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ABSTR-\CT

The introduction of the Board of Govemors and PTA concepts to ~~LmJ

.:~ c1~ s.:hools !)y the gOHmmenl was meant (0 t.nng the school and the

':l'mmunJt~ c1o:i('r It \\.is en,"isaged that~ (\\0 groups \\Quld \\NI.. as partners to

the devdopment of educahon in their locatIOns. but cannlet often occ~ arrll.-.ng

them

The pnrnaf) purpoSe: of this study was h) 10\ ~ttgate the C3lJ.S('S (II

(\.'nt1ic[$ ~tween s..:hool Board of Go\"emors JJ1d PTA e"eculnt: 1)0 lhe ..:me h.:mJ

JnJ s.:hool heads in s«onJ cycle schools in the JaslUn J..:.adjcbl Oislnct.::: "f the

"(liu R~I"n..-\ 5¢:ond~ purpose was hJ lind out what could ~ d'lnc IL'

mlmmlze c"nt1h:ts b.;;ot\\e-en the Heads and PT·\ c\.lXuti\c and ~h0ocll R"':lfds

were administered 10116 re-spondenLS t5 headma.sters pnnclpals. 80 S.:hl.:\o..'1 RdrJ

members and 30 PTA executi \ es I

Tk maJor .indmgs of the study were' that the Board L,f GLl\ emLlfj .mJ

PTA exec-utile dId nol knOll Uk: limits ofthC::lr m\ohem~n( in s.:h,,,-ll

administrdtJOn. that most headmasters did not run an oren aJmlnlstr.lll~ln..mJ tn.Jt

h¢adrnast~rs Stt th~ roks of Boord of goy('mors as spdt ,,-lut b~ tht: (ih.m.)

Education Senice as intimidating and In conl1lct \\lth ,heir fun,;tl.'n~ ..' hc.lJ~

The stud~ therefore f('commends a rc\ le\\ \.If the: r~,k" ~,( the ! kJJmJ._~1<.:r~

and me Board of gO\~mors. h is further SU!!gesteJ thai Rt.l3tJ ml.'mt'l.:rs JnJ PI \

c::xecullH' ~ glHn some fonn of trainmg to C'dUi.:alc IhC'm \.In their f(,Ie.":' In ...,;hl"'"

administration_ Finally. II is n:commc:nded.lhal headmash:rs Im.ll\e B...'.uJ

members and PL\ c-X«UU\-C In major decisions con.:cmanf !.he ~h("-ll
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CHAPTER I

INTRODUCTION

Overview

The chapter presents the background to the study, the statement of the problem.

research questions and the purpose of the study. It further gives the slgmficance of

tile study and outlmes lhe delimitatlons and limitatIons o[ the study. It concludes

With the ddiniuons oftenns and the org.misallon of the study.

Background to the Study

The history of humankmd has forged a strong link between education and

national development. Education IS the primary means of bnnglng about (.-hange

and development and contributes to the economic deve.:lupmcnt of any nallon,

In supporting thiS view, McWilliam and Kwamcna-Poh (1975) statl.:d that

the maIO purpose of education whether fonnal or Informal has been lo proJul:t:: a

person who will be a useful member of socIety. Harblsl>n ant.! Myers (196-1)

clamlcd that lhe hlghcr the level of educational development of a I:ountry. the

greater the r;.mge of cl:onomic development. Commentmg. on the rdatlonshlp

b~tv/ecn education and national development. Harhlsun and Iyen. l I'lt)"t slaled

that (he higher the level of edueatllll1 of Ihl,' \\-urkfun.:c. IhL' grl.'<lll,'r Ihl'lr

produclIvtty.

EducatIOn has also been seen 3S translt:r of knllwledgc !"WIll one

general Ion to the other III order to promo!e :.;oclal stability anJ ('{l!1crelH.:e as a

means of passing 'm valws cherished In SOClely anti a \\';1)' of illltl3!1ng the

indiVIdual into society. Education is therefore VIewed as an Instrument fur



promoting and controlling change. for transmilting naltonal values. economiC

skills and as a medium for incorporating into a rapidly changing oal1onal society.

typilied by pluralism In relation to beliefs and roles and the individual's

attachment to one or many of these. Education IS also concerned with, thc untted

concern of a people for lhe right upbrlngmg of Its children and improvement of ItS

natIOnal life.

The schaul is lhe main institution charged With the responslbihty of glvmg

to the young ones fonnal educau('n. The success or attainment of these laudable

objectives rests 00 the school admmlstratlOo of which the Headmaster or Prmcip:.I1

IS the head. The c1anon call for I..'fl\'clivc management In our schools sounds

louder today than ever before. ThiS IS an mdlcation lhaL all is not well In our

schools. This may be aunbuted 10 Ihe facl [hat people arc bt."Conung more an4.J

more interested in whal goes on In the schools.

Thc eXistence of Parcnt·Tcachl..'r Associations (pTr\~). the formation or

School Management Commiuees (SMCs). and Ihe InstltullCln (If the Dn.;tnl.:1

Educatic"'" OversIght Committees bUllrcss the pomt that thl.:re 15 an lnncascd

public interest in the affairs of our schools. The heightened IfHen:s{ IS I:omparahl~

to the awareness of mosL people In Ihe communlt)' that edul.:atlon holds the key h.

the development of their communilles and th~ natlun a." a whole Nn natll._n can

have a future without a wcll·trained human fI,.'soun:e base

II is for thIS. that the headmilstcr of lhe schnul is wskcd \\'llh thl..'

responsibility of ensunng chat the country's edul..:iltional alms are realised so thai

this human resource base ean be produced. "The future is on our Hands" reads



1\ IS for this. that the headmaster of the school is tasked With the

respollsdltllly of ensuring that the country's educational aims are realised so that

thiS 11Ill. II fesource base can be produced. "The Future IS on our Hands" reads

th... 1I1l)l" Ilf the Conference of Heads of ASSisted Secondary Schoob Tht:

que~llon Il"\n:\'cr is how does the heads actually handle thiS fulure")

Illl New Educational Reforms ca'me with it the concept of Community

Basl..'d ~'Il huols This concept has come to stay. giving some authority to the

commullll~ to liaise with school authorities in the running of schools.

