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ABSTRACT
The purpose of the study was to examine teacher, parental and administrative
support for pupils with special educational needs (SEN) in regular education
classrooms in the Cape Coast Metropolis. The study was guided by seven
research questions. The study adopted a quantitative approach with a descriptive
survey research design. Multistage sampling technique was employed to select
participants for the study. That is, proportional sampling (297 teachers),
purposive sampling (60 parents), and simple random sampling (63 school
administrators). Questionnaire was used to collect data for the study. Descriptive
statistics specifically, frequency counts and percentages, means, and standard
deviation were used to analyse the data. The results of the study revealed that
teachers used remedial teaching to support pupils with SEN. It was further found
in the study that parents provided relevant information about their children to the
schools. Also, the results of the study revealed that school administrators
provided guidance and counselling services in schools. The challenges parents,
teachers, and school administrators faced are: inadequate benefits from
capitation grants, large class size, and inadequate resource room and resource
teachers respectively. Based on the findings drawn from the study, it is
recommended that the District Assemblies and Local Government Authorities
should channel capitation grants to benefit parents who have children with SEN.
The Ministry of Education should build more classroom blocks and appoint more
regular education teachers (RETs) to minimise the high pupil-to-teacher ratio in
the classrooms. The Ghana Education Service should provide schools with
resource centres and resource teachers to assist RETs in managing pupils with

SEN in their classrooms and in the resource room.
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CHAPTER ONE

INTRODUCTION

Introduction

This chapter focus on the introduction of the study. It specifically covers
the background to the study, statement of the problem, purpose of the study,
research questions, significance of the study, delimitations, limitations,

operational definition of terms, and organisation of the study.

Background to the Study

Pupils’ abilities, learning styles, interest, and attitudes differ in every
classroom because they develop differently and, as a result, have varied learning
needs which vary from classroom to classroom (Avoke, 2005). Despite the fact
that individual differences are a major concern in the educational system, they
have received little attention in regular education classrooms over the years.
Pupils who have diverse learning requirements are bound to perform poorly in
learning are usually neglected, while all attention is focused on those who have
the capability to learn effectively and do not have any difficulties. If stakeholders
provide help to pupils who perform below average in the regular school, they
will be able to deal with learning in a regular classroom and realise their full
potentials.

Ghana’s Inclusive Education policy (Ministry of Education [MoE],
2015), outlines various kinds of support stakeholders are to provide for pupils
with special educational needs (SEN). For example, school administrators must

carry out the following duties:
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1. Act as an advocate for all pupils with SEN.

2. Ensure involvement of families, specifically parents and also the community
as a whole in the early childhood education planning process.

3. Ensure that there is a collaboration with the community (district assemblies,
community welfare groups, opinion leaders and traditional authorities) to
raise disability awareness in schools and communities and develop
attitudinal change.

In Ireland, the Education Act, 1998 Part V, Section 22 (1) (Government
of Ireland, 1998) acknowledged the key role of the teacher in the personal
development and education of pupils in the school system. Teachers are
bestowed with the primary responsibility for the progress of all pupils (Strogilos
& Tragoulia, 2013). As a result, teachers are the experts who are most likely to
have the biggest impact and influence on pupils' educational attainment because
they encounter and work with them on a daily basis. The principal is ultimately
responsible for ensuring that the educational needs of pupils' with SEN are
satisfied (Phajane, 2014). In the case of parents, they are to be supported and
encouraged to actively participate in the provision of educational needs of their
children. Besides, they need to provide the following support services as outlined
in the policy:

1. Provide crucial information regarding the child's health before referring the
child for suitable assistance.

2. Take part in educational decisions, including cooperating with both school
administrators and the teachers in order to create goals that are achievable

for pupils.
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3. Satisfy their home-school responsibilities to ensure that pupils’ needs are
met.

4. Become an advocate for all pupils' rights.

5. For individuals with special needs, form associations that include School
Management Committee (SMC).

It is against this background that I became interested in the aforesaid
topic and wish to conduct research into the types of help provided in regular
education for pupils with SEN. My focus in this study is on the nature of support
which is provided for pupils with SEN in regular education classrooms, with a
critical examination of parental, teacher, and administrative supports, as well as
the challenges that regular classroom teachers face in today's classrooms with

the current increase in pupil population (Ametepee & Anastasiou, 2015).

