
UNIVERSITY OF CAPE COAST

COMMUNITY PARTICIPATION IN RURAL SECONDARY SCHOOLS IN

THE ATWIMA MPONUA DISTRICT OF ASHANTI REGION

BY

MARY ANANE DRUYEH

Dissertation submitted to the Institute for Education Planning and Administration

of the Faculty of Education, University of Cape Coast, in partial fulfillment of the

requirements for award o(Master of Education Degree in Educational

Administration

_ CLASS NO. __

November 2007

ACCESSION NO.

~~~~LJ.-, -
AT .CHeCKED FINAL. CHECK

THE LI8RARY
'1ilIVEltSITY OF CAPE COAST

I---- ------:



DECLARATION

Candidate's Declaration

I hereby declare that this dissertation is the result ojl11y original work and that no

part ojit has beenpresentedjOr another degree in this University or elsewhere.

Candidate's Signature....~~... Date .9.j..!~.?;.I.M.99

Name: Mary Anane Druyeh

Supervisor's Declaration

I hereby declare that the preparation andpresentation ojthe dissertation were

Supervised in accordance with the guidelines on supervision ojdissertation laid down

by the University ojCape Coast.

Supervisor's Signature ; ~~_ Date !Q./.?:::J9..~

Name: Dr. Y.A. Ankomah

\

11



ABSTRACT

The study sought to look at community participation in rural secondary

schools in the Atwima Mponua District ofAshanti. It examined contributions and

views ofparents, the local community and the various functionaries in the areas of

community participation.

The study used descriptive survey method and data were collected from

respondents through questionnaire. The population was made up of the

headmasters of the two Senior Secondary Schools, teachers, parents, members ofthe

Boards of Govemors and some opinion leaders. Frequencies and percentages were

used to present the results. The study revealed that the community had positive

attitude towards community participation in education in the district. They contributed

mostly through the provision ofbuilding materials and communal labour. It was

found out from the study that the community was generally involved in decision

making in the schools. This was mostly done through the Board and PTA.

Despite the level of involvement of the community in the community in

the management of the schools, there is the need for continuous public education on

community participation. This could be done at functions like Speech-Days and school

durbars. Churches and past student associations are to be encouraged to get

involved in the management of schools.
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CHAPTER ONE

INTRODUCTION

Background to the Study

The school is a small part of the community in which it functions. It is the

society that provides and shapes its policies and finances it. The school exists to

satisfy the social needs ofthe society such as producing literate population and

transmitting the society's culture to the young. If the society fails to provide policies,

materials, financial and moral support, the school cannot function. Alternatively, if

the school produces people who do not fit into the society, there will be chaos in the

society, which invested in it. The school and the society are therefore, interdependent

(Annoh, 2005). The community plays a role over the school, primarily through

agencies such as the Board of Governors (BOG), Parent Teacher Associations (PTA),

District Assemblies, Non-Governmental Organizations (NGOs), Past Students

Associations, Business Organizations, Chiefs and Elders in the community, Individual

philanthropists among others. These agencies have authority to assist the Head of

Institution in the admiriistration of the school, which also make them exert some sort

of influence on the school informally.

From pre-colonial times to the present, various governments in Ghana have

made frantic efforts to develop education in the country. This is based on the fact that

education is universally considered to be the bedrock of development. It is recognized
<,

that the social, economic, political and cultural development of nations depend on the

quality and level ofeducation their citizens have. The crucial role-played ,by education in

I
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have. The crucial role-played by education in developing human resource for both personal

fulfillment and social advancement is an indisputable fact recognized the world over

(Anamuah-Mensah, 1995).

The provision of education for the development of human faculties takes various fonns

among which are fonnal education, on-the-job training and adult literacy programmes

(Ankomah., 1998). The purpose of education at the basic level is to introduce the child to literacy

skills and basic vocational skills for life (Owusu, 1998). One ofthe most important duties ofa state

is therefore, to ensure the supply and maintenance of an adequate system of education for all

children of school going age. Indeed, various efforts have been made over the years by

Governments to create access to education and strengthen its administrative structures.

On attainment of independence, Ghana, like many other African and developing nations,

embarked on education expansion programme. The Accelerated Development Plan ofEducation

of1951 and the Education Act of1961 were both meant to increase access to education (Graham,

1976). The same objective guided the New Educational Reforms in 1987, which were to

predispose the children at the basic level of schooling to basic skills so that the skills could be

improved upon when they leave school. In furtherance of this objective, the curricula were

expanded to include Technical, Vocational, Business, Agricultural Science, General Arts and

Science. The refonns enabled more pupils to gain access into secondary schools. It was

realized that the then existing secondary schools could not absorb all the graduates from

Junior Secondary Schools, yet the government wanted to place secondary education at the-,
door steps of Ghanaians qualified to enter that level of education. As a result of this noble

intention, community Senior Secondary schools werebrought into existence.

According to the Ministry ofEducation (1998), Community participation should have

2



According to the Ministry of Education (1998), Communit)'participation

should have an impact on educational objectives. It states clearly that the community

participation would ensure that there arc adequate and fairly-distributed

infrastructura\ facilities for the increase number of students who wi II need

admission to Senior Secondary Schools and also' to ensure that as much as possible

they attend day schools to cut dO\\TI cost" (p. I).

According to the Ghana Education Service (199\), communities which

have applied for the opening of new senior secondary schools in their localities or

the absorption ofexisting private schools into the public as Senior Seconda!)' Schools

were to have some basic facilities in their respective institutions. Basic hlcilities that

should be available arc:

I. Classrooms

11. Classroom fumiture

111. Workshop / laboratories

iv. Office for the Headmaster and Assistant

v. General office

vi. Libra!)·

vii. StaffCommon Room

viii. Playing field

ix. Toilet, water, electricity and

x. Residential Accommodation for staff

Additionally, the minimum number ofstudents within the catchments area for a

school, covering approximately eight miles (I2.8km) radius should be 60 or more.

3



Another consideration was whether there are other Senior Secondary .Schools nearby

which would not make the new school viable.

It was not surprising that when the Provisional National Defence Council (PNDC)

found the political will and courage to implement the Educational Reform Programme in

1987, the government deemed it necessary to enter into partnership with the communities in

the delivery ofeducation. With an ai ling national economy at that time, it was very

necessary that the communities were needed to help the programme succeed in view of

the enormous financial burden the programme carried.

The Educational Reform Programme was to make education more relevant to the

needs and aspirations ofthe nation. 111is brought about the participation ofcommunities

and it yielded.positive dividends, asserted by the then secretary for Education, Dr.

Mohammed Ben Abdallah, speaking on "Challenges facing Ghanaian Education Today at

the 38tl1 Annual New Year School organized by the Institute ofAdult Education in Accra. Dr.

Abdallah noted that "whatever programme is initiated by way of improving the

educational sector, we must be willing and able to sustain, through community

participation, strict fiscal probity, creative innovation and patriotic commitment and

Discipline'" (Daily Graphic. Jan. 5, 1987).

The communities also responded to the big challenge thrown by the

government see the Education RefOlm succeed. Many communities throughout the

country set up community secondary schools, especially in the rural areas. Some

towns and villages made per head contributions in cash or kind tq.get the programmes

started. Special fund Raising or Annual Harvest organized by some towns and

villages supported the constl1lction ofschoolu~i1dings.

4
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For effective control and management of the schools the Policy of school

management committees (SMC) for basic school and the Board ofGovernors (BOG)

for secondary schools was re-enforced by the Ghana Education Service (GES).

The following specifications were stipulated in the constitution ofschool management

committees or Board of Governors (BOG).

The Board is made up of:

A representative ofthe Director General

The Head of the Institution

One representative ofthe Parent-Teacher Association

Two representatives of the Past students' Association.

Two representatives ofthe staff(one teaching and the other non-teaching)

Two members to represent historical interest (mission or founder)

The Regional Director/his or her representative.

The District Director/his or her representative

Two representatives from the District/Municipal or Metropolitan Assembly.

Boards of Governors are statutory bodies established under the Education

Act, 1961 (Act 87). They are established to control second cycle Institutions. The

Boards are guided by a constitution made by the minister for Education.

The Board whose tenure ofoffice lasts for a three years has as its main function,

the control of the general policy of the school. The Board of Governors is composed

of the members in the community. This shows that the school is i~r the community and

the community is for the school.

The school needs to understand and develop a good working relationship with

5



the community that patro~izes it. In this wise the school would win the support,

sympathy and co-operat~on ofall stakeholders in the community. This would in turn

assist the school administrator in his/her work.

In recent years, according to Owusu (1998) more effective practice ofthe

policy of decentralization, coupled with the development of the community school

idea in Ghana has placed a greater amount of financial responsibility on Local

Authorities. They are responsible for the provision and maintenance of school

buildings, furniture and supply ofother forms ofequipment for basic schools and to

some extent for secondary schools, especially, newly established community

secondary schools.

The school needs resources to perform and this will help the school

administrator to effectively run the school so that the school will achieve its goals or

objectives. Thus, the performance ofthe school academic work wi II improve

through the availability of resources, good supervision and discipline.

Since the inception ofthe newly established community Senior Secondary

Schools, the government has emphasized community participation. As cited by

Chartey and Associates (2002) "'Government in the past did not involve the

communities in the design, planning, implementation and management of education.

For effective management and sustained development, however, the communities

should be actively involved in the design, planning, implementation and management of

education" (p. 13). -,

According to Asiedu-Akrofi (I 97S)Jhe essence ofcommunity_ participation is

that the people become aware that the plan is their own and they would be committed

6



to its-success. When local"people are engaged in education decision-making they are
. : ..-

likely to encourage some programmes that emphasize their culture. There would be
'.

co-operation between the school administration and the community, which would

forge a good working relationship. The members in the community would develop

a sense of identifying themselves with the school and would want to own it.

Community participation in education is in line with the decentralization

policy, which was meant to shift significant responsibilities, authority and

accountability to the district and the community level. Frimpong (1999) says that

decentralization involves the transfer ofpowers and functions from the national level

to the Regional and district or local levels. This would strengthen district capacity

building. The local government which began in 1987 were aimed at transferring

power from the Central government to local government in order to promote popular

participation in development. The local government Act 462 further emphasizes

government's resolve to eliminate over centralization ofGovernment functions.

The Ghana Education Service (GES) in its own internal re-organization, in

line with the policy of decentralization has had to delegate more management

responsibility from the Headquarters to the Regional, District and School levels. With

the concept of decentralization, community participation in education in educational

delivery activities would be effective. In the long term, it would encourage the

utilization of resources at the local level and lead to community development.

