliance. Simple, brief and
positivesstatements should be used to express the rules (Waweru & Orodho,
2013). The rules should be in a more conspicuous position in the class for easy
students’ attention and reading. The rules should capture only observable and
measurable behaviours. Time should be allocated by the teacher for highlighting
and exemplifying. the rules to students. Lastly, classroom rules must carry
consequences and they.should be explicitly expressed to the students (Waweru
& Orodho, 2013).

In the view of Hicks (2012), the rules should be formulated and
implemented side-by-side with plans for managing students’ behaviour:
ensuring the use of reinforcement such as oral praises, privileges and gifts or

tangibles among others. Meanwhile, the consequences of the students’
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misbehaviour should be dealt with by the rules (Hicks, 2012). Additionally
command is a strong complementary tool that could be used for managing a
classroom (Ko et al., 2013). A command may be carefully incorporated as an
intervention into classroom management to restore orderliness and regain
students’ attentions class-wide. However, Ko et al. (2013) indicated that
command should be used by the teacher in class only as an intervention but not
as the main classroom management tool. Command ought to be
counterbalanced with praise in its usage to achieve the needed results (Martin
& Sugarman, 2013). The research work by Gallagher (2015) concluded that the
compliance rate of students to classroom management rules improved
significantly when teachers-balanced the use of command with praises in the
low grade level classes. Zimmerman and Kistantas (2014) asserted that
classroom management strategies must vary from class to class and from lesson
to'lesson since no one classroom management technique has proven effective
all the time for all classes and lessons.

The contemporary classroom management does not focus only on
addressing students’ misbehaviours in the course of the lesson but also it
considers establishment of cordial relationship between the teacher and the
students (Durlach, & Rayy.2011;*Martin & Sugarman, 2013). Such social
incentive, according..to_Ainley (2012); encourages and drives students to
cooperate in classroom with the teacher and also instils in the students’ special
interest in the subject handled by the teacher. Teachers are thus expected to use
the social incentive approach which emphasizes friendliness between the
teacher and the students in managing students’ behaviour in class (Colavecchio

& Miller, 2012). Robert et al. (2014) stated in their journal that teachers need to

23

Digitized by Sam Jonah Library



© University of Cape Coast https://ir.ucc.edu.gh/xmlui

factor students’ social interest in their approach to classroom management,
should they mean to succeed in aiding the students to achieve good academic
performance. The inclusion of the students’ social interest motivates them to
strive for supporting classroom social sanity that yields productivity and
comfort for effective learning (Robert et. al, 2014).

At the basic school level, the study of Wong et al. (2012) conducted at
the upper grade level of basic education in South Korea established a positive
connection between students’ behaviour and their learning tendency. The study
concluded that by adopting an evidence-based classroom management
technique, the teacher could assist in significantly minimizing students’
behavioural challenges to.boeststudents’ learning behaviour and enhance their
academic performance at the primary school level. Again, a properly managed
classroom-.becomes a conducive learning environment which enhances
students” quest for knowledge and excites creativity from them (Brown, 2011;
Brannon;,2010; Alderman & Green, 2011).

The foregoing literary works appear to latently suggest that an enhanced
classroom management method has some impact on students’ academic
performance. In Ghana, however, there is little research evidence empirically
drawing a link between teachers’»implementation of classroom management
and students™ academic_performance-at the Junior High School level. For
instance, the study of Owusu (2020) only: looked at two aspects of classroom
management strategy (antecedent and reinforcement) and their influence on
learners’ academic performance in Asante Akim North Municipality. This study
did not consider classroom management technique. Similarly, Adam-Yawson

(2021) examined the effectiveness of classroom management strategies
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(antecedent, reinforcement and good relationship) in Basic Schools in
Komenda, Edina-Eguafo-Abirem District, Central Region of Ghana. His study
also focused only on aspects of classroom management strategy without looking
at the classroom management technique. Again, Adam-Yawson’s (2021) study
did not consider the effect on the learners’ academic performance in the selected
school. This study was thus purposed to assess the teachers’ implementation of
classroom management and its effect on students’ academic performance, using
some selected junior high schools in the Asokwa Municipality as the study area.
Statement of the Problem

Over the years, the performance among public junior high schools’
studentsiin.Ghana keeps witnessing.downward trend.(@wusu, 2020). A number
of factors have been cited to be responsible for the phenomenon. For instance,
the study of Okyerefo et al. (2011) pointed out.that absenteeism and poor
monitoring of teachers during teaching and learning period are among the
factorsresponsible for poor academic performance inpublic juniar high schools
in Ghana. The studies conducted by Dogue (2012) in VVolta Region and Etsey
(2014) in Shama sub-metro in Shama-Ahanta East Metropelitan respectively
concluded that, among other things, poor supervision of teachers in instruction
delivery time and. ineffective class organisation in deprived communities by
teachers had a'major.bearing on falling.standard of education at the basic level
in Ghana. These studies seem to suggest that what teachers do during
instructional time has an effect on students’ academic performance.

The observed downwards trend of students’ academic performance in
public junior high schools in Ghana brings out the issue of whether or not an

appropriate classroom management technique are deployed by the teachers in
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these schools (Okyerefo et al., 2011). Nsiah-Preprah (2014) pointed out in his
study that, in addition to other factors, teachers in public junior high schools in
Asokwa municipality do not roll out the right classroom management technique
that could enable them to produce the needed academic results among the

students. It is against this background that the study was carried to assess the

ents’ academic

ts of teachers’

performance.

Inicipality

in the Asokwa

Municipality adopt in their instructional environment?

2. Why do the teachers in the selected junior high schools in the Asokwa

Municipality use their kind of classroom management approaches?
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3. How do teachers’ classroom management techniques correlate with
students’ academic performance of junior high school students in
Asokwa Municipality?

Hypothesis

Ha. Teachers’ classroom management technique is statistically correlated with

oh schools.

00M Mmanagement.

Il help the teachers in the selected
schools and other public junior high schools in Ghana to adopt the best
classroom management strategy that can earn students’ attention during

instructional hours. The study could lead to the identification of the bottlenecks
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in the present classroom management techniques by teachers. This can open a
general discussion on how to address those issues.
Delimitation of the Study

This study assessed only teachers’ classroom management techniques
and how they relate with students’ academic performance in the three selected
public junior high schools in Asokwa Municipality in the Kumasi metropolis of
the Ashanti Region of Ghana.
Limitation of the Study

The first limitation of this study is that because it was carried out in only
the three selected junior high schools (JHS) in Asokwa Municipality,
generalising its findings canbe.done.only in a contexts/Again, the occurrence of
the COVID19 pandemic and its accompanied imposed restriction on movement
created a challenge for primary data gathering frem the schools. Moreover,
since all'schools had closed down due to the pandemic except the JHS 3 students
and teachers, the questionnaire instruments were givento only JHS 3 students
and teachers against the original plan of administering them to teachers and
students across three junior high school classes.
Organisation of the Study

This study.is organized inte"five chapters. The chapter one presents the
introduction and provides a background to the study and then discusses key
research issues such as statement of the problem, purpose of the study, research
questions and hypothesis, significance of the study, delimitation and limitation
and, the organisation of the study. The second chapter is the literature review
which reviews some relevant literature in relation to the research work. There

is information on the conceptual, theoretical and empirical review. The chapter
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three is on the research methodology. It outlines the research design, study area,
population, sampling techniques, instrument adopted for data sources and pilot-
testing as well as methods of data collection. Chapter four presents the analysis
of research data and discusses the findings of study and finally, chapter five

summarizes, concludes and presents recommendations. Areas for future studies
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CHAPTER TWO

LITERATURE REVIEW

nturies saw an

* evolution of modern classroom management theories championed by experts

ioning Theory;

Jopted for the study.

According to B.F. Skinner’s operant conditioning theory, individuals’
Behavioural changes are resultant from their responses to events (stimuli) that
happen in their environment. Rewarding stimulus-response pattern conditions
individuals to respond in similar fashion in future (Gettinger & Kohler, 2006).
Operant conditioning refers to a behavioural modification process by which a
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particular behaviour is likely to increase or decline via reinforcement which
could be negative or positive any time that behaviour is shown, such that the
subject becomes associated with that specific behaviour through the displeasure
or pleasure of the reinforcement. The positive reinforcement in relation to
classroom management could be in the form of special privilege to the student,
celebrations, candy or recognition of efforts. The negative reinforcement
includes denial of certain opportunities, referring the student to the schools’
highest authority, suspension among others. All these a meant to create a healthy
teacher-student relationship and also to enable conducive teaching and learning
environment.

The crust of the theeryisithe.thing that strengthens the desired response
(reinforcement) which include praise, good grades, rewards and a feeling of
self-fulfillment (Hickey & Schafer, 2006). Thus, positively reinforced
behaviourwill recur in future and the reverse holds true. Connecting this to the
contemperary classroom management, the teacher is.anticipated to immediately
offer praise, rewards.and sometimes, token/economies to reward students’ good
behaviour and cooperation, and do otherwise when the' negative occurs
(Norviewu-Motty, 2012).

According.to Armstrong (2010), teachers whose classroom management
philosophy isinformed by the operant condition theory tend to adopt
interventionist, ‘consequent or reactive classroom teaching and behavioural
management techniques. That is to say the teachers wait for the occurrence of
students’ classroom behaviour and then reactively intervene with remedial
measures that respond to it (Armstrong, 2010). Thus, the nature of the students’

actions in the classroom determines the kind of consequent response from the
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teacher. The classroom management style driven by the consequent or reactive
viewpoint uses after-action reward and punitive approach to encourage hard
work and good behaviour and to discourage laxity and poor behaviour among
students in class (Chafouleas et al., 2012). Thus, Chafouleas et al. (2012)
indicated that teachers whose classroom management style is grounded in
operant conditioning theory tend to adopt classroom management style driven
by the consequent or reactive viewpoint and use after-action reward and
punitive approach to encourage hard work and good behaviour and to
discourage laxity and poor behaviour among students in class. This researcher
sought to ascertain whether or not teachers in the selected schools use this
classroom:management appreach-and how it inured.tosthe academic benefits to
the students.
Choice Theory

In"1998 William Glasser came out with the Choice theory (Adefeso-
Olatejup2012). 'In the view of Sullo (2007), the Choice theory of William
Glasser ‘is the most detailed and properly formulated theory of psychology
related to human internal control. The theory which relatest0 human biology
stipulates that all”humans by nature have specific needs and by genetic
instruction, they must meet,these.needs in_one way or the other (Sullo, 2007,
p.8). In other words, it.indicates that. virtually all human behaviour is by choice
and every individual is driven by genetics to meet five fundamental needs,
namely, survival, love and belonging, power, freedom, and fun. To Glasser, love
and belonging is ranked above the rest since connection with others underpins
human ability to satisfy the rest of the needs (Patall et al., 2008). In an elaborate

form, the survival needs for instance may be construed to include safety,
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security and psychological nourishment needs. Power needs can be expanded to
encompass perceived or actual competence which impacts self-respect and
perception from peers (Swartz, 2009).

Choice is available to an individual only when there is freedom and the
choice should be real but not imaginary. Although it is relevant when options to
make choice from are to be presented to individuals, the choice itself should not
be coerced or compelled (Brooks & Young, 2011). Patall et al. (2008), however,
argued that a defined choice which entails a free-will choice with a specified
number of alternatives to choose from is the best and near an ideal situation.
The authors believed that almost unlimited number of options to make choice
from culminates in wearingsoff ofindividuals’ ego (Patall et al., 2008). That is
to say, when'people are confronted with a very wide range of alternatives, they
are forced to expend a colossal amount of time to evaluate the options to choose.
This diverts the chooser’s attention from the quality of the choice option to be
made torthe process of making the choice.

More significantly, the choice theory dictates that people deliberately
move to meet, their needs. Hence, all acts are deliberate and.directed to satisfy
one of the five fundamental needs (Glasser, 1998). The five basic needs outlined
by ‘Glasser in the:Choice theory have been.termed by Hakimi et al. (2011) as
‘psychological or innate needs of man.’~Two of the basic needs outlined by the
choice theory are'said to bear significance in classroom management situation
(Hakimi et al., 2011). According to the researcher, these two relevant needs are
love and belonging as well as power. As has been stated previously, the power
needs have to do more with self-image which includes self-esteem or self-

concept whose mainstay is an individual’s opinion of self or what he/she
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perceives as being the perception of others about him or herself (Zeeman, 2006).
Lloyd (2005) reiterates that love and belong need aspect of the theory is a truism
but power has a remote connection with individuals’ view of self-capability
usually driven by what they perceive they are able to personally do and what
their views are on others’ judgement of what they able to do.

In simple terms, the love and belonging, and power needs of humankind
proposed by the choice theory relate to self-concept which pertains to
individual’s interactions with others (Louis, 2009). Through interactions,
people become accepted or rejected, loved or unloved, and they become
empowered or disempowered by others in the group (Louis, 2009). In the
classroom; the students' interactions.with themselves.andthe teéacher may result
in them having positive image about themselves or otherwise (Jang et al., 2010).
More espeeially, in the lower grade class, the teachefs’ opinions tend to carry a
heavy weight in relation to the students” having the sense of love and belonging
as wellvas_having positive image of themselves aboutitheir capabilities. Sallu
(2007) asserts that the needs that students seek to satisfy in the classroom are
psychological.and emotional satisfaction. They are critical tosStudents’ learning
process.

Furthermore, Louis«(2009)argues that for an individual to be able to
have a sense of belonging and love,.they should be offered some modicum of
autonomy. The reason, according to the author, is that people are able to make
choices when they have some level of autonomy. This means that the
individuals are given the chance or power to make some decisions for
themselves and they see this as a recognition of their worth. Once more, relating

this to classroom setting, Patall et al. (2008) submit that when the students are
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given the desired recognition and power to make some decisions in the learning
process, they feel motivated to cooperate with the teacher.

In the classroom, according to Jang et al. (2010), the theory suggests that
the teacher, through positive and loving relationship with the student, can
successfully achieve a changed in students’ problematic behaviour and teach
them to appreciate the worth of being hardworking and obedient. This loving
interaction with the students forged by the teacher can spur active, important
learning experience for students to achieve content mastery and academic
success (Sampson, 2008). Once a healthy teacher-student relationship is the
crux of the Choice theory, it can thus be established that the teacher whose
classroom:.management appreachuis.underpinned by.the'Choice theory creates
an affectionate relationship with the students (Hale & Maola, 2011).

Again, Hale and Maola (2011) indicated that:the teachers who adopt this
theory as the basis of their classroom management use interactionist or
integrated.instructional technique in the course of theirlessons. By interactionist
or integrated Instructional technique, it means the teacher leans on discussion
where the students are offered so much time to share views on the lessons
taught..The teacher thus interweaves and integrates the:discussion with his/her
personal research.knowledge on the topic terguide the discussion towards the
lesson’s “objective attainment. Behaviourally, the teacher through interaction
with the students sets the classroom rules to regulate the students’ behaviour in
the class (Jang et al., 2010). The rules which have both reward scheme for good
behaviour and punitive tools against aberrant behaviour are largely from the

students’ own propositions (Hale & Maola, 2011).
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The theory is relevant to this study because the teachers’ classroom
management approach in the selected schools was determined using this
theory’s provision as one of the indicators. That is to say, the study sought to
find out if the teachers in the selected schools use the choice theory as the basis
of their classroom management approach.