I !\,'n: IS therefore the need for participatory management in the school

Parth:'r.!~I"n in every social institutirn is the pursuit of democracy (Riches &

M'lr~!.lr 11~91 Conceptually. partIcipatIon may be explalncd as the regular

1fi\1I:'C,' : II of the slgmficant stakeholders m settmg goals. r. olving problems,

and In I d"~ deCisions thaI affect an institution. establlshmg pcrtormuncc

stand.lr,1 ,nakmg sure that their institution is on target in terms of respondm!; 10

the n(~ll ... 1'1 the people it serves. Farrant (1980) puts it. that ..the Ht:admastcr, hh

a war gCI'~TaI. cannot win the battle all by himself'. This is why there IS the nel.:d

for I h:<ILlhl,I~lers 10 involve community members in their managcmcnt team

'1 'I,: word communily may refer to a group of people liVing In one: plact:' or

IOl.:i.llit~ I' l~ a group of persons havmg the same or SimI)", IOlen:')t

(Clm:ml ,.H:.dth Secretanat. 1993. p 4). ·rne community groups and organl~tlon

wbl'h Il'i~ll have close links with schools and whIch contribute to thclr progress

induJc 1:11,.' Board of Governors. Parent-Teal.7hl:r AssocwtlOns, Past Studl:nts

ASS~Il..Wlhlll!'>, Religious groups. local or Village commillees. prolcsslUnals or



To maintain their survival and perpetuation, communities are naturally

interested in the upbringing of their offspring. The School IS the main ronnal

institution purposely established to transmit knowledge, \'alues and 3klils of the

community to the young ones. The school is therefore regarded as the most

important asset of any community. As a result, the school IS seen as an Integral

part of the larger community. and cannot be Isolated from the influence of society

(OZ;gl, 1977).

The family provIdes the first mfonnal educatIOn for the child through

modelhng. teachmg. praises or d'SCipline. From the Umes of the early Egyptian,

Sumenan, Hebrew, Greek. and Roman. parents were actIVely Involved In the

selection of teachers and education of thclr children. TIl .i brings 10 the fore the

sIgnificant role parents have in the cducatlon of theIr children. Childhood IS an

easy going. cavorting stage that youngsters must pass through peaceably If they

are eventually to become mature. self-controlled adults There IS therefore the

need for a collaborative effort from both the school and the community lO achIeve

thiS viSIOn

The concept of Commumty-Based Schools thus mtroduced thl,.' Ide\! of

Parent Teacher AssoclallOns, School Management Commlltccs. and Board of

Governors Hl school administration. In Ghana, PTAs sen'," as the Imk between the

home and lhe school. II prOVIdes a forum for promoung a healthy S~hool­

CommUntly relationship for Ihe development of the child. Parenls have the

opportunity to discuss school policies wtth school SlafT 10 an atmosphere of (rusl.



Oppll1l11lll\ 10 discuss school policies with school staffm an atmosphere oftrost

He"d, '·'Ill.llly use these associatIOns (0 bring to the hom~s policlC's and

progrJnUal:-; of the school

: ill' quality of the school environment includes the quality 'jf its

rel;Jtlun:'\hp "'Ith th.: communilY. Community resources are utlhsed to promote

the l:d~Il."tlllnal programmes of the school It is therefore necessary for the school

adnll1l1'.tl lI~lr 10 establish. develop and maintain sarisfac(ory relations With lhe

COnlJhlllll'.\ Accordmg to the Commonwealth Secretanal (1993), the commumty

graul'" 1""..1 tn ~ brought m someway or other. into lhe decision-making process

Oflh..·:-.,Illul

Ih, school and the communit)' thus work in partnership to bnng to

frUJlhHl Ih..: alms and objectives of education in general [ :d the aims of the

comll\u:II~~ In particular Another group of sigmficance in school administration

is th,: Btl lid of Governors of the school They operate more at the administrallve

le\ d .. , I· the school Head The)' guide the sl:hooI Head lo tailor the ~chl)(J1

to",lIrJ, I .. :.tllns of (he community though nol forgettmg Ihe general alms of

edu":.IIl\Il" I'hey help the Head in instilling sanity In the school communlly

rdJ.I;,·n

I II\.' Ghana Education Service recognismg this Important role of BOJrd 'll'

GO' "rnm') has consequently made it mandatory for each instltUllon to have one

Board I\',,·lllr.ers are secn as the "members of th~ council of State" In the school

situ,lllOI, Ihlard of Governors adVise the headmaster on ddicatc ISSueS thall.:Ould

genn.lh lihl conOu;ts. or mistrust between the school and the community Thl.:Y



assisl in the smooth organisational and effcctlve running of the administrative

machinery of the school. The board is thus recoglllsed as the highest

administratiH body of the school. The members are expected to be respected or

eminent people of the community.

In melT attempts to support and conlnbute to the school. the groups may

attempt (0 control the administration. This often results 10 conflicts Past students

may exert undue pressure over admiSSIOns of students or even over the

appointment of a new Headmaster. The Board of Governors may \\ ant to mterfere

10 !.he day.lo-day runnmg of die school. Therefore. Ihe areas of community

involvement and hmits need to be clearly defined.

The constitution of the Board IS made up of members from me District

Education Office. traditional counCil. the PTA. Old Boys ASSOClatlon. and a

member each from the teachmg and non·teachmg stafT and the Headmasler For

the PTA. Taylor ( 1947) acknowledging theIr Importance proposed milt half of the

governing body be composed of parents of the chl1drcn in the: school and ~llh..::r

rel"'fcscntatl\es of the ilx:al commuOity.

