© University of Cape Coast https://ir.ucc.edu.gh/xmlui

UNIVERSITY OF CAPE COAST

2021

Digitized by Sam Jonah Library



© University of Cape Coast https://ir.ucc.edu.gh/xmlui

UNIVERSITY OF CAPE COAST

=TROPOLIS

NOVEMBER 2021

Digitized by Sam Jonah Library



© University of Cape Coast https://ir.ucc.edu.gh/xmlui

DECLARATION
Candidate’s Declaration
I hereby declare that this thesis is the result of my own original research and
that no part of this work has been presented for another degree in this

university or elsewhere.

he thesis were

on of thesis laid

Digitized by Sam Jonah Library



© University of Cape Coast https://ir.ucc.edu.gh/xmlui

ABSTRACT
Violation of disciplinary codes, which is an inappropriate behaviour or
immoral act, has become the order of the day among the youth in today’s
century, and such behaviour is destroying the moral fibres of society and the
country as a whole. Hence, the purpose of this study was to determine moral
reasoning and moral judgement among junior high school students violating
disciplinary codes within Cape Coast metropolis. The study employed the ex-
post facto design and also used the quantitative approach for the study. Also,
400 students from ten (10) public junior high schools within the Cape Coast
Metropolis were selected to respond to the self-administered questionnaire
which was.the measuring.teelfor:the study. The dataswere analysed using the
descriptive statistical tools (frequency and percentages) and the independent t-
test was ‘used with the help of SPSS version.26.0. In the findings, the
researcher-found out that students who tend to violate disciplinary codes in
schoolswithin the Cape Coast Metropolis were said.te-have moderate levels of
moral reasoning and. moral judgement. Thus, they were identified to be within
the category, of the heteronomous stage of moral reasoning and the
conventional stage of moral development. Therefore,.the study recommends
that teachers should help students.better learn'and.understand that to be able to
arrive at'a'well-informed decision, it weuld be very important to consider The
Four Component Model developed by Rest in moral decision-making to avoid

violating laid down disciplinary codes of an institution.
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CHAPTER ONE
INTRODUCTION

Background to the Study

Koekemoer (2017), states that ‘all men are moral and no man can be
without a moral context, thus no man can be truly immoral’ (p.37). This is to
say that all humans inherently have a bit of the ability to determine between
right and wrong as well as live in a society that helps them develop morally.
Hence, there is no man entirely born immoral, for their morals tend to be
twisted if their values contradict those of society. Koekemoer continues to
argue that some morals are universally accepted and an example of such a
moralitysincludes killing, whichsis.said to be wrongaFurthermore, it can also
be said thatkilling is subjective based on the culture of a particular society.
For example, certain cultures believe that the killingof witches is a good act.

Morality is a very complicated entity and for one to be able to
understand it as well as to judge an act as right or wreng; one ‘must take into
account’ one’s upbringing, parental behaviour, peers, ‘and the sort of
community ‘in which we grew up and lived, @s well as_.any other similar
factors:, This is because an act in a particular locality ‘might be seen as
appropriate while.an act insanother‘locality.might‘be considered inappropriate
and viceversa (Gogo, 2020). Henee, morality refers to a compliance
framework withprinciples of “correct or wrongdoing. The term morality
encompasses notions such as moral values as they relate to behaviour, moral
obligations as they relate to our principles, and moral identities, or those who
are proficient in acting appropriately or incorrectly. Since each society has

stipulated norms, universally stated norms, and the individual's values and
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principles to adhere to, but because our societies are unique in terms of their
beliefs, customs, and traditions, when faced with a moral dilemma, it becomes
difficult to make the right moral decision (Gbedey, 2018).

According to Quaye (2020), the youth worldwide are precious assets in
terms of the significant impact they have on their communities' economic and
social growth of the country. Currently, however, there have been issues raised
over the high rate of indiscipline among the youth who are said to be the
future leaders of the country. In support of the above assertion made by Quaye
(2020), the youth of today’s century appear to be morally bankrupt, which has
caused a great intensity of deterioration of moral, social, and educational
values inssociety (Chima,2010;-Nkechi, 2016). Sueh moral bankruptcy, as
purported by Sule and Shettima (2018), ranges from examination malpractice,
violence, theft, carruption, sexual promiscuity, social abuse, insubordination,
disregard for the existing authorities and rules.

In.the same vein, Ofori, Tordzro, and Achiaa«(2018) argued. that there
are increasing instances of apparent deterioration of our moral fibres affecting
the universetand, in particular, Ghanaians. Ofori et al. (2018), continued to
explain, that in the 2002 Independence speech to school. children and the
country as a whole, His Excelleney Aliu Mahama, former Vice President of
Ghana, declared that.the rate at which- indiscipline was growing was very
alarming and it had become a threat to the peaceful coexistence of Ghanaians.
He further asserted, "Today, intolerance, impatience, violence and fruits of
indiscipline are seen in all facets of the country, including students at Junior
High School” (Daily Graphic, 7th March, 2002, pg3) as cited by (Ofori et al.,

2018). A study by the Culture and Media Institute, as stipulated by Basome
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and Vencie (2018), estimated that about 74% of Americans see the nation as
being in deep moral trouble, and they attribute this to the entertainment and
media industries playing a major role. Also, a report in New Vision (Thursday
15th February 2006) as cited by Basome and Vencie (2018) suggested that
many schools in Uganda have been said to be ravaged by vices such as
teenage pregnancies, drug abuse, homosexuality, and inappropriate dressing,
to mention but a few. For example, Iganga, a district located in Uganda, is
noted for being the cause of moral decay in the country, and this can be proven
by the deliberate disclosure of examination misconduct in various sections of
the country in 2017 which began in Iganga District (The Observer, November
1st, 2017).as cited by (Basome:& \Vencie , 2018).

Again in Ghana, research studies by Adjei, Britwum, Britwum, &
Nyamekye. (2020), have revealed that there is asrise in Sexual intercourse
among students in junior high schools (JHS) within the basic schools. In
addition;,the Ministry of Health (MOH) and World Health: Organization
(WHO) "undertook a comprehensive study in 2003 as cited by Adjei et al.,
(2020) on the,drug abuse by junior high school students and:examples of such
medications used“include heroin, weed, tobacco, etc: Based on the above
assertions, all these forms«of immoral acts.suchas violations of disciplinary
codes, riots, ‘occultism,_drinking, and-s0 on are.common among students,
especially from elementary to university, and it can be concluded that moral
decadence is now very rampant among the young, and hence this phenomenon
must be given immediate attention.

Violation of disciplinary codes, which is an example of an immoral

act, is now the norm among most students. It appears that traditionally,
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grandparents, aunts and mothers socialized children as they were warned
about social norms and standards as well as the implications of breaches of
these requirements. Today, the internet is said to have a significant impact on
influencing the behaviour of the current generation, which tends to cause more
harm than good (Atenya & Wekesa 2020). Accordingly, schools are faced
with destructive and punitive actions such as breaching of the laws,
obstruction and theft of school properties, resistance, fighting and vandalism.
Ofori et al. (2018) also claim that basic schools today have contempt for
authority, report late to school, fight among. themselves, fail to do their
assignments and are fond of wearing inappropriate dresses. Some of the
studentswgo. to the degreesofudestroying school.properties and attacking
teachers for punishing them.

Again, pre-marital sex, drug abuse, and drunkenness are stated to be
prevalentin Ghana among basic schools (Asare & Twene, 2003; Ofori et al.,
2018):#Hence, ‘school rules and regulations, or.disciplinary codes, are
established processes to help manage, regulate, and impede such aggressive
attitudes of students to create a conducive atmosphere for learning (Atenya &
Wekesa, 2020). In'light of the above assertion made by Atenya and Wekesa
(2020), it appears that these students tend toviolate disciplinary codes,
especially"when they.realise that their.needs or interests are not in agreement
with those of societal and moral values, so when they happen to be in an event
of a conflict situation, they make decisions based on their moral judgement.

Moral judgement is said not to be contingent on only norms that are
socially agreed upon but must also be influenced by individuals' perceptions of

human welfare and just treatment shape their behaviours. This time, however,
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during the socialization process, children do not easily receive what is being
said passively, but just like adults, they tend to actively interpret and reflect
upon what is being said, and by so doing, they either choose to accept what is
being said, doubt, question or even reject it (Neff & Helwig, 2002; Wainryb,
2006; Thornberg 2010). Also, from the perspective of cognitive theory,
Thornberg (2010) explains that it is as a consequence of the relationship
between individuals and the environment that cognitive frameworks are
formed and structured inside the confines of fundamental categories, or what
are referred to as domains. On this basis, the theory states that children
develop their social awareness in three areas; the moral domain (interpersonal
relationships), the conventionaledoemain (societal nerms), and the personal
domain (personal needs).

Furthermore, Thomberg (2010) explains™ that students tend to
discriminate between the moral domain and that of the conventional domain
by ‘giving more importance to the ‘moral.sdomain "(interpersonal
relationship). For example, rules in a school demand that students not use the
back gate before school closes. Since it appears that most students tend to
cherish. their interpersonal relationships with their colleagues and would not
want to trade them for anything.in this werld, they are ready to violate the
school rules 1f their colleagues ask. them to do so, just so that they can still
remain friends. This justifies the assertion that implies that ethical rules are
given more relevance than conventional rules and personal rules.

Subsequently, Hindriks (2015) suggests that it is indeed a requirement
as demanded by folk wisdom for one to think before he/she acts since people

tend to regret actions done impulsively. Hindrick further revealed that Albert
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Bandura’s experiment that deals with moral disengagement asserts that moral
thinking frequently makes an important contribution to the formulation of
moral judgements. Hence, it must be noted that our moral reasoning has both
negative and positive influences on the development of our moral judgments.

On the other hand, Aleixo and Norris (2019), reported that there have

iolating rules.
as a cognitive

breaking rules

awbreakers are
breakers. Also,

reach a stage in
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Statement of the Problem

Strong academic performance and, most importantly, moral integrity
have been recognized to be the hallmark of students in junior high schools
(Anzene, 2014). Furthermore, Anzene continues to argue that these days,

junior high schools are closely associated with an insane environment of

theft of school
arital sex, and
s of violating
aylor, 2005),
igh schools are
the seriousness
are said to have

ed in the school

chosen a our Component Model

developed by 3) to assist in making a moral

decision.
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During this moral action process, it is expected that individual’s reason
morally to be able to reach a final moral judgement, but it has been realized
that students in junior high schools today tend to violate rules without taking
into account the repercussions of their actions. For instance, on the 6th of
August 2020, the Ghanaweb.com reported that several senior high school
students from the Tweneboa Kodua Senior High School in the Ashanti Region
refused to cooperate during their Integrated Science paper on the 3rd of
August 2020 because the teachers did not allow them to engage in
examination malpractice since they complained that the questions were
difficult.

AlsojsGhanaweb.com..indicated..that some WASSCE final year students
were seen 1A viral videos showing gross disrespect to His Excellency Nana
Akuffo Addo Danquah for being behind the difficult questions. On the other
hand, while the behaviours displayed by these students were absurd, it appears
that they.are acting in this manner as a result of witnessing either their parents
or other'adults insulting others, and thus conclude that there is nothing wrong
with reigning,insults on anyone. It is believed that these acts of examination
malpractice and the use of abusive language, which.are forms of violating
diseiplinary codes; cut across almest all cycles of education.

During - my on-campus _teaching practice in the year 2018 at the
Tuwuhofo Holy“International School located at Akotokyir within the Cape
Coast Metropolis, | had an encounter with a couple of JHS students who came
to school late and when | asked why they were late, these students
disrespectfully said that I had no right to ask such questions since | was not a

permanent staff. These same students came to school with phones,
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inappropriately dressed and among others. Finally, the Report of the Chief
Examiner (2019), explained that inquiries into the cases of examination
malpractice found during the science BECE examination, 173 results were
cancelled by candidates for carrying foreign content to the examination room,
for bringing cell phones into the examination hall, 19 candidates had their
entire results cancelled and 2,479 were subject results held back due to an
ongoing investigation into a claim made in regards to examination
malpractice. Hence, this required the need for extensive research to find out
why these students do what they do by assessing the moral reasoning and
moral judgement among junior high school students violating disciplinary
codes within the Cape Coast:Metropolis.

Study findings on morality and their associated variables, coupled with
the violation of disciplinary codes, appear to be limited. A review of literature
within the“international context revealed that research in this field of enquiry
appearssto. be limited. However, the available literature on moral judgement
focusedon young offenders (Aleixo & Norris, 2019), juvenile delinquents
(Stams et aly, 2006), adolescent offenders (Remeral, 2018), adolescents in
relation to their home and school environment (Madhuri & Choudhary, 2017),
university students with regard to.emotionalrintelligence (Aybek et al., 2014),
and students violating, university disciplinary code. The remaining literature
veered off from the school setting with an emphasis on morality and
disciplinary codes, particularly in the workplace and organizational settings
such as in the educational districts (Amanor-Afari, 2010).

Also, a thorough review of literature within the Ghanaian context

seems to reveal that only one study has been conducted assessing the moral
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judgement of senior high school students violating disciplinary codes at
Bawku Senior High School (Thompson, 2010). This dearth in literature
warranted the need for research to be conducted in this field to further expose
the pertinent issues surrounding moral judgement. The study by Thompson
(2010) explored only the moral judgement of students. This present study
incorporated that of moral reasoning together with moral judgement to better
help understand the phenomenon. Again, participants for the study by
Thompson (2010) were drawn from SHS. This present study, however, relied
on JHS students as respondents for the study because it is believed that they
are in the period of moral formation and reasoning and will be deemed
appropriate.as respondents.forthestudy.

Contextually, most studies on moral judgement were done within
western settings, except for the study by Thampson«(2010), which was done in
the Ghanaian context, specifically in Bawku. This explains why the researcher
finds itvery necessary to also try and explore this study here in the. Ghanaian
context, specifically, in the Cape Coast Metropolis, to help make comparisons
in. terms of%the findings, which will go a leng way insmaking accurate
generalizations and, in turn, contribute to the literature,

Furthermore, studies_on_gender differences when it has to do with
moral reasoning and.moral judgement-eontinue to raise controversial issues
(Capraro & Sippel, 2017). It is stipulated that according to Kohlberg’s theory,
both males and females go through the six stages of moral development to be
able to reach the stage of justice and fairness in justification of their moral
actions and inactions, but then Capraro and Sippel argue that Kohlberg

believes that females are unable to go beyond the third stage of moral

10
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development as compared to males. On the other hand, Gilligan's moral
growth theory disagrees with Kohlberg’s. Gilligan’s concept tends to focus on
caring where she believes that females are more sensitive when it comes to
moral issues and can handle them with ease as they reason morally to reach a
final moral judgement as compared to males (Capraro & Sippel, 2017).
However, the assertion made by Capraro and Sippel (2017) explains that there
IS a bone of contention when it comes to the issues of gender difference in
relation to reasoning morally to make good judgements. Again, the findings of
‘Dunkel, Gladden and Mathes (2016), established that cognitive skills are a
prerequisite for moral reasoning and making well-informed judgements. This
iS to saythat in order to_makesaswell-informed decision; it is'very essential to
think and reflect before we act. In light of this, it appears that'there is a higher
possibility-of controversies being raised with regards to gender differences in
terms of moral reasoning, since females are said to act based on their emotions
when faced with moral dilemmas and males to actsbased on ‘their intellect.
Hence, this gave the researcher the impetus to assess theisex differences in
moral thinking and moral judgement.
Purpose of the Study

The purpose of thissstudy.was to assess the moral reasoning and moral
judgement-among JHS students violating disciplinary codes within the Cape
Coast Metropolis.
Specifically, the objectives of the study included:

e assessing moral reasoning among JHS students violating

disciplinary codes within the Cape Coast Metropolis;

11
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e investigating moral judgement among JHS students violating
disciplinary codes within the Cape Coast Metropolis;
e determining the difference in moral reasoning among JHS students

who violate and those who do not violate disciplinary codes within

the Cape Coast Metropolis;

] JHS students

codes within

les and females

he Cape Coast

1. Ho: There is no statistically significant differences in moral reasoning

among JHS students who violate disciplinary codes and those who do

not violate disciplinary codes within the Cape Coast Metropolis.