Student Directed Learning Theory

Alfie Kohn (2004), an American classroom management theorist and
educationist postulated ‘Student Directed Learning Theory” which critiqued
many traditional education and classroom management approaches. The theory
abrades the employment of competition-oriented and extrinsic motivational
techniquesto induce positivesstudents’ behaviour.and learning achievement
(Shindler, 2005). The theorist emphasizes that teaching to the test and standards
cannot be an effective strategy to assist students torlearn. Rather, he suggests
that students are to be permitted to think, write and explore without being
disturbed.about whether they are good or not since all:students in a class do not
learn at the same pace (Savage & Savage, 2009).

Permissive classroom management technique is the major tool used by
teachers who espouse student-directed learning theory.(Nettle & Herringtong,
2007). The teachers who advocate‘student-directed learning theory argue that
students™ ereativity dwell on the academic freedom accorded them by the
teachers. Their “instructional approach is always students-centred and are
permissive in their classroom management approach (Cornelius-White, 2007).
Authors such as Tapola and Niemivirta (2008) and, Wisethrinthong et al. (2012)
have glowingly championed the need for modern-day teachers to adopt

permissive technique because it incubates creative minds and unimaginable
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innovation among students. Other writers such as Hickey (2006), Sammons et
al. (2008), and Rolleston and Adefeso-Olateju (2012) believe that the downside
of permissive classroom management technique flowing from the student-

directed learning theory is more deleterious in influence on students’

performance than its merits.
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Conceptual Framework for the Study

Independent Variable

/ Classroom Management \

Techniques

Interventionist, Consequent
or Reactive Technique
(Grounded in Operant
Conditioning Theory)

Interactionist or Integrated
Technigue (Underpinned
by the Choice Theory)

Permissive Technique
(Supported by Student-
Directed Learning Theory)

\_

Dependent Variable

Students’ Academic
Performance

Class assignments/task
(Marks from Maths &
Science class work)

Class Contributions or
Participation (Marks
from English
Language)

Creativity on task

(Marks from BDT
project work)

/

\

~

/

Figure 1: Conceptual model developed by the researcher (2020)

The above model, Figure 1, is the conceptual framewaork for the study

which graphically exhibits the relationship the researcherssought to measure

between:the constructs in the work. From the model,.the independent variable

is the classroom managementitechniques expected to be adopted by the teachers

in the selected schools whichrmay have some effect on the dependent variable—

the academic performance of the students. The independent variable (the

classroom management technique) is defined by three proposed classroom

management techniques that the teachers are expected to use during lessons.

These techniques include interventionist/consequent or reactive classroom

management technique traceable to the operant conditioning theory;
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interactionist or integrated classroom management technique grounded in the
choice theory; and the permissive or student-centred classroom management
technique driven by the student-directed learning theory.

On the other hand, three areas are contextually suggested to make up the

dependent variable which is the students’ academic performance. They are the

om continuous
ss participation
pect of English
task taken from
by a mediating
is the teach e as to which

least one of the
nteractionist and

students’

and students’ academic

Issues Emanating from Classroom Management
According to Saifi et al. (2018), classroom management consists of three
constituents, namely, optimal utilization of allotted instructional time, proper

prior arrangement of instruction to boost students’ academic engagements and
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academic success, and deployment of effective classroom management
behavioural strategies to hit the stipulated instructional objectives. In the view
of Hart (2010), classroom management effectiveness is contingent on certain
elements present in a chosen classroom management strategy for a class or
lesson. These elements include defining classroom rules and students’
expectation; positive behaviour reinforcement and responses to negative
students’ behaviour; creation of rapport or cordial relationship between teacher
and the students; healthy interactions between the teacher and the students;
setting out procedural rules for addressing repetitive students’ ill-behaviour; and
creation and maintenance of classroom environment that enhances learning
(Hart, 2010).

Classroom management in the present era has maved away from
despotic order and one-sided authoritarian instructionfrom the teacher; it is now
a two-way: friendly chat where the teacher considers the students as equal
participants in the class decision making (Shindler, 2013; Walker, 2009). This
way, the students feel a sense of belonging and community within the class.
They are less likely to flout the rules of the class they have participated in
setting: Again, in addressing students’ misbchaviour, the teacher should focus
oncorrecting the. behaviour butsnot the_personality of the student. Using
diplomacy" to address__students’ _.misconducts “helps instill a sense of
responsibility in“the student (Shindler, 2013). Finally, teachers must respond
quickly and promptly when a student calls for attention in a situation where
students are tasked to do independent work. The teacher must promptly offer

the student commendation where it necessary and leave it there quickly. This
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also creates a feeling of acceptance by the students and motivates them to be
less disruptive during lesson hours (Tauber, 2007).
Dimensions of Classroom Management

According to Immordino-Yang and Damasio (2007), classroom
management is a composition of three dimensions which must generally guide
teachers in their efforts at superintending students’ activities in the classroom.
These dimensions include teachers’ classroom instructional management,
people or students’ management, and behaviour management. The instructional
management consists of the teachers’ duty in the class to monitor the seatwork,
schedule daily routine and allocate teaching and learning materials to students
(Immordino- Yang & Damasie;2007). The learners’/students’ management has
to do with the teachers’ understanding of students and how the teachers make
efforts to forge a good rapport with the students; it«is all about teacher-student
relationship. Literature abounds in evidence to the effect that a good teacher-
studentirelationship has overwhelming influence on students’ quality academic
output (Farrington & Beechum, 2012; Corrigan et al., 2013;/Calvo & D’Mello,
2010). Last on this score is behaviour management which_is made up of the
teachers’ efforts at partnering with the students to proactively set behavioural
standard In the classroomy.institute classroom reward. system and establish
disciplining measure.together. This last-dimension of classroom management
permits the students to make the necessary input in the classroom management
activity (Immordino-Yang & Damasio, 2007).

Rosas and West (2009), and Vitto (2008) also identified three
dimensions of classroom management and these are content management in the

classroom, conduct management, and convenient management. Content

41

Digitized by Sam Jonah Library



© University of Cape Coast https://ir.ucc.edu.gh/xmlui

management, to the author, deals with teachers’ classroom responsibility of
ensuring availability and optimum utilization of the classroom space, teaching
and learning materials and equipment, learners’ movement as well as lessons
which form the core of the schools’ curriculum (Rosas & West, 2009). Conduct
management on the other hand refers to teachers’ understanding of the learners’
nature and how they manage to integrate the learners’ differences in their
individual personalities into the design of the instructional strategy used for each
lesson (Vitto, 2008). Teachers’ ability to do this helps them to roll out effective
lesson in a class which is more diversified in terms of learners’ nature without
much difficulty (Vitto, 2008). Convenient management also highlights the view
that the elassroom is a social-environment with its.own system and structure.
That is the“teachers manage the social structure of the classroom under
convenienee management such that the teachers and'the students’ roles as well
as'their respective expectations are well defined to create;a congenial orderly
learning=environment (Marzano et al., 2010; Rosas.& West, 2009).From the
various dimensions, it is observed that classroom management is delicate and
complex taskithe teacher 1s expected implement'in the classroom to establish
order and forge cooperation with students for a successful lesson.).

On their part, Shipman (2007) and«Shindler (2009) underscored the
broadness of classroom management by-pointing out five notable steps teachers
may acknowledge the concept that can help them succeed in their classroom
management endeavours. They respectively stated in congruence that teachers
should fully assess and understand the present research works and theories
relating to classroom management as well as the learning and psychological

needs of students to be managed (Shipman, 2007; Shindler, 2009). The teachers
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should be certain through careful continual observations of the nature of
relationship between the teacher and the students on one hand, and the
relationship among the students on the other hand. Knowing the nature of the
relationship will aid the teachers to emphasize and promote positive and healthy
relationship in the class, and de-emphasize the negative and detrimental
relationships (Shipman, 2007).

Teachers must identify and use the instructional methods which
promotes the best learning experiences by being responsive to individual
student’s academic needs as well as the collective students” academic needs in
the class (Shipman, 2009). By so doing, students would appreciate that the
teacher issmindful of their.ndividual academic coneerns, and thus motivates
them to give off their best in during lessons (Shindler, 2009). 'Next is the need
for the teachers 10 deploy organisational and group classroom management
strategy that optimizes students’ behaviour on assignment. Lastly, the teacher
should'make use of different counselling and behavioural strategies that can
help address persistent and serious behavioural problem exhibited by some
students. In"a nutshell, classroom management must seek to establish and
maintain order in"the class; design strong instructional content and delivery
methodology; handle the students«as a group; respond to each student’s needs
and address them; deal with disciplinary issues in the class; and assist the
students to adapt to the schools’ learning environment (Shipman, 2009).
Factors to Consider in Choosing Classroom Management Technique

No one single classroom management technique may be workable for
addressing all classroom situations. As such, different classroom techniques are

expected to be adopted by teacher to handle different classes, lessons and
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students of varied ages. The decision as to which classroom management
technique would best help the teacher and the students to accomplish the
stipulated instructional objectives is contingent on a number of factors (Corwin
et al., 2008). The following are the factors proposed by Corwin et al. (2008),
and Wong (2010) that must be taking into consideration when making a choice
of classroom management style.

The first thing to be cognizant of is the students’ background. This
includes the age, maturity level, interest, and abilities of the students. Wong
(2010) indicated that the age and maturity of the learners play a serious role in
deciding which approach or strategy the teacher should adopt to handle a
particular-class. The age.and-the.maturity levels of.the"learners will help the
teacher know If interventionist, interactionist or permissive classroom
management approach will be impactful to"accomplish instructional objective
to''the mutual benefit of the teacher and the students. Corwin et.al (2008)
observed.that managing a class of children require integration of collaborative
and rigid strategy whilst interactionist approach works much well in adults’
class. Much 'more playful (a blend of permissiveand interventionist) classroom
management could be of powerful effect in a class of children to keep their
interest in the lesson (Yeboah, 2015). The knowledge of the common interest of
the students in_the class could assist-the teacher to effectually design the
instruction and the class arrangement in such a way that the student will be part
of the lesson volitionally (Saricoban, 2010).

The size of the class to be handled equally determines the classroom
managerial approach the teacher would need to roll out, according to Corwin et

al (2008). Weinstein (2009) believes that permissive classroom management
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approach is effective for a large class size where students are tasked to carry out
group projects. It leads to students’ accountability and active participation in
instructional process on the other hand (Weinstein, 2009). Interactionist
classroom management technique is best for a small class size, by which, each
individual student’s academic concerns could be easily addressed by the teacher
to promote improved students’ academic achievement (Tal, 2010).

Similarly, the content/subject to be taught, teaching and learning
resource available for the subject as well as the time for the lesson all go to
inform the teacher as to the class management strategy to use. Theoretical
content may demand class room management which is less flexible in style than
it-would=be required for.a-practical-based content®(Smart & Igo, 2010).
Integration of permissive and interventionist classroom management is best
used for practical project work lesson since sueh classroom management
approach promotes creativity among students.

The study is of the view that teachers might besmotivated by some of the
above factors to choose their classroom management style.

Advantages'of Using Appropriate Classroom.,Management Techniques

Using the right classroom management technique has several merits for
the' teacher andwthe student. Choosing the right classroom management
technique means selecting the right.instructional technique for a given lesson
(Hart, 2010). Once instructional technique is embedded in the classroom
management, the teachers’ careful selection of the classroom management
strategy will naturally guide him/her to choose the right instructional approach
(Saifi et. al, 2018). Again, the deployment of the appropriate classroom

management technique creates sanitized class by showing a clear roadmap of
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dealing with potentially disruptive students’ behaviours. Students’ excesses are
anticipated in any given classroom management approach and that helps the
teacher to prepare in advance to forestall or contain such behavioural excess of
students (Hughes, 2014). The application of the right classroom management
techniques helps the students to stay focused on the lesson, thereby aiding them
to appreciating the content taught for the enhancement of their academic
achievements (Hart, 2010).

When teachers select and apply the right techniques in their classroom
management, they are guided to assess the needs of the students to design
instructional strategies that are students-centred: the seemingly complex and
challenging. content are_embraced. by the studentssbecause teachers create
congenial learning atmosphere for the students which does nat end only in the
classroombut motivates the students to research more'into the content even after
class (Wong et al., 2012). Lastly, Aina and Olanipekum (2015) asserted that
teachets’y, application of the apt classroom management "indicates the
professionalism of the teacher, ‘and it results in the students’ academic success
and such is aigood measure of a school’s efficiency.

This study seeks to confirm-or disaffirm the above purported benefits of
the" proper classroom management technigques used by the teachers in the
selected schools for this research.

Conceptual Basis for Managing Behaviour in Classroom

Classroom interactions and behaviours are some of the key elements that
teachers deal with in their classroom management responsibilities. Their
success in managing behaviour of the students in the course of the lesson has a

telling impact on the effectiveness of their classroom management (Doyle,
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2016). Wolfgang and Glickman (2009) provide three conceptual bases upon
which classroom behaviour of students may be handled. In other words, three
main approaches have been submitted by the authors to illustrate how the
teacher may deal with classroom interactions. These are Non-interventionist
approach, Interventionist approach, and Interactionist approach (Wolfgang &
Glickman, 2009).
Interventionist Classroom Behaviour Management

The interventionist approach lays emphasis on the external environment
and how it causes people or organisms to develop in certain manner (Wolfgang
& Glickman, 2009). The model is based on behaviourist theoretical perspective
and It posits that the behavioural.development of children is Spurred by social
environmental situations, including reinforcement and discipline/punishment.
The role of the teacher in the classroom is to helpssét up rules, regulations as
well as procedures and clearly articulate them to the students in the class when
event oecurs in the course of the lesson (Clotfelter et al., 2014). The
accompanying rewards and punishment for.compliance and non-compliance are
also communicated by the teacher to the class in'the course.of the lesson. The
fundamental aim of the interventionist approach to classroem management is
ensure maintenance of classroom*orderliness and productivity. The model
depicts the teacher in_the class as.an-orchestrator who spearheads all the
activities in the class. The instructional approach rooted in the interventionist
dimension is teacher-centred (Clotfelter et al., 2014). According to Levin and
Nolan (2009), the approach concentrates on short-run objectives of the teaching
and learning process. Within the framework of the interventionist, teachers must

respond to the behaviour of the students with ‘consequences.’
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According to Wong et al. (2012), teachers who support this approach
manage their classroom through reactionary measures to mould students’
behaviour with what they termed ‘consequences.’ The teachers tend to intervene
with consequences to shape students’ behaviours in the classroom (Conard,
2012). One of the major proponents of the interventionist basis of classroom
management is B. F. Skinner (1904-1990) (Wong et al., 2012). Skinner’s
contribution- towards the interventionist approach is found in his operant
conditioning theory. The theorist’s behavioural management philosophy is
centred on the consequence for actions or behaviour. He held the view that
human behaviour is moulded by the consequence that comes after a person’s
action. As. his operant_conditioning. theory suggestsj to obtain the desired
behaviour from individuals or to discourage unwanted behaviour from them,
reinforcements need to be put in place and implemented. Andrew (2008)
suggested that the nature of the reinforcement may be in the form of social
activityytangibles or graphics. Skinner argued that operant conditioning is all
about ensuring that a particular behaviour is less or more likely to recur based
on_some conditions—reward and punishment./The implication of Skinner’s
theoretical perspective is that the classroom can be controlled by the teacher by
using rapid or quiek reinforeementyWhilst shaping the students’ behaviour using
consequences (Conard, 2012).