Most of the good and preferred schools in the .Ashanti Region are found in

the Urban Centers. It seems they are more preferred by parents to the rural

community second"ry schools. Even those in the rural communities prefer to send

7
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their.wards to the school~ 'for one reason or the other. From general observation,
. . :

unlike the rural communities, the urban communities, which have a greater percentage..
ofpeople who are literate and better understand education, give serious attention

and support to their schools in terms of school buildings, expansion of some school

structures like dinning Hall, Assembly Hall, provision ofschool clinics, school

vehicles, library books, building ofconcrete walls to secure school compound and the

supply ofTeaching and learning materials like books and computers. The urban

communitiescontribute immensely to support their schools through attending PTA

meetings. They offer good suggestions to the school administration and staff

because of the right attitude most people in such communities have; they feel they

own the schools. These and other factors combined had most ofthe urban secondary

schools grow quantitatively and qualitatively. Some these schools in the urban elite

communities are now termed as, "well endowed schools" and everyone wants to

send his/her children there as against the rural community schools. Most of the rural

community secondary schools, unlike their urban counterparts do not get the needed

attention, the right attitude and support from the communities.

Statement of the Problem

Several attempts have been made over the years to involve the communities in

education process in the country. The involvement of which is in the area of

education funding. It is an indisputable fact that the governmerlt alone cannot fund

education in Ghana. Even though the percentage ofGovernment annual budget that goes

into education is very high, it is sti II not ad-;quate. No one candispute"the fact that the

8
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level of education is rising very high. Since the introduction ofthe"new educational

refonns, many communities have been seriously participating in education in their

areas while other communities are very apathetic to the government call of

community participation in education.

The issue here is whether rural communities of Atwima Mponua involve

themselves actively in the programmes of rural community secondary schools in

their localities. Do parents participate in the PTA meetings and other activities in

the schools? Do communities provide for the schools the needed facilities Iike

land for school building, agriculture and play field, provision ofclassrooms,

teachers' residential accommodation, and school bus, among others? Are school

Parent Teachers Association (PTAs) and Board of Governors (BOGs) well

organized? The study was therefore intended to investigate the extent of

involvement of community participation in the rural community secondary

schools in the Atwima Mponua District in Ashanti.

Purpose ofStudy

This study sought to collect and analyse infonnation that can help explain the

different types ofparticipation and collaboration towards the participation of

communities in the Atwima Mponua District in the management ofCommunity

Senior Secondary Schools in the district. It specifically examines contributions and

views ofparents, the local community and the various functionaries in the areas of

community participation on:

1. How the control ofavailable resources is carried out in the school

2. The involvement ofparents, communities and other stakeholders in education

9
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int~nns ofpro~ision ofresources to improve teaching and learning.

Research Questions

The following research questions have been formulated to guide the study.

1. What is the extent ofcommunity participation, PTA and Board of

Governors towards educational provision of their wards?

2. What is the level of involvement of the community in the

decision-making process ofthe school?

3. What is the nature ofthe support services the community renders to the

school?

Significance oftheStudy

The study is of great educational significance. It would identify areas where

community participation in school administration had some success or failures in

the management ofrural second cycle schools in the Atwima Mponua District in the

Ashanti Region.

From the recommendations and suggestions that would be made,

educational administrators in the Anvima Mponua district education would be in a

better position to assess the effectiveness ofcommunity schools in their area. It would

also accord them the possible ways ofrestructuring the management ofsuch schools.

The study would also serve as a body of knowledge on the role ofcommunity

".
participation in the effective management ofsecond cycle schools in the district.

10
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Delimitations

Considering the large number oftown and village communities within the district,

only the Nyinahin and Mpasatia communities could be selected for the study. It was

not possible to cover all the towns and villages. The groups and individuals who

were involved in the study were the headmasters, Board members, PTA office holders,

parents, assemblymen, and some opinion leaders. The study is delimited to community

participation in school management.

Limitations

The study was limited in scope since it involved only two Senior Secondary

Schools. A more credible and detailed study would have been done ifa wider area of

study had been covered. This might have affected the generalization o.fthe findings.

All the items on the questionnaire were close-ended type which did not allow the

respondents to give detail information. This might have affected the results ofthe study.

Definition of Terms

The various terms and expressions used in this study are defined as follows:

Community: The term community refers to the people living in one place, district

or country considered as a whole. Every community is regarded as a social unit or a

group ofpeople Iiving together in a place, district or country.

Participation: This specifically refers to the involvement ofcommunities in the

provision ofhuman and material resources in their school development and

administration.

Administration: It refers to management and supervision ofsenior secondary school.

II
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Comwunity mobilization: This is bringing people within a community together,

equipping them with knowledge, attitudes, skills and resources (financial, human,
'.

material) to enable them perform tasks as expected ofthem.

Decentralization: This refers to the transfer ofpowers and function fium the national to

the local level.

Infrastructure facilities: They refer to structures which help schools to function

effectively, such facilities are; school building, Dormitories, Libraries, Dining Halls and

others that are provided for the management ofthe school.

Working relationship: The school and the community have a common object

providing equality education to the individual which will in tum bring about development in

the community. This, therefore, makes the two work together to achieve such

objectives.

Stakeholders: All those who have a vested interest in education such that its success or

improvement matters to them. Examples ofsuch people are. Government, parents,

community, students among others.

Community schools: Schools, which are put up and managed by a group of, people who

live in a particular area or locality.

Organization of the Study

The study is organized under five chapters. The first chapter deals with the

background ofthe study. It includes statement of the problem, purpose of the study..

research questions, and significance ofthe study, delimitations, limitations and definition

oftenns.

Chapter two covers review ofrelated literature. TIle third chapter discusses

12
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methodology. It also deals with the design. population. sample and sampling pn1CcdllR\

ins1nnl1cn~ dJta cDllcetion p111C('dllre and d:l!a analysis pl:ll1.

Chapter four looks at discussion of results [lnd the lasl c1wpter presenl.s the

summary ofthc study. findings. conclusions. rccolllmelHl.ltions and sugee~,tinn for

filrther l"C-<;carch.
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CHAPTER TWO

REVIEW OF RELATED LITERATURE

The idea of community participation has been highlightcd in Ghana since the

introduction ofthe educational refonn of 1987 and particularly, since the birth ofthe Free

Compulsory Universal Basic Education (FCUBE). These refonns have introduced a

number ofschools commonly known as community schools. The communities arc,

therefore, supposed to provide assistance to these schools. The chaptcr presents the

reviews ofsome aspects ofcommunity participation in the educational provision. Some

aspects ofschool community relationships are as follows:

School community relationship

Importance ofschool and community relationship

Community participation

Decentralization policy

Benefits ofdecentralization

Community concept as practiced in Ghana

, Community participation in the secondary school

School - Community Relationship

A school according to the concise oxford dictionary is an institution that

educates or gives instructions, especially for children under 19 years of agc or for a

level of institutions. A school includes college, polytechnic, or univ<:t;>ity.

According to Mankoe (2002), community refers to all the people living in a

specific locality, and codified by common i~terests. Important constitlicnts in the

14
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comm~mity include traditional rulers individual citizens, voluntary organization

business concerns, institutions ofhigher education, parents and external organization.

The Commonwealth Secretariat (1993) refers to the term community as a group

ofpeople living in one place or its locality such as a village or a town, or it may refer

to a group ofpersons having the same or sim ilar interests. It continues to state that

communities are naturally interested in their own well being and survival, and so have

a keen interest in their offspring or new recruits, hence they attempt to share things

in common by handing over the knowledge, values, and skills which are special to

their group.

To Blau and Scot (1962) communities are organized around relationship and

the felt interdependence that nurture them. They create social structures that unify and

bind them to a set of shared values and ideas. The communities are defined by their

centres ofvalue, sentiments and beliefs that provide the needed confidence for creating

the sense of"we" from "I".

Musaazi (1982) state that in order to make the Iink between the school and the

community more meaningful, the school has to be in close relationship with the

community so as to obtain the moral, financial and material support, which the

community gives to the school. The school should therefore operate as a nucleus for the

element of the community. The interrelationship between the school and the

community understanding of the influence of one upon the other should also be,

organized. He maintains that the school should be willing to taJ.;.e on and abandon

actions and services in the light of changing needs and developments within the

community arid should resist 11-om becoming-a static institution.

15
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'. Accor~ing to Musaazi (1982), community participation in school management

can also take the form of the community providing housing for teachers, and

students, land for gardening and sports while economically the community can

provide labour for school buildings, giving financial help for new school projects

and providing materials and furniture to the schools.

Musaazi sees the community as a means of providing general services that

can maintain school facilities, providing watch dog to look after school property and

lending equipment to the school when the need arises. Such observations tend to

make community participation essential in the realization of good school

administration. Moreover, community participation requires enough information from

the teachers to the projects and vice versa. The community can put at the disposal

local facilities such as cottage industry, farms, national parks, and Commercial

centers as a means of making learning practicable and not alien in the locality. The

school is intended to promote social change in the locality ofthe community with its

human and physical resources can be organized and utilized to facilitate

school-community relationships.

Musaazi (1982) sees the school as a planned social institution, which acts as

an instrument ofsociety for teaching the young ones. In this institution, the interest ofboth

adults and children with the school converge with those ofparents and citizens outside it He

states that education is an activity, which involves the co-operation of teachers,

parents, children and the community as a whole. Parents are naturally interested in the

education oftheir children and would want to know who is doing the teaching, what is

being taught"and how well it is being taught:He confirms that as long as parents are

16
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assured that all is going well, they usually have little to say. But when un~ertainties arise

about the progr~ss oftheir anxiety and that ofthe community as a whole, they usually

freely express their views. Musaazi (1982) conterids that the school, through its head

teacher, staff and pupils, could harmonize home, school and community interests,

resources aoencies materials and institutions for the benefit ofboth pupils and the'" ,

community.

There are various ways to bring parents and community members closer to

schools, which they serve, including:

a Minimizing discontinuities between schools and communities;

b. Minimizing conflicts between schools and communities, teachers and parents

and what is taught in schools and what is taught at home;

c. Making easy transition ofpupits going from home to school;

d. Preparing pupils to engage in learning experiences and

e. Minimizing cultural stock ofnew entrants to schooling.

Where schools are perceived as authoritarian institutions, parents and community

members do not feel welcomed to participate in their children's educations. TIley feel that

education is something that should be taken care of by educational professionals.

Asiedu-Akrofi (1978) on the other hand views the school as social institution

which is built to perpetuate a society's value, ideas, and beliefs. To him, in order to strike a

cordial relationship with the community, the school should serve as an instrument of

change. Parents must be informed ofthe changes in school programmes and curricula..
This is to avoid parental ignorance and suspicions in their wards' education. Good school

community relationship according to Asiedu-AkrofI (1978) depends largely on the

17
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school knowing the people. The school authorities must make it their priority to

identify the problems and aspirations ofthe people and to plan its activities to suit them.