12
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2. Ho: There is no statistically significant differences in moral judgement
among JHS students who violate and those who do not violate
disciplinary codes within the Cape Coast Metropolis.
3. Ho: There is no statistically significant differences in moral reasoning
among male and female JHS students who violate disciplinary codes
within the Cape Coast Metropolis.
4. Ho: There is no statistically significant differences in moral judgement
among male and female JHS students who violate disciplinary codes
within the Cape Coast Metropolis.
Significance of the Study

The. results of the. studyswould go a long way to being of great and
iImmense benefit to students at various educational levels, teachers, school
counsellors, government officials in the. education sector, as well as
researchers. The result of the study would enable students learn and
understand that'to be able to make well-informed_choices, it would be very
important to consider The Four Component Model developed by Rest in moral
decision-making to avoid wviolating laid-down disciplinary codes of an
institution. Also, teachers wouldlearn to appreciate the/fact that these students
grow- at different levelsS=when it comes«to moral reasoning and moral
judgment, which could. affect the moral-actions they take when faced with any
moral issue. Furthermore, the results of the study would help school
counsellors be able to apply these findings to help come up with better ways to
handle children who are identified to have lower levels of moral development.

Finally, researchers in the field of child psychology could also advance more

13
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studies in this area of study and how these components operate
interdependently.
Delimitation of the Study
This research work was delimited to the Cape Coast Metropolis,

Ghana. The study only took into consideration JHS students who violated
disciplinary codes and those who did not violate disciplinary codes in schools.
Also, moral judgement and moral reasoning were the only variables that were
studied in the study. Again, the ex-post-facto design was the design for the
study. Finally, only quantitative data was collected and analysed for this study.
Limitation of the Study

Limitations are variablessthat:have an impact onsthe study's outcome but
are frequently overlooked (Mugenda & Mugenda 2008). Hence, the researcher
had a limited time to complete the study within thesstipulated period allocated
by the university but then despite the time factor, the researcher managed to
throughsthe process and finished with the study withinithe time frame given. In
addition; 1t was also.somewhat difficult at'certain times to access information
from the respondents at the selected schools, since some teachers were not
ready to give out their teaching periods as well as some head teachers were
always postponing when the researcher was‘to come and collect the required
data from-the respondents but then.the researcher, the head teachers and
teachers agreed to reschedule appropriate days and times to come in order to
avoid such difficulties. Also, most of the respondents were being a bit
reluctant to take part in the exercise but then the researcher explained to them
that the data process was for academic purpose and that confidentiality and

anonymity on their part was ensured. Finally, the nature of the study did not

14
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include a conceptual framework making it a limitation to the study hence,
recommendations for further studies will be made to consider including a
conceptual framework to help expose pertinent issues surrounding the
variables.
Operational Definition of Terms
Morality: Morality basically deals with students being able to differentiate
appropriate behaviour from that of inappropriate ones.
Moral Reasoning: Moral reasoning involves students being able to think
morally when faced with moral dilemmas.
Moral Judgement: Moral judgment deals with students being able to reason
morally-amidst moral dilemmas:and.hence, making.the'right moral decisions.
Disciplinary Codes: Disciplinary codes are rules and regulations that helps
students to-act in appropriate ways.
Organisation of the Study

The first chapter discussed the background.testhe study, the problem
statement, the purpose and specific objectives, the research gquestions, the
study's importance, the study's delimitation, its‘constraintsy the definition of
terminelogy, and the study's organization. Secondly, chapter two included a
review of the literature. TFhird chapter diseussed the research methodology,
which comprised the.research design,.the study area, the population, sampling
methodologies, “the research instrument, data collection procedures, data
analysis, and ethical considerations. Fourth chapter discussed the findings of
the research and their interpretation. Finally, chapter five summarized the
findings provided, conclusions and recommendations as well as suggestions

for future research and action.

15
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CHAPTER TWO
LITERATURE REVIEW

Introduction

This chapter presented the literature reviewed for the study. The
review first covered the theoretical framework followed by the review of the
key these raised in the research questions.
Theoretical Framework
Jean Piaget’s Cognitive Theory of Moral Development

Since psychological science came into being, the nature, cognitive, and
emotional determinants of moral judgment have been studied empirically
(YilmazpSevi & Hassan,.2019)=They continued to.explain that although one
of the first theories was initiated by Pilaget (1965), Lawrence Kohlberg
introduced..the first systematic theory based on.empirical research (1969).
Additionally, Mallari (2017), asserted that the focus of moral development is
on the emergence, change, and comprehension of merality from childhood to
adulthood. In the study of moral growth, morality is described as rules
governing how individuals should be treated, including principles of justice,
the welfare of others, and their rights. As regards the assertion made by
Mallari (2017), she believed thatsit is very<important to measure one's faith,
sentiments, attitudes,.and behaviours.that add to the understanding of morality
in order to help investigate how they understand morality. Hence, the term
"moral development" is the process through which individuals eventually gain
an awareness of what is good and bad, acceptable and inappropriate. This is

why development basically deals with human moral sensibility, which is often

16
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understood as a progression from basic and finite explanations to more

complex ways of distinguishing between right and wrong (Dorough, 2011).
Jean Piaget cognitive theory of moral development as cited by Asare-

Danso (2018) explains that cognitive development happens as a result of the

combination of inherent abilities and environmental experiences, and is

stages. Piaget
ough the same
ability to think
generally. This
grow older and

dimensions as

ascer s perceptions. Children,
BIS

independently o nake and implement their own rules for the

marble game (Asare - Danso, 2018).

17
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Furthermore, Asare-Danso reports that in the game of marbles played
by a group of children, Piaget appeared to be unaware of the regulations and
so asked the children to clarify them. They were to inform him of the

regulations' origins, who created them, and whether these rules might be

amended.

and 9 believed
ed by adults or
t and so could
oup of children

children when

used pairings of hypothetical stories in which accidents occurred or children

misbehaved.

18
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First Pair of Stories:

1 (a) A young man named John was invited to dinner from his room. As he
approached the dining room door, he opened the door and behind it had a chair
along with a tray containing fifteen glasses. John was unaware, and as a result,
he accidentally knocked the tray on the chair over, shattering all the cups.

1. (b) Henry attempted to retrieve some jam from the pantry one day
when his mother was at the market. Henry had to climb a chair to reach
the cupboard, but in doing so, he knocked over a cup, which dropped
and broke.

Second Pair of Stories:

2. (@)Marie desired toprovidea-ldovely surprise forsher mother and thus cut
out a piece of fabric for her. Due to her inability to handle scissors
properly, she'ended up creating a large hole in-her clothing.

2.7 (b) Margret went for a pair of scissors to play with in the absence of her
motherand ended up with a hole in her dress'due to.her lack of' knowledge on
how to properly handle the scissors.
Responses of.children aged 5t0 9 in the casesof stories 1(a) and 2 (a)
According“to Piaget, as described by Awuah and Afriyie (2010),
children were asked whicheef the.ehildren insthe stories was more naughty and
deserving-of ‘punishment. Piaget was.more concerned with the justifications
people provided for their responses than with the responses themselves. While
this set of children was able to distinguish between intentional and inadvertent
acts, they made their determination largely on the magnitude of the damage
produced. According to reports, John smashed numerous cups while Marie

ripped a large tear in her dress. Awuah and Afriyie (2010) maintained that

19
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these children believed that misbehaving individuals should pay for their
actions. The children concluded that punishment is viewed as having been
determined by authority and must therefore be considered as just due to its
source (moral realism).

Responses of Children aged 10 and above in the Cases of Stories 1(b) and

oung : NS older children

gnized that the

and also acting

stages of moral

This stage lasts from birth to the age of four years. Children at this age
lack an understanding of what makes a rule, are incapable of making

judgments, and see no harm in breaking rules. Their cognitive capacity is
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incapable of reasoning about moral matters. They are neither moral nor
immoral at this stage, but rather amoral (McLeod, 2015).
Heteronomous Moral Stage

This stage is also referred to as moral realism during this period (rules

are imposed from the outside). Children in this stage range from 5 to 9 years.

going contrary
They see that

ause changing

olate the rules,
onsequences of
 to explain that

les based on their

developed the ability to view moral laws through the eyes of others. They are

also now capable of formulating their own moral judgments.
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Children now understand that laws do not come from a mysterious,
"divine-like" source, and that rules are made and changed by humans. In terms
of "game rules,” older children understand the importance of rules to prevent
conflict and ensure fair play. As a result, McLeod asserts that the autonomous
moral stage is viewed as a result of communal consensus rather than as
sacrosanct and immutable. In this stage, moral questions are evaluated on the
basis of intent.

Kohlberg’s Theory of Moral Development

Zhang and Zhao (2017), argued that Kohlberg's theory of moral
cognitive development, which draws on the theories of child development by
Piaget and.the progressive.theory.of ethics by Dewey;is one of the theories
that has influenced contemporary western moral development psychology.
Hence, its.existence is said to have brought about a reformation of school
moral education as well as brought to bear a great effect on the moral
education. practice worldwide. They continued by.stating that Kohlberg's
theory is centred on the many phases of cognitive moral growth. In light of
this, Yimaz;sSevi and Hassan(2019) also argue that Kohlberg's theory is
viewed. as a rationalistic theory as it assumes that rational-thinking processes
are' the main determinant,.of moral judgment, €ven though emotional or
intuitive processes are also partially coneerned with moral judgement.

Additionally, McLeod (2013), adds that while Kohlberg agreed with Jean
Piaget's theory of moral development, Kohlberg chose to add another

dimension to Piaget's theory.
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Kohlberg’s Methodology

According to Kohlberg, as cited by Asare-Danso (2018), moral growth
is fundamentally dependent on moral reasoning and progresses in a series of
stages. Kohlberg assessed people's moral reasoning further by using a moral

story that required them to choose between two socially and ethically

he used. As a

psed of having
ave his wife but

discovered the

' the a‘cure but the sad
er at of the normal

wife's li d
Based on this d N ﬂ Pﬁls d by Asare-Danso (2018) asked a
group of boys the following;

1. Is Heinz justified in stealing the drug?

2. Was theft permissible or not permissible?
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3. Is it a husband's responsibility to steal a medicine for his wife if there
is no other way to obtain it?
4. s anice husband a thief?

5. Did the pharmacy have the right to charge that much given the absence

of a price cap?

anger?
s wife dies?

pelieved Heinz
ided for their

arious cultures,

decisions are dictated by adult principles and the penalties of following or
breaking their laws. To support this, Asare-Danso (2018), argued that children

at this point have no internalization of moral values and that their moral
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thinking is subsequently influenced by external reward and punishment. This
phase is divided into two stages:

Stage 1: Orientation to Obedience and Punishment. Children in this stage
follow directions and rules in order to avoid punishment.

Stage 2: Individualism and Exchange. At this stage, children act in their

atch my back, |

is stage. They
oral values are
his stage are

behaviour is

example, adolescents may argue that in order for a community to function

well, it must be safeguarded by laws that are followed by its members. (Asare-

Danso, 2018).
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Post- conventional Morality

McLeod (2013), argued that the post-conventional is the last stage of
moral development as stipulated by Kohlberg. Children within this range are
13 years and above. In Kohlberg's theory of moral development, this is the
greatest level. At this stage, morality is entirely internalized and is not
determined by external norms. Individuals identify alternative moral paths,
investigate the alternatives, and then establish a personal maral code. They
make no moral appeals, as moral decisions are decided by an informed
conscience. (Awuah &Afriyie, 2010). There are two stages:
Stage 5: Social Contract and Individual Rights. Children here believe that
though rules or laws exist.forsthe.greater good of people in saciety, there are
times when they can be amended when it iIs realized that there is an
incompatibility between human needs and legal requirements. For instance, in
the case of Heinz, saving lives is significantly more vital ‘than violating anti-
theft'laws. (Asare-Danso, 2018).
Stage6:"Universal Principle. In this case, an educated conscience establishes
what is appropriate. Individuals act according te their internalized values, not
out of .fear, approval, or legality. Generally, the majority. of people do not
reach this stage. When it"eomes.to problems of equality, justice, and human
rights, individuals at-this level will defy-society's laws in order to protect these
ideas, despite the fact that they are well aware of the consequences (Asare-
Danso, 2018).

Finally, Kohlberg, as referenced by Asare-Danso (2018), notes that

everyone develops thinking in the same way and in the same order, and so the

ability to reason about morality is related to general reasoning capacity.
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Gilligan’s Theory of Moral Development

In Gilligan’s view, as cited by Tsunematsu and Asai (2014), women's
construction of moral problems as a matter of care and responsibility in
relationships rather than as a matter of rights and rules ties their moral
development to changes in their understanding of obligation and relationships
just as the concept of morality as justice ties development to a logic of equality
and reciprocity. Tsunematsu and Asai (2014), continued by stating that as
people’s moral development progressed, they began to communicate their
concern and obligation through what Gilligan refers to as care and
responsibility ethics. Once men developed the capacity to weigh their own
arguments.and those of otherssequally, they developed what'is known as the
ethics of right, which corresponds to the ethics of justice.
Stages of Moral development

Paris, Ricardo, Raymond, and Johnson (2021), analyzed that Gilligan’s
ideas focused on morality or the belief system, human responsibilities, care,
and consideration, which represent different dimensions of ethical care. She
does not claim, unlike Kohlberg or Piaget that the position is: a strictly
developmental sequence, but then“it can only be classified. here according to
the' profundity or subtlety of .the position. Her theory is thus "semi-
developmental,®* similarly to Maslow's-motivation theory. The following are
the three stages of moral development by Gilligan, as explained by Farhat,
Malik, Muhammed, and Aneesa (2012);
Orientation to Self- Survival

To begin, women seek to defend their interests in order to advance to

the next level. They must go through a transitional period during which they
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recognize that there can be a contradiction between self-interest and their
responsibility. Farhat, Malik, Muhammed, and Aneesa (2012), continued to
clarify that all women want to survive and have their fundamental needs
addressed, which causes them to prioritize their own needs over those of
others, which is considered selfish.

Goodness as Self-Sacrifice

At this stage, women attempt to act properly in order to avoid injuring
others by sacrificing themselves. They must pass through a transitional period
during which they contemplate not only their obligation to avoid harming
others, but also their obligation to avoid harming themselves. Here, Farhat,
Malik, Muhammed, and Aneesa«(2012), pointed out.that women put the needs
of others befaore themselves in orderto find some sort of moral satisfaction in
believing they have done a good deed.

The Morality of Nonviolence

At this point, females accept nonviolence standards as the centre of all
moral behaviour when making moral judgments, as it is important to avoid
harming themselves and others .Farhat, Malik, Muhammed, and Aneesa
(2012).report that'this stage involves making a balanced moral judgement to
benefit all.