The interventionists, according to Corker et al. (2012), hold the opinion
that the classroom is always a composition of more than one student who is
taught at a time. They thus roll out the behaviourist perspective beyond the
consequences to incorporate learning via making observation of the

consequences of others’ behaviours. The interventionists also consider that
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people copy ill-behaviour from one another and that students learn by
perceiving and imitating certain actions shown by their parents, teachers and
peers or students (Corker et al., 2012). That is, they believe that students are
able to learn from the consequences of other students’ behaviours. Their
classroom management approach is more reactive than be proactive in style.
They therefore use quicker methods to intervene in the students’ classroom
behaviours with the view that as other students perceive the consequences of
the offending or good-mannered student, they may take cue and learn from that
through their careful observations (Wong et al., 2012).

Putting it in much simple language, Furnham et al., (2009) posited that
the teacher whose classrooms=-management coneeptual basis is that of
interventionist depends on reward and punishment as the intervening measure
to control the students’ behaviour in the class. That:teacher 1s usually assertive
inthis relationship with the student. In the view of Furnham et al., (2009),
although.interventionist approach has had some goed-results in usage, it has
some demerits. One key and overt disadvantage of the interventionist approach
In.managing*a class is that it is reactive. By this, the author believes that the
students’ behaviour dictates how the class must move, Another demerit is that
it keeps the teacher to be busy in being disciplinarian instead of being learning
facilitator.-/Another quarter also believes-that once the teacher is trap in being
reactionary, students’ behavioural challenges appear to increase the more to
disrupt the smooth flow of the learning process in the classroom (Furnham,

2009).
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Noninterventionist Classroom Behaviour Management

The non-interventionist style of managing students’ behaviour in the
classroom is predicated on the humanistic philosophy and psychological
orientation (Nguyen et al., 2010). The approach is usually non-directive and
student-centred in terms of teaching. The non-interventionist model is of the
opinion that students’ behavioural development emanates from the evolution of
their inner potentials (Nguyen, 2015). Thus, the non-interventionist suggests
that the student possesses innate potential which has to be realised in real world.
In this context, the teacher has the role to facilitate the child’s potential’s
realisation process. The teacher assists the students to make exploration of new
venturesiand ideas concerning their.individual life, theiracademic assignments
and their inter-relationship with other students (Nguyen et al., 2010).

The_noninterventionist concept promotes the idea that the teacher and
the students are partners in the classroom in the learning process. They are
therefore,to openly exchange ideas through honest.eemmunications with one
another."During lesson time, the teacher should master the skill of knowing
when to keepisilent and allow the students to express their views on new content
being handled; this is one of the notable features of.the noninterventionists
approach to instructional process.«The non-interventionist proactively plans to
facilitate the learning.process in the.classroom. Their classroom management
style is permissive in nature and'it is directed to have advanced planning meant
to forestall the occurrence of any bad behaviour from students. Another
distinctive feature of non-interventionist model is that it looks at a long-run
teaching goal. According to Nguyen (2015) non-interventionist model is a

constructive conceptual basis for managing a class since it can result in learners
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developing self-discipline, positive behaviour and good manners that promote
teaching and learning in class. The approach requires teachers to discuss the
right manner of classroom behaviour with students, whilst praising positive
classroom conducts of students.

John and Jiradilok (2012) believe that using noninterventionist model
means that the teacher should portray to the students that he/she is at all times
aware of what goes on in the class and therefore has a strategy in place in
advance to deal with students’ misbehaviour in the class. The noninterventionist
method demands the teacher to muster the skill of addressing many different
classroom challenges posed by the students. The work of Wong et al. (2012)
cited the'following as four.outstanding features of a classroomwhich is properly
managed using the noninterventionist model: the teacher throughout the lesson
time gets the students busily. engaged in academic work; the students are
conscious of what they are expected to do during the course of the lesson, and
therefore they are achievers; Very little time is waste because a great deal of the
time is devoted to students being on tasks; disruptions are almost non-existent
Ok t worst at,it barest mimimum; and lastly the classroom, though is work
oriented, carries pleasant relaxing aura for academic work (\Wong et al., 2012).

In_his research work on_elassroom«management, Arogundale (2009)
suggested- that teachers who espouse.the interventionist concept of managing
students’ conducts in class should do the following if they ought to realise the
expected results: the teachers must clearly design and clearly articulate the
classroom procedures to the students; the communication of the procedures
should be done following an approach of three steps; the teachers should plan

their lesson prior to the class and must keep the students busy as soon as they
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enter the class; and the teacher must concentrate more on achieving the objected
stipulated in the curriculum. The philosophical perception by Wong et al. (2012)
and Arogundale (2009) of the interventionist model does not entertain
classroom environment of play. The main aspiration for the teacher is to get the
student at all times busily working and giving accounts of their achievements.
Overall, the noninterventionists’ classroom management, unlike the
interventionist, dwells on the teachers’ proactive responses to students’
behaviour for success (Abraham et al. 2011).
Interactionist Classroom Behaviour Management

The Interactionist Classroom management perspective holds the opinion
that students’ learning comessbystheir interaction with the environment. This
style of students” behaviour management in classroom 1s supported by William
Glasser (1997) and was largely anchored in his.Choice theory and Reality
theory. This approach is believed to be a compaosition of the/integration between
the intétventionist’ and noninterventionist’ views. Theit€ality theory of Glasser
(1997) suggests that, to properly address ill-behaviour of students, the teacher
has to start tracing it logically from such ill-behaviour’s €onsequence. The
consequence may - include “behaviour improvement planfor the offending
student and teacher-student_conferences. Afterwards, the teacher can then
provide away for the student to assess.and evaluate his/her own behaviour. The
Choice theory on the other hand permits teachers and students the chance to
understand one another’s behaviour in terms of differences. In the face of this,
rooms are made to accommodate by the teacher to accommodate some of the
students’ behavioural difference, whilst same room is avail of students to make

the needed behavioural changes.
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On the back of Glasser’s (1997) theories, the teachers’ understanding of
the students’ behavioural differences and changes through logical consequences
and condition will serve as springboard for the teacher to adopt the right
classroom management technique for any given lesson or different classroom
settings. The Choice theory opines, that humans are excited into action by four
primary psychological needs ingrained in our genetic composition. These four
psychological needs include the quest to feel belong, the need for power, the
need for freedom and the need to have fun. The theory thus gives teachers and
students the opportunity to acknowledge the behavioural differences among
themselves and give the required recognition to it in their classroom
relationships. It’s within thisspurview that the students'and the teachers may
adjust and madify their individual behaviours to create congenial teaching and
learning atmosphere in the class. It is when the teacher gets to understand the
students” behaviour and how they desire to be treated that he/she can strategize
to putiinyplace the right technique to earn their cooperation in‘the class. The
management of the. classroom is made. easy when teachers and students
demonstrate ‘gptimism and have friendly interaction. According to the Choice
theory concept has been adopted in‘the modern-day classroom management and
instructional managementtechnique. In a nutshell; the interactionist attempts to
combine “the best aspects of the_.interventionists and noninterventionist
perspectives. This classroom behavioural ‘management approach interposes
between the endpoints of interventionist and noninterventionist approach;
concentrating on the action of the students to modify their external environment
and how the external environmental factors play it out to influence the students’

learning attitude.
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Empirical Review

The section presents empirical review of other related works on
teachers’ classroom management and students’ academic performance relevant
to this study.
Application of Classroom Management Styles

The study conducted by Sowell (2013) examined the classroom
management practices of middle school teachers. The study revealed that in
each of the 10 schools sampled, at least, two of the three classroom management
styles such as interventionist, interactionist and permissive approaches were
identified to be used by the teachers. Freiberg (2013) and Froyen and lverson
(2014) respectively carriedsout-assurvey to find out«from elementary school
teachers the“classroom management styles they adopt and their reasons for
adopting such style of classroom management. Therésearch of Freiberg (2013)
sampled 50 elementary school teachers from 10 schools from Botswana. The
researcher. found out that interventionist and .interactionist classroom
management styles were predominant in usage in the/sampled schools.
According to, Freiberg (2013), reasons advanced by the teachers: for using
interactionist classroom management include the follewing: it permitted the
teachers to control. their class muchmore effectively; it helped them to address
students™ mdividual academic needs.easily; and it enabled them to address the
students’ problematic classroom behaviours much better.

The study of Froyen and Iverson (2014) focused on the fourth to eighth
grade teachers in 12 elementary schools within Upper Saddle River borough in
Bergen County, New Jersey in USA. These researchers identified interactionist

classroom management technique to be the most commonly used style of
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managing classroom by the 70 teachers sampled. Froyen and lverson (2014)
indicated that teachers cited, among others, the following reasons as their
motivation for using interactionist classroom management technique: its usage
helped the teachers to gain control of their respective classes; it afforded the
teachers the chance to control students’ disruptive classroom behaviour and also
to assert their authority in maintaining order in the classroom; it equally helped
them to achieve their instructional objectives much easier than with other
classroom management techniques.

Greenberg et al., (2014) sampled 120 high school teachers from 5 high
schools in Colorado State, USA. As part of the research objectives, Greenberg
et al. (2014) established.«that+80% of the respondents “preferred using
interactionist and interventionist classroom management approach to using
permissive. classrtoom management styles.” The study further revealed that
majority of the teachers who preferred interactionist ;and interventionist
classroom. management styles mentioned that these two€lassroom management
techniques helped them to better control their class, enhance their ability to
achieve theirinstructional objectives and ultimately helped‘them to improve
upon teaching and learning outcomes. These findings were equally supported
by “the contemporaneous ‘researchfindings«by Opolot-Okurut (2014) whose
study was carried out.in Uganda using 3 high schools and 50 high school
teachers as the sample size.

Fergusson et al., (2015) researched in 12 elementary schools in Baria
State, Germany to among other objectives find out the teachers’ preferred
classroom management styles and the rationale behind their preferences. The

study revealed that out of 55 teachers sampled, 38 representing 69.1% indicated
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that they applied a blend of permissive and interactionist classroom techniques.
A corroborative study of Leu et al. (2016) in Guangdong Province in China
sought to find out how primary school teachers provide leadership in their class
during instructional hours. In all, 60 primary school teachers from 12 primary
schools were surveyed for the study. It was established that although majority
of the respondents mention that they led their class through lessons using
interventionists and interactionist classroom management approach, a
significant minority (45%) were found to use permissive classroom
management technique. The study of Fergusson et al. (2015) and Leu et al.
(2016) revealed that teachers cited the following reasons as their motivation for
adoptingspermissive classroem:management style: itspermitted the students to
explore and become creative; it encouraged students’ active participation in the
lesson; it made the students feel a sense of belonging; and helped the teacher to
gain the students’ attention during the lesson.

The above empirical studies reviewed identified-at least two of the three
class room management techniques in their respective study institutions. The
differences in,geographical and institutional settings as well as passage of time
provide an opportunity for this'study to be carried out.

The Effect of Classroom Management on.Students’ Performance

Studies on classroom management and its effect show array of findings.
For instance, Zepeda (2014) and Lamb (2007) concluded in their respective
studies that, among other factors, teachers’ ability to create optimal learning
environment in the classroom has a far-reaching influence on the students’
participation in lesson and their learning outcome. In corroborating this finding

in their work on general management practices in high schools and its effect on
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students’ academic achievement, Waweru and Orodho (2014) reported that
optimal learning environment does not only revolve on the physical classroom
layout style as established by the teacher but most relevantly, the social
interactions deliberately set up by the teacher between himself/herself and the
students. Kane et al (2011) discovered in their study that teachers’ practices
during instructional hour have direct impact on senior high schools’ students’
academic achievement. Their finding was in agreement with an earlier works
done by Babkie (2016) and Rischer (2016) which allusively established a
moderate correlation between effective classroom management techniques and
students’ retention in schools and their academic success in the United States.
Whilst these studies madewindirect references to.how teachers’ classroom
activities impact on students’ academic efforts, they do not directly indicate
specifically.how they affect students’ academic performance in the areas of their
creativity, classroom contributions as well as their performance on assignments.
Theirworks provided further research opportunity ferthis study to be carried
out to specifically investigate how teachers” classroom management impact on
students’ academic performance in the context of the students’ creativity, class
contribution and their performance on tasks.

Cumming.and Schmitt (2045) reviewed effective schools in the United
States of America as reported by parentsyfocusing mainly on colleges and, they
revealed that teachers’ care and the extent of their cordial interaction with
students have considerable positive effect on students’ performance. Rosas and
West (2009) found evidence in their study in five (5) elementary schools in the
United Kingdom that strong congenial relationship between staff and students,

especially classroom relationship, inter alia promotes students’ engagement and
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commitment which eventually culminate in an array of social and academic
outcomes. In Australia, the research by Freiberg et al (2009) which sought to
investigate the impact of classroom management on academic outcomes in
fourteen inner-city elementary schools established that a well-managed
classroom creates self-disciplined students which enable the teacher to treat
complex topics using complex instructional methodology. The work concluded
that this results in improved students’ learning experience and permits in-depth
comprehension as well as lesson content retention among students. These
studies were purely descriptive and did not use regression technique to establish
correlation between what teachers do in classroom and their influence on
students’academic performancesMoreover, the primary focus of these studies
was not to necessarily determine the relationship between teachers’ classroom
management and/students’ academic performancerin the areas of creativity,
classroom contributions and their performance on assignments. This left a
researchi:room for further studies which this research.seught to fill.

Gallagher (2015) found in his work that teachers in'middle schools in
India were measured to be effective by their classroom management approach
which could suppress inappropriate behaviour of students. and also ensured
students were onstask during lessons. Such.atmosphere, the author’s findings,
gave students learning.opportunities.to.demonstrate responsibility and become
connected to the classroom activities thereby improving their academic
achievement. Although the foregoing study used regression model to measure
how teachers’ classroom management approach affect students, the main focus
was on the students’ behaviour in classroom. It therefore became a vehicle for

further research work to be commissioned into determining how teachers’
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classroom management techniques influence students’ academic performance;
the vacuum this study sought to fill.