The school must have precise aims and objectives and be able to carry community

confidence with it The children who are the bridge between the school and the

community must be encouraged to share in the community life and be a source of

information to and from school.

Asiedu-Akrofi continues by saying that in Europe and most 'Western' state

schools are complementary to the home and the community. The members of the

community are not only involved in the provision offacilities, but are also concerned

with policies thatprovide the framework for the management of schools. Such

observation caimot be said to be applicable to most schools in Ghana. Schools in

Ghanaian villages are supposed to fit better into the communities in which they are

located than schools in urban areas because of the heterogeneous nature ofthe urban

population. Asiedu-Akrofi reiterates that good school community relations reinforce

people's belief in education, and asserts that the community establishes confidence

in education by providing quality instructional programmes for the children.

Asiedu-Akrofi (1978) contends further, that it is only when community

members are impressed by such instructional programmes that they become

motivated and give their support to champion the cause ofeducation. He states further

that activities like open days, sports, PTA meetings and cleaning-up exercises should

tap public feelings about the school. Detailed school report is also an aspect of good

communication between schools and parents. Children are to have a sense of

responsibility, punctuality, good behaviou~and self~discipline. To him the success
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of the school would be seen by the community through such attitudes.·

This is strongly supported by Houghton and Tregear (1969) by observing that

ifthe school is to succeed, its aims and objectives as well as its methods will have to

be fully explained in order to secure the full cooperation of the parents which is

vital to success but which will have no firm foundation unless it is based on

understanding. This understanding is particularly important because ofthe effect the

school wi1l have, through the children, on their parents their homes and their whole

community.

The most effective way ofinvolving the adults ofthe community in support of

the school, Houghton and Tregear pointed out, is to make them participants in the

education oftheir children, and to get them to realize through personal experience that

the school can be the source for new knowledge, ideas and ski1ls which can lead to

improvement in the quality oflife. They maintain further "that no teacher could

meaningfully play his or her role of animateur unless he or she has been accepted by

and gained the trust of the local people among whom he or she worked" (p.19 - 21).

He however, points out that parents and community members are willing to get

involved in school activities. Some have had negative schooling experiences

themselves, some are i1Iiterates and do feel comfortable talking to teachers and

getting involved in any kind of school activities. They feel they do not have control

over the school. Some parents and families are not willing to collaborate with schools

because they cannot afford to lose their economical labour by sending their children

to school. Even though they see the benefits to send their children to schools, an

opportunity cost is often times too high t;pay. Gaynor (1998) analyses the complex
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relationship between teachers and parents in her study on teacher management with a

focus on the decentralization ofeducation.

She argues that many parents in many countries would like to be more involved

in selecting and monitoring teachers. However, analyzing impacts ofthe EI

Salvador's EDUCO project in which parents are responsible for school management

and monitor teachers. Gaynor (1998) stressed that the teachers feel threatened by

parental involvement, believing that it wi II diminish public regard for their professional

status.

Communities and parents' involvement helps achieve curriculums and

learning materials that reflect children's everyday lives in society. When children use

textbooks and other materials that illustrate their own lives in their community, they

can associate what they are leaming with what they have already known.

In Papua New Guinea, community schools set the goal to link the culture of

the child's culture. Accordingly, the schools consider the community as the centre

oflearning as welI as the focus of education. As a result, the community schools

have become central to the national curriculum development, which enables

community life such as festivals, customs, to be reflected in the curriculum (Golding,

1994).

Gleazer (1982) writing on community based colIege also points out that the

strongest case for the role at the community colIege rests upon its informational

capabilities. He went further to state that to succeed, the community colIege must

maintain issues as they emerge. It must also initiate community to study the issues

and find solutions to them.
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The commonwealth secretariat (1993) stated that the school is trye main

institution for the transmission and acquisition of knowledge, values and skiIls.

This might be regarded as the most important asset ofany community. The secretariat

also talks about community groups and organizations, which often have close links

with the schools; these are Parents Teacher Associations, School Management

Committees, Professional Teachers Associations, Town Development Committees

as well as Religious bodies. These groupings as they form the stakeholders ofthe

school contribute to the progress ofthe school.

Ansu (1992) has pointed that the fundamental idea that a school is a social

institution contrived for the conservation, perpetuating and transmission ofthe

society's culture (norms, values, ideas and beliefs) makes the school a vital instrument

ofchange. Also the idea that the children in the school come from the community

makes it abundantly clear why the school and the community must relate ifthe laws of

education are to be fulfilled.

The school in playing its role, must make its programme of activities to suit the

students as well as the community. This becomes imperative that the school and the

community must relate so that useful information may flow to and fro to allow for

ideas. This assertion has been supported by Baku and Agyemang (1997). They

advocated the need for communities to have a say in the form and oftype of the

members ofthe community.

Manu's (1997) paper on community ownership ofschools,pointed out that

community schools do enjoy from existing structure ofschool administration that go a

long way to help outline certain policies taken to oyersee school affairs. He went
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further to point out that the fnvolvement of the district assembly, district director of
-.;

education, well meaning educated people, local chiefs as well as private businessmen,

he says see themselves as people tasked with the decision making process of the

school. The overall participation in the school administration somehow empowers the

people to suggest various strategies to be adopted to achieve high standard of

performance at school and to satisfy certain local needs. A cordial school community

relationship is therefore a prerequisite for healthy school and community

atmosphere for achieving positive results in the education of the child. The

balanced education ofthe child therefore depends on the school and the community

to be mutually integrated so that parents and the general community may contribute

their quota to supplement that ofthe school. The parents for instance have to see to the

primary needs of the children.

Importance of School and Community Relationship

The proper education of the child is the joint effort of the school, home, the

community and government in order to achieve the goals set (Ottawa, 1985).

According to Thompson (1987) the integration ofthe school with the environment,

means trying to make the school a motive force in the grass-root community, Thc

school should not be a foreign body within the community but an emanation of it,

organizing itself steadily for die community development.

Many writers are of the view that participation ofcommunity in school is a

healthy relationship. White (1982) says that, community participation· in school

generally brings about improvement in social development, effective management and

teaching and learning outcomes. White (1982) has a belief that school and
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community relationship would allow the government agency preserve funds for
~

more development projects. Competent people would be involved in the planning

and execution of development projects. He believes also that participation makes

more services to be given at lower costs. He feels people tend to have a sense of

satisfaction for participating in implementing a project they know will affect them. To

him participation leads to a sense ofresponsibility for a project. Ifpeople are involved

in planning, decision-making and implementation ofa project, they wi II collectively

consider the completed project as theirs.

According to Shipman (1975), education is a process of preparing people to

fit into this complex social structure and to play particular social roles as members of

more than the institutional group. In the school, children acquire knowledge, skills,

cultural values, attitudes and moral behavior, which prepare them for responsible

adulthood. There is therefore the need for every community to collaborate with the

school authorities to bring up and educate its children to be useful to the community

. and their social well being.

According to Asiedu-Akrofi (1978), the school is a miniature society. Life in

the school must therefore reflect the people among whom the school is situated.

The school is sponsored by the community for the teaching ofbasic skills necessary

for economic survival. The following are the essence ofcommunity participation

postulated by Asiedu-Akrofi:

I. When local people are engaged in the educational decision.:making they are

Iikely to encourage some programmes timt emphasize their culture.

II. ll1ere would be a co-operative system ofrelationship between the school and the
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community, a system in which infonnation flows from both sides in a

distortion-tree atmosphere. The members ofthe community develop a sense of

identity with the school and would want to be influenced by it.

111. The school is a social institution especially brought about to perpetuate

society's values, ideas, nonns and beliefs. If there are cordial relations

between the school and the community this role ofthe school would be

maintained.

iv. . Children in the school come from the communities the school serves. The

communities would be more committed to their children's education.

v. Schools are instruments ofchange. Parents therefore have a right to know or be

informed about the changes in the world of knowledge ~nd the transforming

influence of their wards. This wi II enable them advise their children

intelligently.

vi. There are queer ideas about the schools. Changes that go on in the school are

never proper interpreted and not even communicated to the members ofthe

community. These are necessary pieces of information that an informed

society should have.

Vll. The community would give financial support to the schools in fundraising

activities in the development ofprojects.

Vlll. Good community participation would bring the home and the school together in

meeting the needs ofthe children. Children would grow better offthan their

parents in terms of employment opportunities, prestige and good living

conditions.
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The ministry of education (1994) has declared that the man~gement and

supervision ofschool can no longer remain the monopoly ofthe Ghana education service

and that system should be put in place to effed the transfer of management and

ownership ofpublic schools fium the Ministry ofEducation / Ghana education service to

the communities in which the schools are physically located. The Ghana education

service guide (2000) affirms that community participation would help curb the incidence of

the interference in the admission on process and general school administration and its

negative impact but positively assist in the provision ofschool infioastmcture, teaching

and learning material and also help instill discipline in the schools. Good

school-community relation reinforces people's beliefin education. One dependable

way ofgetting the public to have confidence in education is providing quality

instructional programmes for the children.

Community Pmiicipation

WHOIUNICEF (1978) defines community pm1icipants as a process in

which individuals and families develop their ability to contribute towards their own

development and to that of their community. They thus achieve a better understanding

of their own situation and are motivated by a desire to resolve their common problems.

This enables them to be the agents of their own development aid. This requires that

they do not feel obliged to apply traditional solutions when such solutions are

inappropriate, and realize instead that they are free to be innovative in their search for

appropriate to weigh the various solutions.

They must acquire the ability to judge a situation, possibilities offered to them,

and to determine what the nature oftheir own contribution might be. -This definition
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empha.sizes participation by members of the general population (especially parents

and families); communities' autonomy in accordance with the needs or valucs ofthc

community; and the importance of their involvement in the institutional management

ofeducation (WHOIUNICEF, 1978).

According to Seay (I 974) community school advocates, have observed that

when the World War II was about to end, educators saw a chance for functional

education to emerge in the post-war period. The definition ofa "community school"

as stated at the time included·two distinct emphasis, services to the entire community

not merely to the children of school age, and discovery, development and use of the

resources of the community as part ofthe educational facilities ofthe school.

Seay (I 974) continues to say that community school advocates, reinforccd

their definitions and explained that the concern of the community s.chool with the

local community was intended, not to restrict the schools attention to local matters

but to provide a focus from which to relate study and action in the larger community,

thus the state, the region, and the world.

Manifestations of community participation in Ghanaian schools can be

categorized into traditional and new or shifting forms ofparticipation. The traditional

forms are those that most communities' know and have practiced for some years. In

many communities the whole idea and vision of participation is limited to these

traditional forms and anything else is considered outside their competencies. Here,

community participation is generally concerned with the provision of infrastructurc

for the school. Other traditional participation includes:

a. Engaging in communal labour to provide infrastnIcture in the school.