Finally, after Gilligan and her.co-worker examined girls ranging in age
from six to eighteen years, they discovered that girls continually revealed deep
knowledge of human relationships based on listening to and witnessing what
happens between individuals. They are sensitive to relationships, have unique
rhythms, and frequently pursue sentimental pathways (Farhat, Malik,

Muhammed & Aneesa, 2012). They concluded that Gilligan believed that girls
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experience life differently than males do and that when they reach
adolescence, they reach a serious turning point, but they already know that the
masculine-dominated culture does not appreciate their strong interest in
intimacy, even if society views women as caring and altruistic.
Conceptual Review
Morality

Morality demands that individuals do not live their lives in moral
isolation, but instead live their lives within specified moral traditions
(Chowdhury, 2016). This is because Althof and Berkowitz (2006), believed
that for liberal democracy to yield a greater outcome within society, it is of
great importance for citizensstosuphold moral and.civic values, but then in
today’s world, the advancement in seience and technology has ripped off the
importance. of morals, ethics, and values and _their relevance to society.
According to Black (2017), the term morality began when a community of
huntersigathered to mete out punishment to one of theirmembers for violating
their speculated rules governing them. Black further explains that morality
varies from“situation to Situation, making it relative rather than:universal.
Also, Churchland“in his book, Touching a Nerve, as cited by Thagard (2019),
argued that morality originated from organisms that produce chemicals called
oxytocin-and vasopressin that enable.them to care for their young ones.

In the same 'manner, human‘beings, which are examples of mammals, also
tend to produce this same chemical which helps them to form long-term
relationships as well as care for their young ones. Hence, Thagard believed
caring has its biological root in morality as well as in social relations. He

further postulated that the early humans lived in small groups, but these
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groups expanded due to agriculture and the development of intellectual values,
which resulted in an increase in compassion, sympathy, and empathy not just
among the group but also extended to other immediate groups. Eventually,
moral theories were proposed which helped turn caring for others into a
universal principle, since it appears that morality is based on the right of
everyone. Morality comes from the Latin word "moralitas”, meaning manner
or proper behaviour, which has two basic and important meanings as identified
by Gert and Gert (2020), and they include the following:

First and foremost is the descriptive usage of morality. This usage sees
morality as a code of ethics that helps to distinguish good from bad
behaviours. This is to say.thatsthis.usage does not.give an explanation as to
which behaviour should be considered right or wrong but then it only helps to
classify them in terms of the benefits or harm they'pose. This then does not
make it an‘encompassing standard for all. For example, if a claim is made that,
killingis,;an immoral act as suggested by Gert and Gert (2020), the descriptive
usage will not necessarily disagree with the claim but instead, will say that
what people‘think about killing, is it moral or immoral? Thus, this usage seeks
to find-out what people think is right or wrong.

Lastly, there is the'normative and universal usage of morality. Gert and
Gert (2020) further..explains that_merality in"this sense is seen as a
standardized form of code of conduct that should be accepted by all rational
people under any specified condition. So, this usage will then agree with the
claim that says killing is an immoral act. This usage normally deals with how

people should act.
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In line with the above assertion, Steinberg (2020), argued that although
morality is practically accepted worldwide because it is an important entity, it
is said to be equally complex, which gives rise to public disagreement. In
respect to the above assertion, Benard Gert, as cited by Steinberg (2020),
further explains that due to the complex nature of morality, it is inappropriate
for anyone to try to define morality since it is believed that the term "morality™
IS @ human- construct that cannot be assessed empirically. Hence, Hooda
(2015), described morality as a public informal structure that extends to all
reasonable people which regulates their conduct that affects others and seeks
to minimize evil or harm. In the same vein, Gogo (2020), described morality
as a social;. cultural, and_persenal,code of behavioursthat plays an important
role in the Tives of both individualsand the community as a whole. In other
words, Gogo believes that morality has to.do with the values or codes of
conduct derived from individuals, society, and culture, which help to put us in
check'and. to regulate how we relate with others in.society. Also, Anderson
(2012), ‘tends to share a similar view with Gogo (2020) as he describes
morality as “established societal norms and rules intended to regulate the
behaviour of people in a community. Anderson (2012), further argued that
these norms and rules have,their foundations or basis enshrined in the beliefs
of people-that have.to _do with right.and wrong conduct. Again, Anderson
(2012), stipulated that morality is social and emerges due to the way
individuals relate with others. Hence, he explains that morality would not exist
if there was no human society. Shomali (2008), who seems to share the same
idea as Gogo (2020) and Anderson (2012), also describes morality as socially

and culturally approved regulations that direct and regulate our actions, as
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failure to comply brings about punishment while conformity brings about
praise.

Furthermore, Fagothey (1959), as cited by Anderson (2012), also
described morality as the distinctive attribute of human acts which are
normally said to be either good or bad, right or wrong. In short, Fagothey sees
morality as the theory of interpretation that enables one to evaluate the quality
of human acts as right or wrong concerning the standardised set of codes. In
support of Fagothey's description of morality, due to the distinctive
characteristics of human beings living together, there is the possibility of
individuals stepping on each other’s toes, which might bring about anarchy in
society."Hence, there must.-besassystem put in placesto help determine which
behaviour 1s appropriate and inappropriate. To this effect, Ellemers, van der
Toorn, and.van Leeuwen (2019) indicate that morality deals with spelling out
what the right and inappropriate means of conducting oneself are in order to
learn tostreat people equally without favouritism, sinee this is considered of
interest to highlight the social behaviour of humans staying together in groups.

Finally, morality refers to ‘concepts of human wellbeing, fairness, and
rights that emerge as a result of the intrinsic characteristics of interpersonal
relations’. (Nucciy. 2001, ps. 7). Fhis is tosstates that morality is based on
considerations of the.intrinsic repercussions of one’s conduct on the welfare of
other people, and examples of inherent characteristics of interpersonal
connections include treating others fairly, refraining from hitting, kicking, or
harassing them. In support of the description of morality by Nucci, Ayeni

(2012) believes that morality is a social phenomenon whose aim is to ensure a
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harmonious social relationship between people by taking fair and equitable
account of all the interests in the relationship.
Determinants of Morality

According to Bradley (2018), to be able to objectively determine an act
as morally right, the culpability of an individual who performed that act must
be considered. This then brings to light the three moral determinants, which
include the object, the motive, and then, finally, the circumstances (time and
place) surrounding the action. Before any behaviour can be considered
morally justifiable, all three determinants must be good and free of any
personal alleviating factor. Furthermore, Andhra (2015), explained that to be
morally right, the act of ansindividual must be in.agreement with the three
moral determinants, and hence, the absence of these determinants will make
an action'morally/inappropriate. The following gives'some explanations of the

three moral determinants.

The Object of an Action
The object of an action is the first and most important aspect to deal
with when morally assessing an action. It issthe free will one chooses or
refusesito choose which manifests 1 our thoughts, deeds orwaords. This object
of an act.distinguishes it from ali*other acts (Andhra, 2015).He continues to
stipulate that this objeet.can.either.be-appropriate, inappropriate or indifferent.
This is to say that lying or telling the truth are actions that are different as
determined by moral criteria. Hence, three principles help to apply to the
object of every action as described by Andhra (2015) and they include,
e An object of an action that is inherently bad remains bad and neither

intentions nor circumstances nor purpose can change it. For instance, a
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lie that is defined as speaking opposite to what is in the speaker's mind
remains a lie irrespective of its purpose or intention.

e An object of an action that is good can become bad due to
circumstances or intentions surrounding it. For instance, we all know

that telling the truth is good, but then doing that in order to ruin

because of the

either good nor
mstances. For
bad, but when

|
s morally evil

ction is the ulterior

actual sense, becomes a good act because of its benefits, but then
jogging to a particular location to commit murder becomes an

intrinsically evil act.
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e An action that is good due to its object may either become better or
less good or even bad because of its purpose. For example, the act of
giving alms to the needy and the poor is a form of showing love and
care to them, which inherently is a good deed, but then giving the same
alms to them so they just have to leave your presence is also a good
deed, but it becomes less good. The act then becomes extremely evil if
the alms given is to lure them into doing something bad.
e An action that is bad due to its object can become more evil or less evil
due to the purpose surrounding such a situation. For example, telling a
heinous lie to defame another is very evil but then telling lie to protect
another person or.tesstay out.of trouble is stilla lie but then it becomes
less evil because of its purpose. Hence, a good end does not prove a
bad:means.
The Circumstance of an Action

This is the last part in helping to assess an.action as morally right or
wrong. The circumstances of an action as described by Uttar (2020), have to
do. with the ‘act of taking place at either a particular time,/place, manner, or
agent. Hitting someone as a form of self-defence isfone thing, and hitting
another. person without any.form=of provoeation is alse another story. Thus,
moral circumstances-can.either_make=an action right or wrong. He further
postulates that some moral circumstances are exasperating, which tend to
either increase the goodness or badness of an act, such as stealing from a poor
person tends to increase the badness of an already evil act, while other moral

circumstances are extenuating, which tend to decrease the badness of an
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action, such as stealing money from the bank is not as evil as stealing from the
homeless.

The difficulty in determining if an act is right or wrong often makes
morality either relative or subjective since we cannot prevent individuals from
giving different opposed views to the meaning of an action. This is to say,
what is appropriate for one person tends to be inappropriate for a different
person (Uttar, 2020).

Concept of Moral Reasoning

Piaget (1932), first put forward the concept of moral reasoning in his
research into the cognitive development of children and was later expanded by
Kohlbergs(Palmer, 2016)..Palmer.(2016), continuedsto argue that Kohlberg
(1969) proposes that moral reasoning, together with cognitive evolution,
hecomes more complicated and abstract as individuals progress successively
through the six stages.

According to Saunders (2015), an increase_insempirical data seems to
dare the claim that moral judgment is‘only the use of general domain
reasoning toy moral issues and that moral reasoning produces all moral
judgments. Given' this, moral reasoning as defined” by. Saunders (2015)
invalves the use of domain=general'thinkingto moral issues of which the act is
conscious, effortful and_intentional. In.the same vein, Bucciarelli, Khemlani &
Johnson-Laird (2008), as cited by Saunders (2015), noted that moral reasoning
is defined as "reasoning that uses "deontic propositions” as evidences, which
are assertions about "what you may, should, and should not do or leave
undone." (p. 124). This is to say that moral reasoning is a mindful and

intentional act that allows individuals to systematically think through moral
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issues in other to make well-informed decisions that are right and appropriate
(ethical duty or obligation).

Furthermore, Hadit (2001) as cited by Saunders (2015), defined moral
reasoning as a ‘“conscious mental activity that consists of transforming given
information about people to reach a moral judgment” (p. 818). Hadit continues
to explain that moral reasoning involves mental exertion, it is an intentional
act and directed of which the reasoner is normally aware of what is happening.
In addition, moral reasoning is a “conscious-mental activity through which one
evaluates a moral judgment for its consistency with other moral commitments,
where these commitments are to one or moral principles and (in some cases)
particularmoral judgments’ (Paxton.& Greene, 20105p. 6).

Haidt, the-avowed supporter of the widely influential social model of moral
judgment; believed that moral thinking plays a pervasive and critical causal
role in moral judgment, but by this claim, it means something completely
differents, According to its social intuitionistic pattern, moral judgment is
caused largely by moral intuition which is.characterized as a rapid appearance
in.awarenesssor on the edge of awareness, accompanied by an evaluation of
the sensation of a'person’‘s nature or actions without consciously noticing that
one has . gone through“the steps involving 'Scrutinizing, assessing the
importance of evidence_and even_making conclusions (Haidt & Bjorklund,
2008a).

Also, Palmer (2016), defined moral reasoning as to how people think
and justify their behaviours on moral issues. This is to say that when people

find themselves in a conflicting moral situation, they try to reason and identify
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themselves with the situation and hence make moral deductions based on what
they feel is appropriate at that very instance.

Finally, moral thinking is the process through which judgments are formed
in accordance with principles of other people's welfare, rights, and justice.
(Dahl & Killen, 2018).

Moral Reasoning Strategy

Henderson (2005), established the fact that in order for an individual
faced with a moral dilemma to have a deeper and greater understanding of the
situation at hand as well as to arrive at the right solution, he developed a
strategy known as the PAVE moral reasoning strategy to aid in making a well-
informedsmoral decision..Furthermore, White (1998);y7a@s cited by Henderson
(2005), explained this by stating that;

While the' capacity for sound reasening.iS important to the
concept of intelligence; intelligence alone cannot ensure
morality. In order to recognise the ‘correct’ decision andspass
Judgment on our own and others'' behaviours constitutes. a
rational deed. To prioritize morality and to make the ‘correct’
choiee Is a character act. The relationship between intelligence
and decision-making “makes the whole idea of morality possible
in the first place...that’s ultimately why swe hold people
responsible for what they.do — because their intelligence gives

them the power to choose how they’ll behave” (p.72).

When paving a track, stones are set to create a stable footing. The
connection between this procedure and the reasoning approach also lends
credence to the acronym PAVE, as the reasoning approach is a step-by-step

procedure that leads to alternative outcomes from a moral dilemma
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(Henderson, 2005). Hence, the following explains the acronym PAVE, used as
a moral reasoning strategy:

e Principles (P). To determine if an action is right can be seen from the

principles which are upheld. Principles are similar to obligations or

norms that apply to any set of situations. Thus, when someone argues

always tell the

“appropriate is

f people. People

onsequence..Fha efits the affected people
welfare. N ou Bls appiness, well-being, enjoyment,
interest, or satisfaction. When a large number of individuals are
impacted, it may be prudent to consider the greatest benefit for the

greatest number (Jewell, 2003), as cited by Henderson (2005).
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The strategy of PAVE moral reasoning emboldens individuals to mirror
the significant issues instead of allowing them to act without thinking. It
enables them to make rational moral decisions, to understand and develop
the skills to negotiate positive results based on moral choices (Henderson,
2005).

Concept of Moral Judgement

Hooker (2017), reported that it is difficult to-make a moral judgment
that no credible thinker has ever disputed (a proposition that is not self-
refuting). However, Hooker continues to explain that if we begin by defining
moral judgment as the normative judgment concerned with making decisions
based onwrequests, prohibitions;sand authorisationsyror, at' the very least,
reasons favouring or disfavouring activities, guidelines, strategies, charisma
provisions;.and arrangements. This is why Hooker.believed that normativity is
a necessary moral characteristic of judgments, and hence of moral judgments
that ‘downot rely on requirements, prohibitions, orspermissions, or on the
reasons why requirements, prohibitions, or permissions are/not identifiable as
moral judgments.

Cullity (2011), purported that the word "moraljudgment™ refers to an
action, a state, asstate's content,.a capability, or'a virtue. The act of moral
judgment-is to consider_whether something has a moral character. The thing
being evaluated “may be an act, person, society, or state of affairs, and the
character may be either universal (for example, correct or incorrect) or
specifically (trustworthiness or unfairness). Cullity continues by stating that

when an individual engages in this activity and contemplates it, it results in a
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psychological condition known as 'the state of judging that the thing possesses
the characteristic.

Finally, as cited by Aybek, avdar, and zabac (2015), Kohlberg defined
moral judgement as an ability that aids in making well-informed choices and
judgments that are said to be morally acceptable. This capacity is connected to

behaviours that people consider to be morally relevant.

Requirements for Moral Judgement

There is no complete list describing.the. requirements for moral judgements,
but then making accurate moral judgements must be sound, centred on facts,
and equally established on sound ethical principles. Moral judgements made
showing an.exemption_from these factors are said.to'be weak and hence open
to criticism (Shaw & Barry, 2019). The requirements for moral judgement as
stipulated by Shaw and Barry (2019) are explained-as follows:

First, moral judgement should be logical. It implies several things to
say that'moral judgments should be logical, @and one of them has to do with
making moral judgments that follow soundly from their evidence (Shaw &
Barry). As aresult, the relationship between (1)'the standard, (2) behaviour or
policy,sand (3) moral judgment should logically imply. This then goes on to
explain that instead of making.moral judgments based solely on emotion,
feelings, or soecial orsindividual preferences, our moral judgments must be
supported by reason-and evidence.