Wll.h a wcll·mfonncd and dedlCaled Parent Tea..:hcr AS:>lKIJtlon .lod J

vlbranl Boald of Governors. the school.:; SUfI:' to enJOY ~mllu{h ;lJnllRlSU;,lthJn ,md

sou-'ld academic work. which leads to good Jcademu: perl~'nnJm'c

Unfortunately. the e:'<pccted cooperallon thai pr~""lOtptcd Lhe I.'st;Jt'ahsh01em

of thesc bodlCS (PTA and Board of Gm.:mors) IS ne\'t:r enjoyed 1:0) 100:>1 ~chool

Heads. (n most ca..es these budics lend to "Il~k horns" wllh the schl>\:"I! Heads

Board of governors tends to assume the role of "lathers" of lhe school and thus



expel'! 111..: school Heads to be answerable to them, This is even worst if the PTA

contllbuh" slgnrticantly to the growth of the school, The assoclallOn tends to

dlCIJk I. Ihl.' H~ads. in some cases, Heads arc transferred or dismIssed Just

bccal'>~: 1: Board or PTA wants it so

\. the chIef executive of Ihe schooL the Head sees himself as the final

authl"lh 'Il the school. and is only answerable to the Director General The

Regh%tI ~lnd the District Directors who appointed him He thus runs the school

using th... nJtional education policies and guidelines. This he must protect and

ensun: I k' is thus seen at times taking positions. quite at variance wuh the

expt.:lla:l'lIl~ orthe community "big ShfJts", This. in most cases results In conflicts

of on~ 1.1 III Of the othc:r

1'~XIS[CnCe of the school and opinion leaders. esp... dally recognised

bOJ1":> II, ..: the Board of Governors and the PTA. IS very essentIal for the

de\I,']lrl llli ufJn l'lTective academiC environment With allthes..... one hegms hi

ask qUl':SlIIlIlS For example. do Board members and PTA executives know theIr

limll" of llpo:ration") What sort of cnteria is used in selecting these members'~ How

far ~Ihlllid th.... heads allow these members go into school administratIOn'>

Statement or the Problem

.1 h .L f:Jct that eff...:ctive management in all human institution::: leads h)

high JIll' I·\, and adcqualc perfonnancc. The dcsm: of most parl.'nls 10 enroll thc.:lr

ChlhJr":1 III some particular schools prompl a question rclallllJ; 10 Ieadcrshlr.

mand.;e'l\~·111 and administration at the school Arc I-leads of School~ allm\'l.:d th....

free hCJr.J III do the right things to enable lJle schools realise th~lr ,ducuuonal



gool .. · '-....' t3~l I~ J ~".'"...""'l,j w(lrking relati"n ~[\\~n the HC3ds 10m thC' llf\C' h.1lld.

BoarJ .~ ~'m~~_ and PT.-\ C'xC\:utiws ('In the odh:r ,"an ~nng a~lul $f..lunJ

a..7:lL-rn, ~'ll\ H\.'nmenl t.....,r l~~..:hm,g and I~anung H('IwC'\"cr. \\h~re thC'~ ~"e c3~h

othl,.': .l' lUis. trymg to undenninC' each other. there IS l.\l.lund {('I ~ mistrust JJlJ

c(lnl.'1 I hI,.'" hC:J.J.lTld lhese gn."urs $h,,"uld sc:e them~hc:-s as partners and tI) rl'

"w\... .,,' "- :11,'\ C' results. While the HeJ.J is expxtC'J 10 es(.3~hsh gl,....'oJ rapJ.'..n \\lth

thC'S( ~ .~.~. the~ Sh"lUld ..us,,' re.:ipn-"':Jle: the' gesture 1:1~ llC'mg ":\.lnslder.Jte In th(';r

('-1"..:, :.:: '::- Th,,'ugh this IS; the: ideal sllU3ti(·n. it usua.ll~ enJs :liter their

:1 \1('\' l,r the Jm~ct impac! lh~ petty squabl:1lC"S h3H l'n S4:h"....'1

admll'I~: .ltl..'n. the 5rud~ SIo.'1ug:ht 11,'1 im,"'stl~3Ie !.he ":3USes 1,1f ad ...mistr:Jtl\e

conl" ,'1' '~Iwcen &'arJ ".. f G0\ern,,'r'S :mJ PTA eX~UU\"es l'n the' one hand and

Purpose of the Stud~'

The i'u" ~- ...: ..,( the srud~ is t\h' fold. 11$ pnm.:tr) Pl1fJk-'S< IS h.' ,"~surh:,h lhC'

o):'-'r.: I," I r-....unJmC':' 1,"1' the Bl1.3tJ 1,1( G\1\c:mllrs .llld PT -\ (''\.C\:UIl\l,.';- In lh ..•

Nn:W':: I .:..'r,,,aur.:r: SCh(lOls. S~ondb. it IS {", lind Out the (3\1..'<$..lflJ p..'~:"lbk

so\uth,n, .'( th~ f'requtnt peny squabbles b<t\\een He3Js Jl1J thC' Bl'arJ l'l

G0\ ..':n.' ~ .U1J PTA <:xecuu\ e$

Rcseartb Questions

I.· ll11ulhln "', this rro~'em of aJmmlstrJll\C ~,,"ntlJ..:1S In the :;...·hl....... b \"1\

the t.... ,.h· lnJ PT.-\. eXlXull\'es 3f1d board mem~rs, the stud~ would Ilke Il' tinJ



Ilow do communi£)' groups (Board of Governors and PTA executives)

~cnt:rally percel\'e the administration of the school?

What should be the operational boundaries of the Board of Governors

,md PTA executives in school administration?

Ilow do confllcls between Heads, Board of Governors and PTA

l'xecutlv~S in the runnmg of schools come about?

\\ 'h;.ll an~ Ihe necessary ingredients for a healthy \vorkmg rdatlon

r-l'I\\cen Iht' Bo:ud uf Governors and PTA execul1ve"l

Significance of the Stud)'

Till,.' :!n.l '1'~:- {If the study would be slgnifl\:ant in several ways

II would serve as a resource material for government and polley

makers In handling conllicls between Heads and Board of ( ,vernors

Jnd PTA executIves.

It would serve as J feedback on the performance of Board of

llll\eml,lrs;md PTA executin:s ag:lIn:-.t the background (lfthe pUl'p{1se

hlr \\hich the)" were established

II \\ ullid help define the operational boundancs of Board of till\ emtlrS

.111\1 PTA executives In school administration.