Statement of the Problem

The Salamanca Statement enjoined state institutions to educate pupils
with SEN in the neighbourhood or mainstream schools (UNESCO, 1994), but if
they are to succeed in their academic endeavours in these educational
environments, they will need the requisite support from parents, teachers and
school administrators. For instance, Kluth (2005), posited that individual
stakeholders contribute to the education of pupils with SEN. He further indicated
that when these stakeholders play their respective roles effectively, the pupils do
well in school. Choate (2000) argued that if stakeholders provide help for pupils
who perform poorly in regular school, pupils with SEN will have a greater
chance of attaining success in the regular education classroom. Whenever
stakeholders participate actively in their pupils’ learning, the pupils are able to

perform well academically.
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Ghana’s response to the Inclusive agendum has been laudable.
Undeniably, Article 38 of the Republic of Ghana's 1992 Constitution mandates
that the government provide Free, Compulsory, Universal Basic Education
(FCUBE) to all school-aged children. This approach has resulted in an overall
higher enrolment of pupils in schools especially the government owned basic
school in urban and peri-urban settings (Opoku-Agyemang, 2015).

Avoke (2005), indicated that recent enrolment into regular school had
caused classrooms to be overcrowded with a mixture of pupils. However, from
my observations and interactions it was ascertained that pupils' accessibility of
school has gone higher leading to high enrolment due to the engagement of the
government. Whereas, the requisite support and services teachers are entitled to
receive which is necessary to meet the pupils' learning needs is not available.
Additionally, the large pupil-to-teacher-ratio serves as a hindrance to the pupils’
achievement. This confirms that of Ocloo et al. (2002) who stated that a lot of
pupils with SEN are bound to become drop out while the few who struggle to
sail through the schooling process end up with having low grades because of the
absence of support whiles they learn together with their non-disabled peers. It
was further revealed that there are few special education resource teachers to
offer support to enhance the provision of the needs for pupils with SEN.

With these in mind, I questioned whether in the Cape Coast metropolis,
such roles are performed by the stakeholders to enhance the education of pupils
with SEN. Do the regular education or mainstream teachers receive support to
enable them to give individual attention to their pupils? If they do, what are the
types of support? If they do not, what are the factors that prevent them from

getting the needed support? How do the school administrators contribute to the

Digitized by Sam Jonah Library



University of Cape Coast https://ir.ucc.edu.gh/xmlui

work their teachers do and what are the outcomes? If parents give any help at all

to teachers, what is the nature of the help, how often do they give such help and

what are the possible outcomes?

Purpose of the Study

The general purpose of the study was to find out teacher, parental, and

administrative support for pupils with SEN in regular education classrooms in

the Cape Coast Metropolis. Specifically, the study sought to examine:

1.

the type(s) of support teachers give to pupils with SEN in regular
education classrooms.

the type(s) of support needed to address the educational needs of pupils
with SEN in regular education classrooms.

the challenges that confront teachers in supporting pupils with SEN in
regular education classrooms.

the type(s) of support parents give to their pupils with SEN in regular
education classrooms.

the challenges that confront parents in supporting their children with
SEN in regular education classrooms.

the type(s) of support school administrators give to pupils with SEN in
regular education classrooms.

the challenges that confront school administrators in supporting pupils

with SEN in regular education classrooms.

Research Questions

The research questions that guided the study are the following:

1.

What type(s) of support do teachers give to pupils with SEN in regular

education classrooms?
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2. What type(s) of support are needed to address the educational needs of
pupils with SEN in regular education classrooms?

3. What challenges confront teachers in supporting pupils with SEN in
regular education classrooms?

4. What type(s) of support do parents give to their children with SEN in
regular education classrooms?

5. What challenges confront parents in supporting their children with SEN
in regular education classrooms?

6. What type(s) of support do school administrators give to pupils with SEN
in regular education classrooms?

7. What challenges confront school administrators in supporting pupils with

SEN in regular education classrooms?