Shaw and Barry continued to argue that developing rational moral
beliefs entails ensuring that our actual moral judgment is constant with the
other moral and non-moral convictions we wish to escape. They further

explained by saying that many philosophers agree that when we make moral
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judgements, for example, it was wrong for Mr. Dawson to change the figures
she gave out to external auditors. This means that we must therefore be willing
to make the same judgment under similar circumstances. Also, for instance, if
a friend, wife, or father changed the figures, we must make no exceptions by
making judgments in their favour whereas judging others who did similar
things.

Second, moral judgement must be centred on facts. Shaw and Barry
(2019), pointed out that making adequate moral judgement cannot be done in
isolation but instead must involve gathering information before making a
moral decision. They specifically stated that the amassed facts collected must
be relevant. in the sense_thatsthey.must relate to_thesjudgement going to be
made; they must be whole, accurate, and inclusive of all significant data.

Finally, moral judgement must be"based.on sound principles. It is
believed “that reliable moral judgements arrived at are based on moral
standards.or principles which can withstand any formeof critical analysis and
scrutiny (Shaw & Barry, 2019).

In addition, Shaw and Barry argue that one of the most perplexing
concerns raised by the study of morality is what constitutes a sound or
acceptable moral. belief. "But it_is"worth_mentiening that one criterion for
answering such a question as stipulated-by most philosophers is "considered
moral convictions." These convictions contrast with the beliefs we uphold,
perhaps because of ignorance or harm. Our beliefs are the ones we have only
held after a careful effort to attain maximum concrete precision, obtain all the
appropriate information, and reason rationally and impartially about their

implications, as Professor of Philosophy, Mr. Tom Regan, points out (Shay &
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Barry, 2019). When it conflicts with such beliefs, we have grounds to doubt a
moral principle.
Concept of Disciplinary Codes

Education is intended to shape our behaviour desirably, to build good
citizens, to develop a personality all around and to develop human beings to
become morally oriented (Mumthas, Jouhar & Gafoor, 2014). Hence,
Mumthas, Jouhar, and Gafoor explained that discipline refers to decent
behaviour that contributes to harmony, respect for authority and orderliness, a
determined commitment to the regular and efficient performance of tasks, and
an enhanced sense of accountability that fosters the development of a social
conscience.. The explanationsgiven.by Mumthas, Jouhar and Gafoor makes
discipline important in all systems of'schools. Due to this, Maheshwari (2014)
also argued. that discipline is an art that requires-knowledge, sensitivity and
trust. Like any art, you master it through constant training experience as well
as withepractice; which makes it easier. Maheshwari(2014), further stipulated
that discipline is the required action of a teacher concerning a student,
especially after the behaviour is disruptive/to the continuing teaching
activities, pre-established rules by the teacher, thesschool authorities, or
society as a whole, since he believes that discipline is a significant element of
training because the teacher cannot carry-out the teaching and learning process
when he does not maintain decorum in the classroom. It is the first step
towards building an environment of learning.
Maheshwari (2014), in his book, The Child’s Path to Freedom: Modern

Development in Educational Practices, enumerated the three classifications of
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discipline based on psychological beliefs, and they are vividly explained as

follows:

Repressionistic Discipline. This type of discipline, as explained
by Maheshwari, is likened to that of the ancient belief of repression,
where a child is said to be inherently evil and, hence, strict punishment
as well as fear must be used to control such behaviour. He continues to
postulate that most educationists with such an ideology believe that
rules or disciplinary codes must be enforced by using cruel and harsh
methods to help students act out the predetermined behaviour expected
by these teachers, since they believe that when the rod is spared, the
child will get out.ef.eontrol. On the other.hand, though Maheshwari
(2014), argued that most teachers believe that fear and punishment can
help.reform a child, such a method creates hatred in these children,
which will make them more rebellious and undisciplined. Hence, it
then tends to impair the normal moral development of these children.

Impressionistic Discipline. Maheshwari (2014) says that most people
who are idealists fall under this category:where they.are totally against
the use of fear and punishment in controlling the inappropriate
behaviours. of children. He"again explained that in other to maintain
discipline in.our various_scheols the teacher should exercise the
influence of his personality to maintain class order. A teacher must try,
using his skill, behaviour and character, to structure a role model
environment for these children to form a character of high order

through teacher imitation. The problem of discipline will not arise
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under the influence of the profoundly creative personality of the
teacher (Maheshwari, 2014).

In addition, Maheshwari justified the process of educational

development continues smoothly with impressionistic discipline since

teacher-child relationships are based on love, sympathy and respect.

Children will want to reach their teacher's achievements and act desirably,

making them develop normally and naturally, as-it is a mid-way between

arbitrary freedom and repressive authority. Sadly, Maheshwari believed

that in today’s world, it 1s very difficult to find such teachers whose

characters can be modelled by students, thus making this belief far away

fromureality.

Emancipationistic Discipline. Finally, Maheshwari’ (2014), argued
that. this school of thought believes that children are good and if the
right conducive environment is created, such goodness will blossom
like that of a flower. In this sense, as a child'does and learns all his
activities freely and ‘by experience, he develgps naturally the
charaeteristics of self-discipline, autonomy, and auto=dynamism. Since
freedom is'the basic privilege of a man, it is not appropriate to restrict
the child and limit'the child's libertys"Emancipatory discipline leads to
proper-and smooth self-discipline. Furthermore, Maheshwari (2014),
explained that animal instincts are generally the innate tendencies of a
child and that the child will harm society in different ways if he/she
can express his crude instincts. A child cannot differentiate between
good and bad, so to encourage this capacity, a mature person's

interference is vital. Hence, improper liberty can hurt the child. In the
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same vein, Maheshwari argues that though a child needs freedom to

develop properly, that does not mean that liberty without restrictions

and control should be allowed. A child should only have as much

freedom as is vital to his development in the right direction.
Hence, according to Atenya and Wekasa (2020), disciplinary codes are
established processes to help manage, regulate and impede aggressive attitudes
or behaviours of students to create a conducive atmosphere for learning. In
this same vein, Pierre and Vusi (2018), also explained that disciplinary codes
establish a purposeful school environment to promote quality teaching and
learning in a school. Also, Mthiyane (2013) reported that disciplinary codes
stipulatesthe rules for scheelsstudent behaviour andsshows which corrective
systems should be implemented in schools to prevent the misconduct of
students. ‘Finally,‘disciplinary codes in schools include documents typically
included by education systems that set out procedures to determine sanctions
for students in the event of misconduct, wrongdoingsor other forms of an act
which are specified as unwanted to create an atmosphere conducive to
carrying out'daily activities (Meyer-Sahling & Mikkelsen, 2020).
Empirical Review
Moral Reasoning.among*dHS students violating disciplinary codes

In“a study conducted by Orathinkal (2013) on, "The stages or levels of
moral reasoning-among students who violated disciplinary codes”, a set of
MACH-IV (an instrument used in measuring the moral reasoning of
individuals) was given to 583 participants to respond. He then analysed the
data collected and found out that 50 per cent of students who violated

isciplinary codes were in Piaget’s amoral stage of moral reasoning.
d 1 d P t’ [ st f |
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According to Orathinkal (2013), and Asare-Danso (2018), people in this
category are unable to distinguish between what is right and wrong, and as a
result, they end up breaking the rules because their cognitive level cannot

reason about issues with moral dimensions.

Moral Judgement among JHS students violating disciplinary codes

The frequency and prevalence of immorality is growing worldwide and
now Iis the largest cause of violating disciplinary codes in the world. Reports
on examination malpractice, which is an example of violating disciplinary
codes in school, were studied by West, Ravenscroft, and Shrader (2004),
among secondary students in a natural experiment, and in that investigation it
was realised that the..moral judgement of _.these students correlated
insignificantly with their examination malpractice. In the same vein, Johnson
and Ornelius (2013) as cited by Nwosu, Nwasor.and Nezieanya (2018), also
investigated if there was a relationship between students’ moral standards and
cheatinginFinally, they found that the students’ meoral judgement correlated
negatively with cheating, and hence, they found that breaking rules has
nothing to de with the way they handle moral issues or when they find
themselves in a conflicting moral situation and this could-be that they were
able to reason appropriately.and.make wellrinformed decisions but then there
could be other unforeseen.factors.that-were not captured in their studies that
could be responsible for their inappropriate behaviour.
The differences in Moral Reasoning among JHS students who violate and
those who do not violate disciplinary codes

Biesara (2014) concluded in his research that most students who

violated disciplinary codes were egocentric. In addition to ego-centeredness,
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another feature is that they are classified under the pre-conventional stage of
moral reasoning, where their interests are always considered and if they are
not met, they go contrary to what is expected of them, while those who do not
violate disciplinary codes are found at the post-conventional stage. In line with
Asare-Danso (2018), Biesara (2014), explained that the post-conventional
level is governed by trying to maintain good relationships with others as well
as getting their approval as they try to do the right thing having the people
they cherish at heart. Also, they become aware that societal orders exist as
well as human needs, and so when faced with a situation where there tends to
be a conflict between societal orders and those of human needs, which
becomesra.conflict situationgthey.reason carefully insorder torarrive at a well-
informed decision which will bring about the greater good for all. Hence, these
findings by Biesera (2014), indicated that there™is indeed a significant
difference’in moral reasoning between students who violate disciplinary codes
and these.who do not violate disciplinary codes.
The differences in Moral Judgement among JHS students who violate and
those who do, not violate disciplinary codes

Research conducted by Merryl and Taylor (2005), to evaluate the
difference in moral judgements among students who violate disciplinary codes
(comparisen group) and.those who. do-not violate disciplinary codes (control
group) indicated that after the data was collected from the subjects of the study
and evaluated, the code violators had a mean difference of 5.4468 whiles the
non-code violators had a mean difference of 5.4468 concluding that the

difference between the group means was not statistically significant at a =.05.
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Hence there was no difference among students who violated and those do not
violate disciplinary codes when it comes to their moral judgements.

On the other hand, Thompson (2010), in his study on, ‘The moral
judgement of students violating a senior high school disciplinary codes’ and as
part of the requirements in testing his hypothesis if there was a difference in
the moral judgement of students violating disciplinary codes and those do not
violate disciplinary codes concluded that the findings showcased a significant
difference (p=0.001) in terms of the moral judgement scores between code
violators and those who do not violate since the mean score for those who do
not violate was 31.58 whiles those who violate had a mean score of 26.13
indicating..that the means.forseach_group differedsby 5.45 points. Hence,
indicating that there Is a statistically significant difference in moral judgement
among students who violated disciplinary codes and'those who do not violate
disciplinary codes.

The differences in Moral Reasoning among male.and female JHS students
who violate disciplinary codes

In a study, ‘Moral reasoning among Kuwaiti Adolescents’ by Khaled
(2008);.he found out that there was no gender difference among these Kuwaiti
adolescences when it comes to_their moral reasoning in terms of violating
disciplinary codes. In_support of the findings by Khaled (2008), Oranthikal
(2013), in his studies with 14 students as his subjects (8 boys and 6 girls),
concluded that there is no proof in this study to show that there is a
statistically significant difference in the moral reasoning among males and
females when it comes to going contrary to disciplinary codes in a school. In

addition, Gupta and Puja (2010) in their studies on the "Moral Judgment
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Ability of Pre-Adolescent Children (9-11 Years) in Public Schools” have
shown that moral reasoning in women and men also focuses on various topics
and concerns. While women frequently express a care perspective and men a
justice standpoint, the gender disparity is not mutually exclusive, nor are the
two orientations outright. Thus, there is no statistically significant difference
among the genders.

On the other hand, in a study undertaken by Beller and Stoll (1995),
and Gardner and Janelle (2002), as cited by the UK Essays (2018), they
argued that when males are compared to females in terms of their moral
reasoning, both young and adult males’ score much lower with larger levels of
aggression.viewed as validsbehaviour. In addition,.Boardley and Kavussanu
(2007), as cited by UK Essays (2018), reported that males significantly have
lower levels of /moral reasoning as compared«to females, indicating a
significant difference with regards to moral reasoning /when it comes to
gender.

The differences in Moral Judgement among male and female JHS
students whe, violate disciplinary codes

Walker (1984), realised in his studies that there were no consistent
gender differences.in the stages atwhich people were scored when responding
to Kohlberg's dilemmas_rather he believed that the moral judgement of males
and females is more similar than different. Similarly, in a current study by
Pangat (2019) on, ‘Moral Judgement of Secondary School Students
Concerning Their Socio-Economic Status and Parental Behaviour’, he
realized that the mean score difference for males was 69.10 with a standard

deviation of 8.950 whiles that of the females was 70.21 with a standard
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deviation of 8.813 and a value of 0.812 indicating there is no significant
difference between the moral judgement of females and males.

On the contrary, Fumagalli, Ferrucci, Mameli, Marcegila, Mrakic-
Sposta, and Priori (2010), studies on "Gender-related differences in moral
judgment™ discovered that moral judgment differs among genders based on the
different responses to dilemmas, indicating that males and females specifically
and selectively differ in moral judgment and hence influence those dilemmas
involving emotionally salient actions. Under these conditions, men make a
"pragmatic” option more often irrespective of how others are placed at risk of
danger or damage. Similarly, gender disparities were also discovered by
Brebnervas. cited by UK _Essays«(2018), when the.strength of the emotions
experiencedwas considered in their moral judgement. Women experienced all
feelings more intensely than males, except pride, which men scored higher on.
As a result, gender-specific emotional responses may be 'entangled in moral
judgments. in the context of rule violation. Males commit more immaoral acts to
maintain their pride, but females commit fewer immoral acts due to their
increased fear of being scolded for their conduct. In addition to the data
discussed previously, Brebner(2003), discovered statistically significant
differences in the frequency of«eight distinct .emotions between genders.
Females performed better on measures of affection, anger, fear, joy, and
melancholy, while males performed better on measures of pride, indicating the
significant difference in moral judgement among genders when it comes to the

violation of codes.
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Table 1: Summary of the Studies Reviewed

Author(s) Year Title Study Type of
Research
Oranthinkal 2013  The stages or levels of moral Quantitative
reasoning among students
who violated disciplinary
codes
Asare-Danso 2018 Phllosophlcal and Quantitative

Fumagallietal. 2010 ener-related differences in  Quantitative
moral judgement

Source: Field Survey (2021)
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Chapter Summary

The study's literature review was discussed in this chapter. The chapter
began by clarifying the theories and principles used in the analysis. The study
employed first, the Piaget’s theory of moral development. The study also

~ utilized Kohlberg’s and Gilligan’s theory. Literature was re-examined on the
various concepts in the chapter. Finally, this section addressed related
literature on moral reasoning, and moral judgements among students who
violated disciplinary codes and those who do not violate disciplinary codes as
well as the differences among male and female students who violate

~ disciplinary codes when it has to do with their level of moral reasoning and

moral judgement.
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CHAPTER THREE
RESEARCH METHODS

Introduction

This chapter presents the methods for the study. These methods and
approaches are under sub-sections such as: these sub-sections included:
research paradigm, research approach, research design, population, sample
size and sampling procedure, data collection instruments, validity and
reliability of instruments, pilot testing of the instrument, sources of data, data
collection procedure, and data analysis.
Research Paradigm

Research is largely-informed. by a philosophical assumption, which in
turn is further influenced by the research problem being studied, the audience
of the study, and/the personal experiences of the.researcher. As observed by
Saunders,“Lewis and Thornhil (2016), the term research paradigm, often
referredsto as study philosophy, is a collection of.beliefs and assumptions
about data formation. A researcher's beliefs frame the use of a strong
qualitative, quantitative, or mixed-method approach in their study (Creswell &
Creswell, 2017). ‘Saunders et al (2016), listed five major. philosophies that
have - shaped social science research owver the years: critical realism,
interpretivism, positivism, postmodernism and pragmatism. Hence, this study
used that of the positivist paradigm.