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b. Making monetary contributions to finance school projects.

c. Providing residential accommodations for the staff.

d. Providing rooms in individual houses to be used for storing school properties.

e. Providing land for gardening, farm etc.

f. Churches allowing their chapels to be used for classes;

g. Parents attending PTA meetings;

h. Parents attending school functions such as speech days, school durbars

and open days.

i. Supplying the needs oftheir wards.

The Commonwealth Secretariat (1993) observed that the concept ofa

community- based school has been variously interpreted. To some, it means that

provision ofland and buildings or support services and items by the community that

directly or indirectly enhance the teaching/learning process and which may be

otherwise unavailable or in short supply. Others also see it as an opportunity to gain

control of the management of a school as a means of utilizing the resources of the

school to the full, for the benefit ofall those in the community. It continues to say,

that community relations can be very complex depending on how one sees the

community as giving, using or controlling resources. In an attempt to perpetuate the

concept of community participation and ownership of schools, Palmer and Jacobsen

(1974) identified some basic conditions to follow:

1. That people act when they have some sort ofsclfintcrest.at ~take;

ii. That people act when they have clear and compelling diagnosis of the

needs of the situation;
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III. That people act when they have meaningful prescription or remedy for the

situation; and

iv. That people act when they have a sense ofpower to enforce the necessary

prescriptions.

Decentralization Policy

Decentralization involves the transfer ofpowers and functions from a higher level

ofauthority to a lower level (Frimpong, 1999). According to Apleby (1987) this is the

situation where ultimate authority to command and ultimate responsibility is localized as

far down the organisation as efficiency permits. Decentralization is closely related to

delegation ofauthority and is concerned with what should be transferred down, what

policies are needed to guide action and the need to train and select people and control

their actions. However, the degree of decentralization to be adopted is not easy to be

determined. Some decisions must be taken locally while others have to be taken at the

higher management. They ha\ e to decide on what special decisions to be made at the

higher levels and what have to be delegated.

Asibuo (1994) talking about community participation in a decentralization system

explains the concept of decentralization as the "transfer or delegation of legal and

political authority to plan, make decision or manage public functions from the national

level to an organisation or agency at sub-national level" (pA). Such transfer is

"generally assumed to allow development efforts to respond to mor~ expeditiously to

local needs" (p.5). Asibuo (1994) maintains that this would encourage grass-root

participation in all aspects ofthe administration-ofthe rural communities. This would mean

involvement ofthe mral people inthe identification oftheir needs, mobilization oflocal,
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human and material resources and local implementation ofplans to satisfy local need. The

people also directly take part in District Assembly business either through meetings or as

Assembly members (p.5).

The Ghana Catholic Weekly Standard (1997) in the editorial captioned,

"Decentralization Policy - How Effective?" explains that decentralization means

'to deviate from concentrating ownership, and for that matter, all decision-making

process in the hands ofcentral government'. They observe that this makes for easier

or more efTective governance of the country by the creation of District Assemblies

to be representative of the people at the grass-root level. The Daily Graphic on l41h

August 2002 quoted President Kuffour as saying that the government's support to

the decentralization process is to ensure that democracy at the grass-root was well nlll1ured

and implemented.

Bencfits ofDcccntralization

The need for decentralization arises from the growth and complexity of the

organisation. Hallidav (1993) points out that "as the organisation grows and

becomes complex a centralized administration system cannot fulfill its functions

effectively" (p.26). He asserted that while policy continues to be formulated at the

centre, their implementation tasks should be delegated to the Regional, district

and'Local Units. The more local the decision-making process, the more likely the

Education Service is able to function meaningfully and in response to community needs.

According to Atta-Quayson (1993) dccentralization of cducation providcs

community participation in the management ofeducation. He, howcvcr, argues that

decentralization may lead to problcms of corruption since accountability could
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become difficult. Everard and Morris (1990) called for Local Management in school

Initiatives on the grounds that "it controls cost of teaching and non-teaching staff,

maintenance ofschool facilities, the supply and use ofeducatiollal materials, the use of

any income they can raise"(p.213).

Anthony and Dearden (1989) recognize the following as advantages for

decentralization.

(i) The speed ofoperating decisions would be increases since many decisions

do

not have to be referred to the Headquarters.

(ii) Quality of decision may be high because the decision-makers are more

familiar with the decision on the ground.

(i) Headquarters management may be relieved of day-to-day decision and

can concentrate on higher-level activities.

(ii) Line-managers with fewer co-operate restraints, would be free to use

their imagination and initiatives.

(v) Division provides an excellent training ground for the manager, since

the divisional manager will have opportunity to be trained in all functional

areas by being exposed to the different types ofwork.

Peterson (1997) states that decentralization is a process ofnmning an

organisation or company or state affairs that facilitates grass-root participation in

decision-making and its implementation. In education it gives the various school

communities the opportunity to take the lead, within the frame-work of national

education policies, to determine the need of their schools and help in the"realization of
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their needs. Since the communities are involved in deciding for the schools, it wi 11

help to identify what goes on in the training oftheir children in order to shape the future

for them. Local school initiatives have also facilitated the management ofschools.

Community Concept as Practised in Ghana

Basic education is in the context of the educational reform is community based.

This policy grants ownership ofbasic schools to the communities in which the schools

are located. It recognizes that the provision ofbasic education is ajoint venture between

government and the communities and encourages communities to participate in school

management. As stated by BaJ...ll and Agyemang (2002), the roles ofthe two partners

were defined in official policy documents as folIows:

1. Government provides curriculum materials equipment teachers, supervision

i.

ll.

and management, and

Community participates in school management, provides infrastructures

and ensures pupils presence in school and patronage ofPTA meetings and

supports a book supply scheme by paying a nominal fee.

According Baku and Agyemang (2002), through this policy, the government
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anticipated that the communities would construct their own school bu ild ings to

provide for the opening of Junior Secondary Schools (JSS) so that pupils would not

have to travel beyond a distance ofthree kilometers between home and school. The

policy according to Baku and Agyemang states further that areas where school

buildings already exist, communities would build workshops for the various

practical-oriented subjects.
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Mc William and Kwamena - Poh (1975) describe how particip3tory and

educational programme were put into operation by the African administration that came

into power when the Gold (Ghana) became internally self- governing under the

Accelerated Development Plan for Education (ADP). The plan was first conceived

by the government. After announcing its decision to the public, the public views

were solicited. These proposals were laid before Legislative Assembly for

discussion and approval, before the plan became operational. At the operational and

implementation stage, it was tested on users to find out some problems and possible

solution.

McWilliams and Kwamena - Poh (1975) describe how the government

delegated the implementation ofsome aspects ofthe plan to the local councils and the

communities to help reduce costs to the central government's budget. By all standards,

the ADP was a model participatory programme. Its aim was to accelerate the

educational process for national development by introducing a compulsory, fee-free

six-year basic education for all school age children. They noted that under the ADP,

the provision ofclassroom, play grounds and gardens were expected to be the

responsibility of the local councils, with the help ofthe local communities. The

councils also were supposed to pay 40% of teachers' salaries. The central

government paid 60% of teachers' salaries and subsidized the provisior. of the

textbooks and stationery and were to agree to send their children to school.

Accordingly, the community was not just asked to implement the physical

projects as described above. For example, even though it was originally planned that

the churches would not be allowed to operate schools, this view was'c!mnged to the
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new mission schools would be allowed "without the express permission of the

Minister of Education". This lively debate took place by the representatives in the

Legislative Assembly (28th August 1957). The "discussion did not only show

participation in decision-making by the people but also showed much concem for a

major programme that was likely to affect the people. This participatory programme

and the debate on it, Mcwiliam and Kwamena - Poh (1975) "showed the prominent

importance the country attached to education" (p. 84).

In Ghana, Manu (1997) noted that community participation plays a very

important role in the management of education. Despite the fact that Ghana

Education Service is responsible for providing details for the implementation of

approved national policies and programmes relating to pre-tertiary education,

community participation is not overlooked. In order to encourage more schools in rural

communities so as to encourage day schools, the Govemment of Ghana requested

World Bank to support about 140 local communities in their efforts in constructing new

senior secondary schools in rural areas. The project was approved in 1991 by the World

Bank. TIle Govemment first developed a system of proving matching grants for

communities, which were ready to undertake various development projects to

improve such activities in their communities as schools, health and markets. The

government provided a two-thirds matching grants in two installments to the

communities that first completed the buildings foundation from their own resources

and be committed to provide one-third ofan agreed fixed cost ofparticular type of

bu i1ding in cash, building materials or labour. The project also intended to help ensure

that these new schools did not become academic islands, but instead become real
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community schools serving the communities interests. Local communities have access

to the library books and share the facilities towards which they wi II have contributed.

According to Manu, the community contribution however was below the

30% estimated at appraisal, even though all communities contributed their labour

towards construction. The project could not realize its objectives because oflocallevel

leadership and lack active maximum community participation as most activities were

supervised by Ministry ofEducation through district assemblies.

According to the Woild Bank Document (1997), community involvement in

basic education derived from the World Bank activities was further researched and

conductedjointly by UK and Ghana governments under the Schooling Improvement

Fund (SIF) project. SIF at its first stage examined the community participation in

Ghana and to improve quality ofeducation and increasing access. SIF is a mechanism

for financing small-scale incentives to encourage community - based demand ­

driven initiatives which improves the qual ity ofteaching and learning, and to foster a

sense ofcommunity ownership ofschools and thereby enhance community interest and

active participation in the education process. The community participation in the SIF

project took the form of provision oflabour for carrying out their school structures. It

was realized in this project that there are limits to community ownership as long as

community members lack political power, influence and key skills in school

management as decisions were conceived on top to bottom stmcture.

In order to give meaning to community ownership ofschcols through

community based concept of education, Manu (1997) explains that the Ministry of

Education (MOE) has since June 1994, declared that "'the management and
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supervision ofschools can no longer remain the monopoly of GES and 'that system

should be put in place to effect the transfer of ownership of public schools from

MOEIGES to the communities in which the schools are physically located".

It is in pursuance ofthe idea ofgetting the community to function effectively

in the management and supervision of schools. Manu in his seminar paper stated

that the District Oversight Committee (DEOC) and the School Management

Committee (SMC) were instituted to strengthen community ownership ofschools

Manu (1997). According to Manu the main functions ofdistrict education oversight

committee are as follows:

a. The provision and maintenance of school blocks and other

infrastructural Requirements;

b.

c.

The provision ofteachers, monitoring the regular and punctual attendance

of both teachers and pupils at school.

Monitoring proper performance ofduties by staffand students and matters

relating to general discipline.
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d. Dealing with complaints relating to or from non-teaching staffand students.