Significance of the Study

Through the findings of the study, the challenges of both teachers and
pupils in the regular education classrooms would be highlighted for the
necessary structures to be put in place by the government and other key
stakeholders and school authorities. This would help to maximise the
achievement of pupils with SEN. It would also help create an opportunity for
collaboration between special education teachers (SETS) and regular education
teachers (RETs). SETs would support RETs to develop skills and strategies
towards individualised teaching so that pupils with SEN can benefit from
instruction in regular education classrooms. The research would serve as a
reminder to the stakeholders of education to play their role as expected of them.
Thus, parents would be responsible for their children’s education and provide

the needed support. Also, RETs would see the need to upgrade their knowledge
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and develop expertise towards providing the needs of all pupils in the
classrooms. The government would also see the need to resource the schools

adequately for effective teaching and learning.

Delimitations

The study was conducted in the Cape Coast metropolis in the Central
Region. The study focused on only pupils with SEN in regular education
classrooms and not inclusive classrooms. The types of support parents, teachers
and school administrators gave to pupils with SEN as well as the challenges
they faced. The study focused on only three levels of support namely; teacher,
parental and administrative support provided for pupils with SEN. The choice
of these three levels of support is based on the premise that they encompass all
other supports.

The inclusion criteria was teachers in lower and upper primary. For the
parents, the inclusion criteria was those who had children with SEN and were
literate. The inclusion criteria for school administrators was those with a
minimum of five years of experience as a school administrator. The exclusion
criteria for teachers where those who taught in the kindergarten and/or Junior
High School levels. The exclusion criterion for parents and school
administrators were those who did not have children with SEN and those who

had less than five years of experience respectively.

Limitations

The study focused on teachers in the regular schools but some of the
respondents had no training in special education. This made it difficult for them
to provide accurate information on the support they provide for pupils with SEN

who are in their classrooms.
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Operational Definition of Terms

The following terms have been operationally defined in this work as:

Pupils with Special Educational Needs (SEN): Pupils with SEN are pupils
who need special education services such as instructional and curriculum
adaptations to be able to learn.

Regular Education Teachers (RETs): RETs are trained professionals who are
responsible for implementing the curriculum in the regular education setting,
Special Educational Needs Co-ordinators (SENCO): SENCOs are
professionals at the District, Municipal and Metropolitan offices who are in-
charge of special educational activities in their various districts.

Resource Teachers: Resource teachers are well trained professionals who
provide assistance to RETs and pupils with SEN in the schools.

Stakeholders: Stakeholders are parents, teachers and school administrators who

were involved in the study by responding to items on research instruments.

Organisation of the Rest of the Study

Chapter two focuses on the review of related literature of the study
which include the theoretical framework, conceptual review and the empirical
review. The third chapter deals with the research methods adopted for the study
and these are: research design, population of the study, sample and sampling
procedures, data collection instrument, reliability and validity of research
instrument, data collection procedures, ethical considerations, data processing
and analysis. Chapter four focuses on the results and discussion of the study.
Chapter five then looks at the summary, conclusions, recommendations, and

areas for further research.
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CHAPTER TWO

LITERATURE REVIEW

Introduction
This chapter presents literature review of the study. The review covers
the following:
1. Theoretical Framework
2. Conceptual Review
3. Empirical Review

4. Conceptual Framework

Theoretical Framework

Karl Marx’s Social Democratic Theory

Educational theories are ideas designed for the purpose of attempting to
explain how pupils learn and grow. A theory is a set of assumptions or system
of beliefs that explain a given natural occurrence (Ambron, 1981). The
underpinning theory of this study is Karl Marx Social Democratic Theory. The
social democratic model emphasises the notion of “Social Justice” that needs to
be highlighted. The theory is important because it stressed the need for equal
educational opportunity for pupils with SEN in the regular education classroom
like any other ‘normal’ person. It is a sure means of providing human rights and
social justice to pupils with SEN.

Marx (1984) emphasised that states should make it a priority to include
education for people with SEN in their educational systems. As a result, regular
education authorities are in charge of the integrated education of people with
impairments. Disability education should be a key component of national

educational planning, curriculum creation, and school organisation. Interpreter
9
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and other relevant support services are required for education in mainstream
schools to fulfil the requirements of people with various disabilities. This theory
is in line with the several international legislations that enjoin states and local
organisations to ensure that they provide the requisite education and support for
all pupils irrespective of their disability. The 1994 Salamanca World
Conference and Action Framework on special needs pupils, the 1990 United
Nations Convention on the Right of the child, the 2000 Dakar Declaration and
others are legal key documents championing equal and appropriate education

for all pupils

Conceptual Review

Types of Support in Regular Education Classrooms
To work properly, the regular education system requires some
assistance. Stakeholder support, such as parental, administrative, or

institutional, and teacher support, is important to address in this setting.