Ko et al (2013) investigated the teachers’ role in students’ learning
behaviour of high school students in Singapore and drew a conclusion that
teacher’s effective classroom management has the potential to stir a sense of
purpose in students within the classroom environment and makes the students
see themselves more as learners, creating a springboard for desirable academic
achievement. Daniel et al (2006) explained in concluding their research in
Indonesia primary schools that teachers’ role in class manifested in their
classroom management strategy creates a sense of belonging to classroom
community.among pupils..Relationship between teaching and learning on one
hand and, learning outcome on the other hand becomes effective; better
academic performance is thus achieved. According'to Smart and Igo (2010),
classroom management at the basic level of education in the 215 century has
transitioned from the punitive approach in the formsof corporal punishment,
threatening and yelling to cooperative and partnership relationship between
teachers andilearners. The result of which is improved leatning and pupils’
academic achievement. The studies of Daniel et al. (2006) and Igo (2010)
differing from this.study strictly surveyed the'views of pre-tertiary teachers and
school leadership on.how classroom.management supports students schooling
process generally. They made used of descriptive research method and therefore
created a platform for further work to be done using explanatory study to
measure how teachers’ classroom management techniques affect pre-tertiary

students’ academic performance. This study attempted to fill this research gap.
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In their book, ‘Elementary classroom management: Lessons from
Research and Practice,” Weinstein and Mignano (2003) mentioned that several
classroom management practices should be put in place by teachers, if they so
desire to increase academic achievement of students. In supporting this position,
Wolk (2003) elaborated that the teacher needs to generate warmth in the
classroom that awakens students’ intrinsic intellectual readiness to learn and the
teachers’ readiness to teach. Additionally, the teacher should always support
classroom management strategy to contain, counteract and neutralise potential
students’ inappropriate behaviour. These two authors seem to suggest that
teachers’ adoption of better classroom management practices have positive
impact'onstudents’ academieperformance.

Leflot et al. (2010) established in their study that students’ academic
focus is greatly dnfluenced by their family’s secio-economic background.
Teachers 'who Intended to make positive impact on such'students who have
familyissues should weave into their classroom management approach their
concern’ for students’ socio-economic challenges and aid the student in
addressing them. Again, Algozine et al. (2011) concluded that classroom
management strategy that factored in students’ social.€oncern promotes high
students’ participation in lessons«and leads'to improved students’ academic
outcome. Similarly, Schieb and Karabenick (2011) reported that one of the key
ways contemporary. teachers strategize to engage the attention of the students
for better students’ academic results is to be show interest in the social and
economic wellbeing of students. According to Mehmood et al. (2012), teachers

who inquire about their students’ home issues become their students’ favourite
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and the students, in an attempt to maintain their relationship with the teacher,
strive to achieve better results in the subject taught by the teacher.

Durlach and Ray (2011) revealed in their research that teachers who
handled multi-gifted class and used distinct classroom management techniques
for each category of students in the class were able to close the academic
performance gap between the lowly and highly gifted students. Julie et al.
(2019) investigated how teacher-student relationship affect students’ behaviour
and academic achievement in Ontario’s high schools, Canada. They found out
that a good teacher-student relationship in class aided in slowing down or
preventing, in some schools, a drop in students’ motivation for academic
achievements. The study..further.revealed that sehools with development
teacher-student relationship was perceived to have congenial academic
environment and./quality instructional delivery, and the ultimate effect was
improvement on students” grades in tests and examinationg (Julie et al., 2019).
The ‘study. by Erick and Christopher (2016) examined how developmental
relationship between the teacher and the student as part of classroom
management’, technique predicted students’s academic # motivation and
performance in high schools in"VVancouver, Canada. It was revealed in the study
that better “teacher-student. developmental«relationship strongly predicted
students” self-motivation_and academie performance. Adams et al., (2014)
reported in their'study that worsening student-teacher classroom developmental
relationship has serious repercussion on middle school students’ emotional
stability, academic motivation and achievement. They further recommended
that teachers should as a matter of seriousness incorporate building rapport with

students into their classroom management strategy. These studies’ findings
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aided this work to investigate specifically how teachers’ classroom management
may affect pre-tertiary schools’ students’ academic performance within the
context of students’ creativity, classroom lesson participation and performance
on task.

On the other hand, in their respective studies in Guatemala and Japan,
Alder (2012) and, Bernstein and Noam (2013) could not identify any correlation
between teacher-students’ relationship and students’ academic performance.
The research work of Alder (2012) was carried out in a single college which
happened to be a higher academic institution than those used by this study.
Moreover, geographical differences and differences in institutional conditions
offeredan.opportunity for further.research work to beseconducted and, this study
attempted to fill these research gaps. Specifically, Bern and Noam (2013)
concluded that a healthy relationship between the teacher and the student as part
ofteachers’ classroom management strategy only creates psychological comfort
for thesstudent but does not impact on whether they-do well or otherwise in
school. ‘Similarly, Collins and Laursen, (2014), and Gnambs and Hanfstingl
(2016) in their individual research work did notstrace any correlation between
teachers’ classroom management components such assclass rules setting and
students’ seating position on.one hand and students’ academic achievements on
the other-hand. Their. findings were.in-tandem with the research results of
Hughes et al. (2015), and Hughes and Cao (2017). These studies were carried
out in five high schools with much larger sample size and used simple regression
in their data analysis. Their interesting findings however presented a research

avenue to replicate similar studies in different geographical and institutional
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settings to either confirm or disconfirm them. This research work was therefore
carried out in an attempt to fill this gap.
Summary and Conclusion of the Review

The study has reviewed concepts, theories and empirical studies of other
researchers and authors on the classroom management and its effect on students’
academic performance. The review focused on classroom management
definitions, the issues emanating from classroom management, the various
dimension of classroom management, components and approaches to classroom
management. The factor that must underpin teachers’ decisions as to the style
of classroom management as well as advantages of using the right classroom
management technique was.also.considered. The coneeptual basis for managing
students’ behaviour in class which include non-interventionist approach,
interventionist approach, and interactionist approaeh were crucially looked in
this chapter. Students® academic performance and factors that drive students’
performance academically were reviewed in this_chapter. The three major
theories—Operant Conditioning; Choice Theory; Student’s/Directed Learning
Theory—in "which this study was grounded were equally/discussed in the
chapter.

Finally, different empirical*works and their findings on the effects of
teachers™ elassroom management practiees on students’ academic performance
were discussed in-this chapter. Clearly, a large number of studies have been
done across the globe on how classroom management practices affect students’
learning outcome and performance academically. That notwithstanding, in
Ghana, and more specifically within Asokwa Municipality, research evidence

supporting the findings and theories of these imminent authors on the topic in
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respect of public junior high schools is almost at large. A gap this study seeks

to fill up.
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CHAPTER THREE

RESEARCH METHODS

ign, population

of data, data

makes attempt to determine the nature of relationship between and/or among
the constructs of a study (Yount, 2006). It also assesses the effect aspect of the
relationship among research variables (Cohen et al., 2000). Therefore, a
correlational research design was correctly utilized to determine the nature of

relationship between classroom management of teachers and students’
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academic performance in the selected schools. The results of the study were
communicated in a report with reference to the statistical data gathered through
survey method and analysed.
Study Area

Asokwa Municipality which was formerly part of the Kumasi
Metropolis is located between latitudes 6.35 N and 6.40 S, and longitude 1.30

W and 1.35 E in Ashanti region of Ghana (www.askma.gov.gh). It occupies a

land mark of 23.40 kilometres square. In 2018 under the legislative instrument
of the Republic of Ghana LI 2294 in accordance with article 245 of the Ghana’s
1992 constitution and also under section 3 of the Local Governance Act 2016
(Act 936);. Asokwa was_curved-out of the KumasizMetropolis to become a
Municipal Assembly. It is found in the south-eastern side of Kumasi, the capital
city of the-Ashanti region of Ghana. Geographically; /Asokwa Municipality has
18 towns which fall under 12 electoral areas, grouped into three zones
(coungils). Politically, these three (3) zonal councils.are Asokwa, Ahinsan and
Atonsu making up the whole Asokwa Constituency. Based an the projection of
the population growth rate of 2.:7% from 2010 Ghana Population and Houses
Census, Asokwa Municipality has population of about182, 950 people made
up of 87,450 males and 95, 500«females.(Ministry of Finance, 2018). The
Municipality has 20 public primary.scheels, 19 public junior high schools and
1 senior high school. Additionally, there are 58 private basic schools in the
municipality. The primary school enrolment as of 2019/2020 academic year
stood at 16, 391. The enrolment at junior high school level for the same period
was 8, 405 and that of the senior high school was 2, 548. In total the students’

population in the Municipality is 27,344. The teacher population for the entire
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schools stood at 1,070 composed of 538 females, 532 males (Ministry of

Finance, 2018; www.ghanadistricts.com).

Population of the Study

The research was restricted to three public junior high schools in the
Asokwa Municipality in Ashanti region. They are Ahinsan M/A Junior High
School, Atonsu Dompoase M/A Junior High School and Atonsu M/A Junior
High School. The students and the teachers in these three selected schools make
up the population for this study. The total number of teaching staff in these
schools stood at 30 and students’ enrolment in the schools 1s 300 at the time of
the study. Regarding the teacher population, the males were 17 and the females
were 13.The students’ populationswas made up of 172 females and 128 males.
In all the females were 185 and the males were 145. The total population for
this study-is 330 from which the sample was drawn. These three junior high
schools were chosen for this study because of their proximity and accessibility
to the researcher for convenience data gathering. Again, the population in the
schools possess all the features this study seeks to measure.
Sample size'and Sampling Procedure

The sample size for the study is 180 made up of all the 30 teachers and
150 students drawn from“the three“public_junior high schools in the Asokwa
Municipality of Ashanti in Ghana. The.sample was computed using the formula
given by Yamane (1967) for determining the appropriate sample size for a study

from a finite population. Since the population for this study is finite, Yamane’s

formula was rightly used and it is given as follows: n =

TINGD (n is sample

size, N represents Sample frame and e represents margin of error). The margin

of error 0.05 is used because it is the recommended margin of error for using
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the Yamane formulae which allows for getting a representative sample (Bryman
& Bell, 2003). Furthermore, table 1 below shows the proportionate distribution
of the study’s sample size (180) among the three public junior high schools.

Table 1
Population and Sample Size Distribution of Teachers and Students across the
Schools

School Teachers Students Sample size  Sample Total

Name Sample Population Calculation Size Sample
For students Size

Ahinsan 9 86 86 150 43 52

M/A JHS 300

Atonsu 9 88 38 150 44 53

Dompoase 300 *

M/A JHS

Atonsu 12 126 126 o 63 75

M/A JHS 300

Total 30 300 150 180

Source: author’s construct (2020)

Three sampling techniques were used in the selection of the teachers and
students from the three public junior high schools in the municipality. These are
quota, ‘censusrand systematic random sampling'methods. Quoeta sampling was
used in obtaining a fair.proportion of .the student population from, each of the
three. schools that.constituted the total sample for this study. In applying the
quota 'sampling method, the form 3 students’ population of each of the three
JHS was divided by the total form 3 students’ population of all the three JHSs
selected. The quotient/result was multiplied by the total sample size required for
the study (refer to Tablel, Column 4 above). Systematic random sampling was
later utilized to select the students from the three schools to partake in the study.
In this wise, the technique requires that the population is divided by the sample
size to determine the nth number that will have to be selected from the
population to include in the sample. Therefore, operationalizing the model
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resulted in the selection of every 2" student from the previous selected person.
Census sampling was in the selection of the teachers because all the teachers in
the three selected basic schools were sampled to participate in this study. Table
1 graphically summarizes the sampling method.
Research Instruments

This research used questionnaire as the main instrument for collecting
primary data. The questionnaire was composed by referring to the various
literary works on the three classroom_management styles—interventionist,
interactionist and permissive classroom management styles—and their
outcomes. The question items of the questionnaire were equally in line with the
researchrquestions and objectivessto_be achieved. The guestions were closed
ended pitched on four-point Likert scale within the range of ‘Strongly Agreed’
and ‘Strongly Disagreed’ to enable convenience answering by the respondents.

The questionnaire was administered to both teachers and students of the
sampled..schools. The questionnaires administered=to the teachers were
subdivided into three sections. The first section named ‘Section A’ was made
up. of questions about the respondents’ demegraphy. The second section
‘Section B’—had questions relating to the typefnature of classroom
management approach usediby theifespondents. Finally, ‘Section C’ comprised
questions-on why respondents use such.elassroom management technique. The
questionnaire administered to the students also had two major parts namely,
‘Part A’ and ‘Part B’. The ‘Part A’ was made up of questions on the
respondents’ demography such as age, and class and their duration in the school.

The questions in ‘Part B” were about the respondents’ opinions on which of the
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three classroom management techniques, namely, interventionist, interactionist
and permissive techniques was used by their teachers.

Data on students’ academic performance in class assignment,
contributions, and creativity were rather collected from the students’ continuous
assessment marks contained in the SBA book for 2019/2020 academic year. The
students’ continuous assessment marks in English Language, Mathematics and
Science, and Basic Design and Technology (BDT) project work were used to
represent their performance in class contribution, assignments and creativity.
Pre-testing of Questionnaire

The questionnaire, prior to its full-scale administration, were first pre-
tested using.10 teachers.and 30 students from Patasi'M/A JHS to ascertain its
validity and reliability. Patasi M/A JHS were chosen because it bore common
characteristics with the selected JHSs where the project was carried out. After
receiving the responses, errors and ambiguity in terms of the questions design
were'corrected to ensure internal consistency'and reliability of the instrument.
It was also to ensure that it actually measured exactly what it is intended to
measure. This,was also done to ensure the reliability of the questionnaire.
Validity and Reliability of data

The degree.to whichwa datargatheringsdnstrument is capable of producing
the precise measurement.of what.it-initially intended to measure describes its
validity (Acocella, 2012). Meina et al., (2018) state that construct and content
validity of the research instrument can be ascertained using non-statistical
methods such as piloting, critiques or opinions from expert about the
instruments and review of the instruments by peer researchers. In line with the

views of Meina et al. (2018), this study validated the research instrument—the
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questionnaire—by pretesting it, prior to its full-scale administration, with 40
participants from Patasi M/A Junior High School in the Kumasi Metropolis. Ten
of the participants were teachers and 30 were students. The selection of Patasi
M/A Junior High School was chosen for the pre-test because of the similar
characteristics its population bears with the population of the three junior high
schools in Asokwa Municipality selected for this research. The pre-test gave an
opportunity to the researcher to identify erroneous and equivocal questions
based on the feedback, and the necessary corrections were done. Also,
colleagues with research knowledge were given copies of the guestionnaire to
review and offer helpful suggestions. Above all, the supervisor who is an expert
reviewedsthe questionnairestosensure they were validbefore they were fully
administered.