Saunders et al. (2016) noted that positivism is the philosophical system
that holds topics that can be scientifically tested and hence generalise the
findings. Therefore, positivists emphasize the importance of research

procedures that would lead to the generation of facts that are not influenced by
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human interpretation. With the positivism paradigm, the researcher was able to
collect quantitative data from students in the junior high schools to address the
stated research questions using standardized tools such as the questionnaire.
Fraenkel, Wallen and Hyun (2012), further presupposed that quantitative
research normally tests theories by thoroughly examining the relationship
between variables that can be analysed statistically. These researchers report
that using quantitative research helps to answer questions between variables to
explain, predict and control them. With the same approach, the researcher
worked under this notion of objectivity. This was proposed on the belief that
there is an objective reality to be observed by significant others for its
existencesand features. Finally;sthe choice of this“paradigm helped the
researchers-obtain a valid and reliable outcome that enabled them to make
accurate generalizations about the population.
Research Approach

The study approach implemented by the researcher in this study was
the quantitative approach. Patel and Davidson (2003), stated that quantitative
research comprises measurement of data collection and statistical processing
of the data. In addition, Bryman and Bell (2003), explained that quantitative
research offers some gains«to the.researchersmore than qualitative research in
terms of ‘administration, time and.cost, no interviewer inconsistency, the
absence of interviewer effect or convenience for respondents. Quantitative
research is inexpensive compared to qualitative research.

The quantitative approach has been considered appropriate because it
allows the researcher to collect information through structured collection

processes based on extremely standardized analysis tools and precise research
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concepts and associated variables (Zickmund, 2000). Quantitative testing is
inexpensive when opposed to qualitative analysis. On the other hand,
quantitative research also has drawbacks that ignore a very important human
aspect, such as the respondent’s emotions, behaviour and feelings.

Research Design

A research design according to Akhtar (2016), is the general
framework of every research which serves as a "glue™ since it helps to put
together the various components in research work. In short, it is a detailed map
for proposed research work by helping fulfil the purpose and to answer
questions that have been identified. The success of any study will depend on
the typewof  research designsadopted, so it is vitalsto'determine the type of
data, the method of collecting data, and the type of sampling to be used in a
study. In‘an attempt to select the sample size from:the general population for
the study, the researcher adopted the causal-comparative design (ex-post facto)
to assess.the moral judgement and moral freasoning among' JHS students
violating disciplinary codes.

According to Salkind (2021), ex-post facto is a type of research design
that helps to study a situation after the event hassoccurred without any
interference from.the researcher..Fhe decision to-use an ex-post facto design
occurs when the study_is _non-experimental, making it difficult to control
certain variables, especially when it has to do with examining thoroughly their
future impact on a dependent variable (Sharma, 2019). This is to say that the
researcher sought to determine a presumed relationship between an
independent variable and a dependent variable after the situation had occurred

by comparing two or more groups of individuals. The Ex-post facto design
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helps to give a great sense of direction when conducting experimental research
which is more expensive, not practical and when the independent variable is
said to lie beyond the control of the researcher.
Population

A population has been described as including all elements within the
reach of a survey and from which the study selects a representative sample
(Dadi-Klutse, 2016). In terms of some combination of geography and
demography, a research population is _sometimes specified (Saunders &
Thornhill, 2016). Hence, the population is the structure formed from a mass of
fragments that meet an established set of criteria.

Thisstudy was conducted-among.JHS students vielating disciplinary codes
in the Cape Coast Metropolis. The target population for the study included all
JHS students violating disciplinary codes in.the Cape Coast Metropolis. The
accessible“population for the study was made up of all public JHS students
who ‘vielated disciplinary codes in the basic schoolsswithin Cape Coast. JHS
students'were selected for this study because it appears that the various stages
of. moral development as propounded by Piaget and Kohlberg explains that
this category of people with their'ages are expected to.able.to. reason morally
and to make the right moral_judgement but.instead they are going contrary to
what expected of them. Hence, the researcher decided to include them in the
study so as to find out why they ‘do what they do.

Sample Size
Singleton and Straits (2010) explained that a sample of human
respondents is studied to get a better understanding of an entire population for

the aim of generalizing the results reached. They further argued that the
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selected sample includes individuals from different age groups, sex, social
class, regions and others. The sample size of every study could be influenced
by the research paradigm directing the study as well as that of the inherent
feature of the target population. (Tashakkori & Teddlie, 2010).

In this case, when the researcher was selecting the sample size, the

by Tashakkori
of quantitative
to be used for
an attempt to
2d by Yamane

‘ining the right

hoo 64 schools with a total
population of 8 HD ..!s Size is to be obtained from the
accessible population, the following explains how it was calculated using the
stated formula by Yamen (1967);

n=N/1+N (e) 2

8538/1+8538(0.05)2
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8538/1+8538(0.0025)
8538/ 1+21.345
8538/22.345

=382

Sampling Technique

by-step way to
d to determine
d be noted that
able resources,

support of the

l g method

schools within the Cape Coast Metropolis earlier to find out from the head
teachers the number of students that have been identified to mostly violate
school rules. This was done by going through the document known as the

punishment or blue book/positive discipline book.
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Finally, the convenience sampling procedure was used for those who do
not violate disciplinary codes.
Table 2: Selected Public Junior High Schools within the Cape Coast

Metropolis and their Number of Enrolments

Names of selected  Total number No. of students No. of students
i )C ' ' : ‘ 0 are NVVDN-
venience

pling

20
20

20

20

20
20

School

Total 200

Source: Cape Coast Metro JHS Data (2020)

The study ascertained the demographic information of the sampled
respondents for the study. The various demographic information investigated
about the respondents included the class of the respondents, the age and the
gender of the respondents.
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Table 3: Distribution of total sample by classes

Class Frequency Percentage (%0)
JHS 1 127 33.2
JHS 2 140 36.6
JHS 3 115 30.1

ected as part of

15in JHS 3.

Source: Field Survey (2021)
From Table 4, the researchers found out that more than half of the

respondents were females, representing (52.1%) of the total sample size, while
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the other (47.9 %) represented the males who were also respondents to the
study.
Students Violating Disciplinary Codes

To attain the purpose of the study, there was the need to identify the
number of students who violated disciplinary codes as compared to students
e 5 shows the

1S against those

,é whereas some

ority have problems

The primary source and secondary data were used for this research.
Thus, the data collected was obtained from the specified target group related
to this study. Ajay (2017), defined primary data as the first-hand information

obtained by the researcher either through questionnaire, interview or survey
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which is normally authentic and factual in nature as well as used to serve as an
evidence base to confirm or disconfirm the research hypotheses and to support
research claims. Secondary data, on the other hand, is explained by Ajay
(2017), as the second hand of information which already exists and it is easy
as well as fast to come by through journals, websites, dissertations, thesis,
government publications or articles. Both sources of data are key elements in
the research-work due to the degree of originality and relevance it has to the
study.
Data Collection Instrument

A self-report data collection instrument that consists of questions
concerning..the study's objectives.and hypotheses«to be answered by the
respondents-was administered to the target group and collected after two
weeks. This instrument provided with certainty high reliability in terms of
collecting“data as well as making accurate generalizations in terms of the
findingssas stipulated by (Plano & Badiee, 2017). Creswell, Plano and Vicki
(2011) emphasised, however, that the questionnaire is not/versatile in that it
becomes difficult to adjust the categoriess of data collected once a
questionnaire has' been designed and distributed. #/A questionnaire was
employed for this_research. sincerit is a_self-reported measure that ensures
confidentiality-and hence is more_likely to elicit the precise response to the
respondents’ information required.

The instrument included closed-ended questions that required
respondents to select from a predetermined list of possibilities or options. The
closed-ended questions included a seven-point Likert scale, which is more

useful when it is appropriate to test behaviour or other phenomena of interest
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in a spectrum, with only two choices or multi-option questions, where multiple
answers will be available to choose from (Brace, 2018). The instrument was
made up of 3 sections. Section A consisted of demographic information about
the students. The second section (Section B) was made up of items concerning
the moral reasoning of JHS students who violate disciplinary codes, and
finally, the third section included items concerning the moral judgement of
JHS students who violated disciplinary codes.

The Machiavelli IV scale (Mach-IV) was used for the study. This
instrument is a three-dimensional 20-item self-report 7 Likert-scale personality
survey developed by Christie and Geis (1970) as cited by Liang (2017) to
study changes in human behaviour.based on their_maoral reasoning. The scale
Is scored based on agreement or disagreement where Strongly Disagree
(SD)=1, Disagree (D)=2, Slightly Disagree (SD)=3; Neutral (N)=4, Slightly
Agree (SA)=5, Agree (A)=6, Strongly Agree (SA)=7. The scale measures
three dimensions, which include tactics (9 items, .70);views (9 items, .61) and
morality (2 items, .70).

Alsosa written assessment test for moral judgement, the Defining
Issues Test-2 (DIT2), was part of the instrument used for the study. This
instrument was designed“by Rest; Narvaez; Thomas and Bebeau (1999) to
measure the ‘moral judgement stages.stated by Kohlberg (1970). The DIT2
helped the researcher gather information with regards to moral judgement
from students who responded to 12 issues statements on 4 dilemma stories.
Participants were asked to rank their responses in order of importance. The

scale has a reliability coefficient of .70.
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Reliability of the Instrument

The instrument's reliability was established in several ways. First, the
instrument's statements were kept brief and precise, while also being easily
understood by the participants. Finally, the Cronbach Alpha coefficient was
used to determine the test items' reliability and internal consistency. Thus, the
researcher determined that the instrument's overall reliability for internal
consistency -of the items for the main study which was.750, while the
reliability for measures of moral reasoning and moral judgment was .692 and
.673, respectively, as noted in Appendix E. It was also realised that the
reliability coefficient of the pilot test was .720. This then explains why if a
Cronbach..Alpha value of«70uis. recorded for_internal consistency of a
measuring instrument then that instrument in indeed considered reliable and
appropriate.for measuring the construct under. consideration (Pallant, 2016).
Validity of the Instrument

Testing for the validity of a data collection.instrument'is a very key
consideration when choosing the appropriate instrument for data collection
(Fraenkel &"\Wallen, 2003). Several measures were put in place to ensure the
validity. of the instrument since Saunders, et al. (2016) argued that before an
instrument can be. considered genuine, it must be dependable, which implies
that it must be consistently repeatable; and that once this is done, the
instrument may be evaluated to see whether it is what it professes to be.
Hence, to establish the instruments’ validity, the researcher studied the
pertinent instrument that served as proof and substantiated the responses
obtained through the questionnaire, with relevance decided by the nature of

their study topic and their judgment (Saunders, et al., 2009). Additionally, the
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created questionnaire was reviewed, corrected, and approved by the project
supervisor before distribution to the respondents.
Pilot Testing of Instrument

The pilot testing of the instrument aided the researcher to determine
the quantity of time that was needed for the main study as well as determine
the actual number of research assistants that were needed to help in the
collecting of data activities. Also, the pilot testing exercise aided the
researcher to locate, make corrections and get rid of items that were not
showing practical and sensible ideas of what is to be achieved and finally, to
also avoid any item that was opened to more than one interpretation that will
be produced from the respensessduring the exercise«The instrument was pilot
tested on 40 students each in Bronyibima M/A Basic School and Elmina
Methodist:JHS respectively within the KEEA (Kemenda, Edina, Eguafo and
Abirem) municipal at Elmina, because it has similar characteristics to that of
the selected sample.

Data Collection Procedures

The researcher gathered primary and secondary data.for the study. The
primary. data were extracted from students and teachers. from the various
schools while the.secondary. data.were from<journal articles, theses, databases
and publications.

Permission to undertake this study was initially requested from the
University of Cape Coast's Institutional Review Board (IRB) by submitting
my proposal, instrument and the informed consent form for critical
examination and approval. Furthermore, a preliminary letter was collected

from the Department of Basic Education and presented to the various heads of
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the schools, indicating the purpose of the study and what kind of data was
needed.

As part of the preparations towards the administration of the
questionnaires, two graduates from the Department of Basic Education with
abreast knowledge and skills in research were selected and given a three-day
intense workshop exposing them to the objectives and purpose of the study as
well as thoroughly discussing each item on the -instrument for a better
understanding. Also, these two assistants were coached on the data collection
procedures concerning the questionnaire. These assistants were exposed to
ethical issues related to research, such as the establishment of rapport,
obtainingsthe permission..ofsrespondents, and alsewinforming them of the
voluntary nature of the whole activity.

Formal visits were made to the .various heads of schools for
introduction and seeking of permission as well as to explain to them the
purpasesof the study, and for allowing this study to.take place in their schools
and the ‘related ethical issues involved. When the heads of the schools gave
their approval, then arrangements with regards 0 time and days that favoured
both parties were scheduled. The respondents were required a maximum of 30
minutes to respond to thewitems..The questionnaire was administered on the
20" of July, 2021, and.the whole process-was completed on the 15" of August,
2021, with a 95% response rate recorded since the 400 questionnaires
administered were not all returned accordingly.

The issue of confidentiality and anonymity was thoroughly discussed with
the various heads, teachers and students by indicating that their names were

not needed as they answered the questionnaires. The respondents could decide
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whether to take part in the exercise or not, as well as be assured that they
could leave if they wanted to, since they would not be forced to partake.
The ethical issues concerning research were taken into consideration so that
the results, findings and conclusions obtained were accurate and reliable.
Data Processing and Analysis
Descriptive statistics help to summarize data collected from an entire
population or sample size of the population. It further helps to understand and
describe the nature of data through the use of a measure of central tendencies
such as the mean, mode, and median, as well as-a measure of dispersion which
deals with the standard deviation, rages, and variance. The descriptive
statisticalwtools were usedwinsanalysing the moral*reasoning and moral
judgement among students who violate disciplinary codes and those who do
not in the'dunior High Schools within the Cape Coast Metropolis as they were
represented using the frequency tables as well indicating the frequencies and
percentages. The closed-ended data collected was_edited and coded to make
sure there’s accuracy in the responses.. With regards to the hypotheses,
inferential statistics were used to analyse them:"An independent sample was
used to determine the significant differences between the two unrelated
groups. Thus, students whe.violated disciplinary codes and those who did not
violate disciplinary codes, and in_order to use this effectively, there were
underlying assumptions that were tested to ensure that they were met. In
particular, the variables involved must be continuous and categorical in nature,
the data must be normally distributed, with equal homogeneity of variance,

and then simple random samples from the population.
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Chapter Summary

This chapter's purpose was to describe the procedures used to
accomplish the study's objective. It has exposed the study design as well as the
researcher's reasoning for selecting such a design. The population, as well as

the study's sample size and sampling methodology, had all been thoroughly

ecting data and
ly, the chapter
adhering to an

the findings of
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CHAPTER FOUR
RESULTS AND DISCUSSIONS
Introduction
This chapter focuses on the results and discussions analysis of field

data. This chapter ascertains the moral reasoning and moral judgement among

he Cape Coast
oral reasoning

s who violate

ed here include

The results are

Results of Main Data

Analysis of Data on Research Questions
The study's two research questions have been addressed using the

findings from the data analysis.
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Research Question 1: What is the level of moral reasoning among JHS

students violating disciplinary codes within the Cape Coast Metropolis?
The first research question was to find the moral reasoning abilities of

junior high school children who breach disciplinary standards in the Cape

Coast Metropolis. Frequencies and percentages were used to analyse data for

ating codes

ercentage (%)

W (18.7%) of |

means that since most of the students were seen to have a moderate and high
level of moral reasoning, none had a lower level of moral reasoning. It is then
expected of them to act appropriately, but hence, they end up acting contrary

to stated expectations.
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Research Question 2: What is the level of moral judgement among JHS
students violating disciplinary codes within the Cape Coast Metropolis?
Research question two aimed to investigating the level of moral
judgement of JHS students who violate disciplinary codes in the Cape Coast
Metropolis. To analyse the data for this research question, the mean and
sified as low,
per of students

oral judgement.

ent are shown

almost half (48.7%) of

the participan ~ level of moral judgement.
Interestingly, none of the students who violated disciplinary codes
demonstrated a low level of moral judgment. By implication, it means that

while many students who violated disciplinary codes have relatively

satisfactory levels of moral judgement and thus can tell right from wrong,
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which perhaps means that since most of the students were seen to have a
moderate and high level of moral judgement, whilst none had a lower level of
moral judgement, it is then expected of them to act appropriately, but then

they tend to act otherwise.