Parental Support for Pupils with SEN

The significant role played by parents or guardians in the education of
their children is referred to as parental support. The role of parents is vital as far
as children’s education is concerned the education particularly in the selection
of programmes for their children. If parents and teachers collaborate closely,
pupils' academic achievement will likely improve (Hornby, 2000). It is vital to
remember that the home-school interaction is important in order for parents and
schools to collaborate in order to provide adequate support for pupils at both
home and at school. Polloway et al. (1997), posited that the sharing of
information between parents and instructors is essential for maintaining a strong

educational and managerial programme, because all parties must be duly
10
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updated on the progress of the pupil in each of the environmental settings (home

and school).

Administrative Support for Pupils with SEN

The school administrators in the schools are representatives of the
Ghanaian government as well as the school administrators. The Education Act
of 1961 is the main piece of legislation governing all pupils' entitlement to
education in Ghana. Education is a core human right for all Ghanaians,
according to the Republic of Ghana's 1992 Republican Constitution. The second
paragraph of Article 38 of the 1992 constitution, p. 40 states:

During two years of the first meeting of parliament following the

entry into effect of this constitution, the government shall

prepare a programme for the implementation of a free,

compulsory universal basic education within the next 10 years.

The 1992 Constitution established a 10-year Free Compulsory Universal Basic
Education Programme (FCUBE) in 1996, a policy framework aimed at
improving educational access for all pupils. There are three primary topics in
this policy:

1. Improving the teaching and learning experience

2. Increasing management effectiveness

3. Expanding involvement and access (GES, 2003)

According to the FCUBE policy document, the Ghanaian government is
the primary source of funding for the FCUBE programme, while collaborating
with other donor agencies which include World Bank, European Union (EU),
and United States Agency for International Development (USAID), Canada

International Development Agency (CIDA), African Development Bank

11
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(ADB), and United Nations International Pupils Emergency Fund (UNICEF).
The donor agencies provide between 10% and 30% of annual education
financing (FCUBE, 1996). The capitation grant is a relevant policy. The
Ministry of Education (MoE) (2005) stated that the capitation grant is a strategy
which provides a free meal programme for vulnerable pupils in low-income
communities and is intended to complement the FCUBE's existing goal of
focusing on attraction and retention of pupils in school. In 2006, a sum of 95
billion cedis was set aside for a capitation grant Education is often supported
and funded by other institutions such as churches, businesses, and clubs

(FCUBE, 1996).

Teacher Support for Pupils with SEN

Because not all pupils have the capability to acquire curriculum
information at the same rate, teacher’s help in the classroom is critical for
effective learning. Some pupils have a better time digesting curriculum
knowledge and interacting with teachers and peers than others. According to
Lewis and Doorlag (2005), teachers' assistance in designing the curriculum,
assigning pupils, and selecting appropriate instructional delivery techniques for
pupils’ academic achievements is critical. According to Udvari-Solner (1992),
curriculum adaptation is termed as a specific kind of support provided by the
teacher. This means that the curriculum must be adjusted through the breaking
down of subjects to the pupils' level while considering their unique peculiarities.
Curricular modifications diversify content and allow teachers to choose content
that is relevant to pupils' real-world requirements (Choate, 2000). According to

Keogh (1990), if pupils with SEN are to attain success in the regular education

12
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classroom, it becomes a Regular Education Teachers’ (RETs) capacity to

provide effective support to the child.

Challenges that Confront Teachers in Supporting Pupils with SEN in
Regular Education Classroom

Teachers in regular education classrooms encounter some challenges in
providing their support services. These include: identifying pupils with SEN,
accepting pupils with SEN, effective classroom management, and use of

relevant instructional methodology for pupils with SEN.

Identification of Pupils with SEN

Ocloo et al. (2002) argued that through observation or the use of a test
battery, identification is the process of finding the distinctive qualities of a
scenario or circumstance in order to recognise and differentiate deviants from
the 'normal’. However, most teachers in regular education classrooms are not