6. Overseeing the environmental sanitation and other facilities, and

£ Supplying textbooks and other teaching and leaming materials to schools.

Manu (1997) explains further that besides the above stated constitutional

provisions, community participation in education in Ghana is also manifested at the

school level in certain recognized bodies that play important roles in the

management of education especially at the basic level. The School Management

Committee (SMC), which is one ofthe bodie~, found mostly in basic schools, controls
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the general policy ofthe school. In the exercise of its powers and functions, the

committee shall not encroach upon the authority and responsibilities ofthe head

teachers. They are responsible for submitting to the Director - General of the GES

through the District Director of Education such information, returns and accounts as

the Director General ofGES may require from time to time. Manu continues to state

that the SMC's are also to ensure that the premises ofthe schools are kept in a sanitary

and structurally safe condition and generally in a good state. It is also the committees'

duty to bring to the notice ofthe appropriate authorities and the town or village

development committees, the state ofthe premises of the School (World Bank, 1997).

According to Manu (1997), four steps have been taken by the Ministry of

Education (MOE) to promote the policy ofcommunity - based schools:

I. Promulgation ofPNDC Law 207 creating 22 decentralized department

including education;

2.

3.

Workshop/seminars organized to conscientise district chief executives,

Community/opinion leaders and PTA executives;

Identification ofcommunity strategies and strictures within the community

that could be facilitate/promote participation and; adequate media

publicity ofcommunities' achievements to encourage other communities.

Communit)' Participation in the Secondary School Programme

Dofour (1991) conducted a study in the Sekyere East district of the Ashanti
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Region to find out the efficiency and effectiveness of community participation in areas

ofeducation, conscientisation, funding, comr~:unal labour, and governments supply

of inputs. The research showed that community participation was low. Most local
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functionarics havc not bccn cducatcd on thc programmc. Hcncc thcy could not

conscicntizc the peoplc to understand and acccpt the programmc. Enthusiasm nnd

funding were thus, low. Communal labour WllS poorly and un will in gIy attcndcd.

Forced labour and punishment at defaulters beeame rampant. Local politics lind

activities at somc functionarics hindcred rathcr than promoted thc implcmcntation

process.

Dofour (1991) suggestcd that to improvc on community participation, is thc

need for a massive community education and conscicntisation programme to cnticc all

for the implcmentation. The current spatc ofpovcrty in the communitics could bc

eliminated by controlling inflation and uncmployment. Unauthorized ducs should

be checked. The govcmmcnt must rc-cnforcc the potcntials of the communitics to

make them sclf-rcliant in the solution of their own problems. Authcntic participation

should bc encouragcd. Intensivc participatory scminars nrc nccessary and nothing

should be the hallmark of participatory programmcs. Socio-cconomic divergcnces of

different communities could bc considcrcd, for cquitablc provision of funds and

equipment. The rcality of the situation, thcn dcmands that thc communitics arc

brought in to support the statc in educating its citizens for national devclopmcnt.

S11111111:lJ1'

Gcnerally thcre is thc fecling that opcn school systcm rcpresents an

important means by which communities can gain a sensc of owncrship and

responsibility for the school. This, coupled with more activc involvcmcnt in school

affairs, can hclp make parents be in partncrship with the school, feel accountable for

education and thcrcforc cncourage thcm to prcss for thc bcst possible quality of
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schooling. It has also been proved that when people get involved in decision-making

process they also partake in the implementation of the decision, and secondly whcn

they become committed in a venture by way of spending money, labour or any

resource in they tend to value the project and they see to its growth. So for education to

be valuable to the communities, they must be encouraged to participate in the education

of their children and most especially secondary education.

Community participation should look at the decision making process at all

stages of the education process such as orientation, plannihg and implementation

level of decision-making process. This in essence is based on democratization

mechanisms and it should be a means of consultation, power sharing among the

government, school and community as well as dialogue situation between the

school staff and community for influencing basic decisions about the planned

programme.

Such observations made and factors identified in this literature survey are

very important to draw out opinions from members of the community through

various questionnaires to be sent out. The findings ofthe research wi II be compared

with the literature review to show how evident it is that community participation in

second cycle schools is very essential for effective teaching and learning.
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CHAPTER THREE

THE RESEARCH METHODOLOGY

This chapter aims at presenting the research procedure used in finding out

how the communities in Atwima Mponua District participate in ntral community

second cycle schools. This chapter focuses on the research design, the population, the

sample and the sampling techniques. It describes the research instrument used in

data collection, data collection procedure and the data analysis plan.

Research Design

The study employed descriptive survey method, which specified the nature

ofa phenomenon. It determined and reported the way things were. Descriptive

research, thus, involves collecting data in order to test hypotheses or answer

research questions concerning the current status ofthe subject under study (Gay,

1992). Arnedahe (2002) reports that the purpose of descriptive research is to

observe, describe and document aspects ofa situation as it naturally occurs. In

descriptive survey the events or conditions either already exist or have occurred and

the researcher merely selects the relevant variables for an analysis. The researcher

used closed-ended questionnaire which facilitated quick responses from

respondents. This was done to aid in obtaining accurate and precise responses due

to the educational background ofthe respondents. 1l1is removes ambiguity and

makes analysis accurate.

Population

-
There are 84 Senior Secondary Schools in the Ashanti Region and out of
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this number, 35 are in the rural areas. Among the community Senior. Secondary

Schools established in rural areas are Mpasatia Secondary Schools, Mankraso

Secondary School, Nyinahin Secondary School, Poano Secondary School, Kofi Adjei

Secondary School at Bampenasejust to mention but a few.

Information was elicited from the two community secondary schools in the

district. The schools are Mpasatia Secondary Technical School and Nyanahin Catholic

Secondary School. The population for the study comprised the two Headmasters, the

teachers and other stakeholders ofthe two schools in the district. These included parents

of students, community members, executives of the Board ofGovernors and

opinion leaders, including the chiefs and elders, assemblymen and religious leaders in

the Atwima Mponua District. Each school had one headmaster and an average of

thirty-one teachers. The two schools had set up a Board ofGovernors (B.oG) and Parent

Teacher Association (PTA).

Sample and Sampling Technique

Data was collected from Mpasatia Secondary Technical School and

Nyinahin Catholic Senior Secondary. The researcher censored information from the

two secondary schools in the district. Thirty-five respondents were selected from the

District office, Headmasters, teachers and circuit supervisors from the District. This

number was made up of two Headmasters 30 teachers, one District Director and two

Circuit Supervisors from the District.

In addition to the above number of respondents, 10 respondents were

selected from among the Board of Governors" (BOG), Parent Teacher Association

(PTA) and opinion leaders made up ofchiefs, Assemblymen, Religious leaders and
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some influential elders from the two towns where the community secondary schools

are situated. The headmasters of the two secondary schools were purposively

selected while the 30 teachers were randomly selected from the two schools. Fifieen

teachers were randomly selected from each school using simple random sampling

by applying the lottery technique. Numbers one to 30 were written on pieces ofpapcr,

folded, thoroughly mixed and put in a bowl. The teachers were asked to pick the

folded papers from the bowl one after the other. Those who picked numbers one to IS

were selected for the study.

Twenty-four BOG members and 24 PTA members were randomly selected

from the 2 towns. The two chiefs from Mpasatia and Nyinahin were selected

purposively. and 20 opinion leaders were also randomly selected, 10 from each

town. In all, two categories of respondents were selected for the sample. Category

A comprised two Headmasters, 30 teachers, the District director of Education and 2

circuit supervisors. These numbered 35. Category B also comprised 24 members

of the BOG. 24 PTA members (all Parents) and 20 influential members of the

communities made up of assemblymen and religious leaders. Two chiefs from

Nyinahin and Mpasatia were selected and they also numbered 70. The total of 105

samples was used for the study.

Research Instrument

Two sets of questionnaires made up of close-ended items were used as

instruments for collecting data. One type of questionnaire was meant for teachcrs,

headmasters, District Director ofEducatioQ. and circuit supervisors. The other type of
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questionnaire was meant for community members such as the BOG and PTA members,

opinion leaders, chiefs and assemblymen, religious leaders and some influential elders

in the community. The questionnaire meant for teachers had twenty items, which

were divided into three sections, namely: respondent's bio-data, their opinions on

community participation and how they view the community's role in resource

management

Twenty-seven items were contained in the questionnaire for the community.

The questionnaire also had a section for respondent bio-data, the community's role in

school management and community initiative in enhancing teaching and learning

process and their contribution in other support services.

Data Collection Procedure

The questionnaire was administered to the selected respondents after the

researcher had personally contacted them and explained the aim and nature of the

research to them. Due to the long distance between the researcher's residence and the

district headquarters, four research assistants were selected from the teachers and

were trained to assist in ·collecting the data from the respondents in the community.

The two headmasters and the district director of education were consulted and

briefed on the purpose and nature ofthe research. They also assisted in distributing the

questionnaire to the teachers and the circuit supervisors in their offices. Retrieving

the completed questionnaire was not difficult because the Headmasters and the.
research assistants who lived with the people in the town did not find any problem

in retrieving most of the questionnaires.
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));\ t:l Analysis 1'1:1 11

The resron~;es in the questionnaire that \\'LTe collected frol11 the respol1dents

were edited. coded and scored herNe it was fed in the computer. I bta analysis W;I, done

llsing the Statistic<ll Progr<l111l11ed for Social Science, (SI'SS). To l11:ll:e is';ue'; clear

without having to fC<ld l("Ing sentences, tahles with percenlages were med 10 support the

nnalysis. 'J11is enhanced the discussion and interpn:l:ltion oflhe data collected.
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CHAPTER FOUR

RESULTS AND DISCUSSION

This chapter deals with the analysis ofdata collected through the questionnaire

administered and also discussion of findings from the analysis. The study was to assess

community participation in secondary schools in the Atwima Mponua District in the

Ashanti Region. Respondents of the questionnaire were in two categories. The first

category was made up hC<1dmasters, teachers, circuit supervisors and the District Director

ofthe District. The second category was made up ofmembers ofBoard of Govel110rs,

Parents Teachers Association and some selected members in the Mpasatia and Nyinahim

Senior Secondary Communities.

TIlis chapter is in two parts. TIle first part deals Witil charactelistics ofrespondents which

includes educational qualification and rank ofrespondents. TIle second part focuses on analysis of

the tiu'eC research questions.

Characteristics ofRcspondents

It was considered relevant to include the analysis ofthe background oftile

respondents. TIle educational background and social status ofthe respondents are analysed

and presented in Tables 1and 2.