Delimitations

";l.lh'holders in education are many, and sources t)f <.ldnllOistriltl\"l:

conllu.:b .!fl,.' vaned ThiS study is delimiled to admlRistrali\'l' conlllcts hct\\cen

BO<.lrd 1.1 ':I\1\wnors and PTA executives on the {Inc hand and schOll I He<.ll.b on Ihc



other ('r h Heads and Board of Governors and PTA executives of second cycle

sch.,_ .~ .he Jaslkan and KadJebi DistricLS are considered for the study

LimitatioDs

Th.: '":n.l h;':S of lhe study cannot be generalised since the dehmltations an: In

thl,·n·.·~;\ ~ ilmlt3tlons to the study The sample is purposively selected. therefore

the ahs...·• ..:.: o)f bias cannot be completely guaranteed. FinaJly. I.he smaJl sample

siz.: .In~ :h..· lime fr.lme are yet lunitauons to the generalisation of the findings of

me sLId'

Organisation of Dissertation

• I. rresent chapter has provideJ the background of the study. me purpose

of i.h. ): . j,. re~arch questions. significance of me problem and delimItation. The

reli( , .. l:\ I-..:port of thiS study is organised in four chapters Chapter ~ presents the­

re\ll".·. ,l' r ..·bted lilerature, Chapter 3 describes the research desIgn. populaullO

and "3m ':..:. data collection procedure. the instrument used. as \\dl as the

stalt"I:":..I: (L'ols used in the anaJysis of the dala. The results. findtn~s anJ

dis.:u-s:. 'I .. \·f the findings constilUte Chapter 4. TIus is followed b~ a summar:-.

con\.·:·_I~~ " . ..Ind recommendations in chapter 5

10



CHAPTERZ

REVIEW OF RELATED LITERATURE

Overview

This chapter presents literature related to the subject of study. It focuses on the

review of related literature in which some authors highlighted the constItuents of

effective school management. To make the hterature relevant 10 the study. the

chapter revIews the tOpiC under the followmg broad headings:

1. Educational management;

2. Quahties of an e!Techv," head.

3. Percephons orlhe Heads ofschools;

4. Community Involvement In school admmlSlratlon.

Educational Management

Human relationship In organised dealings does not spontaneously result In

hannonJous or productive outcomes. People do not always Just work eagerly In

happy ways There IS bound to be fnctlOns and slrams There IS the need for some

co·operatton of sorts, else no productive outcomes would rc~ult Howcvl,,°r. 1(lr the

co-operation of sorts to beget the desIred results there IS lhe need for cffCCl1VC

management in all organised human dealings

The cenlral purpose of managemem and admlOistratlon in any Instllulion

IS that of coordinatmg the efforts of people towards the achievement of Il... goals

II



In education. these goals have to do with teachmg and learning. Management and

admmlstration in educational orgamsation has its central purpose as enhancement

of teaching and leammg. Therefore, all activities of the school admmistrator

whether workmg for pUblic, board or an educational Institution. profeSSIOnal staff

would ultimately contnbute 10 thiS end (Cambell, 1977). This means that the

scope ofeducatIonal management is wide.

Educational management therefore IS the hannomous Interplay Jnd

coordlOallon of all the mputs in education. It cuts across what goes into educ'Hlon

by way of policies, funding, cUfTlculum, and resources to the quality of the

products of the schools (Myers. 1977)

Educational management also deals m broader tenns the management of

both human and matenal resources to the ultimate achievement of lhe educational

goals, be they local or natIOnal The educallon admml.strator with (he edu\;atlOnal

philosophy therefore aUaches considerable: slgmfieance 10 3 universal standard lit"

pcrfonnance of basie skill subjects The rcrruilment of s1aff. mutlvatlon of 5olalr.

and acquisilion of the needed educational matenals and executIOn of dlcc(lvdy

planned Icarnmg outcomes determlnc to a large extent how ellel.:II\·c man;lgcOlcnl

IS (Bush. 19H6). Bush furtlu:r <;ays that cflectlvc management results m how 0.111

these constituents are dlfected to the ultimate 31m of c:dUl>:atllln A lcadc:r ,houll1

be one who looks fOf mdlvldually as well as group dcrartun.: from the .:ntc:non or

mastery. which has been set The head should Ihcrcforc ~arch anJ cllmmatc

rnstitutlonal obstacles to studcnt learning and productlvlly as Itle:sc: arc Ihe mOSl

challenges to effective ecJucalional management.

12



.... In<:l.: education is all about learning, and effective learning is all about

efr~([I\\ .:Jucatlonal management. educational management IS key to educauon in

getlcr d Ilus means that If educational management IS not taken care of

efrecuH·I). management will not make substantial contnbution to qua.:ity In

edw.:athlO This is why House (1991) cautions that management effectiveness can

only "co,:ur when there is effective leadership. To him management effectiveness

requllo,:llI~'nls of today are nol (he same as In the tradlltonal preparalion

ph'.:;:-.In I h:_~ For effective manag~ment of today. House (1991) asserts that

toJ,I~·S :"IJers need to move away from their focus of the B's (Budget. Buses.

BnoL. I\\,unds and Buildings) to C's (Communication. Collaboration and

CtJll1IlIlIl,t' bUIlding) This means that the quality of programmes m education IS

a fUllLlhlll of effective educational management. In support of thlS view. Bush

(I '18h I .1:.~Cns that school management is essenhal since it affects the fulure

0ppt)nUnllle~ orlts products

, lpugh Ihe subJecl of educational management may sound nc\\. II IS as

old. tI ~ hUnlan race In the 20Lh century. educational managemt:nt means more

th'lll 1:.1'. [ill: uutcome of polices or aims of education. It ~ntads tht: systemallC

stw..h 1': l...ducatlOnal administration ThiS therefore brings to th~ fore the

sUg~<:"tl'\Il" by Fayol (1916) that admimstrative process Includes the clemenl of

pi<.IOlltn~ lIrgamsation, commanding, coordinating and controlling all actiVIties

relc\ "nl :0 [he learning procc.iS This vIew has gamed a lot of favour from

theonsh hkc Gullick and Urwich (1937) and Simon (1957)

13



III .In) ~nterprise the first duty of management IS to ensure the economic

sn'w ~ \'1 th~ ~nh:rpnseo (hI:' second IS 10 provld~ the condItions nc:ce:ssar;- for

etli~I~·Il.' h rl:mo\"lng 1~lUhr loolso delays an gc:uang parts or inslructaons, bad