Reliability Is about the consistency of the data gathering instrument in
generating the same result when its application is repeated by different
researchers under similar circumstances (Nakaya,.2014). When a research
instrument IS proven reliable, it has internal consistency that produces same
results overtime in their usage for collecting primary .data by different
researchers (Mikuska, 2017). Statistically, Meina et al. (2018) indicate that
research instruments reliability may be tested with Cronbach alpha analysis
tool. By the authors’.assertion, a reliable research instrument (questionnaire)
must have Cronbach alpha coefficient figure of 0.71 or more. This study’s
research instruments were tested for their reliability using Cronbach reliability
component in SPSS. The Cronbach alpha values of 0.78 was recorded for the
students’ questionnaire and 0.82 for the teachers’ questionnaire. Clearly, the

alpha values of these sets of questionnaires of this research surpass the
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minimum acceptable value of alpha and therefore had internal consistency

which is reliable enough.

Procedure for Data Collection

Prior to the data collection, a letter of introduction from the University
of Cape Coast Distance Coordinator was obtained. The letter was then sent to
the Municipal Education Directorate as well as the head teachers who are in
charge of the selected schools, requesting permission to allow the research to
take place in the institution premises. After the permission was granted, the
questionnaires were administered to the teachers and students of the schools
chosen. In all, fourteen (14) days were used for the data collection process. Due
to the COVID19 pandemicanditsrassociated restriction imposed on move into
and out of educational institutions, the questionnaires werel administered in
proxy through some of the teachers in the selected schools without any other
challenges.

Again, the data for the students’ academic performance were gathered
from the'School Based Assessment (SBA) records of the sampled students. The
SBA records ef the students related to second term of 2019/2020 academic year
was used to represent their academic performance. The marks obtained by the
students from their.class exercisesand assignments in Science and Mathematics
found in the SBA were.used.to.representtheir performance in class assignments.
The students’ marks for class contribution column in English Language subject
found in the School Based Assessment records were also used to represent the
students’ performance in class contribution. Similarly, the students’

performance in creativity was represented by marks they obtained from the
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Basic Design and Technology (BDT) subject practical project work records
found in the SBA.
Criteria for Students Performance

The study adopted the Continuous Assessment and Examination
Weighting (CAEW) at Junior High School Level as contained in the Ghana
National Pre-tertiary Education Curriculum Framework for developing subject
curricula (Ministry of Education [MOE], 2018). The CAEW is for School Based
Assessment of Students. According to CAEW, maximum of 50 marks each were
expected to be obtained by each student for Science and Mathematics as their
SBA record for a term. Thus, a sum of 100 marks were expected to be obtained
by eachustudent in Scieneesand-Mathematics combined for each term. An
aggregate of 10 marks were also expected to be obtained by each student as their
class contribution record in English Language for.a‘term. Similarly, a total of
15 marksfor a term were expected to be obtained by each student as their
practicalproject work in BDT subject (MOE, 2018)...Therefore, the aggregate
termly scores obtained by students in each of the chosen subjects were used as
their performance in that subject. The mean score of the four/sSubjects was used
to represent their overall academic performance.
Ethical Considerations

Zikmund (2012) observed. that-the key ‘ethical considerations any
researcher ought to be mindful of are the right and the freedom of the
respondents to participate in or opt out of the research, and the respondents’
anonymity as well as the confidentiality of the information they supply to assist
in achieving the research objectives. First, the consent of the teachers and the

students of the selected schools were sought before their inclusion in the study.
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Those were done to guarantee their freedom and right of participation of the
respondents. Furthermore, the respondents were assured of the anonymity of
any information they provided in response to the questionnaire, and their
anonymity was guaranteed by excluding their personal identifications such as
their names from the questionnaire. Each of the respondents was pre-informed
of their right to back out of the study at any stage should he/she feel to do so.
Data Analysis Procedure

The data collected regarding the classroom management approaches of
teachers in the selected Junior High Schools in Asokwa Municipality were
analysed using descriptive statistics and presented in the form of mean and
standardrdeviation. Similarly;-data.gathered about.why Junior High School
teachers n“the Asokwa Municipality use those classroom management
techniques:in their instructional environment were.also analysed with the same
descriptive statistics model and were reported in mean and standard deviation
form. However, the determination of the  correlation between the three
classroom management techniques (interventionist, interactionist and
permissive) and students’ performance was analysed using Péarson correlation
tool. Finally, the hypothesis of the study regarding the possible relationship or
otherwise between teachers’ classroom management technique and students’
academic performance.in the selected.public junier high schools were tested
with the help of inferential statistics such as regression analysis model. All the
data were electronically analysed with the help of data analysis tools of
statistical package for social science application software (SPSS 16). The results
from the analysis were presented in tables, and charts. Findings were discussed

in narratives or prose in line with the specific research purposes and hypothesis.
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CHAPTER FOUR

RESULTS AND DISCUSSION

_"i:"‘s‘ chapter pre s tl a collec his regard from

dance with the

Out of the 180 copies of questionnaire administered, 178 were filled and

0. This is made

ir demographic data
regarding the ge N 0 B H 'Ei ers and the students. Further, the
respondents were asked to provide information on their highest educational
qualification, the length of their working experience and their rank. The data
were relevant since they aided in analysing and categorizing the findings based

on the respondents’ familiarity with the issues pertaining to their academic
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engagements in the classroom and how they affected them. Tables 2 and 3

display the results from the questions asked in this regard.

Table 2

Demographic Background of Students
Gender Frequency  Percentage Age Range Frequency  Percentage
Male 84 56.0 11-15 years 106 70.7
Female 66 44.0 16-18 years 43 28.7

19 ] 0.6
100.0
From Table 2,

) were females.

les, the views
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Table 3
Demographic Information of Teachers
College Frequency Percentage
Gender
Male 16 57.1
Female 12 42.9
Total 28 100

13

females. This means that the opinions given in response to the questions had a
fair mix of gender inputs, although the males were dominant numerically. In
relations to age, the respondents within the age bracket of 31 to 40 years lead
with the highest number of 13, representing 46.4%. This was followed by those

who were between 20 and 30 years, recording seven (25%) of the respondents.
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Next were those in the age bracket of 41 to 50 years who were six (21.4%),
whilst those who were 51 years and above were two (7.2%). By implication, all
the respondents were adults and therefore could provide the right responses
required to the questions asked.

In terms of their educational background, as it can be seen from Table
3, 20(71.4%) constituting a significant majority of the respondents were
professional-teachers with first degree. This was followed by the professional
teachers with diploma who were seven in number representing 25% of the
respondents. However, one respondent representing 3.6% had professional
post-graduate degree in the teaching field. This implies that all the respondents
were professional teachers.with-relevant qualification'to teach at that level of
academic ladder. It was therefore possible for them to comprehend the concept
of classroom management and its implication.to teaching and learning.

Respondents were to indicate their ranks. From Table 3, it is observed
that 11 representing 39.3% of the respondents mentioned that they had attained
directorship position, 10 indicating 35.7% of the respondents were in the
position of principal superintendent, 4 (14.3%).were in senior superintendent
two rank and 3 representing 10.7% of the respondents were in the rank of senior
superintendent one. Clearly;.each ofthese respondents had attained professional
teaching rank which.made them understand what classroom management and
its implications are. Consequently, the responses given by them were significant
enough for research analysis.

Lastly, the study sought to know the working experience of the
respondents. From Table 2, 57.1% constituting the majority of the respondents

stated that they had worked for 10 or more years, followed by those who had
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worked for 6 to 9 years and 3 to 5 years with each garnering 17.9%. Only 2
making 7.1%of the respondents indicated that they had worked for 2 years and
below. It is obvious from the data that overwhelming number of the respondents
had had enough teaching experience to fully appreciate what classroom
management issues were and their implications for teaching and learning.
Hence, their responses to the questions posed for gathering data in this direction
are apt to be relied upon for valid research analysis and for drawing the
necessary research conclusion.
Research Question One: What classroom management approaches do
teachers of Asokwa Municipality adopt in their instructional environment?
This_study ascertainedselassroom management techniques teachers
adopted inteaching and learning in the selected junior high schools in Asokwa
Municipality. The three types of classroom management techniques which were
to'be responded to were: interventionist classroom management technique,
interactionist classroom management, and permissive classroom management
technique. In addressing these ‘issues, the.mean and standard deviations were
used. A 4-point Likert type scale made up of strongly agree, agree, disagree and
strongly disagreed'was used to solicit for the information. A mean value of 2.4
upwards indicated.that the respondents were.in agreement to the statements. The

responses from the respondents are seen-from Table 4 below.

Table 4
Teachers' Usage of Interventionist Classroom Management Style (Teachers’
Responses)
NO Statement N Min. Max. Mean Std.
Deviation
Interactionist classroom 28 2.00 3.02 34 0.86

management style
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| plan and deliver my lessons with 28 2 4 332 0.77
the sole aim of achieving

the instructional objectives

| set classroom rules for my students 28 2 4 329 0.90
when | observe any

classroom disruptive behaviour

I consider having special 28 1 4 3.18 0.86
relationship with the students as

important to my instructional

delivery technique

| design and execute punitive action 28 1 4 3.18 0.86
against students Whose behaviour is

disruptive during lesson

Table 4 continues

5

| look out to address the seating 28 1 4 3.14  0.89
problems of students in course of the

lesson in class.

I periodically give incentives (e.g. 28 1 4 311 0.90
recognition, pen) to attentive and

well-behaved  students  during

fessons

| offer students” special reward 28 2 4 3.07 098
packagewhen they make

exceptional contribution In during

lesson

I only change my teaching style 28 2 4 3.00 094
whensl.observe a change in

the students’.mood

| alone take all the decisions in the 28 2 3 T 1.17
classroom during lessens

Source: Field'Data (2020)

From Table 4, the composite index scoresfor the interventionist
classroom management styletis 3#4. This means that majority of the respondents
agreed that interventionistsclassroom management is applied in the school.
Furthermore, majority of the respondents accepted the statement that they plan
and deliver their lessons with the sole aim of achieving the instructional
objective they set. This is evidenced by the highest recorded mean value of 3.32
for this category and its corresponding least standard deviation figure of 0.77.

Again, the supposition that teachers set classroom rules for their students when
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they observed any classroom disruptive behaviour was strongly agreed to by
majority of the respondents. This is supported by the second highest mean value
of 3.29 and its second lowest standard deviation value of 0.90 for the responses
to this question item.

Furthermore, given the mean figure of 3.18 and its corresponding
standard deviation value of 0.86, majority of the respondents strongly agreed to
the suggestion that they consider having special relationship with the students’
as Important to their instructional delivery techniques. Similarly, greater
majority of the respondents strongly agreed to the statement that they design
and execute punitive action against students whose behaviours were disruptive
during lessons. The position of the majority in this regard is.backed by the high
statistical mean figure of 3.18, and its low standard deviation figure of 0.86.

Overwhelming majority of the respondents agreed.to the statement that
they looked out to address the seating problems of students in the course of the
lesson in class. This is evidenced by the high recorded mean value of 3.14 and
its low standard.deviation figure of 0.89 for. the responses to.this statement. A
statement that the teachers periodically give incentives (e.g. recognition, pen)
to attentive andwell=behaved students during‘lessons as part of their classroom
management practices elicited ‘strongly agree’ answers from the majority of the
respondents, given the high statistical mean figure of 3.11 with moderately low
standard deviation value of 0.92 for the responses to this statement.

A good majority of the respondents strongly agreed to the statement that
they offer students special reward package when they make exceptional
contribution in class during lesson. The position assumed by the majority of the
respondents is supported by the high computed mean figure of 3.07 and its fairly
low standard deviation value of 0.98. Again, majority of the respondents
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accepted the statement that the teachers only change their teaching style when
they observe a change in the students’ mood. The stance of the majority of the
respondents is attested to by the high computed mean value of 3.00 with

moderately low standard deviation figure of 0.94 recorded for the responses to

this statement.

osition that the
g lessons. The

alue of 2.37and

for a on, views were

| ht from the de as. to whether 0 teachers apply
\interventionis ﬂ g and learning

ent Style (Students’
Ma ’

Ll Std.

Deviation
0.36
1~ They set classroom rules for our class 0.79
: ? 7 observe'disruptive
' & he class s,
2 punitive actions the 3.11 0.90

have pu
will mishe esson.

3 They conside N!}HIS
relationship with the students as
important to my instructional
delivery technique

4 They address the seating problems of 150 1 3 2.60 1.01
students themselves in class During
lesson.

5 They change the way the teach us 150 23 3 251 1.04
only when they observe
we have changed mood

2 4 280  1.00
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They give incentives/gifts (e.g. 150 1 2 2.33 1.05
6 recognition, pen) to attentive and

well-behaved students during

lessons.

They alone decide how and whento 150 1 3 2.32 1.11
7 teach my class.

They offer students special reward 150 1 2 2.27 1.12
8 package when they demonstrate
creativity on task.

Source: Field Data (2020)

From table 5, the composite index score for interventionist classroom
management IS 2.68. This implies that a-good number of the respondents
accepted that interventionist classroom management was used by the teachers
in the school. Also, majority of the respondents confirmed the suggestion that
their teachers set classroomerules for the class when they observe
disruptivebehaviour in the course of the lesson. This view of the majority of the
respondents. is evidenced by the computed mean.figure of 3.12 and its least
standard deviation of 0.79 for the responses to this statement. Majority of the
respondents equally agreed to the view that teachers spelt out to. the class
punitive actions they put in place against students who misbehave during lesson.
The computed mean value of 3:21 and its low standard deviation figure of 0.90
supported the stance of the majority in this statement. Furthermore, majority of
the respondents agreed to the statement that the teachers consider having special
relationship with the.students as_impertant to their instructional delivery
technique. Thenagain, the calculated mean value of 2.80 together with its
standard deviation figure of 1.00 for the responses indicated that a good number
of the respondents accepted this statement to be true. The above-average mean
figure of 2.6 together with its standard deviation value of 1.01 shows that

majority of the respondents were generally in agreement to the statement that
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their teachers themselves address the seating problems of students in class
during lesson that their teachers themselves address the seating problems of
students in class during lesson. Generally, majority of the respondents supported
the suggestion that the teachers change the way they teach the class only when
they observe that their students have changed mood and it is evidenced by the

dard deviation

2.33 and its
ajority refuted

gnition, pen) to

that the

monstrate

responses from the respondents are shown in Table 6 and Table 7.
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Table 6

Teachers’ Usage of Interactionist Classroom Management Style (Teacher’s

Response)

NO Statement N Min. Max. Mean  Std.
Deviation

Interactionist classroom 28 2.2 3.4 2.91 1.15
management style

1 | plan-and deliver my lessons by 28 2 4 0.85
paying attention to students’ needs 3.29
whilst making efforts to achieve the
lessons’ objectives

2 Having a good relationship with my 28 1 4 0.74
students is sometimes part of my 3.21
instructional planning and delivery.

3 | partner with my students to set 28 2 4 0.67
classroom rules to regulate their 2.82
behaviour during lessons.

4 I mostly consult the students when 28 1 4 0.66
taking decisions which affect them 2.71
during lessons.

5 I in partnership with the students 28 1 3 1.04
design punitive strategy in advance 2.42
for disruptive students during
lessons.