44

il. ,

\
I,



Table I

Educational Qualification

Characteristics Male Female Total %

M. Am. ScIM.EdfM. Phil I 0 I 4.17

B.ScIB.A/B.ED 17 3 20 8333

Diploma 2 0 2 8.33

CertA 0 4.17

Others 0 0 0 0

Total 20 4 24 100

The educational background and social status ofthe respondents are

considered relevant to the study and hence their inclusion in the questionnaire. All the

respondents in category A headmasters, teachers, circuit supervisors, District

Director have post secondary 3chool education background. The least educational

qualification ofthe Teacher is Certificate A with 4.17% representing it. About 4.17%

ofthem also have the masters' degree and 83% have the bachelors' degree (B.Sc, B.A,

REd). Over 8.33% ofthe respondents are Diplomas. With these backgrounds, the

respondents are in a position to give credible assessment ofthe community's

participation in education.

In the case ofcategory B respondents, about 13% ofthem do not have

formal education background. All the rest have basic education background. The

respondents are mostly traders, artisans, civil/public servants and businessmen and
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women. They command some respect in the community. Most of them are

closely related to the schools, either as BOG members or parents. These

backgrounds and experiences make them responsible and committed to

educational issues. They are therefore likely to offer credible responses to the

questionnaire.

Data in Table 2 provides information on rank ofrespondents. Findings are

presented in Table 2.

Table 2

Rank of Rcspondcnts

Rank

Director

Asst. Director

Prin. Supt

Snr. Supt

Supt

Total

Male

o

2

I I

5

20

Female

o

3

o

o

4

Total

2

14

5

24

%

4.17

8.33

58.33

20.83

4.17

100

Information in Table 2 indicates that majority ofthe respondents 58.33%

had the rank of Principal Superintendent whilst the least rank of respondents

4.17% were Director and Superintendent. This means that the m"jority of

respondents were the Principal Superintendent.

The relevant questionnaire items ~vhich respond to each of the three

research questions, were analysed and presented in tables. These were followed with
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discussion ofthe findings.

Research Question 1: What is the extent of community participation in the

provision of education?

The broad aspects of the study, which the analysis covers in

response to this research question, are:

a) Communities' contribution to wards school initiated projects

b) Communities' participation in District initiated projects

c) Respondents' role in wards academic performance.

d) Respondents' educational background and their attitudes towards their

wards education.

Communities' contribution towards School Initiated Projects

Questions 12 and 16 in category A were designed to find out the communities

contribution towards school initiated projects. TI1e responses are shown in Table 3.

Table 3

Distribution of Communities' Contribution towards School Initiated Projects

Facilities Communal Provision of Payment of Provision of Provision of Total

labour materials levies consultancy artisans

School. Blocks 7 8 0 0 0 15

Textbooks 1 0 0 0 0 I

Furniture 0 2 0 4

Toilet facilities 0 0 0 2

Staffbungalow 0 0 0 2

Total 9 11 2 24
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Table 3 shows that out of the 24 respondents 9 indicate that the community

contributes free labour towards school initiated projects and I I indicate that the

community provides building materials. The other responses indicate that the

community is unable to provide money or olTer consultancy services.

One vital factor, which can be used to assess the attitude of a people towards

an issue, is their level of understanding of issue and their commitment to it. Clear

understanding of the issue will lead to forming a positive or negative attitude. And

this is demonstrated in the action they take in promoting the issue or otherwise.

According to the Table above, the community contributes greatly in the construction of

school blocks. The contribution is greatly centered on free labour and provision of

building materials. School initiated by the PTA and school boards. Considering that

most of the community members are artisans and petty traders (selfemployed) the

use of their time for communal labour is a big sacrifice. This underscores the fact

that they have a positive understanding of the concept of community ownership of

the schools. It takes a community, which understands their role in the schools

management to offer such great sacrifice.

Communities Participation in District Initiated Projects

Table 4 shows the distribution of the communities' participation in

district-initiated project. Results are presented in Table 4.
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Table 4

Communities' Participation in District Initiated Projects

Facilities Communal Provision of Payment of Provision of Total

Labour matcrials levies consultancy

Sch.Blocks 9 8 0 0 17

Te:\ibooks 2 0 0 3

Fumiture 0 0 0

Toilet facilities 2 0 0 0 2

Staffbungalow 0 0 0

Total 13 II 0 0 24

Table 4 shows that 13 out of the 24 respondents indicate that the two areas

where the community participates in District initiated projects are the provision of

free labour and building materials. The community is unable to assist financially or

offer consultancy service.

The community is a rural setting where timber and other building materials

like sand and river stones abound. Observations made as a follow-up of the

questionnaire showcd that almost all the timber and sand for school projects were

obtained at no cost from the natural resources in the community. Artisans like masons,

community, offer free services during constmction ofschool buildings.

Educational Background a~d Roles in Schooling

To find out the community's attitude towards teaching and
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learning, the researcher put questions 2 and 8 in category B together. This

provided a distribution of respondents' educational background and their

roles in their ward's schooling. 111is is presented in Table 5.

Table 5

Educational bacl<ground and Roles in Child's Schooling

Education level Visit Assist Provide Provide Part- Total %

School Homework Needs time Teacher

Primary 0 0 0 0 0 0

IS.S/Middle 2 II 0 20 36.4

Sec. TechNoc. 4 4 0 9 16.4

Tertiary 4 0 14 19 345

None 3 3 0 12.7
i/

Total 16 6 32 55 100
.
I

Table 5 shows that the educational background of36.4% of the respondents is

Junior Secondary or Middle School certificate. Most ofthese categories ofrespondents

provide the educational needs oftheir wards in the school. Thirty-four percent ofthe

respondents have tertiary education background and majority of them provide the

educational needs of their wards. About 13% of the respondents have never been to

school.
.

The respondents' role in their children's schooling as shown in Table 5 can serve

as an indicator for the community's attitude to participation in education. Table 5 reveals

that 32 out of the 55 respondents see the provision ofeducational needs ofthe child as a
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major factor in promoting teaching and learning. The next important faCtor according

to the community is the school visit ofparents to monitor their children performance.

They see the provision ofpart-time teachers at home as least important. The analysis

implied that parents' academic background did not influence their wards' schooling.

It is evident from the study that the community accepts the fact that it has a role to play

in the child's education. Despite the tuition-free education, parents have a contribution to

make.

Research Question 2: What is the level ofInvolvement of the Community in

Decision Making Process in the school?

A major area, which can be a measure ofthe community's participant in education,

is the level ofinvolvement in decision-making on issues affecting the school. The relevant

questions in the questionnaire were analysed and presented in Tables 6, 7 and 8 in

response to the second research question. They were considered under the following

broad aspects ofthe study:

a) Teacher's view on Community's Involvement in Decision-making.

b) Interaction ofBOG with the DEO

c) Respondents role in school administration

Teachers Views on Community Involvement in Decision-Making

The community's involvement in decision-making in educatio,n is a vital indicator

of community's involvement in decision-making in education is a vital indicator of

community's pmticipation. To assess the comlTIunity's i~volvement in decision-making,

questions 7and 8 were analysed to find out teachers reaction to issues the communities
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stlg~:C'sl afkr 1<:.:;:1It·:;' han: c(1n~lIl:l'd them. 'Ihis is ~h()\\J1 in 'Lthks (, and 7,

Tl';Jch(Ts' He:lclinn 10 Issues lhal COll1l11unily Suggesls :lfler Te:lchcrs h:I\'c

Consulled IhclI1

----- -------- ---------------

n;
.f)Total

------_. --------- _._.-----
S-~h~~;,f-(·;~~l~lrn~I'cr't~~~~l-

projl'ct :lnd ance of
Tr:ldilion !>tudenls

IS'lICS on
aCCOllll11­
(,dation

l';Jyment
of fees

Tl';Jchers
rC:lclion \(1

cmllmunity
Stl f:!:c~ct ions

Accept htlt
can'l
implement 3 (I o 7

Dc> not
;Jceepl o o o n o o o

Accept hut
implement
with
limitalions 3 3 (J o 7

roIlO\\' up
suggeslions 4 o o (J 5

Consull
reIc";Jnl
org::ms for
assislance o 4 (J n 5 20.R3

TOlal 7 J2 o 100

111C tablc shows how teachcrs react to slJ!.!!.!CSlions hv the con"mUnilv. Gcn·:r.t1I\'.......... .. ..

the community consults the teachers on accommod.1tion for teachers and p3Ylm:nt of fL't:s

butthcsc suggCSlions arc implemented with ceruiin conslfJinls and limitations.
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Teacher Willingness to Implement Community's Suggestions

TIlc readincss with which teachers accept and implement community's suggestion is

a measure orthe quality orinvolvernent orthe community in the decision-making

process. Table 7 indicates thc willingncss orthc teachcrs to implemcnt the community's

suggcstions.

Tablc 7

TC3chers Willingness to Implement Community's Suggestions

Director Circuit Head Teacher Others Total %

Supervisor teacher

•,
Accept but
can't
implement 0 0 0 4 0 4 16.67

Do not
accept 0 0 0 0 0 0 0

Accept but
implement
with
limitations 0 0 4 0 5 20.83

Follow up
0suggestions 0 0 7 8 33.33

Consult
relevant
organs for

0assistance 0 5 7 29.17

Total 0 0 2 20 2 24 100
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The Table shows that 33% of the community's suggestions were always

folIowed-up and 29% of them consulted the relevant organisations for assistance. It

is evident from the two tables above that the teachers consul l the community on

accommodation for teachers, payment of fees and school projects. [n most cases the

teachers accept the community's suggestions but they cannot implement or they

implement them with some constraints and limitations.

The researcher tried to find out how the Board of Governors interacts with

the District Education Omce. This was seen as an indicator for the community

involvement in decision-making. The analysis of the data collected on this is shown in

Table 8.

Table 8

Interaction ofBOG with the DEO
II,

Interaction ofBOG with DEO Frequency %
,

Circuit supervisor delegated to meet BOG 10 41.67 ' .

BOG visit DEO once a month II 45.83

DEO relays information with BOG 2 8.33

BOG visit DEO once a year 4.17

Total 24 100

The table above shows that about 46% of the respondents are of the view

that there should be regular interaction between the BOG and DEO. The study reveals

in this table that the interaction between the B9G and DEO facilitates community

involvement in decision-making. The BOG is the top management body at the school
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level while the DEO is the management body at the district level. It is likely that when

these two bodies meet, issues concerning the school are discllssed and important

decisions taken.

Responses obtained from question 23 of category B shows that 51 % of the

community attends meetings at community level to decide on school issues. Thirty

five percent ofthem take part in PTA meetings regularly. Only 9% of them see the

community involvement in school discussion through the BOG meetings only. It is

clear from the above that majority ofthe community have opportunity to discuss school

issues at various meetings. At such meetings, various decisions are taken which go to

enhance quality education delivery. The major groups involved in community

participation in decision making are the PTA and BOG. This shows the importance

of community participation in school management as white (1989) affirms that

community participation leads to a sense of responsibility when community members

are involved in the planning, decision-making and project implementation.