"\lr"I'l; • "llJUlvns, and lhl" uurd IS 10 St:cwe respect

\ ',llI;tgement IS an art as \\ell as a science The prac(lce of managing, like

Dth~r .If'" makes use of underl~1ng organized knowledge ,the science of

man.l~:t:!ll~nl)and applies it 10 the light of the realities of the siruatil1n '0 gain the

deslTloJ r.:~ults The art in management IS the ·'kno\\'·how'· to accomplish a desired

re:,ull

, .1 hool situation. the pnnclraJ as the Chief Executin: must l:'le a kader

if hI.' ... I I uc,eed Just as mdustnal elliciency is detennined by the quallt) of

man,''':l·!I,cnl. e:-ducauonal productiVity l:> determined b} the luality of the

pnnl 'p.! bp II IS the task of the pnnclpal as mdeed of any manager. to lead To

leJd \Ofh.°\ h\l.:ly he must see whal IS beang done, know what ought 10 be:- don~,

ml.l\\ \\ it I~ lh~ facts and forces are which assist or impede the doang of II This. 10

essC:l1".e I' \\ hat the management practices is all about

11l\\c\'t:'r. looked ag3.10 differently management imphes the collectll.'" of

fad ... \' II~ lh~ ncw to gaining undl:rstandlOg. The syntheSIS of thesc fa..:ts are

with· 'h .~\\' of galOlOg understandlOg The: syntheSIS of these tacts are als1.1 for

dC\'h'll; \\J\S and means, and !.he persuasion and dlrectmg \11" pc.:r::.unnl'l m

rebl",n .. pro~r execut:cn. Good manageme:nt lOyohcs umt of purpm;e.

unllilrmll~ llf procedure. and conslste:ncy of practIce

14
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\1~\.·.IC 1992) cited Taylor an Americ;ln and the founder of SCientific

ManagL'llu,:nl He devised his principles of management from his concern for

achl~\"I\~'. the.: cfficu~ncy of human bemgs and machines through time and motion

studll· ... t fl, llltroducr:d the concept of sCientific management and opmed that the

rellluly . 1 Itll:fIicicm.:y in management lies 10 the application of the pnnclph: of

sy:-lnll:ll:.: management. He also held th..t (he beSI management is a (ruc sClcnct:

rc:-ll1l~ U:lIJll dearly defined luws. rules and prinCiples. Consequently he sa''''

5e\Cr.ll,h·\\" junctIOns for managers nOjmcly

r..:placing rule-or-thumb mt:thod with scientific determination of each

c.:h::mcnt ofa man's job.

Sucntific selection and training of personnel.

(\lopcration of management and labour to accomplish ' ..'ork in

.ILl:OrJancc wIth scicntTtic rn~thvJ: an d

\ more equal diVision of responSibility between managers anJ

workers. with managers plannmg and organiZing the work

I !,I..·II.: (1992) cited Fayo! a Frem:h man. and th~ father of modern

man.I,~Cll1nll theory. they propounded the theory thai all activltll:S of mduslnal

um.II,:rlal,1I1.-! would be divided mlo SiX group". namely:

l'l:l:hnical production,

commercial (buying. seiling and exchanges).

~I:cunty (protection of lIves and property).

uccuuntmg: and

15



!f,

manag~nal plannmg. organization, command. coordmation and

control.

Ih..- considered the qualitu:s reqUired of managers in order to execute

efli':lI:nlt~ the above functions to include

physIcal.

mental (ability to understand and learn. mental vIgor, Judgement and

adaptablhty);

educatIOnal.

techmcal (peculiar to a funcllon) and

ex~nence (arising from the work proper)

fhus to him a good manager must haw sound physical health. adequate

mCnl.ll ,l~dlty, moral mtegrity. sound general education and specialized technical

1-1, lurther outlined fourteen principles of good management as Il..lllows

I)I\"I:-;Ion of Work That IS the pnnclple of speclallz3l1on which

.:nhances effiCiency

~hont)' and Responsibility Authorily and responsibalily are ~cn as

related and must go together

Dlsciphne. this is seen ~ s respect for agreements which are directed as

achlevmg obedience, apphcatlon. energy and respect

Unily of Command: ThiS implies Ihal employees should receive: orders

from one superior only.

16
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l JOlt)' of Direction: This Implies that In a body corporate each group of

.ICI1\'lties having the same objectives must have one head and one plan

Subordinallon of Individual to General Interest Individual interest

~hould be subordinated to the general interest and when the (wo differ

It would be the role of management to reconcile them

Remuneration: Remunerauon and the melhods of payment shouJd be

fair and shouJd afford ma.ximum satisfaction 10 employees and

l'mployer

Centralization Indlndual circumstances determine the degree of

L:l.:ntrallzatlon or decenlrahza,lOn of authority.

Scalar Cham The cham of command while not to be departed from

n~edlessly should be short-cirCUIted when necessary and desir. :>Ie

IU Order- There should be a place for everythmg and everythmg should

be in Its place.

I ,. ~. Loyalty and devotion should be elicited from personnel by a

I..ofnbmallon of kindness and Juslice

Initlativc' Subordmates should be allowed to exercise Inltlallve wl"lIch

I::. the freedom to thmk and exccule a plan

Stability of Tenure" Unnecessary lumover is the cause and effeci of

had management and it IS expensive to the enterpnse.

]·1 Espmt de Corps: In unism there is strength. hence team work and

adequate communicalion are necessary for good management

17



Quulilics of an Effcdive Hcad

\lrJl:r It) b~ dTcC1I\"C 10 educational managl,.'mcnt, managcmcnl III

cdtl.. 'I· pr:h:llecs must be \If I:!lwd quality (ommon causlO:s to l:lIlure ar...

nlll\'~·' ,1 1 l~tH th... k:ldlllg IS insuflil.:h:nt statr development, especially the: head I)f

lhl'II1'o'" Ihlll who IS usually promoted to the position by vlnue of long service

; '10.: h....ad uf the school who happ..:ns IU bt: Ihe lead~r of th~ S\.'hl)(l) should

be "'''-: ,\illl tJkes Iht: posllion on competence and not by virtue of long sen!!ce

HJI[lHl Illj:'81 reveals," his research I.:l.:mducled, that there arc two sets of

behd\ II'lI" <.1~SQclatcd with dt\:i,;(lve kadership The tirst set, ·'lnltiattng

Slru,llll, Il'll:rs Il) leaders' beha\'lour.n delmeatlng Ihe relationship bel\wcn Ihl'

k.ll .' I 1111..' mcmbl..Ts of the wlJrk gruup :md In endeavoring 10 I.:sl.lhhsh wdl

delli', J dlh.'rns or organisation. (,:hannels of communication. :lnd mcthods fir

pnll ..:.h . ~ the sCl.:lmd set. Halpm tl"nnS "I.:unsldcrallon". Involvl.:s thc ~xpre~sllln

of II" n,hh1r, mutual !rust. n.:'ipeci and a I.:\,.'rtam wannth between till.: kad~r anJ