6 My.class and 1 jointly establish 28 1 2 1.06
incentive package for students who 2.40
become attentive and well-behaved
during lesson.

My students and | make'a.choiceas 28 2 3 1.16

7 to_how to reward students who 2.36
demonstrate creativity on task.

8 | consult the students to plan the 28 1 3 2.36 1.16
seating arrangements inthe
classroom before every lesson.

Source:"Field Data (2020)

As seen from Table 6, the composite index value of 2.41 was recorded
for the interactionist classroom management style. This indicates that a
significant number of the respondents generally agreed that interactionist
classroom management style was used by teachers in the selected schools. More

precisely, majority of the respondents agreed that the teachers plan and deliver
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their lessons by paying attention to students’ needs whilst making efforts to
achieve the lessons’ objectives. The highest calculated mean figure of 3.29 with
its low standard deviation value of 0.85 meant that majority of the respondents
supported this statement. Again, the second highest recorded mean figure of
3.21 and its corresponding standard deviation figure of 0.74 show that majority
of the respondents generally agreed to the statement that having a good
relationship with the students is sometimes part of the teachers’ instructional
planning and delivery. Also, majority of the respondents endorsed the statement
that the teachers’ partner with the students to set classroom rules to regulate
their behaviour during lessons and it is supported by the high computed mean
value 0f+2.82 and its correspending low standard.deviation figure of 0.67.
Furthermore, supported by the computed mean figure of 2,71 and its low
standard deviation value of 0.66, majority ofthe respondents were in agreement
to'the supposition that teachers mostly consult the students when taking
decisions,which'affect them during lessons. Again, majority of the respondents
accepted the view that teachers'in partnership with the students design punitive
strategy in advance for disruptive students during lessons and their position is
backed.by the above-average mean value of 2.42 and standard deviation figure
of 1.04. Also, lots. more ofithe respondents.ultimately endorsed the statement
that the class and the.teachers jointly.establish incentive package for students
who become attentive and well-"behaved during lesson. The majority’s stance
is backed by the slightly above-average mean value of 2.40with its standard
deviation value of 1.06.

On the contrary, majority of the respondents rejected the suggestion that

teachers and their students in class make a choice as to how to reward students
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who demonstrate creativity on task The least calculated mean value of 2.36 with
its high standard deviation figure of 1.16 back the position of the majority in
this respect. Regarding the statement that teachers consult the students to plan
the seating arrangements in the classroom before every lesson, majority of the

respondents strongly disagreed to this. Their position was supported by the low

alue of 1.16 for

teachers apply

able 7 below.

Usage of Interactionis 3 ent  Technique

eachers
5 > Responses

Std.
Deviation

1.04

student
lessons.

0.95

1.03

1.05

teachers plan with us to
reward students who become

creative on task.

They plan with us how our 150 2 3 241  1.07
sitting arrangement should be

in the classroom before every

lesson.
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Table 7 continues

They collect our ideas to plan 150 2 4 2.31 1.10
ahead the kind of punishment

to be given to disruptive

students during lesson.

They get ideas from us to 150 2 4 2.21 1.12
plan special package for

students who become

attentive and well-behaved

during lesson.

Source: Field Data (2020)

From Table 6, the composite value of 2.52 was recorded for
Interactionist classroom management style. This means that majority of the
respondent largely agreed that teachers used interactionists classroom
management technique in the selected school. Furthermoregthe computed mean
value 0f 3.32 and its low standard deviation figure of 0.81 indicate that greater
majority,of the respondents agreed to the suppositionsthat teachers have good
classroom relationship with the students. A significant majority of the
respondents accepted the view that teachers always pay'attention to students’
needs during lessons, supported by a high calculated mean figure of 3.20 with
its low standard deviation:value 0f:0.82. Also, there was general.agreement
amaong majority of the respondents that teachers consult students in'most of their
major decisions-affecting«during lessons. The position of the majority is backed
by a relatively high calculated mean value of 2.85 and its moderately low
standard deviation value of 0.95.

Furthermore, supported by an above-average computed mean figure of
2.63 and its standard deviation of 1.03, majority of the respondents equally
endorsed the statement that teachers collect ideas from their students to set

classroom rules toregulate students’ classroom behaviour during lesson. In the
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same vein, a good number of the respondents consented to the suggestion that
the students have become creative academically because the teachers plan with
them to reward students who become creative on task and this is supported by
the computed mean figure of 2.47 and its standard deviation figure of 1.05.
Again, given the mean figure of 2.41 and its standard deviation value of 1.07
for the responses to this supposition, many more of the respondents were in
support of the statement that the teachers plan with the students on how their
sitting arrangement should be in the classroom before every lesson.

On the contrary, majority of the respondents disagreed to the suggestion
that teachers collect students’ ideas to plan ahead the kind of punishment to be
given tordisruptive students-during.lesson. Their position IS Supported by the
low calculated mean figure of 2.31 and its high standard deviation value of 1.10
for the responses to this question item. Lastly, a greatnumber of the respondents
refuted the statement that the teachers get ideas from the students to plan special
package-for students who become attentive and well=behaved ‘during lesson.
The calculated mean of 2.21 and its corresponding highest/standard deviation
figure of 1.12,supported the position of the majority.
ldentify Permissive Classroom Management

As part of.the firstsspecific purpose«of this study, this research work
sought to identify .whether or_not..teachers use permissive classroom
management technique. Responses from the teachers and the students to the

guestions asked in this respect are captured in Table 8 and Table 9.
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Table 8 :Teachers’ Usage of Permissive Classroom Management Technique
(Teachers’ Responses)

NO Statement N Max. Min. Mean Std.
Deviation
Permissive Classroom 150 1 3.03 215 0.96
Management Style
1 My relationship with the 150 1 4 3.07 0.94

students forms integral part of

y eir
n seatingiarrangements
efore every lesson.
y students decic ,
asonable punitive's @
re-and during lessons
o 4

NOBIS

at majority of the respondents rejected

In Table of 2.15 recorded for permissive
classroom manageme
the claim that such classroom management style was applied by teachers in the
selected junior high schools. More specifically, majority of the respondents

accepted the supposition that teachers’ relationship with the students form

integral part of all lesson plans and delivery approaches. The highest computed
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mean value of 3.07 and its low standard deviation figure of 0.94 support this
point. Again, a significant number of the respondents agreed to the suggestion
that the students’ interests drive the teachers’ lesson plans and delivery for every
topic; this is supported by calculated mean value of 2.75 and the standard
deviation value of 1.00 recorded for the responses to this statement. Similarly,
giving the high computed mean value of 2.75 together with its standard
deviation figure of 1.00 for this supposition, majority of the respondents
accepted the statement that during lesson delivery, the teachers’ decisions are
based on what students do.

On the other hand, greater majority of the respondents refuted the
statement:that the teachers.give their.students the prerogative to decide how to
reward students who demonstrate creativity on task. This/ position of the
majority is.evident in a very low computed mean value of 1.79 and its standard
deviation figure of 0.92 obtained for the responses to this supposition. The
statement.that the teachers allow their students to set.the rules for the classroom
and teachers plan to fit into it was strongly rejected by greater majority of the
respondents.“This is evidenced by the very low,computed mean value of 1.75
with the least standard deviation value of 0.89. Again, backed by the computed
mean figure of 1:75 and the least.standard deviation value of 0.89, majority of
the respondents did not_accept the claim that teachers give the students the
chance to establish'the incentives given to students when they pay attention and
behave well during lessons. Furthermore, a greater majority of the respondents
disagreed to the claim that the teachers give the students the opportunity to
choose their own seating arrangements before every lesson. This position is

supported by the least calculated mean figure of 1.69 and standard deviation
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value of 1.02 for the responses to this statement. In much the same way, majority
of the respondents rejected the suggestion that students decide/prescribe
reasonable punitive strategies before and during lessons. The position of the
majority is supported by the least mean figure of 1.69 with its corresponding
high standard deviation value of 1.02 obtained for the responses to this
supposition.

The students’ responses to questions seeking to establish teachers’ application
of permissive classroom management technique are captured in Table 9.

Table 9: Teachers' Usage of Permissive Classroom Management Style

(Students' Responses)

NO Statement N Min. Max. Mean Std.
Deviation

Permissive Classroom Management 150 1 3 2.39 0.99
Style

1 They sometimes permit usto do group 150 % 4 0.82
learning 3.34

2 I can talk.to my teachers during school 150 1 3 0.89
hours freely about 3.05
personal issues.for guidance.

3 They use materials that are interesting in 150 1 3 0:96
teaching, their topics which motivates me 2.96
to contribute towards the lessons.

4 They always allowimy class to set.our 150 2 3 1.01
rules-for the classroom and it encourages 2.35
us.to obey them.

5 | stay calm and do well on'class exercises 150 1 3 1.03
because our teachers.allow us to.decide 2.28

reasonable punishment for. disruptive
students during lessons.

| am given the privilege to decide on how 10 3 1.15
6 to reward students who demonstrate 214

creativity on task.

They give our class the chance toestablish- 150 1 3 2.01 1.19

7 a gift package for students who pay

attention and behave well during lessons.

They give our class the opportunity to 55 23 5 1.82 0.88
8 choose our own seating arrangements

before every lesson.

Source: Field Data (2020)
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From Table 9, the composite score of 2.39 obtained for permissive
classroom management style shows that majority of the respondents disagreed
that such style of classroom management is applied by teachers in the school.
More precisely, majority of the respondents accepted the statement that the
teachers sometimes permit the students to do group learning. This is backed by
the highest recorded mean value of 3.34 and its low standard deviation figure of
0.82 for responses to this supposition. Again, majority of the respondents were
in agreement to the statement that they can talk to their teachers during school
hours freely about personal issues for guidance. The majority stance here was
backed by the mean value of 3.05 and its low standard deviation value of 0.89.
Also, therrecorded mean value of 2:96, and its standard:deviation figure of 0.96,
give an indication that majority of the respondents shared the opinion that the
teachers use materials that are interesting.in teaching their topics which
motivates them to contribute towards the lessons.

However, respondents in majority were in disagreement to the statement
that teachers always allow their class to set rules for the classroom and it
encourages the students to obey them. This is supported by a low:computed
mean figure of 2.35 and its corresponding high standard deviation value of 1.0
recorded for the. responses to..this suppesition. Again, majority of the
respondents rejected.the statement that-they stay calm and do well on class
exercises because their teachers allow them to decide reasonable punishment
for disruptive students during lessons. The low calculated mean value of 2.28
and its high standard deviation figure of 1.03 for the responses to this statement
support the stance of the majority. Also, the low calculated mean figure of 2.14

and its standard deviation figure of 1.15, show that a good number of the
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respondents disagreed to the suggestion that students were given the privilege
to decide on how to reward students who demonstrate creativity on task.
Furthermore, given the low computed mean value of 2.01 and its
corresponding high computed standard deviation value of 1.19, majority of the
respondents did not accept the statement that the teachers give the class the
chance to establish a gift package for students who pay attention and behave
well during- lessons. Lastly, overwhelming majority of the respondents
disagreed to the statement that the teachers give the students in their class the
opportunity to choose their own seating arrangements before every lesson. This
contrary position of the majority is supported by the least record mean figure of
1.82 withiits low standard.deviation.figure of 0.88 recorded forthis supposition.
Summary of Classroom Management Styles Used by the Teachers

Table 10: The Most Used Classroom Management. Technigue

Classroom Management Technique Composite
Score

Interventionist Classroom Management Technique_..2.90
Interactionist Classroom Management Technique 2.68

Rermissive €lassroom Management Technique 2.28

Source: Field data (2020)

From Table 10, greater majority of.the respondents agreed that two of
the three classroom management styleswere used by the teachers in the selected
junior high schools in Asokwa Municipality. These are interventionist and
interactionist classroom management techniques. This is because the overall
composite value for interventionist classroom management style was 2.90
indicating that majority of the respondent agreed that interventionist classroom

management style was used by the teachers in the school. Similarly, the
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interactionist classroom management style had overall composite index figure
of 2.68 used by the teachers in the school. However, permissive classroom
management style recorded below-average aggregated mean figure of 2.28
indicating that minority of the respondent rather accepted that permissive
classroom was used by the teachers in the selected schools.

Research Question Two: Why do the teachers in the selected junior high
schools in the Asokwa Municipality use their kind of classroom
management approaches?

The second specific research purpose of this study was to find out why
the respondents chose a particular classroom management style. The responses
of the respendents are shownsin Tables 11 to 13. The first set of questions asked
centred on finding why teachers used interventionist classroom management
style and the responses are shown in Table 11.

Table 11:"Reasons for Using Interventionist Classroom Management Style

NO Statement N Min, Max:s Mean  Std.
Deviation
Interventionist Classroom 28 1 4 3:22 0.85
Management Style
T | address the seating problems inthe 28 2 4 3.54 0.69

class.to demonstratesmy.skills.on
classroem management

2 | set the classroom rules to gain 28
control of my class

3 I punish disruptive classroom 28
behaviour during lessonto assert my
authority in maintain order in the
classroom.

4 | offer students special reward 28
package for their creativity on tasks
to encourage them to perform well in
my subject

Table 11 continues

5 I use interventionist or reactionary 28
classroom management approach
because it helps me to achieve my
instructional
Objectives
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3.21

3.21

3.18

0.99

0.83

1.01
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Generally, | prefer interventionist 28 2 4 3.18 0.61

6 classroom management approach
because it affords me the chance to
treat my lesson better than using any
other approach.

| offer incentive package to well- 28 1 3 3.04 1.00

7 behaved and attentive students during
lessons to gain students’ attention.

I choose interventionist classroom 28 1 4 3.02 1.02

8 management since it gives me the
chance to assert my authority in the
classroom.

Source: Field Data (2020)

From Table 11, the highest computed mean value of 3.54 with its
corresponding standard deviation figure of 0.69 obtained for question item 1
indicates that majority of the respondents agreed that question item 1 forms part
of the reasons why teachers use interventionist classroom management style.
Again, the second highest calculated mean value of 3.36 with a low standard
deviation figure of 0.99 recorded for question item 2 shows that majority of the
respondents generally agreed that question 1tem 2 form part of the reasons
teachers use interventionist classroom style in the selected basic;schools. Also,
the high computed mean figure of 3.21 and its standard deviation figure,of 0.83
obtained respectively for question items 3-and 4 In this category indicate that
majority of the'respondents agreed that question items 3.and 4 are part of the
reasons teachers apply. interactionist- classroom management style in the
sampled schools. Similarly, the computed mean figure of 3.18 for question item
5 and 6 respectively show that majority: of the respondents agreed that question
items 5 and 6 constitute part of the reasons for which teachers use interventionist
classroom management style. Furthermore, the respective calculated mean
values of 3.04 and 3.02 for question items 7 and 8 indicate that majority of the
respondents agreed that question items 6 and 7 are part of the reasons why
teachers use interventionist classroom management style.
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In respect of reasons advanced by respondents for using interactionist
classroom management technique, the responses are captured in Table 12.