Research Hypothesis 1

oral reasoning

se who do not
ean differences
odes and those

ast Metropolis.

g served as the

From Table 8 : erned thét the number of students who
violate disciplinary codes (84.50, 12.90) was 193 in total, whilst students who
do not violate disciplinary codes (84.24, 13.15) were 189, which clearly
indicates that those who violate disciplinary codes are more than the non-

violators.
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Table 9: Differences in Moral Reasoning based on Violators and Non-

Violators
Levene’s Sig. t df Sig.(2-tailed) Mean difference
924 191 380 .849 254

.855 1.242 379.39 254

Source: Field Survey (2021)

The outcome of the independent sample t-test IS shown in Table 9.
With equal variances assumed (p=.924), the independent t-test tables
demonstrated no significant difference in the means of students who breach
disciplinary rules and those who did not violate disciplinary codes for moral
reasoning.=From the table; t"(380).=.191, p >.05, given that p>.05, this
indicates that there iIs no discernible difference in the moral reasoning of
students who breach disciplinary regulations and.those who did not. The null
hypothesis'was not rejected when p value was at .05.

Research:Hypothesis 2

Ho: There is.no statistically significant difference in moral judgement
among JHS students who.violated disciplinaryscodes and.those who did not
violate disciplinary codes within the Cape Coast Metropolis.

To establish the mean differences<that existed in moral judgement
among students who vielated.and.these'who did not violate disciplinary codes
within the Cape Coast Metropolis, an independent sample t-test was
conducted. The independent variables were students (violating disciplinary
codes and non-violators of disciplinary codes), whilst the dependent variable
was on moral judgement. Table 10 and 11 and others show the group statistics

and results from the independent sample t-test results respectively.

74

Digitized by Sam Jonah Library



© University of Cape Coast https://ir.ucc.edu.gh/xmlui

Table 10: Group Statistics for Students

Student N Mean (M) Std. Deviation (SD)
Violate 193 144.08 15.99
Non-violate 189 142.03 16.37

students who
hereas students
), which clearly
e than the non-

is playing its role

equal variances assumed (p=.855), the findings from the independent t-test

tables indicate that there is no statistically significant difference between the
means of students who violated disciplinary codes and those who did not

violate disciplinary codes in terms of moral judgment. From the table, t (380)
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= 1.24, p greater than.05. Since p>.05, there is no discernible difference in
moral judgment between pupils who violated and those who did not break
school-based moral rules. The null hypothesis was not rejected when the p

value was greater than.05.

Research Hypothesis 3

oral reasoning

codes within

between male
dent sample t-
ndent variable,
ables 12 and 13

nd the independent

7 2021 .

G B !5 e number of males who violated

disciplinary codes with regard to their moral reasoning (83.94, 11.75) was 183
in total, whilst female students who violated disciplinary codes (84.77, 14.09)
was 199, which clearly indicated that female students who violated

disciplinary codes were more often than male students who violated them.
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Table 13: Differences in Moral Reasoning based on Gender

Levene’s Sig. t df Sig.(2-tailed) Mean difference
021 -.622 380 535 -.829
-.626 376.44 531 -.829

Source: Field Survey (2021)

le 13. Without
ty of variance
that there is no
ale students in
> .05. Since p

ardless of their

[ | | Jements in
£

ast Metropolis, an

from the independent sample t-test respectively.
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Table 14: Group Statistics for Students

Gender N Mean (M) Std. Deviation (SD)
Male 183 142.52 15.59
Female 199 143.57 16.75

Source: Field Survey (2021)

s who violated
54, 15.59) was
codes (143.57,
s who violate

em.

2an difference

-1.049

-1.049

Qe
-1,- oles has shown
)

mea  of male and female

*é or equality

regardless of their gender. With p > .05, the null hypothesis was therefore not

rejected.

78

Digitized by Sam Jonah Library



© University of Cape Coast https://ir.ucc.edu.gh/xmlui

Discussions

Thorough discussions were done on the findings on the moral
reasoning of JHS students who violated disciplinary codes. Furthermore,
discussions were also held on the findings on moral reasoning among JHS
students who violated disciplinary codes. In addition, discussions were also
done on the findings on the hypothesis based on the differences in moral
judgement among JHS students who violated and those who did not violate
disciplinary codes. Again, there were thorough discussions made on the
hypothesis on the difference in moral reasoning among male and female JHS
students who violated disciplinary codes and then finally, discussions were
made onsthe findings of the.difference in moral judgement among male and
female JHS students who violated disciplinary codes.
Results
Research Question 1: Moral Reasoning among JHS Students who Violate
Disciplinary Codes

The first research question sought to examine the level of moral
reasoning among JHS students who violated disciplinary codes in the Cape
Coast Metropolis."The findings revealed that most JHS students who tend to
violate disciplinary codes,*had a moderate level of moral reasoning whereas a
few had a high level.of moral reasoning: These findings tend to be somewhat
inconsistent with- the findings “of Orathinkal (2013), which explained that
students who violated disciplinary codes were said to have a lower level of
moral reasoning (amoral stage). With this current study, the researcher finds
out that students who violated disciplinary codes were seen to have a moderate

level of moral reasoning which is likened to that of Piaget’s heteronomous
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stage of moral reasoning. Thus, though the findings of this current study
revealed that most students who violated codes were seen to have a moderate
level of moral reasoning but then it appears that the traits of the amoral stage
of moral reasoning were still traceable in these students, who were unable to
differentiate between what is right and wrong, which turns out that they end up
breaking laid-down rules because their cognitive domain cannot reason about
issues with moral dimensions. On the other hand, though they also had the
traits of the second and third level of ‘moral reasoning, which is the
heteronomous and autonomous stage of moral reasoning, where they know
that rules exist and when broken will incur some form of punishment, they
somewhat.end up violating.rulessand.regulations.

Oranthinkal (2013), clearly stated that students who violated rules did
S0 because.they had a lower level of reasoning,-but then the current study
results revealed that those students who broke ruleshad a moderate ability to
reason morally. Also, these inconsistencies could.be a result of different
cultural ‘contexts or settings, sets of respondents, design for the study, as well
as. the instruments or tools used in the previous and’ current studies.
Irrespective of inconsistencies, much attention must be/given to these students
who tend to vielate diseiplinary” codes when it comes to their holistic
development, “as explained by Thommberg (2010). In Thornberg’s (2010)
Cognitive Theory, he explained that the relationships between children and the
environment help them to develop social awareness in three areas, which

include the moral domain, the conventional domain, and the personal domain.
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Research Question 2: Moral Judgement among JHS students violating
disciplinary codes

The second research question sought to examine the level of moral
judgement among JHS students who violate disciplinary codes in the Cape
Coast Metropolis. The findings revealed that half of the students who violated
disciplinary codes had a relatively high level of moral judgement and the
others a moderate level of moral judgement. In the previous findings by West,
Ravenscroft and Shrader (2004), Johnson and Ornelius (2013) as cited by
Nwosu, Nwasor and Nezieanya (2018) revealed that students who tended to
violate disciplinary codes were in no way affected by the way they judge
moral issues.

With-the findings of this current study, these students are found within
the second.level of moral reasoning as propoundedby Kohlberg, which is the
conventional stage where individuals within this category,tend to also violate
stipulated, rules'just like those at the pre-conventional stage.” According to
Asare-Danso (2018), at the conventional stage, individuals equally break rules,
and that is because their needs are not met, just like at the pre-conventional
stage. It is clear that they had not completely abandoned. the first level of
moral reasoning,*which issthe pre<conventional stage in which individuals in
this category are very.egocentric (selfish) and will only do the right thing to
avoid punishment or to receive something in return. Whereas the second level
has some level of egocentrism but then tries to at least consider others.

These inconsistencies identified could be due to the different cultural
contexts or settings, respondents, design as well as the instrument or tool used

for the studies. It has also been realised that the findings of the previous
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studies explained that though the students who violated rules were not affected
by their moral judgements, they knew rules existed and were to be upheld as
well as known that going against them brings about serious repercussions yet
they still went ahead to break rules. This current findings of this study also
postulated that students who violated rules were said to be in the second stage
of Kohlberg’s theory were they ae believed to be able to do what is expected
of them but still end up flouting the rules. Hence, much attention must be
given to help students understand why rules exist or are made and the
damaging effect it has on them and society when rules are violated or broken.
Also, further studies must be conducted to reveal the other factors causing
students'to.violate rules.

Hypothesis*One: The differences in Moral Reasoning among JHS
students who violated and those who did not violate disciplinary codes

The first hypothesis sought to ascertain whether the differences in
moral reasoning among JHS students who /violated=disciplinary codes and
those who did not violate disciplinary codes within the Cape Coast Metropolis
and it was discovered that with equal variances/assumed, the results from the
independent- test revealed that there iIs no significant.difference in the moral
reasoning. among. students, who«Vviolated..and those. who did not violate
disciplinary codes meaning that they.reasoned at the same level.

These findings are inconsistent with Biesara (2014) in which his study
concluded that most students who violated disciplinary codes were egocentric.
In addition to egocentrism, another feature is that they were categorised under
the pre-conventional stage of moral reasoning where their interest always is

considered and if it is not met, they go contrary to what is expected of them
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whilst those who did not violate disciplinary codes were found at the post-
conventional stage level. In line with Asare-Danso (2018), and Biesara (2014)
the post-conventional level is governed by trying to maintain good
relationships with others as well as getting their approval, they try to do the
right thing having the people they cherish at heart. Also, they become aware
that societal orders exist as well as human needs and so when faced with a
situation where there tends to be a conflict between societal orders and that of
human needs which becomes a conflict situation making them reason carefully
and to arrive at a well-informed decision which will bring about the greater
good for all. Hence, these findings by Biesera (2014) indicated that there is
indeed “awssignificant differencesin.moral reasoningrbetween students who
violated disciplinary codes and those who did not violate disciplinary codes.

These incansistencies identified could be_due to the different cultural
contexts or settings, respondents, design as well as the instrument or tool used
for the studies. It could also be realized that Since these students who happen
to have'a moderate and high level of ‘both moral reasoning and moral
Judgement and thus, it IS expected that they act appropriately but then are
acting others could be as a result of other factors that.were not considered in
this study.
Hypothesis Two: The differences.in Moral" Judgement among JHS
students who violated disciplinary codes and those who did not violate
disciplinary codes

The second hypothesis of this study was to explore the differences in
moral judgement among JHS students who violated disciplinary codes and

those who did not violate disciplinary codes within the Cape Coast Metropolis.
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The findings revealed that with equal variance assumed from the results from
the independent t-test, there is no significant difference between the means of
those who violate and those who do not violate disciplinary codes. These
findings are consistent with the study by Merryl and Taylor (2005) which also
indicated that there was no difference among students who violated
disciplinary codes and those who did not violate disciplinary codes when it
comes to their moral judgements.

On the other hand, Thompson (2010), in his study on "The moral
judgement of students violating senior high school disciplinary codes™ and as
part of the requirements in testing his hypothesis that there was a significant
difference.(p=0.001) in_termssofsthe moral judgement scores between code
violators and those who did not violate the codes, concluded that the findings
showcased.a significant difference (p=0.001).in terms of the moral judgement
scores between code violators and non-violators," since the mean score for
those whe.did not violate was 31.58 while those who.did not violated Hence, it
indicated that there is a significant difference in moral judgement among
students whoyviolated and those who did not vielate disciplinary codes in the
sense that those who violate disciplinary codes hadsa lower level making
judgements ‘which makes=it impessible tosmake right moral judgement as
compared-to those who_do not violate-disciplinary codes since they have a
higher level moral judgement where they will be able to make well informed
decisions without breaking rules. These discrepancies in the findings of the
previous studies and those of the current study could be as a result of different
cultural contexts or settings, respondents, design, as well as the instrument or

tool used for the study.
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However, despite these discrepancies, it must be understood that all
children progress through the various stages of moral judgement, and their
ability to reason is linked to their ability to make moral judgements, as
explained by Asare-Danso (2018). Hence, much attention must be given to
them from the very start of their moral development journey since each child
is unique and might actually develop at their own time.

Hypothesis Three: The differences in Moral Reasoning among male and
female JHS students who violate disciplinary codes

The third hypothesis of this study was to determine whether the
differences in moral reasoning among male and female JHS students who
violate disciplinary codes.andsthe findings of this current study concluded that
with equal“variance not assumed, the results from the independent t-test
revealed that there is no significant difference_in”moral reasoning among
males and females who violated disciplinary codes. In the same vein, in a
study by..Khaled (2008), he found out that there was no gender difference
when it"comes to their moral reasoning in terms of violating disciplinary
codes. In support of the findings by Khaled (2008) and Oranthikal (2013), in
his studies also concluded that there is no proof in this study to show that there
is a statistically significant-difference in the.moral‘reasoning among males and
females ‘whenit comes_to _going contrary to disciplinary codes in a school.
Similarly, in a study by Gupta and Puja (2010), they argued that when males
are compared to females in terms of their moral reasoning, there is no
significant difference between the two.

Furthermore, the current study’s findings are consistent with those of

Gupta and Puja (2010), who found out that there is no statistically significant

85

Digitized by Sam Jonah Library



© University of Cape Coast https://ir.ucc.edu.gh/xmlui

difference between the genders when it comes to their moral reasoning. Also,
Boardley and Kavussanu (2007), as cited by UK Essays (2018), reported that
males significantly have lower levels of moral reasoning as compared to
females, indicating a significant difference with regard to moral reasoning
when it comes to gender.

The findings in the previous studies and those of the current study tend
to be very consistent when it comes to the moral reasoning of males and
females who violated disciplinary codes, indicating that there was no
statistically significant difference.

However, though it is believed that both males and females progress at
the samewate when it comesstommoral developmenty according to Gilligan’s
theory of moral development as cited by Tsunematsu and Asai (2014),
Kohlberg believed that there is a huge difference between males and females
when i1t comes to judging moral issues, but then Gilligan reported that such a
differenee.is not significant. Hence, these inconsisteneies in the findings of the
previous and current studies could be as a result of the different cultural
contexts or settings, respondents, design as well/as the instrument or tool used
for the.studies. Again, since these students who violate disciplinary codes in
this current studyshave moderate.and high level of moral reasoning and moral
judgement then it can_be said that.they are to _be able to moral reason
appropriate and“to_make well" informed decision when face by a moral
dilemma but ten they rather act otherwise. This could also be as result of other

factors not captured in this study being responsible for them acting as such.
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Hypothesis Four: The differences in Moral Judgement among male and
female JHS students who violate disciplinary codes

The final hypothesis (hyp. 4) of this study was to find out whether
there are differences in moral judgement among male and female JHS students
who violate disciplinary codes within the Cape Coast Metropolis. The findings
revealed that there was no significant difference between male and female
students who violated disciplinary codes. In line with this finding, Walker
(1984), realised in his studies that there were no consistent gender differences
in the stages at which people were scored when responding to Kohlberg's
dilemmas. Similarly, in a current study by Pangat (2019), he realized that there
IS no significant difference.between. females and males'when'it comes to their
moral judgement.