Occupation and Role in School Administration

By putting questions 3 and 4 in category B together, a distribution of

respondents' occupation and role in school administration was obtained. This shows

the extent of the community's involvement in decision-making. The analysis is

presented in Table 9.
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Table 9

Occupation and Role in School Administration

Role in Artisan Teacher Civil/publ ic Petty Business Total %

School Nurse Servant Trader

Parent/Guardian 9 0 I I I I 22 40.0

Past Pupil 5 I 5 2 3 16 29.1

Board Member 4 5 0 0 I 10 182

PTA Executive 2 0 2 0 I 5 9.1

Assembly 0 0 0 2 0 2 3.6

Total 20 6 8 15 6 55 100

Table 9 shows that 40% of the respondents are parents or guardians. Out of

this are petty traders and artisans. 29% percent are past pupils, 18% are Board members,

9% are PTA executives 4%are assemblymen. By virtue of their connection with the

school, all these people are actively involved in decision making at various levels. Davis

(1981) indicates that participation by the community motivates them to discuss and

work out problems together.

Research Question 3: What is the Nature ofthe Support Services the Community

Renders to the School

The nature and quality of the support services, which the community gives

to the school reflects the attitude the community has towards the school. The

analysis and discussion of the relevant questions, which respona to this research

question, were categorized under the following:

a) Communities provision ofschool facilities
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b) Communities contribution from the organs of society

c) Methods of fund-raising

d) Other sources offunding

Provision ofSchool Facilities

TIle readiness of the community to provide school facilities to supplement the

efforts ofgovernment gives indication of the level of community participation. By

putting question 6 and 7 in category questionnaire together, a distribution ofcommunities'

provision ofschool facilities was obtained. TIlis is shown in Table 10.

Table 10

Communities Provision ofSchool Facilities

Provision of Teachers Provision Adequate Library Technical Total %

facilities
of infrastructure facilities facilities
te:-..ibooks

Government only 5 I 1 0 0 7 127
' !

Govemment and 36 7 4 0 0 47 855
Community
Community only 0 0 0 0 0 0 0

Parents 0 0 0 0 1.8

Total 42 8 5 0 0 55 100

Table 10 shows that over 85% of the respondents are of the views that the

government should provide school facilities like teachers, textbooks and infrastmcture.

None ofthem indicated that it is the sale responsibility ofthe community to provide these

facilities. The community is of the view that government is unable to provide it all

alone. Assistance should come from else where and the community's active

participation in education deliverj in the district.
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Contribution ofldentifiable Organs in the Community towards Distriet Projects

Community participation in education ean be reflectcd in how the various organs

in the community make contributions towards school projects. The researcher tricd to

identify the groups which had made such contributions questions 16 and 17 in category A

were designed to find out which identifiable groups in the community provide which

services to promote education delivery. TIle two questions wcre analyzed and presented in

Table 11.

Table 11

Communities' contributions from the organs to District Projects

Services by Community BOG LUC OB/OG RB PfA Total

Communal labour 3 2 0 5 3 13

Provision ofsand, 6 0 0 4 I I
stones, oement
Payment oflevies 0 0 0 0 0 0

"

Provision ofartisans 0 0 0 0 0 0

Provision of 0 0 0 0 0 0
consultancy Services

Total 9 3 0 5 7 24

Findings in Table 11 show that 9 out ofthe 24 respondents indicate that members

ofthe BOG contribute towards school projects. This is followed by members ofthe PTA

who are indicated by 7 out of the 24.thus it shows that the Board ofGovernances and

PTA are the most active organs that contribute towards school projects. The contributions

are mostly in the provision offree labour and building materials like 'sand, stones and

cement The composition ofthese two bodies is a cross-section ofthe community and this

-
infers that the entire community is involved in this veriture. The old Boys or old girls
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Association made no contribution to the school.

Methods ofFund~raising

To detennine the methods used by the community to raise fimds, question 24

was included in the questionnaire. TIle analysis ofthis data is presented in Table 12.

Table 12

Methods Used by the Community to Raise Funds

Method ofRaising Funds Frequency

Community harvest 13

School harvest 21

Community levies '",)

PTA levies 14

School farm 6

Total 57

%

22.8

36.8

5.3

24.6

10.5

100

The table shows that over36% of the funds generated is done through

school harvest. That is, the school organizes the harvest activity and invites donors.

This is followed by PTA levies which account for over 24%.

Availability offounds to run the school is crucial in the management of the

school. Since government resources are limited there is always a request to others

sources. From this table, the community adopts various govemT:1ent efforts. The

commonest methods are school harvests, PTA levies and communit\' harvests.
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Other Sources ofFunding

Apart from the central government, there are other sources funds can be

raised to support the school. The table below indicates the distribution ofsources of

funding apart from the government was determined by analysis question 26. The

analysis is presented in Table 13.

Table 13

Distribution ofOther Source ofFunding

Source Frequency %

Companies 4 7.02

Past students 16 28.07

Church 26 45.61

Philanthropists 5 8.77
•

NGO's 6 10.53 '.'.

Total 57 100

The Table shows that over 45% ifthe external support comes from the

Church-Past students ofthe schools contribute 28% with the least coming from companies.

Very little is received from companies, NGO's and philanthropists. TIlis is an area, which

calls for a close study and strategy since these sources can be helped.
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CHAPTER FIVE

SUMl\1ARY, CONCLUSIONS AND RECOMMENDATIONS

Ovcrvicw ofthc Study

The study was conducted to investigate the extent of involvement ofcommunity

participation in the rural community Senior Secondary Schools in the Atwima Mponua

District. The 1987 Ghana Education Reforms, among other objectives, aimed at

improving access to secondary education. Accordingly, community secondary schools

were established within the rural communities.

In addition to the provision ofaccess the community Senior Secondary Schools

concept was to promote community involvement in the management ofschools. The

research was found necessary in the sense that no such study has been done in the District to

assess the community participation in education in the district.

The population for the study covered the major stakeholders ofeducation in the

An\~ma Mponua District. They included the District Director ofEducation, headmasters

ofthe two Senior Secondary Schools, teachers, Board members, parents and identifiable

opinion leaders like the chiefs, assemblymen, religious leaders and some retired

educationists.

Data was collected form 24 teachers including the District Director and the two

headmasters, 22 parents, 16 past pupils of the two schools, 10 Board members, 5 Parent
.

Teacher Association Executive members and 2 assemblymen. The researcher engaged the

services ofthe senior housemaster of Mpasatia Senior Secondary School and the

Headmaster ofNyinahin Catholic Senior Secondary School to distribute and collect the
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questionnaire from the respondents. The two cfficers took interest in the study because

according to them, the study was likely to bring to the fore, issues which could help with

the management of the schools. Data were coded and analysed using the Statistical

Programme for Social Studies (SPSS).

Summary ofFindings

A number offindings have come out from the study. The study has shown that

the Atwima Mponua District Community is involved in various ways in the management of

education in the two Senior Secondary Schools in the district. Among the ways of their

involvement are:

1. The community mostly contributes through the provision ofbuilding

materials and communal labour during construction ofschool projects.

Artisans in the communities offer free services during construction. This is a

positive attitude towards community participation in education.

2. The communities generally consult the school administration on

accommodation for teachers. They offer assistance to teachers in finding

suitable accommodation for them.

3. There is evidence ofcommunity involvement in decision-making. The

community offer suggestions to the school administration and these

suggestions are generally accepted and followed-up.

4. The communities are ofthe view that the provision ofschool f&cilities like

school buildings, furniture, books and teachers should be a shared

responsibility ofthe government and the community.

5. Parents and guardians mostly provide the educational needs oftheir wards.
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They also pay frequent visit to the schools to monitor their wards'

perfonnance in school.

6. The schools' major source of internally generated fund is school harvest. The

community contributes during these harvests. Apmt from the government, the

mostly reliable body that supports the schools financially is the church.

Conclusions

From the above findings, some conclusions can be drawn.

Community involvement by offering communal labour and providing building

materials helps reduce the cost offunding education. This reinforces the call by

government for cost sharing in education.

The study has revealed that to enhance a healthy school/community relationship

there should be free flow ofinfonnation between the two. The frequent interaction

between bodies like the BOG and PTA executives with school authorities strengthens

school/community relationship.

In order to provide quality education, both the teacher and parents need to

collaborate. The study has revealed that this can be effectively done by parents paying

occasional visits to schools to discuss their wards performance with the teachers.

Through the frequent interaction between the community and the school at PTA

meetings and school visits, far reaching decisions are always taken. This confirms

what Asibuo (1994) said that decentralization would encourage gra~sroots

participation ofthe rural communities in the identification oftheir needs, mobilization

oflocal resources and local implementation_of plans to satisfy local needs, when the

people directly take part in meetings at local levels.
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The church is a clearly defined community which can be encouraged to be

involved in the management of schools. The study has revealed that with proper

planning and interaction with the religious bodies, much Call be derived towards

community participation.

Recommendations

Based on the findings from the study, a number of recommendations are

made for practice:

1. Public education on community involvement in management of schools needs

to continue at functions like speech days, school durbars and church activities.

There are people who are not aware of the role they can play in promoting

quality education in their community. Irrespective of their educational

background or gender there is always a role one can play.

2. PTA meetings and community/school meetings, open days and the like are

to be encouraged in the schools' calendar. Such functions provide an

opportunity for the community to identify with the school and get involved.

There should be'regular interaction between the Board ofGovernors to receive

current development in education. This will equip them to take informed

decisions at meetings.

3. Contribution ofthe community towards reducing the cost ofeducation is not only

to be seen in the area of providing financial resources. Artisa:ls and

appropriate professionals can offer free labour and consultancy services during

school projects.

4. Identifiably organized groups in the community like the churches and past
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Students are to be s~nsitized and encouraged to see the school as p:U1 oflheir are:Js

ofoperation by way ofoffering selvices. TIle sum total ofthe involvement ofsuch

groups in the community will constitute community participation in the district.

Suggestion for Furthcr Research

It is recommcndcd that thc research be replicatcd in community secondary

schools in other regions for greater generalisability. Views from other communities and

regions could help analyse better the results of the subject matter.
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APPENDIX A

C:O:\t:\Wi'ITY l'AHTICII'ATIOi' Ii' EDUCATION IN mIRA!.
SECOi'IMHY SCIIOOLS IN ,\1'\\,1;\1,\ i\IPOi'li,.\ IHSTIHCT Ii'

ASIL\i\TI HE(;IOi'i

QUESTlOSS..t!UE rou lIEAlJ,H,·ISTEUS, TE.'IClll~US. emelJIT
SU/'EUJ'/SOUSA"'lJ /JlSTRlCTlJ/R/£TOR OF E!W(/lTIOS

111C pllrpClse of the study is to asse,s wmmllnity participation in .~econdary school

in AtwimJ 7\lponua District in A,hnnti Re,giOll.