Table 12 : Reasons for Using Interactionist Classroom Management Style

NO Statement N Min. Max. Mean Std.
Deviation
1 I use integrated classroom 28 1 4 3.07 0.60

management approach because it
helps me to cover my termly

From Table 12, greater majority of the respondents accepted that
question item 1 form part of the reasons why teachers used interactionist
classroom management technique and this is supported by the highest computed
mean value of 3.07 and the least standard deviation figure of 0.60 recorded for

question item 1 in this category. Again, the computed mean figure of 3.07
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recorded for question item 2 shows that majority of the respondents agreed that
question item 2 is a reason for which teachers apply interactionist classroom
management style. Majority of the respondents equally accepted that question
item 3, given its recorded mean value of 3.00, form part of the reasons for which
teachers apply interactionist classroom management technique in the selected
basic schools.

Moreover, the calculated mean values of 2.96 recorded respectively for
question items 3 and 4 show that question items 4 and 5 were accepted by
majority of the respondents as being reasons for using interactionist classroom
management technique. Also, questions items 6 and 7 recorded computed mean
figuresof:2.89 and 2.89 respectively;.indicating that. majority of the respondents
agreed that question items 6 and 7 formed part the reasons teachers use
Interactionist classroom management technique in.the sampled schools. Lastly,
the computed mean value of 2.79 for question item 8 shows that question item
8 was accepted by majority of the respondents to a reason why teachers applied
interactionist classroom management technique.

Reasons foriusing Permissive Classroom Management Approach

Responses from respondents concerning why teachers in the selected
junior high'schoels use “‘permissive classroom management techniques are
displayed-in Table 13.

Table 13 : Reasons for using Permissive Classroom Management Style

NO Statement N  Min. Max. Mean Std.
Deviation
1 | use permissive classroom 22 1 3 257 098

management because | want
my students to explore in my
lessons.
2 Permissive classroom 22 1 3.4 254 1.00
management technique assists
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me to instill a sense of
responsibility in my students

3 Permissive classroom 22 1 4 250 1.06
management technique aids
my students to actively
participate in my lesson

4 I use permissive classroom 28 2 4 243 108
management technique to

239 112
236  1.17
229 119

it helps me to gain the
ention of my students.d

sampled schools. The calculated mean values of 2.50 and 2.43 recorded

respectively for question item 3 and 4 indicate that question items 3 and 4 were
accepted by majority of the respondents as being reasons for which teachers use

permissive classroom management technique.
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Contrarily, question item 5 recorded a below average mean value of
2.39, indicating that majority of the respondents rather rejected question item 5
as being a reason for which teachers apply permissive classroom management
technique. Similarly, question items 6 and 7 respectively recorded mean values
of 2.36 and 2.29 below average, indicating that majority of the respondents
disagreed that question items 6 and 7 are reasons for which teachers use
permissive classroom management technique. Lastly, the recorded mean value
of 2.29 for question item 8 suggests that majority of the respondents also
rejected question 8 as being a reason why teachers use permissive classroom
management technique in the sampled schools.

Research..Question Three:=How.do teachers’.classroom management
techniques correlate with students’ academic performance of Junior High
School students in Asokwa Municipality?

The last specific purpose of this study was to ascertain how the teachers’
classroom.management techniques correlate with the.academic performance of
junior high school students in Asokwa Municipality. This was done using
Pearson correlation model and Table 14 to Table 17 displays the results from
operationalizing the model.

Table 14.shows the_correlation between' the independent variables
(interventionist, interactionist _and..permissive classroom management
techniques) and the dependent variables (students’ academic performance in
Assignments, Class Contribution, and Creativity represented by the students’
marks in English, Science and Mathematics and BDT project work recorded in
the selected schools’ SBA book for 2020 academic year). Pearson correlation

coefficient was used to determine this relationship. The coefficient of Pearson
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correlation model is denoted by ‘r’ and the determiner of its significance is
represented by ‘p’. The ‘r’ value falls within the range of -1 and +1. When the
Pearson correlation coefficient (r) is positive, it means the relationship between
the variables is positive and that the movement of the variables is in the same

direction. In other words, a positive change in independent variable results in

everse is true.
t indicates that
he independent

> changes in the

r than or equal

ariables is strong.

Interventio
Classroom

Management 0.304
Interactionist 0.850"
Classroom Correlation
Management () 0.028 0.000 0.000
Sig. (2-
tailed)-(p)
Permissive Pearson 0.223 567" 0.966™
Classroom corrleation
Management  Sig. (2- 0.406
tailed)-(P) 0.022 0.000
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Classroom Pearson 0.912**
Management  corrleation
Sig. (2- 0.000
tailed)-(P)

Correlation is significant the 0.01 level (2-tailed)
Source: Field data (2020)

In Table 14, the sig. (2-tailed) column represented by p defines the
significance of the correlation coefficient (r) value. That is to say, the p value
determines whether or not the r value is statistically important to be discussed.
By definition, the r value is important only when the p value is less than 0.01 (p
< 0.01). Therefore, if the p value is greater than 0.01 (p > 0.01), the r value is
statistically unimportant for discussion.

From Table 14, the Pearson correlation coefficient r for the relationships
between interventionist classroom management on one hand and the students’
performance in assignment and students’ performance.in-elass contribution on
the other hand are statistically important for discussion because their respective
p values equal 0.000 which is less than 0.01. Similarly, the r values defining the
relationships between interactionist classroom management and students’
academic performance in._class contribution and creativity. are \statistically
relevant for discussion because their respective p=0.000, obviously less than
0.01. Also;.thewr values'defining the relationship.between permissive classroom
management and students’ performance in class contribution and creativity are
statistically relevant for discussion because their p values are less than 0.01.
Lastly, the coefficient (r) of Pearson correlation for the overall relationship
between classroom management and students’ academic performance is also
statistically important to be discussed because its p value is also less than 0.01.

As seen from Table 14, there is strong positive relationship among the

independent variable constructs and the dependent variable constructs. For
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instance, interventionist classroom management has a very strong positive
correlation with students’ performance in assignment, given that its correlation
coefficient figure is 0.952' In much the same way, interventionist classroom
management and students’ academic performance in class contribution has a

strong positive relationship because its Pearson correlation coefficient is 0.913.

wveen teachers’

ormance in the

results are shown in Table 15.

Table 15: Model Summary

Model R R Square Adjusted R Std. Error of
Square The Estimate
1 0.955% 0.911 0.889 0.11931
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a. Predictors: (Constant), Permissive Management Approach, Interventionist
Management Approach, Interactionist Management Approach

From Table 15, the totality of the independent variable (the combined

effect of interventionist, interactionist and permissive classroom management

techniques) explained the dependent variable by 91.1%, and this is hugely

Permissive -0.448 -0.662
Classroom
Management

a. Dependent Variable: STUDENTS ACADEMIC PERFORMANCE
From Table 16, the values in the B column are statistically significant
for discussion only if the significant value shown in the sig. column is less than

0.209. That is, the 0.209 is the constant referent value below which all the
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significant values determining the importance of the B figures for the various
styles of classroom management must fall. The B values determine the potential
unit change that will occur in the dependent variable (students’ performance),
should there be a change in each of the independent variable constructs (each of
the classroom management styles). Against this background, it is observed from
the Table that the only B value that meets these criteria is that of interventionist
classroom management style. This is so because its significant value is 0.000
which is far below 0.209 and thus the interventionist classroom management
style’s B value is statistically important to be discussed. There rest were
irrelevant statistically and could not be discussed because their significant value
exceeds 0:209. This implies«thatswhenever there.issa unit improvement in
interventionist classroom management style, students’ oyverall academic
performance will improve by 0.921. "Thus, cinterventionist classroom
management style has 92.1% potential impact on students’ academic
performance. This is a colossal factor driving students’*academic performance
at that level of education.

Finally, an operation was run to ascertainthe magnitude of change that
could occur in the dependent variable (students’ academic performance) if there
is "an initial change inthe independent variable (teachers’ classroom
management technique). Table 17 showeases the outcome.

Table 17; Coefficients®

Model Standardized Standardized t
Coefficients Coefficient Sig.
Beta
B Std. Error
(Constant) 0.727 0.134 5.413 0.000
Classroom 0.759 0.050 0.912 15.123  0.000
Management

Dependent Variable: Students Academic Performance
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Again, the sig. column in Table 17 determines the statistical relevance
of the B value. The B value signifies the magnitude of change that will
potentially occur in students’ academic should there be a unit change in
teachers’ classroom management. The B figure is relevant statistically for
discussion if and only if the sig. value is equals to or less than 0.000 (sig. <
0.000). From Table 17, clearly, the B value is statistically important for
discussion because its significant figure is 0.000. It implies that students’
academic performance improves by 0.759 (75.9%) if there is one unit
improvement in teachers’ classroom management technique and the opposite
holds true. In other words, teachers’ classroom management technique
contributesitowards students>academic performanceby 75.9%.

Discussion of the Findings

This.subsection of the chapter discusses the results of the study within
the context of research question.

Research. Question One: What classroom management approaches do
teachers of Asokwa Municipality adopt in their instructional environment?

The study identified the three classroom management techniques
commonly used by teachers in the public Junior High Schools in Asokwa
Municipality. These three. classroom .management techniques include
interventionist, . interactionist...and-=spermissive - classroom management
techniques. These findings were.in harmeny with the work of Wolfgang and
Glickman (2009) and Doyle (2016) who contend that teachers’ classroom
management styles must necessarily fall within one or a combination of these
three conceptual categories—interventionist, interactionist and permissive

classroom management styles.
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Again, the high cumulative mean value of 2.90 recorded for
interventionist classroom management style, showing its usage among the
teachers are also in consonance with the works of Chafouleas et al. (2012), and
Armstrong (2010) which confirmed the key features of interventionist
classroom management style driven by operant conditioning theory. Chafouleas
et al. (2012) indicated that teachers who espouse operant conditioning theory
tend to adopt classroom management style driven by the consequent or reactive
viewpoint and use after-action reward and punitive approach to encourage hard
work and good behaviour and to discourage laxity and poor behaviour among
students in class. Armstrong (2010) also asserted that teachers whose classroom
management philosophy_is<informed by the operantscondition theory tend to
adopt Interventionist, consequent or reactive classroom teaching and
hehavioural management techniques. These teachers'wait for the occurrence of
students” ‘classroom behaviour and then reactively intervene with remedial
measures.that respond to it (Armstrong, 2010).

Also, identification of the use of interactionist classroom management
style by thesteachers in the selected junior high schoolsSupported by the
accumulated meanfigure of 2.68is in agreement to the study.of Hale and Maola
(2011). These researchers asserted:that teachers who adopt the choice theory as
the basis of “their classroom management use interactionist or integrated
instructional technique in the course of their lessons. By interactionist or
integrated instructional technique, it means the teacher leans on discussion
where the students are offered so much time to share views on the lessons taught

as well as the classroom management approaches (Hale & Maola, 2011).

107

Digitized by Sam Jonah Library



© University of Cape Coast https://ir.ucc.edu.gh/xmlui

Interventionist Classroom Management was found to be the most used
classroom management technique (M=2.90 & SD=0.36) in the three selected
Junior High Schools in the Asokwa Municipality. This is followed by
interactionist classroom management technique (M=2.68 & SD=0.37). These
findings are in accord with the findings of the research works of Sowell (2013)
and Freiberg (2013) which established that interventionist and interactionist
classroom management styles were predominant in usage in the sampled
schools. Sowell (2013) further opined that in every pre-tertiary academic
institution, teachers’ classroom management technique used will at least one or
two of the three classroom management techniques.

Research-Question Two: . Why-do.the teachers in.the selected junior high
schools n“the Asokwa Municipality use their kind of classroom
management approaches?

The study established that teachers used interventionist classroom
management techniques because it helps them to better control their class. It
also enhances their. ability to achieve their instructional objectives and
ultimately helped them to improve upon teaching and learning outcomes. This
finding.agrees with the research results of Greenberg etal. (2014) and Opolot-
Okurut (2014) which revealed thatteachers preferred interventionist classroom
management ‘styles because they helped them to better control their class,
enhance their ability to achieve their instructional objectives and ultimately
helped them to improve upon teaching and learning outcomes.

The study further found that teachers in the selected JHSs in Asokwa
Municipality adopt interactionist approach as the second most used classroom

management style because: its usage helped the teachers to gain control of their
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respective classes; it afforded the teachers the chance to control students’
disruptive classroom behaviour and also to assert their authority in maintaining
order in the classroom; it equally helped them to achieve their instructional
objectives much easier than with other classroom management techniques. This
finding is in consonance with the research results of Froyen and Iverson (2014)
which opined that teachers’ preference for interactionist classroom
management technique emanated from the following reasons: its usage helped
the teachers to gain control of their respective classes; it afforded the teachers
the chance to control students’ disruptive classroom behaviour and also to
assert their authority in maintaining order in the classroom; it equally helped
them tovachieve their instructional. objectives muchseasier than with other
classroom management techniques.

The results again indicate that although majerity of the respondents did
not apply permissive classroom management technigque (composite=2.28, std =
1.01) imithe selected JHSs in Asokwa Municipality, theiminority who accepted
that they applied permissive classroom management technique mentioned the
following aSstheir reasons: Permissive classroom management helped their
students to explore in their lessons; assisted them<to instill a sense of
responsibility in‘their students; aided their.students to actively participate in
their lesson; and made.the students feel-a sense of belongingness. The finding
is in harmony withthe results of the respective studies of Fergusson et al. (2015)
and Leu et al. (2016) which revealed that teachers cited the following reasons
as their motivation for adopting permissive classroom management style: it

permitted the students to explore and become creative; it encouraged students’
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active participation in the lesson; it made the students feel a sense of belonging;
and helped the teacher to gain the students’ attention during the lesson.
Research Question Three: How do teachers’ classroom management
techniques correlate with students’ academic performance of junior high
school students in Asokwa Municipality?

The study found that interventionist classroom management has a very
strong positive correlation with students’ performance in assighment and class
contribution. Again, there is a strong positive correlation between interactionist
classroom management and students’ class contribution. There is equally a
strong positive correlation between interactionist classroom management and
students’ performance in creativity.on task. These findings were in agreement
with the respective research findings of Zepeda (2014) and Lamb (2007) which
concludedthat, among other factors, teachers? ability to create optimal learning
environment in the classroom has a far-reaching influence on the students’
participation in lesson and their learning outcome in.assignments.

Hypothesis: Teachers’ classroom management technique is statistically
correlated to.students’ academic performance’in the selected public junior
high sehools.