On. the other hand, the current study wastinconsistent with another
previous study by Fumagalli, Ferrucci, Mameli, Marcegila, Mrakic-Sposta,
and Priori (2010), where they discovered that moraljudgments differ among
gender based on the different responses from dilemmas indicating that males
and femalesispecifically and selectively differ in moral judgment. Again,
Brebner as cited by UK Essays (2018) identified that there is a huge difference
when it comes tothe moraljudgment of both:males and females. In addition to
the data discussed .previously, Brebner (2003) discovered that there is
statistically significant differences in moral judgement among genders when it
comes to the violation of codes.

These inconsistencies in the findings of the previous and current
studies could be as a result of the different cultural context or settings,

respondents, design as well as the instrument or tool used for the
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studies. Notwithstanding that in this current study, students who happen to
violate disciplinary codes have moderate and high level of both moral
reasoning and moral judgement as students who do not violate disciplinary
codes which means that then they are to go by the stipulated rules but then

they rather act in appropriately. This could be as a result of other factors not

ing and moral
des within the
e findings and
section of this
of the sampled respondents

of respondents.

sed the precise research
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
Introduction

This chapter presents the summary, conclusions and recommendations
for the study.

Summary of Findings

The purpose of this study was to assess the moral reasoning and moral
judgement among JHS students who violated disciplinary codes. The study
emphasised students in selected public junior high schools within the Cape
Coast Metropolis. The schools were purposively selected based on the
information_the researchershadsfrom the schools_with the help of the head
teachers in“identifying those who violated disciplinary codes. The students
who violated disciplinary codes were then'selected using the simple random
sampling technique, specifically the lottery method, with replacements based
on the names of these students who violated disciplinary codes'as recorded in
the punishment or blue book. Furthermore; the others who did not violate were
arbitrarily chesen. The study implemented a quantitative design and that of the
ex-post.facto approach. Subsequently, a questionnaire was designed and hence
administered to 400 respondents, of which 382 were used for the study.

The study focused on six_(6)-ebjectives: assessing moral reasoning
among JHS students violating" disciplinary codes within the Cape Coast
Metropolis; investigating moral judgement among JHS students violating
disciplinary codes within the Cape Coast Metropolis; determining the
difference in moral reasoning among JHS students who violate and those who

do not violate disciplinary codes within the Cape Coast Metropolis; finding
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the difference in moral judgement among JHS students who violate and those
who do not violate disciplinary codes within the Cape Coast Metropolis;
finding the difference in moral reasoning among male and female JHS
students who violated With the objectives, the responses obtained from the
respondents by the researcher were quantitatively analysed. Hence, the
following key findings were attained and summarized according to the
research objectives.

The first research question was to examine the moral reasoning among
JHS students who violated disciplinary codes. In the findings, it was revealed
that majority of the students, about 157 (81.3%), had a moderate level of
moral reasoning, while the.remaining about 36 (18.7%) were reported to have
a high levelof moral reasoning. Based on the results, it was indicated that
students who violated disciplinary codes were in_the category of those with a
maderate and a high level of moral reasoning. Thisexplains that though most
previous:studies concluded that students who violated-disciplinary codes were
said to have a lower level of moral reasoning, which is likened to the amoral
stage by Piaget, where they are unable to differentiate right'from wrong, this
current. study realised that students who violated disciplinary codes had a
moderate. and high level of moralreasoning, which is likened to that of the
heteronomous-and autonomous stage.of-moral reasoning, where they can do
some form of abstract thinking when it comes to moral issues and make well
informed decisions but yet still end up violating disciplinary codes.

Furthermore, the second objective of this study looked at finding out
the moral judgement among students who violated disciplinary codes. The

results revealed that majority of the students, about 99 (51.3%), had a high
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level of moral judgement while the remaining students, 94 (48.7%), had a
moderate level of moral reasoning. Interestingly, the findings did support the
findings of many previous studies which indicated that students who violated
disciplinary codes had a moderate and lower level of moral judgement, which
is the pre-conventional and post- conventional stage of moral judgement by
Kohlberg, where individuals at the pre- conventional stage are still a bit selfish
and will only do what is right if it directly benefits them if not, then they tend
to violate codes. Also, those found at the post- conventional stage are said to
be able to reason morally and hence, make the right moral judgement. Both
findings agreed that these students who violate disciplinary codes are not
affected by. their level of meraljudgement but by other factors that were not
revealed in‘this current study.

The. third question sought to ascertain.the differences in moral
reasoning-among JHS students who violated and those who did not violate
disciplinary codes within the Cape Coast Metropolis«The results revealed that
there was no significant difference in moral reasoning among those who
violated andsthose who did not violate since the p-value (:924) was greater
than alpha value ‘of .05. Hence, supporting the null hypothesis, there is no
significant difference in moral reasoning among’students who violated and
those who-did not violate disciplinary.cedes. Thus, the null hypothesis was not
rejected.

The fourth question, on the other hand, sought to determine the differences
in moral judgement among JHS students violating disciplinary codes within
the Cape Coast Metropolis. In the findings, it was revealed that there was no

meaningful difference between the students who violated and those who did
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not violate disciplinary codes. This means that the p-value (.924) is greater
than that of.05, which indicates that there is indeed no significant difference in
the moral judgement among students who violate and those who do not
violate. As a result, despite differences in what is expected of them, both
groups tend to morally judge moral issues from the same moral level. The
findings supported the null hypothesis, Ho: there is no significant difference in
moral judgement among those who violate and those who do not violate
disciplinary codes, which indicates that the null hypothesis was not rejected.
Though previous studies have suggested that there is a significant difference
between those who violate and those who do not violate, believing that they
judge issues at different levelsythis.current study suggests the'opposite.

The fifth question was to find the differences in moral reasoning
among male and female JHS students who violated'disciplinary codes within
the Cape Coast Metropolis. In the findings, it was realised that there was no
significant_difference among the means of /male_and female"students with
respect to moral reasoning when it comes to violating disciplinary codes,
which tends*to support the third hypothesis of the researcher, indicating that
the null hypothesis was not ejected. These findings however tend to contradict
the findings of previous studies which support Kohlberg’s explanations, which
indicated that 'males can_go through.all-three levels of their moral stages and,
hence, can make well-informed"decisions when it comes to moral issues, as
compared to females who are mostly unable to go beyond the second stage
and so find it difficult to handle moral issues. These findings tend to support
Gilligan’s assertion, which indicates that females' caring nature has a bit of an

influence on their moral reasoning, while males also have traits of justice that

92

Digitized by Sam Jonah Library



© University of Cape Coast https://ir.ucc.edu.gh/xmlui

play a role in their reasoning morally. Hence, Gilligan explains that despite
these traits, there is no difference in males and females when it comes to
reasoning morally.

Finally, the last question was to find the difference in moral
judgement among male and female students who violated disciplinary codes
within the Cape Coast Metropolis. The researcher reported in the findings that
the p-value (.227) from the results happens to be greater than.05, which
revealed that there is no difference among male and female students who
violated disciplinary codes. Hence, the findings supported the null hypothesis
stated by the researcher, indicating that the null hypothesis was not rejected.
These current findings tend«toscontradict most findings that concluded by
saying that“there was a difference in moral judgment among males and
females because females make moral judgments based on their emotions when
faced with moral dilemmas, while males act based ‘on their intellect.
Therefore, there is a difference between these genders when it .comes to
judging ‘'moral issues but then this current study concludes that there is no
difference at'all and this could be as a result of other factors not captured.
Conclusions

While a high level"of moral development is undoubtedly important for
ethical behaviour but.it_cannot always-prevent people from being driven by
wholly different'ideas in certain‘instances. Individuals are capable of perfectly
explaining the greatest moral standards while simultaneously acting in ways
that contradict the explanation. Actions, not nice words, are what make a true
impact on a person's environment. Educational systems dominated by

militaristic traits (during and after the dictatorship era) obstruct students' moral
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development and with it, the development of a particular state's social
potential. Only unusual circumstances necessitate the establishment of
principles compatible with the level of law and power in such circumstances.
In this context, a thorough assessment of educational objectives, the core
function of education, and the teacher's position within it is both necessary and
the first step toward maximizing a country's population's creative potential. A
child who remains focused on his or her own being develops an image of
himself or herself as a physical entity while also considering the existence of
other physical entities. As a result, during the subsequent stage, the
development and fulfilment of personal desires becomes a major concern for
children'sithinking.

It can be concluded that students who violated disciplinary codes are said
to have lower levels of moral reasoning and moral”judgment, whereas those
who did not violate disciplinary codes have higher levels of moral reasoning
and'moral judgment. However, the findings in this_current study revealed that
students who violated disciplinary codes had moderate and high levels of
moral reasoning and moral judgment, andsthat there .was no form of
difference between those who violated and those who«did not violate when it
comes to moral reasoningsand meral judgment. Fhis suggests that there could
be other factors responsible for_this- state of affairs, such as religious
affiliation and place of residency, marital status of parents, educational level,
socio-economic to mention but a few might have accounted for such results
or findings which were not considered and hence, will require immediate

attention in further studies.
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Recommendations

Based on the study's findings, the following considered
recommendations were made to elucidate the complexities that define
students’ moral thinking and moral judgment at various stages of moral

growth, as well as why they breach disciplinary regulations, in order to assist

s expected that
reasoning and
indings of the
the same time,
eachers should

t and handle such

options before making a choice and then finally the chosen option
should be implemented bearing in mind the responsibilities that come

with it should be used.
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Third, government officials in the education sectors should have a
better understanding of how children develop morally so that the
various codes of conduct and the punishment that comes with flouting
any of such codes should be explained very well to all head teachers,
teachers and school counsellors of the various basic schools so they
know which broken rule goes which particular punishment since it is
believed that not explaining to children why they are being punished
will cause them to repeat such inappropriate behaviour.

Finally, head teachers of the various schools should organise
symposiums that are environmentally friendly, where students will be
able, by so doing,-torexpress.how they feel.and explain why they end
up going contrary to the disciplinary codes. This will go a long way
towards creating that rapport between the teachers, head teachers,
school counsellors, and the students, so they can easily approach them

when they feel troubled about making the right'moral decision.

Suggestions for Future Research

Following the findings from the study, the following‘recommendations

are-made to guide future research. First, the subject matter was limited to that

of students in junior high sehool;*hence, future focus of future studies should

use students in-upper-primary_and.basicrschools as respondents to expand the

understanding of the variables of the study. 1t will also be very constructive if

private schools are also used in any future studies.

Second, this recent study used purposive sampling, stratified, simple

random, convenient sampling procedures, and a quantitative approach. Future

studies should then seek to explore other sampling procedures and that of the
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qualitative approach to help broaden existing literature on the effect of moral
reasoning and moral judgement on students violating disciplinary codes in
schools.

Thirdly, this current study refused to capture other unforeseen factors

such as student’s place of residency, level of education, religious affiliation,

ered in further
why students

priate levels of
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APPENDICES
APPENDIX A: QUESTIONNAIRE
QUESTIONNAIRE FOR STUDENTS

UNIVERSITY OF CAPE COAST

COLLEGE OF EDUCATION STUDIES

ing and moral
iplinary codes.
s. Participation

ill be revealed
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SECTION B
Instructions: Kindly indicate the response that is deemed appropriate for the
following statements by ticking to the right of each statement. The responses
ranges from Strongly Disagree (SD), Disagree (D), Slightly Disagree (SD),

Neutral (N), Agree (A), Slightly Agree (SA) and Strongly Agree (SA).

SA | SA

{3 | One should take action only
en sure it is me :

something for you, it Is
give real reasons for wanting it
rather than giving reasons which
carry more weight.

11 Most people who get ahead in
the world lead clean and moral
lives.
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12 Anyone who completely trusts
anyone else is asking for trouble.

13 The biggest difference between
most criminals and other people
is that the criminals are stupid
enough to get caught.

14 Most people are brave.

en he says that

deceives othmﬁb

nstructlo : hort storie d il dIy indicate if,you are in

yort of wha ories did b @ y of these;

~_% e,

Disfa jly Disfavour. Then ng issue statements in

avour, Slightly

terms of impor WO El |5 ’=Much, 3=Some, 4=Little, and
5=No alongside each item. ‘
Story 1- Famine
A town in the Cape Coast Metropolis known as Akotokyir has
experienced famine before, but this year it is worse than ever. Some families
are even trying to feed themselves by making soup from tree bark. Mr.
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Amissah’s family is near starvation. He has heard that a rich man in his
neighborhood has supplies of food stored away and is hoarding food while its
price goes higher so that he can sell the food later at a huge profit. Mr.

Amissah is desperate and thinks about stealing some food from the rich man's

warehouse. The small amount of food that he needs for his family probably

e so much for his family

3. Shouldn't the community's laws be upheld? [ ]

4. Does Mr. Amissah know a good recipe for preparing soup from tree bark?

[]
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5. Does the rich man have any legal right to store food when other people
are starving? [ ]

6. Is the motive of Mr. Amissah to steal for himself or to steal for his
family? [ ]

7. 7.1s Mr. Amissah intention to steal considered as the basis for social

of stealing?

Miss Dawason has been a news reporter for The Daily Graphic
newspaper for over a decade. She recently learnt that one of the parliamentary
candidates for the Central Region, Mr. Edward Owusu, had in the past been

arrested for shop-lifting 20 years earlier. Reporter Dawson found out that early

114

Digitized by Sam Jonah Library



© University of Cape Coast https://ir.ucc.edu.gh/xmlui

in Mr. Owusu’s life he had done things he later regretted. Mr. Owusu has not
only turned a new leaf but has built for himself a distinguished record of
providing help for the poor and needy as well as completing numerous
projects in the communities. Now, Reporter Dawson regards Mr. Owusu as the

best candidate in the field and likely to go on to important leadership

write the story
ose and heated
ce of winning.

f reporting the

1. Doesn’t H ﬂ B ls g know all about the candidates

for office? [ ]

2. Would publishing the story help the Reporter Dawson’s reputation for

investigative reporting? [ ]
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3. If Dawson doesn’t publish the story wouldn’t another reporter get the
story anyway and get the credits for investigative reporting? [ ]
4. Since voting is such a joke nowadays, does it make any difference

what Reporter Dawson does? [ ]

5. Hasn’t Mr. Owusu shown in the past 20 years that he is now a better

Which of these 12 issues is the 3rd most important? [ ]

Which of these 12 issues is the 4th most important? [ ]
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Story 3- School Board

Mr. Thompson has been elected to be the Chairman of the School Board
District. The district is bitterly divided over the closing of one of the schools
in the district. The school is to be closed for financial reasons, but there is no

agreement over which school is to be closed. During his election to office, Mr.

ch members of
eetings would
hool. Also, he
ision would be
d decision. The
poard members
e ought to call

lo? Do you favor
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Rate the following issues in terms of importance (1=great, 2=much,
3=some, 4=little, 5=no). Please put a number from 1 to 5 alongside every
item.

1. Is Mr. Thompson required by law to have Open Meetings on major

school board decisions? [ ]

omises to the

he stopped the

?[ ]
e the legal right

osed meetings? [ ]
"hompso ard if he stopped

ability to handle controversial issues in the future? [ ]

11. Is the community in general really fair-minded and democratic? [ ]
12. What is the likelihood that a good decision would be made without

open discussions from the community? [ ]
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Which of these 12 issues is the 1st most important? [ ] (write in the number
of the item)
Which of these 12 issues is the 2nd most important? [ ]

Which of these 12 issues is the 3rd most important? [ ]

Which of these 12 issues is the 4th most important? [ ]

on cancer. She
er medications.
2 and so he is
. In a clear and
he request she
ven if it meant

2 or do you favor
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Rate the following issues in terms of importance (1=great, 2=much,
3=some, 4=little, 5=no). Please put a number from 1 to 5 alongside every
item.