Ih\.' ~.r,llll llalpm's t.:onccpt of leadership Slresses Ihal Ihe head who \\"Ishcs III be

leall...·l 1l1t.~t ....nga~t: in bOlh lypes of behaviour in ord~r to meel the achlen:mcnl

gl)JI· III \11.: schon!' whlk mamtalnlng poSlllvc and satisfying rclatlOn~hips \\lIh

Dlh,'

~,' t-l'ha\ I(lur approach In'·oln.'s Ihe '"<;;Irk"' lhe heaJ us...·, III dl";lhng wllh

sui·., Illl.ll.:s lVlany different lahcls have hct.'n gcneralt"d to des(:rihc es~entlaJ1y

tWI "r", til I~adcrshlp task-onentcd and person llfll.:ntcd 11 I!< \\\,rth ntl!lng that

whd, 1.:,'lhllkratc bl:haVIOUr by hcads did generally lead to im:reased S;III:->r.JC!H,ln.

lh.... :,'!l,,-fse IS not necessarily lhe case. Equivocal and sometimes ncgall\'l" ~juhs
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(SI~'::Ji[1. 1'17'+) indicated thallhis nQrnlaltw approach was Ol'l the answer 10 all

h:.~·:-l·archers like Blake and ~I('uhon (IQ(H) Clh..-d by Hackman C'I aJ (IQg:-1

ar~ll, 1 ~·l.Il an dli:~t1H' l-IC'admasler. Illu:;l t'le high In slru~lunnJ; and high I'n

CI'I "k 111'0 rhc tinJtnJ;:'i did Iwt hlmc\Cr ckarly confonn h' (hc n,mllallH'

pr..:·, WI ,'11 I,f Hunt and Oshl'm (I Q75)

".I..::I-.m:m ( 1Ql.}31 argul'd that t11l're is t:\"idt:nce suggesting that ICJders

eh,.Il, ,: ...:If hcha\"ll)Ur to n::splmsc hI sltUJtlllRal c,mdltions (Bums. IQ7S) and It'

surllIJ111.\[~< beha\"iQurs' lGreen & Cashman. 1975). In the case: l,f the: s~hl)ol

HC.l,1 l[:~'~ ;lre: nOI Pl'rccI\'ed hy suh1rdinates as having "One style" (Bums.

1l)"S 411;' ,1,1 thl~Y treat Jll sulxlrdmates the same way (Green & Cashman. 1Q75)

.rl~ :'Iudics indu:aled Ih:)( neilher pcrs,mal characlenstics ,M leaders.hip

Sl~ ll.I pro..·JII:I kadl'Nhlp dk":II\"cn..:,s ~ll:r('SS Situations The Sdll1l" hC;ld

mJ' il~, II ,hllieult III Je' d,)p JJlllmg lhc sialf Ihe fedmgs llf c('lhe'mclll'~' ;lI\J

CI11I\ ,_I .1Ih' cl)'or1 Ihat r;u.:l1itatl's prl,Jucll\lt:_ (Sha\\. l(nG) t..:.nol'rKh (IQS-II

elllll: \\ ..:b~'r llq6(l1 ar;;lll'd that the: h~ Jt'\l'hJping intc:rJl..:ll"': and n)h('~l\l·nl·~~

in .I! "l:r IS the dcwlopm":l1t and Illamtl.'nan~e l,f:l hIgh Iewl,'," InJSl anll.lll~ Ih~'

ml"l'~ C' ,llthc group_ Tlus can b~ cnln:ncheJ thc more If the: Sehll,)[ ht"IlJ n::\!JsL'"

thJI I ,II .tlt kJd~rship functions arc 10 bI,' pcrfl1mlcd by him

['1\: hl:ad· ... kadershlr heha\wur SIll'llld ;\1:-;1' rc\callhat h~' 1~ much .l\~,lr~'

CUII.1 _. ~ h'lIld he strongly l'mpha...ised RIlhr.in~ <.lnd Alvy \1 (11).:') (1111l!c' S... hl..:lIl

COil, :I.! Ih.11 cl1i:":liw Icadershlp mUSI he l:il1th ;Idllunistralin' :lnd l'uhur-.J1 111
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S\.TP, \ 'Ihl (11)94) conlend thai lhl: school hl:ad should realizt: Ihat alms IOspm~

h..nd \\lOr\.. and lClCUS ~rfOr1 ()bJectl\"es translah.:s the aims mIn achll:vable

aclh ,Ill" I t'gl..'lhcr Ihl..'y pro\'ld~ c.:ducalion for all school acllvitit's

11,':,IJs or t'ducalll)nal tnshlullons art' called upon every no\',' and tn,-n on

hu\' Ih:~ :-htluld opt:ratc It is a kn()\m tact that whalever };DeS on In a school. the

HI,.' IJ 11. 'rIll.llly hdd accl)untablc It is alsll a faci that the success of any Ilead of

an I [I" ~11\'11 to a largc cxlcnt dl:pt,:nds on a number of factors Ho\,evcr hiS

rd.I.1 11 ' II' "Jlh hIS staff tells a hIt It therefure means lhat, [hough leadership IS

imi1.' [.111, III srhno! aJmlOlstrtltlO11 colll:giahty IS no less a force to n.:ckoll With

r ,I ..T,' IS a perslstl,.'nt ,ll:ceptallcc (If schools as betng hh.:rarchlc ..il

or~,ll :-.lthlll:- n:qumng IOP-dO\VTl management and leadership (DES. 1Q77l. On

thl" ,1Ih,r h,tnd thc.: value or 1O"olnng teadK'r:, in lhe decision-makinr process IS

b":I1,: P" IIlllled (DES Welsh Offic~. 1985) It IS therefore not surpriStnt; that IxIth

hl\.·r.I:1-\ .n l~rm:- ",f rank and I...adcrship quahties aJt~ emphaSized wh.:n a

pt1' I II :l" h.......Jshlp IS ",dn'rllseJ

SllCl.:t:ssful heads ha\'(: IIltcrpn:tcd thesL'

constderahh: (Xl\\"crs and Jutles wisely They hav..,

nol been :Juthontaflan, consultative, or par1lcipatl\"\'

3:-0 3 mailer of principle. they h:lVc /:leen all three :.11

different Ilm~s ;)s the conditions se...m~d to w3rr:.HlI.

though most often par1lcipalt\'e Thclr ~ucccs~ ha~

nlkn COOlt' from ,hotlsinl:! w..:li. from knowllll;
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)", tn..·.I1l .. th.1t th..· {"\". k."kr'1ohw .111,1 .. ,~lk::t,lhl' .. ,m k,.' "'lIIh,·.. ,....·,i .