In_ termswof hypothesis .tested, there is a statistically significant
relationship between teachers’ classroom management technique and students’
academic performance in the selected public junior high schools. The findings
are in agreement with an earlier works done by Cumming and Schmitt (2015),
Babkie (2016), Rischer (2016), Rosas and West (2009), and Freiberg et al
(2009). For instance, the respective research works of Babkie (2016) and

Rischer (2016) allusively established a moderate correlation between effective
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classroom management techniques and students’ retention in schools and their
academic success. Similarities in features regarding the study institutions used
by this study and that used by these prior studies could be cited for the
similarities in findings. These results however disagree with the findings of the

research by Alder (2012) and, Bernstein and Noam (2013) which could not

b and students’

ces might have
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Of the work, the

and  the final

the municipality. This
research used q fq 0 B Hg ent for collecting primary data.
The continuous assessment marks of the students for three core subjects and
BDT for the second term of 2019/2020 academic year were used to represent
the academic performance of the students. The data gathered for this study were

analysed using descriptive statistical tools, correlation and regression models
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In respect of specific research purpose one, the study revealed that
majority of the respondents consented that the teachers in these selected junior
high schools used two of the three referent classroom management styles,
namely, interventionist and interactionist classroom management techniques.
Majority of these respondents however dismissed the view that teachers used
permissive classroom management styles as their classroom management
approach in the selected junior high schools.

Again, it was generally accepted by the respondents that among the three
classroom management styles considered, interventionist classroom
management technique usage predominates in the schools. It is mainly
characterised by teachers’.foeusing on achieving.lesson objectives, setting
classroom rules to control students’ behaviour when they observe disruptive
students’ behaviour; having special relationship with the students as important
to their structional delivery technique; addressing the seating problems of
studentssin class during lesson and; changing the way:they teach the class only
when they observe that their students have changed mood.

Furthermore, interactionist classroom smanagement technique was
viewed. by majority of the respondents as the second most used classroom
management technique by“the teachers in the selected schools. Key among the
features of thisstyle of classroom management include teachers plan and deliver
their lessons by paying attention to students’ needs whilst making efforts to
achieve the lessons’ objectives; teachers sometimes have a good relationship
with the students as part of the their instructional planning and delivery

approach; teachers partner with the students to set classroom rules to regulate
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their behaviour during lessons and; teachers mostly consult the students when
taking decisions which affect them during lessons.

Regarding the specific research purpose two, it was revealed in the study
that majority of the respondents gave a number of reasons for using
interventionist classroom management style in the schools. The teachers who
used interventionist classroom management technique mentioned that using this
classroom. management style enabled them: to demonstrate their skills in
classroom management; to gain control of the class and; to assert their authority
in maintaining order in the classroom. They also stated that they use
interventionist classroom management technique because it helped them to gain
students’attention during.thedesson; it also afforded:them the chance to treat
their lesson-better than using any other approach; it equally aided them to
achieve their instructional objectives much more easily; and lastly, it helped the
students to perform well in their subjects.

Similarly, it was identified in the study that majority of the teachers who
adopt interactionist classroom ‘management approach cited reasons to justify
their choicesy They indicated that they use integrated classroom management
approach because it helped them to cover their termly lessons easily. They
prefer using Integrated classroom.management technique since its usage aided
them to gain students’.interest in their.subject. They are able to devise the right
instructional delivery method for their students with integrated classroom
management approach. They are comfortable with interactionist classroom
management and that is why they prefer using it. Integrated approach helps them
to address students’ individual academic needs easily. Interactionist classroom

management approach permits them to control their class better than using any
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other approach. They adopt interactionist classroom management techniques
because it permits them to better understand the students’ collective academic
needs and meet them accordingly. Lastly, interactionist approach enables them
to address their students’ problematic classroom behaviours much better than
using other approaches.

It was also discovered in this study that the minority of the teachers who
espoused permissive classroom management technique justify with a few
reasons. They stated that they used permissive classroom management because
they wanted their students to explore in their lessons. Permissive classroom
management technique assisted them to instil a sense of responsibility in my
students»Also, permissive.elassroom. management technique aided the students
to actively participate in their lesson. Lastly, they used permissive classroom
management technique to make their students feel.a'sense of belongingness in
the class.

Finally, "about the hypothesis tested, a strong powerful, positive
correlation was identified between interventionist classroom management and
students’ performance in assignments and their €lass contributions. Again, the
study found a strong positive correlation between interactionist classroom
management andsstudents*performance in _class participation and creativity on
tasks. Also, a strong. positive correlation was found between permissive
classroom management technique and students’ creativity on tasks. Lastly, there
was a strong positive correlation between the general classroom management
techniques of teachers and the students’ academic performance.

Conclusions

Given the above findings, the following conclusions are reached.
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Teachers in public junior high schools in Asokwa Municipality apply all
the three techniques of classroom management to the same class of students.
However, the teachers mostly apply interactionist and interventionist classroom
management techniques in their daily classroom engagements with the learners.

It is also concluded that the teachers at the public junior high school
level in Asokwa prefer using interventionist and interactionist classroom
management techniques above permissive classroom management style. Their
reason is that these classroom management techniques catalyse the teachers’
achievement of instructional objectives, whilst permitting students to participate
in the lessons.

Lastly, it is establishedsthat.at the junior highvschool level, the three
classroom “management techniques—interventionist, interactionist and
permissive. techniques—individually and collectively have strong positive
cotrelation with students’ academic performance in‘the areas of assignments,
class contribution/participation and creativity on tasks:

Recommendations

In thesface of the foregoing findings and.conclusions,the study proffers
the following recommendations.

First, education management, head.teachers and teachers at the basic
level of education should pay serious.attention to the classroom management
techniques used“in the schools® since they play crucial role in driving the
academic performance of the students. In-service training and refresher
programmes on the various techniques of classroom management should be
periodically organised by Ghana Education Service for the teachers to enable

them to improve on their classroom management styles.
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It is further recommended that in-depth action research should be carried
out by Ghana Education Service to critically examine these three classroom
management styles (interventionist, interactionist and permissive classroom
management techniques) how they could be effectively used by the teachers in
order to achieve the needed results. Ghana Education Service should develop
classroom management documents and manuals to guide and support teachers
in their classroom academic engagement with the students. Basic level
educational supervisors and heads of schools should be trained to ensure that
teachers in the classroom adopt and use classroom management techniques that
help boost the performance of the students.

Finally, at the teachertraining. level, special module orcourse should be
mounted by colleges of educations and teacher training institutions to train and
equip the student teachers with the various classroem management techniques,
highlighting their relevance in application in improving ;the performance of
students:

Proposition for Further Study

Although, a strong positive relationship®was found‘to exist between
classroom management technique and students’ académie. performance, the
study was delimited to only.three junior highsschools in the same Municipality.
Therefore, further studies could be carried out by expanding the geographical
and institutional scope, using the same construct of classroom management
techniques and students’ academic performance. This study can also be
replicated by conducting longitudinal study at primary school level and junior

high school levels.
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APPENDICES

Appendix A

QUESTIONNAIRE FOR TEACHERS OF AHINSAN M/A JH.S,

ATONSU DOMPOASE M/A J.H.S., AND ATONSU M/A J.H.S.

Introduction

y in University
her classroom
in the Asokwa

een teachers’

¢ performance in

3. Educational Level:
HND[ ] Diploma (Professional) [ ] First Degree (Non-Professional) [
] First Degree (Professional) [ ]  Postgraduate (non-professional) [ ]
Postgraduate Professional [ ]

A, RANK/GIAC. . . oo oo e e e e
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5. Working experience: Lessthan 2 years[ ] 3-5years|[ ]

6-Qyears[ ] AbovelOyears|[ ]

SECTION B: Approach of Classroom Management Used

Indicate the extent of your agreement or disagreement to the following

practice. (Please,

Disagree,

D |A |SA

W —
| offer stu when the 6‘3
| 'make exceptional contribution during lesson. . 1&
o O i Dl
ol e my tedehing style wh rve

1g¢e fudents’ mood

7 |1 alone  th 0 cis 0 5 lassroom
during lessons
8 I consider having special relationship with the

students as important as my instructional delivery
technique
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I plan and deliver my lessons with the sole aim of

achieving the instructional objectives.

Interactionist / Integrated Technique (The | SD SA
Choice)

9 | partner with my students to set classroom rules to
Permissive  Technique  (Students-directed SA

Learning)

17

| allow my students to set their rules for the
classroom and I plan to fit into it.
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18 | I give my students the chance to establish their
incentive package when they pay attention and
behave well during lessons.

19 | My students decide/prescribe reasonable punitive
strategies before and during lessons.

20 | I give my students the opportunity to choose their
own seating arrangements before every lesson.

21 |1 give my students the prerogative to decide how
to reward students who demonstrate creativity on
task.

22 | My students’ interests drive my lesson plans and
delivery for every topic.

23 | During lesson delivery, my decisions are based on
what students do.

24 | My relationship with the students forms an integral

part of “all my lesson plans' and  delivery

approaches.

Sectiom€: Reasons for Choosing Classroom Management Approach

Indicate the extent. of your agreement and disagreement by ticking (V) the

response applicable to you using one of the following:

SA: Strongly'Agree, A:/Agree, DiDisagree; SD: Strongly Disagree,

Interventionist/Reactive Approach (operant
Condition)

SD

D

A

SA

1 | set the classroom rules to gain control of my
class.

2 | offer incentive package to well-behaved and
attentive students during lessons to gain students’
attention.

3 I punish disruptive students during lessons to

assert my authority in maintaining order in the

classroom.
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| address the seating problems in the class to

demonstrate my skills on classroom management.

| offer students special reward package for their
creativity on task to encourage them to perform

well in my subject.

Generally, 1 prefer interventionist classroom
management approach because it affords me the
chance to treat my lesson better than using any
other approach.

I choose interventionist classroom management
since it gives me the chance to assert my authority

in the classroom.

I use interventionist/reactionary classroom
management approach because it helps me_te

achieve my instructional objectives.

Interactionist/Integrated
Choice)

Technique(The

SD

SA

| adopt! interactionist classroom management
technique because it permits me to understand my
students’ collective academic needs and meet them

accordingly.

10

| like using iIntegrated classroom 'management
technigue since. it usage aidsme to gain/my

student’s interest in myssubject.

11

Interactionist approach enables.me to address my
students’| problematic classroom behaviours much

better than using other approaches.

12

Integrated approach helps me to address student’s

individual academic needs easily.

13

I am able to devise the right instructional delivery
method for my students with integrated classroom

management approach
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14

| use integrated classroom management approach
because it helps me to cover my termly lessons

easily.

15

Interactionist classroom management approach
permits me to control my class better than using

any other approach.

16

I am comfortable with interactionist classroom

management and that is why | prefer using it.

Permissive  Technique  (Students-directed
Learning)

SD

SA

17

| adopt permissive classroom management
approach because it helps me to gain the attention

of my students during lessons.

18

Permissive classroom management technique aids

my students to actively participate in my lessons.

19

| use permissive classroom management because |

want.my students to explore in my lessons.

20

Permissive classroom management | technique
enables me to cover all my topics for the academic

term.

21

Permissive classroom management technique
assists.me to instill"a sense of responsibility in my

students.

22

| use permissive classroom management technique

to make my:students feel.a’Sense of belongingness.

23

Permissive classroom management usage  helps
me to handle my lessons better than using any

other approach.

24

My students’ classroom behaviours make me

adopt permissive classroom management
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Appendix B
QUESTIONNAIRE FOR STUDENTS OF AHINSAN M/A J.H.S.,
ATONSU M/A J.H.S. AND DOMPOASE M/A J.H.S

Introduction
Please, 1 am an M.Phil student studying Educational Psychology in the
University of Cape Coast and undertaking a study on the Effects of Teacher
Classroom Management Techniques on Junior High School Students’
Academic Performance in the Asokwa Municipality. The main aim of the
study is to identify classroom management techniques most suitable to teaching
students studying at the junior high school level.
I am very much aware of your busy schedule, but also think your participation
in this study would contribute significantly to the achievement of the objective.
Please this is not a test so feel free to supply the information applicable to you.
You.are assured of confidentiality and therefore not to.write your name
anywhere in this questionnaire instrument.
Thank you.

SECTION A: Background of Respondents
Instruction: Please, tick (\) the response applicable to you

1. Gender: Male [ ] Female [ ]

2. Age: 11-15years [ ] 16 -18years [ ] 19 yearsandabove[ ]
SECTION'B: Classroom:Management Approach Practised by Teachers
Indicate the extent of.your agreement or disagreement to the following

statements about the'approach of classroom management practiced by your

teacher. Please, tick ( V) the.response applicable to you using one of the

following:

SA: Strongly Agree, A: Agree, D: Disagree, SD: Strongly Disagree
Interventionist/Reactive Approach (operant SD|D |A |SA
Condition)

In the following, please, indicate what your Teachers do:

1. | They set classroom rules for our class when they

observe disruptive behaviour in the classroom.
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2 They give incentives/gifts (e.g. recognition, pen) to
attentive and well-behaved students during lessons.

3 They spell out punitive actions they have put in place
against students who will misbehave during lesson.

4 They address the seating problems of students
themselves in class during lessons.

5 They offer students special reward package when they
demonstrate creativity on task.

6 They change the way they teach us only when they
observe we have changed mood.

7 They alone decide how and when to teach my class.

8 | They consider having special relationship with the
students as important to them when teaching.
Interactionist/Integrated Technique (The Choice) | SD SA

9 They collectideas from our class to setclassroom rules
to regulate our classroom behaviour during lessons.

10 | They get ideas from us to plan special package for
students 'who become attentive and well-behaved
during lesson.

11 | They collect our ideas to plan_ahead the kind of
punishment to be givensto disruptive students during
lessons.

12 | They plan with'us how our sitting arrangement should
be‘in the classroom before every lesson.

13 | I "have become. creative academically because our
teachers plan with us to reward students who become
creative on task.

14 | They always pay attention to students’ needs during
lessons.

15 | They consult us in most of their major decisions

affecting us during lessons.
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16 | They have good classroom relationship with the
students.
Permissive Technique (Students-directed SD|D |A |SA
Learning)

17

They always allow my class to set our rules for the
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Appendix C

UNIVERSITY OF CAPE COAST
COLLEGE OF DISTANCE EDUCATION

GRADUATE STUDIES UNIT

Tel#: 0332091217 University Post Office

Fax: 042 -36946

Cape Coast
E-mail: code.postgraduate@ucc.edu.gh
Cape Coast, Ghana
Our Ref: CoDE/G/R/VOL.3/139 19" August, 2021

TO WHOM IT MAY CONCERN

Dear Sir/Madam,

LETTER OF INTRODUCTION: ASSIBEY KWABENA
The bearer of this letter is a student of the College of Distance E@ucation, University of Cape Coast
with student registration number ED/EPS/18/0004. He is pursuing a Master of Philosophy degree
in Educational Psychology. He is investigating the topic “Effect of Teacher Classroom

Management Techniques in Junior High School Students Academic Performance”.

Kindly extend to him any curtesy he may require in relation to his postgraduate studics at the

University of Cape Coast.
Thank you.

)

Yours fait@{i’y,

~~ \

N\ 3o \\\‘l‘/

Dr. Felix/Kumedzro.

(Coordinator)
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