1. Isn’t the doctor obliged by the same laws as everyone else if giving an

overdose would be the same as killing her? [ ]

s about what

esponsible for

get more pain

ing the

so much drug

12. Should society draw a line between protecting life and allowing
someone to die if they want to? [ ]
Which of these 12 issues is the 1st most important? [ ] (write in the number

of the item)
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Which of these 12 issues is the 2nd most important? [ ]

Which of these 12 issues is the 3rd most important? [ ]

Which of these 12 issues is the 4th most important? [ ]
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APPENDIX B: INTRODUCTORY LETTER

UNIVERSITY OF CAPE COAST

COLLEGE OF EDUCATION STUDIES
FACULTY OF EDUCATIONAL FOUNDATIONS

DEPARTMENT OF BASIC EDUCATION

UNIVERSITY POST OFFICE

CAPE COAST, GHANA
OurRef: DBE/32/V .2 15% June, 2021

Ielephone:  1233-(0)3321 33379
Cables: University, Cape Coast

Limail: basiceducc@gmail.com

Your Ref:

Dear Sir/Madam,

LETTER OF INTRODUCTION

This is to inform you that Kotey Stephanic Naa Adei (EF/BEP/19/0002) is an M.Phil student at
the Department of Basic Education, University of Cape Coast.

She is undertaking a study on “ASSESSING MOKAL RIEASONING AND MORAL
JUDGMENT AMONG JUNIOR HIGH SCHOOL STUDENTS VIOLATING
DISCIPLINARY CODES WITHIN THE CAPE COAST METROPOLIS”. In connection
with this, she needs to collect data.

The study is academic in purpose and data collected will be treated as confidential. We would
therefore be grateful if you could give her the necessary assistance.

Thank you.

Yours faithfully,

Dr. Mumuni Thompson

FOR: HEAD OF DEPARTMENT

DEPARTMENT OF SASIC EDUCATION
UNVERSITY OF CAPE CONST
CAPE COAST
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APPENDIX C- ETHICAL CLEARANCE FORM

UNIVERSITY OF CAPE COAST
COLLEGE OF EDUCATION STUDIES

' ETHICAL REVIEW BOARD
. UNIVERSITY POST OFFICE
=== CAPE COAST, GHANA
fuce edu d 3 =8 A Ty, 200
OJer'C&'@'BMC'e ....... v - &\‘:{}/j Date; &N OV )00 T
N our Rl o e eaeana e

Dear Sir/Madam, %

ETH.ICA‘L REQUIREMENTS CLEARANCE FOR RESEARCH STUDY

Chgirman, CES-ER8 The hmrm,m N' A—‘k’ .., Reg. Nor'FjBl'? /H/(Ull is an

brol. . ';\'Elmmmdho ' M.Phil. / MeB. student in the Department of Poax .
jomotosho@ucc.edu.ch . i ) .
024378 47::‘_(,'_ ........... LM e in the College of Education Studics,

University of Cape Coast, Cape Coast, Ghana. Fe/ She wishes (0
Vige-Chairman, CES-ERB undertake a research study on the topic:

Prof. K. Gdjah

oot Pssestiog mel, resoning e meoal Judgrent

024742357 el S T

Seergtory, CES-£R1 disqy

Piof, Linda Dzama Forde \ ................. ‘B ................................
Horde@uce.edu.gl ! ) .
0244736680 o _ e .
The Ethical Review Board (ERB) of the College of Education Studics
(CES) has assessed histher proposal and confirm that the proposal
satisfies the Cotlege’s ethical requirements for the conduct of the
. _ study. '

T view of the above, the researcher has been cleared and given approval
to commence bis/her study. The ERB would be grateful if you would

- pive Liss/her the necessary assistance to {acilitate the conduct of the said
researclL. '

Thank you.
Yoyrs faithfully,

¢

Prof. Linda Dzama Forde
(Secretary, CES-ERB)
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APPENDIX D- INFORMED CONSENT FORM
TITLE OF STUDY
Assessing Moral Reasoning and Moral Judgement among Junior High School
students violating disciplinary codes within the Cape Coast Metropolis.
PRINCIPAL INVESTIGATOR
Name: Dr. Mumuni Thompson
Department: Department of Basic Education.

Address: tmumuni@ucc.edu.gh

Phone: +233550143825
PURPOSE OF STUDY

You are being asked:tostake part in a researchsstudy. Before you decide
to participate in this study, it i1s important that you understand why the
research is. being done and what it will involve..Please read the following
information carefully. Please ask the researcher If there is;anything that is not
clear'orif.you need more information. The ultimate purpose of this study is to
assess moral reasoning and moral judgement among Junior High School
students violating disciplinary codes within the Cape Coast Metropolis.

STUDY PROCEDURES

The. participantsswill be introduced tosthe research subject, purpose,
and significance of the study. Participants who agree to take part in the study
will fill out a questionnaire: The items on the questionnaire will be clarified
and interpreted for the participants, as well as translated for those who are
unable to read. The questionnaire will take about 25 to 35 minutes to complete
for each participant. Participants are encouraged to ask questions when they
are in doubt. Where appropriate, data will be collected with the assistance of
assistants. The research assistants will receive instruction to help them
understand the research instrument's modalities as well as how to administer it

effectively.

124

Digitized by Sam Jonah Library



© University of Cape Coast https://ir.ucc.edu.gh/xmlui

RISKS

There are no obvious physical complications and participants will not
receive any potentially harmful care. During the interview process, however,
participants can suffer some kind of emotional damage. You have the option
of declining to answer any or all questions, as well as terminating your
participation at any time.
BENEFITS

Participants will be able to express their feelings towards their illness

and how it affects them. This will provide information to teachers, cognitive
and moral psychologists, researchers-in the field of child psychology, and
finally, policy makers of disciplinary codes, in understanding the moral
reasoning and moral judgments among students when faced with a moral
dilemma. Participantssshould note that there.is"no form of payment for
participating in‘the study.

CONFIDENTIALITY
Your responses to this survey will be anonymous. Please do not write any
identifying information on your survey. OR For the purposes of this research
study, ‘your comments will not be anonymous:Every effort. will be made by
the researcher to preserve your confidentiality including the following:
e Assigning code names/numbers for participants that.will be used on all
research notes and documents
e Keeping notes,.interview transcriptions, and any other identifying
participant Information=#in a locked file cabinet in the personal
possession of the.researcher.
Participant data'will be kept confidential except in cases where the researcher
is legally obligated to report specific incidents. These incidents include, but
may not be limited to, incidents of abuse and suicide risk.
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CONTACT INFORMATION

If you have questions at any time about this study, or you experience
adverse effects as the result of participating in this study, you may contact the
researcher whose contact information is provided on the first page. If you have
questions regarding your rights as a research participant, or if problems arise
which you do not feel you can discuss with the Primary Investigator please

e Coast or the

) you to decide
ke part in this
gn the consent

iving a reason.

ata collection is

ion and have had
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APPENDIX E- RELIABILITY OF MEASURING INSTRUMENT

Reliability Statistics for Moral Reasoning Construct

Cronbach's Cronbach's Alpha Based on No. of Items

Alpha Standardized Items

685 .692 20

Reliability Statistics for Moral Judgement Construct

Cronbach's Alpha |Cronbach's Alpha Based on No. of Items

Standardized Items

.683 673 52

Reliability Statistics for both constructs

Cronbach's Alpha Cronbach's Alpha Based on [ No. of Items

Standardized Items

.698 750 72
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APPENDIX F- CAPE COAST JHS DATA (2020)

JHS1] JHS2 JHS3
NAME OF SCHOOL CIRCUIT G Bl G| B| G| GRAND
TOTAL

1 [ABAKAM CRAN PRESBY BASIC SCHOOL OLA 17 8 | 12 6 7 70
2 [ABOOM A.M.E ZION 'B' BASIC SCHOOL ABOOM 17 | 26| 21] 30| 9 137
3 |ABOOM A.M.E ZION 'C' SCHOOLS ABOOM 26 | 20| 16| 21| 13 114
4 |ABURA AHMADIYYA BASIC SCHOOL ‘A’ PEDU/ABURA 28 | 24| 18| 25| 23 149
5 [ABURA AHMADIYYA BASIC SCHOOL 'B' PEDU/ABURA 27 | 17 25| 17| 24 130
6 |ABURA ENGLISH/ARABIC BASIC SCHOOL PEDU/ABURA 15 | 13| 14| 15| 22 94
7 |AMAMOMA PRESBY MODEL BASICISCHOOL OLA 17 ) 14| 17| 12 ] 20 98
8 |AMANFUL CATHOLIC BOYS' BASIC SCHOOL CAPE COAST 26 8 | 15 71
9 [ANKAFUL BASIC SCHOOL EFUTU 40 | 24| 25| 14| 28 162
10 |ANTEM M/A BASIC SCHOOL ABOOM 4 11| 3 7 8 44
11 |APEWOSIKA M/A BASIC SCHOOL OLA 51 | 40| 42| 40| 33 250
12 |ARCHBISHOP AMISSAH MEMORIAL CATHOLIC BASIC SCHOL (OKYESO) OLA 19 | 20| 18] 10| 18 104
13 [AYIFUA ST. MARY'S ANGLICAN BASIC SCHOOLS PEDU/ABURA 30 [ 41| 24| 19| 56 209
14 |BAKATSIR METHODIST PRY/J.H:S BAKAANO 15| 16| 20 9 | 13 90
15 |BESAKROM M/A BASIC PEDU/ABURA 11 3 7 37
16 |BRABEDZI M/A BASIC EFUTU 0
17 |CAPE COAST A.M.E ZION 'A' BASIC SCHOOL BAKAANO 35| 21 25| 30| 23 167
18 [CAPE COAST A.M.E ZION 'D' PRIMARY &.JHS SCHOOL BAKAANO 24 | 27 20| 17| 14 127,
19 [CAPE COAST PRESBYTERIAN JHS SCHOOL BAKAANO 27 | 50| 25[ 42| 20 232
20 |CAPE COAST SCHOOL FOR THE DEAF/BLIND BASIC SCHOOL CAPE COAST 23 | 20| 16| 15| 12 124
21 [CATHOLIC JUBILEE BASIC SCHOOL ABOOM 42 43 136
22 |CHERUBIM AND SERAPHIM M/A BASIC SCHOOL BAKAANO 4 6 3 9 [10 37
23|CHRIST CHURCH ANGLICAN BASIC SCHOOL ABOOM 20 | 21 |16 ] 14 [ 20 112
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24 |CHURCH OF CHRIST M/A JHS BAKAANO 19 [ 18 | 13 | 17 [ 14 95
25 |DEHIA ENGLISH/ARABIC BASIC SCHOOL EFUTU 11 [ 16 | 5 8 3 46
26 [DUNWELL METHODIST J.H.S. ABOOM 23 [ 29 [17 [ 18 | 16 129
27 |EBUBONKO M/A BASIC SCHOOL PEDU/ABURA 30 | 28 [ 28] 18 | 21 148
28 |EFUTU M/A BASIC SCHOOL EFUTU 51 | 32 [ 36 ] 18 | 18 192
29 |EFUTU MAMPON M/A BASIC SCHOOL EFUTU 11 6 6 | 12 [ 10 56
30 |EKON M/A J.H.S CAPE COAST 39 [ 29 |33 [ 36 | 27 209
31 |ESUEKYIR M/A J.H.S PEDU/ABURA 25 | 41 | 30 | 28 | 36 191
32 [FALAHIYA ISLAMIC BASIC SCHOOL ABOOM 15 [ 12 (15| 6 7 62
33 |GHANA NATIONAL INCLUSIVE BASIC SCHOOL CAPE COAST 28 | 45 | 27 | 30 | 20 190
34 [HASSANIYA ISLAMIC BASIC SCHOOL EFUTU 14 | 11 [ 14 | 14 | 13 75
35 [IMAM KHOMEINI ISLAMIC BASIC SCHOOL OLA 36 | 28 |21 | 20 |24 147
36 |JACOB WILSON SEY M/A BASIC SCHOOL BAKAANO 19 | 11 {10 ] 15 | 17 83
37 |KAKOMDO M/A BASIC SCHOOL PEDU/ABURA 42 | 37 | 41| 28 [ 27 217
38 |KUBEASE M/A BASIC SCHOOL EFUTU 12 [ 17 [ 22 | 17 | 22 104
39 |KWAPROW M/A J.H.S OLA o6 | 41 |59 [ 39 | 45 277
40 |[KWEGYIR AGGREY BASIC SCHOOL ABOOM 9 12 | 8 9 8 57
41 [MENSAH SARBAH BASIC SCHOOL CAPE COAST 15 [ 12 [15 ]| 8 |12 72
42 |MPEASEM A.M.E ZION BASIC SCHOOL EFUTU 22 | 28 |21 | 22 | 26 149
43 [NKANFOA ST. PAUL'S CATHOLIC BASIC SCHOOL CAPE COAST 26 | 26 |22 ) 23 | 20 145
44 INYINASIN M/A BASIC SCHOOL EFUTU 23 | 20 |17 ) 2 | 18 107
45 |OLA GIRLS J.H.S OLA 34 27 23 84
46 [OLA PRESBY BASIC SCHOOL OLA 22 | 17 120 ) 27 | 19 128
47 |PEDU M/A'B' BAISC SCHOOL PEDU/ABURA 29 | 17 |14 ] 15 | 22 115
48 [PEDU M/A BASIC SCHOOL 'A' PEDU/ABURA 21 | 23 | 23| 11 | 11 112
49 [PHILIP QUAQUE BOYS' BASIC SCHOOL BAKAANO 35 26 93
50 [PHILIP QUAQUE GIRLS BASIC SCHOOL BAKAANO 43 34 34 111

129

Digitized by Sam Jonah Library



© University of Cape Coast

https://ir.ucc.edu.gh/xmlui

51 |POLICE BASIC SCHOOL ABOOM 42 38 18 27 18 174
52 [REV. ALEC JONES MEMORIAL METHODIST BASIC SCHOOL|CAPE COAST 47 54 54 50 30 297
53 |[REV. MARKIN MEMORIAL METH. BASIC SCHOOL EFUTU 11 17
54 [ST. ANDREWS ANGLICAN BASIC SCHOOL EFUTU 14 24 20 15 16 103
55 |ST. ANTHONY'S ANGLICAN BASIC SCHOOL PEDU/ABURA| 20 16 20 14 14 102
56 [ST. AUGUSTINE'S PRACTICE J.H.S BAKAANO 16 17 23 25 19 132
57 [ST. CYPRIAN'S ANGLICAN BASIC SCHOOL EFUTU 14 6 17 10 11 79
58 [ST. LAWRENCE CATHOLIC 'A' BASIC SCHOOL PEDU/ABURA| 22 26 35 25 14 154
59 |ST. LAWRENCE CATHOLIC BASIC 'B' PEDU/ABURA| 31 28 33 22 21 165
60 [ST. MICHAEL'S GIRLS' BASIC SCHOOL BAKAANO 30 32 26 88
61 [ST. MONICA'S GIRL'S J.H.S ABOOM 182 155 136 473
62 |ST. NICHOLAS ANGLICAN J.H.S ABOOM 70 95 66 91 51 469
63 [ST. PETER'S ANGLICAN BASIC SCHOOL EFUTU 15 15 15 15 18 98
64 (WESLEY GIRLS' BASIC SCHOOL BAKAANO 37 30 32 99

NOTE

TOTAL NO. OF PUBLIC BASIC 80

TOTAL NO. OF PRIVATE BASIC 117

TOTAL NUMBER OF PUBLIC JHS SCHOOL 64

TOTAL NUMBER OF PRIVATE JHS SCHOOL 59

ENROLMENT TOTAL JHS PRIVATE 3,670

ENROLMENT TOTAL JHS PUBLIC 8,538

130

Digitized by Sam Jonah Library