.:.'l! ,'\; '. " .m,llh.11 Ih,'r,' I.. 1I11k' ""11111,1 ~'l"':\"'n thl'lll rill:' Ih" "lth..I.Uhhll~.

lh,'~ 1\.'" i",: '·'.l11UI\......t ll\ 11I\.·lr ,'''11 n:,:ll1:' 11m: I:' ~...·;lU:'l· ,11' thl..· 1\:11:'11'1\:' tlUI

:U,: :1:.."i .\ Ihl..·lr 1..·"-"·'I..k·n"'l..·l\'n.·,,-J~. 11l~Nl

\ I ,'r~.\lu:.l\h'n ,','1\:'1 ..1:, ,,( ,\ ..~ .. k'l1\ "I' nUlll,,·T\·IU.. ' .....':'1111'1\ .. "llh

Jill:: '1'- .1:.',1 I,I.:'}.. ..... ,Inlh:" .\1\,' o,·:'t"""II·I1I1I"':' .tll III \\..·nl,·.11 .111.1 Ih'r1.·,·llI.11

n:'.i ':', "lIh ,·.I,·!: "'h,'r , ·1..·,1··,1.::1 ",,,.·.f 111111'" tlt,ll (I' ,,'.I..-h 1"'...11 ...·11:'

.t.... :;':: I ':.I:U=" "hh:h hI' ....,: .. ,I iml'l~ .1,·.,11,....·11\'11 .,1' n~lu ... ,111.1 ,IUlIl'" .1I1.1.:I1l·'\

h~ .! : ." h'l1 1',-.·.. '....·..:11' l" ,-( 11w lll,h'I,lll,11 ,,:\0- ",',url,,':, It \.'r lu .. "1 ..lw.. l \\ h..·1\

th.' :. .Ill ,i-l.d \'ut-. th,· .. ,,· 1I;hl-. uH,' ..:ll,,·..:L lh: I .. 1"'rl~'n1l1ll~ .\ !"I'k 1,' \:,:~.lr",tI

~1')'II·I.~ 1,-1.' .iI'I..·.. Ih" r"l~'r II' Ih,' .1\!u.i1 I-.:h,I\','lIr .... I' Ih,," indl'l,lll.lI. hll Ih,'

ix'h 1\ I"'. ',11 ..I.uhl.nd.. ll\"llIdll\~ .lllll\l,k.... "till".. :tnd 1"'h;1\ "'UI':' th.lt .m:

Sill' I! 11.:.' h Ilut ... ultur,' f,'r "h,',,",'r ,x",ur',,':, th ...·,.....,:'illl'" II i .. IIHl:' .llh'nll.III\"·

p,lll:: 1 '1' :"'.,1'1.' \\'· ... ul..~lll:,: :-,',·l.III....'~IIII'n .. l\' ,I.' In .111 th,' :, ... h",,\-. 1"1 lll .. I,m,,·.

Ih.. " I. ,., Ill, ,'fll-,·lr·l! 11h.' :-111''''1"' 1~1I1:: 1'1'111,'11'.11. th,,' .-!u,,·{ 111.:'1'..·..'(,·1 ,'I ,~·h.-••I,

111 : : 1,·l.Ir..-l"..·.11 ..·r..kr h;l:- "~lllll' n~hl~. ,IUIl;."~ ,'I" ,'''11::..111''11:- "III'Ul.ll,"! l,lr II

fh,' t·'·'1 h"b .lr" r..·rrl')i.."nl..'J t-~ TIll ..':, hl 1-,' ,'IU,'I,',i Ih.ll \... Ih", 'l,ill'· ....1;1,1

.,t-ll~. II, ;.. ,'1 Ill..' lU"ln 1.111,11111111.11'....•..111,.1\

IT''I: : ... I···.-l.lli\ln~) Ih1n\l:\II\ l' Ti~ht~ ,\1\.1 ,hLIIl'~ l'n,..,'nl,....\ thr"\l~h 1.,1- 1l111'" .11lJ

.,k~"I!l'lI"ll" III \\,"r'" l1\;mll~lls. :IIhl llw ,,;\~ I''''~ll'k a.:tu.\I1~ h,:h.\\l· III Ih,,· .. ~·
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Pll~II""1S JI.'pt:nd panly on the way they think the)' are expected to behave (role­

eXI'..:dal\llJlI. It may also depend on whether he perceives these expectatIOns as

le~I,llll,'h \.[ illegilimate If he thmks ,:md person having thiJt expectation has a

n~ll( 1\ 1,·ld that t:xpC'l,.'lallon. ht: sees It as IeglllmatC' and tnC's 10 sallsl)' it.

OIh\r'\I"_ hL· \\ill regard II as Ilkgllllnaic and so. can Ignore II. Thus the

VanJI:lll''' In the role enactment of an individual are IOnuenced by the accuracy of

his :"'1,,' .1 :1L"eptton, hiS sktlllO enactmg (hat role and his cognttlve slruclure

l{'Ih,: expectations vcry often are complementary, so that when it

pn':~(II~~" (lr proscribes behaviour for ('lne position incumbent. it gives It with

ret;.. r\' lLl Itl people In reciprocal posl~l(lnS A pnnclpal's role expectations are

ddllh J \\ nil reference to hiS teachers and qudenls. parents and the cl·mmumty

anl: I. I "upcm\[ ollicers In cllher Ihe Edm;allon Commission or lhe Mmislry of

EJlIl,.lh I

I l'IIt.: often. an IOdl\idual has a s~ncsllf roles to perform at the sam~ tim!.:"

i.1.:" n k" that run concurrently e g - pnnclpal. father. club secretary. religiOUS

lea":l"\. ,'l;l-m·law I.ltc . but at J particular point In lime one ofthc concurrent roles