SECTION ,\: TilE BIO-DATA

Please i\mwer the following Questions i\pproprinte:

I. Gender: 7\1a1c [ Femnle I

") Professionnl Qualification

(i) I3.ScfI3.MI3Ed [ ]

(ii) M.A/7\lSc / MEd f\1.Phil [ ]

(iii) (ert A [ )

(i\') Diplomn [ )

(v) Others [ )

~ Rank in GES [ ]~.

(i) Director [ )

(ii) Assist Director [ )

(iii) Principal Superintendent [ ]

(i\') Senior superintendent [ )

(v) Superintendent [ )

(vi) Assistant Superintendent [ )
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4. Position in Occupation

(i) District Director r 1
(ii) Circuit Supervisor r 1
(iii) Head Teacher r 1
(iv) Teacher [ ]

(v) Others [ ]

5. Name of Education Circuit '" .

Please make a tick [ ..J] to indicate the response that best suits your situation.

6. What role has the community played in supplying school facilities?

(a) Provided communal labour [ ]

(b) Through payment of community levy [ ]

(c) Organized community harvest [ ]

(d) Solicited outside help [ ]

(e) Levied parents [ ]

7. What are some of the issues teachers consult the community on?

(a) Payment of school fees

(b) Issues on accommodation [

(c) School projects [

[

]

]

]

(d) Customs and Traditions of the community ]

(e) Performance of students [ ]

8. How do the teachers react to the community's suggestion?

(a) Accept but can't implement them due to certain constraints ]

(b) Do not accept hem all []

(c) Accept and implement them with limitations ]

(d) Follow up the suggestions [ ]

(e) Consult relevant organs for assistance [ ]
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9. Which communities activities do teachers fully participate?

(a) Funeral celebration [ ]

(b) Communal Labour [ ]

(c) Church Activities [ ]

(d) Festivals [ ]

(e) Socializing with community members [ ]

10. What measures can be put in place to ensure total utilization of instructional

time?

(a) Frequently visit by education officers [ ]

(b) Constant monitoring by Headmaster [ ]

(c) Frequent visit by BOG [ ]

(d) Ban on Labour of Students [ ]

(e) Enforcing punctuality and regularity of teachers and students [

11. How does the School BOG interact with the District education Office (DEO)?

(a) Circuit supervisor is delegated to meet BOG [

(b) BOG visit the DEO once a Month [ ]

(c) DEO relays information with BOG for implementation [

(d) BOG visit DEO once a year [ ]

(e) BOG rarely meets DEO ]

12. Which district initiated projects has the community participated in?

(a) Constructing the School Block [ ]

(b) Vehicle for the school [ ]

(c) Furniture for the School [ ]

(d) Provision of toilet and urinal facilities [ ]

(e) Provision staff Bungalow [ ]

-
13. What kind of assistance does the DEO give to the community I School?
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(a) Provides teachers []

(b) School furniture's [ ]

(c) Books and Teaching / learning Aids [ ]

(d) In-service Training for teachers []

(e) Solves schools indiscipline problems [ ]

14. What projects have been undertaken by PTA?

(a) Request for Teachers

(b) Construction of classrooms / Dormitory block ]

(c) Extra classes for students ]

(d) Purchase of school Bus ]

(e) Welfare fund for teachers motivation ]

15. If the district has initiated the projects listed below, which of them has the

community participated in providing?

(a) Constructing the school block [ ]

(b) Textbooks for the school [ ]

(c) Furniture for the school [ ]

(d) Provision of Libr::ry Block [ ]

(e) Provision of staff Bungalow [ ]

16. What kind of contribution did the community provide towards these projects?

(a) Communal Labour ]

(b) Provided sand, stone and other materials for construction [ ]

(c) Payment of levies towards the construction of school block [ ]

(d) Provided Artisans

(e) Provided consultancy and Technical know-how [
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APPENIiIX B

COMMUNITY PARTICIPATION IN RURAL SECO N DAR Y

SCHOOLS IN ATWIMA MPONUA DISTRICT IN ASHANTI REGION

QUESTIONAIRE FOR PARENTS, BOG, PTA AND SOME SELECTED
MEMBERS IN THE COMMUNITY

The purpose of this study is to assess community
participation Secondary Schools in Atwima Mponua
District in Ashanti Region.

Section a. The Bio - Data

Provide answers to the following questions by ticking [

1. State your gender
2. Level of Education

Male [ ] Female [

]

]

a. Primary
b. JSSlMiddle
c. SecondaryrrechnicaWocational
d. Tertiary
e, None

3. Occupation

a. Artisan/Farmer []
b. TeacherlNurse []
c. Civil ServantlPublic Servant [ ]
d. Trader
e. Business

4.. Role in School Administration

a. Parent/Guardian [ ]
b. Teacher [ ]
c. Member ofBOG [ ]

d. PTA Executive [ ]
e. Assemblyman [ ]

Please made a tick [
situation.

] to indicate the response that best suit your

5. \Vhat is the community's role in the management of the sc

75



school?

a. Has representatives on the BOG to manage the s c h 0 0 I [ ]
b. Meets regularly to identify issues [ ]

c. Mobilises fundsfor the school [ ]

d. Undertakes projects []

e. Seeks financial support fmm NGO []

6. How has the provision of school facilities enhanced effective
learning?

a. l'ull complement, of teacher is met [ ]

b. Availability oftextbooks and Exercise to each pupil []

c. Adequate infrastructure to house the school [ ]

d. LibraI)' Facilities [ ]

c. Technical facilities and faml implement including science

equipment are adequate [ ]

7. Who in your opinion should provide such facilities?

a.

b.

c.

d.

Government

Government and Community

Communit) Only

Parents should decor the full cost

[

[

[

[

]

]

]

]

8. What role do you play to improve on your chi Id's/ward academic
perfonnance?

a. Visit school to follow child's progress [ ]

b. Assist child to do home work [ ]

c. Provide child with the necessary school needs [ ]

d. have part time teachers for them [ ]

9. What role do you play for your child's/words regularity to school?

a.

h.

c.

Help child to prepare to school on time [

See to it that the child is punctual to school . [

Make child shave house hold chores with others [
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d. Provide all his/her needs for school ]

10. How often do you visit your child at school to know his/her
Progress

a. Once a term [ ]

b. Once every month [ ]

c. Whenever I am called upon [ ]

d. Check through his/her books [ ]

e. Do not visit but discus progress with teacher [ ]

11. .How often so you attend the school meetings or functions?

a. Attend meeting once a month [ ]

b. Send a representative when occupied [ ]

c. Do not have time [ ]

d. Do not have adequate notice [ ]
e. Attend but not contribution [ ]

12. In what way do you provide the necessary school needs ofyour child to
enhance learning?

a. Provide exercise books only
b. Provide textbook
c Provide School Uniforms only
d. Pay School Fees
e. Provide money for other needs

Answer by stating Yes or No in the space provided

13. Has the school in your community got BOG
YES [ ] NO [

[
[
[
[
[

]
]
]
]
]

14 What roles does the BOG play in management of the Secondary
School in your community? Does it perform any' of these?

a. Organise community meetings
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]



b.
c.
d.
e.

Visit the school
Initiate School projects ,
Attend school programmes
Levy communities for school projects

[
[
[
[

]
]
]
]

[
[
[
[

]
]
]
]

5. Does the chief involve himself in decisions concerning school projects?

YES [ ] NO ]

16. From the list below which of them is the chief more actively involved in?

a. Organise communal labour [ ]
b. Involve in BOG activities [ ]
c. Contact District Assembly for assistance [J
d. Sot up watch dog committee on students [J
e. Approves collection oflevies in the community on school projects [ ]

Tick appropriate response to each question.

17 How often does the community initiate actions to address academic
issues?
a. Meet regularly for discussion

boo
c.
d
e.

Moot each yoaJ1 to review action plans [ ]
Have once met, to discuss children's performance [
Meet every month [' ]
Has never met [J

]

18. W h i c h local resources are being utilized in the school?

a Opinion Leaders

b. Old Students
c. Artisans/Labour
d Teachers

[ ]

[ ]
[ ]
[ ]

19. How often does the school unitize local resource persons?

a. Visit chiefs/elders each term [ ]
b. Invite elders to the school each term [ ]
c.

, Contact them when the need arises [ ]
d. They always volunteer to assist the school [ ]

20. What prevent effective utilization oflocal human resources like
labour, artisans, for school work?
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a. There are not enough people with technical know holl' [
b. They do not respond to calls []
c. They have no ideas [ ]
d. They do not, have communal spirit [ ]
e. The schools do not invite them []

21. What resources are available in the district level to support the school?

a. Teachers
b. Funds
c. Labour/Artisans
d. Building Materials
e. None

22. What present the community from getting access to district
resource persons as stated above in question 20?

a. The community feels there is no need [ ]
b The community feels the district won't help [ ]
c. It is the assembly man's duty [ ]
d. The Community is yet to contact the District [ ]

23. In what, way is the community involved in the decision making in
some school activities?

a. Meetings are held at community level to decide on school
issues []

b. Through PTA Meetings ]

c. Community group have representative on school BOO

[

d.

]

The Headmasters fail to involve the community [ ]

24. What, method does the community adopt most often to raise

funds for the school

a. Community Harvest [ ]

b. School I-Iarvest [ ]

c. Community Levies [ ]

d. PTA Levies [ ]

e. School garden/farm [ ]
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c.

d.

e.

Community Levies

PTA Levies

School garden/farm

[

[

[

]

]

]

25. Whose responsibility is it to provide school building furniture and

books?

a. The Government alone [ ]

b. Parents should be more committed [ ]

c. Community has greater responsibility [ ]

d. Support from NGO's [ ]

e." Responsibility must be shared [ ]

26. Apart from the Government, how else could the school

be assisted?

a. Contact companies [ ]

b. Proper or[:lnization ofold hoys/girls [ J

c. Seeking support from the church [ I

d. Soliciting I 'und from Philanthropist [ ]

to. Appealing to NGO's [ ]

27 What prevents the community from making use of external

resources such as building materials, money, teachers etc.

a. Have no idea ofexiemal resources [ ]

b. Do not have easy access [ J

c. Mobilization is difficult [ ]

d. Low communal spirit [ ]

e. Community has many resources [ ]

80

THE LIBRARY
'H/VERSITY OF CAPE (OAS"