\\tll l·t" .lhcr.:" anJ he Will seem to be performing the others pnorly Whl'n

inC,'I1.I-.'\ rKIt.'S exist In thest:' various expectations. a rolt: conOH;t is creatcd

The Cont'ept Role

I .·I,'s .m: secn as takillg precedl'n..:c twer mdl\'ldlJaJ pr.... l<rcnces a:-:

atLllh'.lt.:, \ ntll1enH:nts. and obligations bound up In rank or personal PUSI{HHl

I ,.k has always !:teen an Important hlpl(, In analyzlI1~ how penr"-' manage

their iL\.:. together and how thc)' evolve socially approVl:d conduct. as human
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reluth'll~ are to a great extent constructed and confirmed by standardized

be<Jln lOilr Some theonsts have investigated the posSible influence of genetic.

prc:dl' cr.lllned factors. as well as oft-elted environmental ones. in evolving. roles.

t h(' concept of role IS widely used in the study of organizations. family

re!atll'll"]lIpS. and many other human dealings As a term evolved from romantic

hh':latJI', .:nd especially drama, people are conceptualized as actors following a

scr,ol - j'nlorming to an audience that recognizes norms and evaluates the tum of

:-, ~ h1logiStS and psychologisrs confirm from their observatrons of people

thai l,lr~ "l~hl and calculation come in~o playas people both take on roles and

creat..: fI'l.; .. In coping with recurring problems of human existence, most people

anlll'l!'<ill the consequences of their behaViour as they assert their con...eptlon of

sel ,ud :'l'gotlate future actions. they dra" upon funds of SOCIal knowledge. or

CU, \(l;n'. ,nded do\\'n via famll)' or culture. as they assess what IS tokrablt: In a

gl\~n!ooll ~ 1:100 and the impreSSion they are likdy to make.

\ I 1.,1 commonplace statements concemlOg family responSibilities dcscnhe

an~ r"l:~~nhe the complementary roles of parents and children - It IS not poSSible

to ~Pl·al.. \.! one without Implying the presence of the other The parameters of a

£ok ,.1', "., example. a speCific pr...fessJOn, may be: clearly defined: pnnlcd rules

estlhllsh !hc demeanour of. for example. a Judge or a medical practHloner, whu;h

pel.')I.: l .... p~·ct to see maintained. jusl as public knowledge of "pcclfic lhl:atncal

roLs rl '''.lIns the performance of an actor (Macbeth must rccognuably be

M~Kh':lllI I xemplary 3nnbutes arc demanded of celebnties. politICians, royalty.
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an," \1 h:r promllll:nt ligurc:s. such as rdlglous leaders, who an: l:,xpc:cted to Sl:1 a

"~'"I" ,,·\.Illpk" -- III "(lrdlOary" people:

Illk mOLkl" IS the lJealllt:'d performance \If thl: rok that IS worth) III

C\II'\ 1l~ .1\ Jelined by the commun values of the: syslt:m. Much of human social

bd:.I\ Il'll: h assumed tll take place through the Imllation of role modds. ThiS

leadS h' I level ofconfornuty. wHh Iht: posslhllily Ihat people may live according

to .1'1 :\:1 ·mt: n:rsi.In, or stcrcotyp..'. of their wit; Role models have a vilal role III

ml 1,',1\ th... S\Ii':I.11 and psy..:hL1loglcal JI.:\·dopment of young pcopk Soml:

SO\1\"":' I' havl.' atlacht:J grcallmportanct: 10 the need for a male role model lor

chtiJl..'11 1 .;mgle-p:lrent famllies. whIt.: others have studied the vast mtluencl: of

g\,." h r , ' ..', 111 :111 SOCial dcn:lopmenl Rod :..Ind pop stars, sports and leh.:vIsllln

cd:bl Hll", ~lIlJ famous people m general are Ihe role models mas! Jf'ten cited as

aj),:(\lll! ~Iluth tu:hJ\"iour. In saml..' societies. imitatIon rites are perfonned to

prl"t"l..' 'h,,' transItion from ..:hilJhood mto new roles

• " .. h..'", ot" nl!l:::; l)lh:n un((I\"er powef lu~~ks. which proJu..:c L'mllll\lIl­

eh. ;~ '~I ,. Ihll'n ... th31 ha\',,' 10 h..: dlssuh-I.'d If U..:onflKI IS to be ;}\'ultled As roh:~

ar...' '" I.. "f Ihmns <.Ind pres.::npllons for behaVIOur. disagreement nf any kmd

C;1t ,l • ,1.·ti.:uhll:S fOf Ih~ occur.ml of a rolt.· Role COnOI(;1 c<.ln ansI.: ~cause ::I

PC1,-(,.I, ... ~lIples two or more roles th31 mak\,.' tncompatlhl~ demands, such 3:- an

eml'h'~l'l \\ho ..:ulll\':1tcs staff fril..'ndshlps and then faces moral JlIemmas "'hen

hu\ Ill'~ It ,a,k those people, It can also arise when there IS a lad; llf ,..,nsensus

am.,"'; 11,1\1: who occupy compkmentaf)" ro!.:s. as \\hen hospital dOChlfS aJh~fl'

to :h..·,r \\\11 'itrong l;otIC:' ofmcJI..:al practice, wlm:h may he (lppl)"cd h~' rC!!ilm<l1
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h~;'ltl \':li~'lals on ~ConomlC grounds. In these ways. some peopl~ ~xJXnenclOg

rok \. ill 1 ...t may be able to mask their discomfort hy dissimulating or distancing

thl"l1'.:I, .' and by obscunng thelT true feehngs as they protect certain interests

I' ,k cCtntlil.:ts ans~ from a numb~r of sources One of them IS from

inl.:,'n'l~"~!KleS of multiple concurrent roles. Iffor instance a school pnnclpal who

is !'>llrp('l,~'J to manage Judiciously the meager resources of a school. is al the same

tinll' the ducctor of contracting business that supplies food and school equipment

ThL \~I\'~ Iln~s of his pnnclpal role will be inconsistent with hIs contrdctor rok

an, :c \111 probably nol pcrtoml one III them adc:quately HIs interest In the

sur p' I, ,:ncss will also make It dlfficu;t for him to award contracts ObjCctl\'dy

I, "k I.:LllllllCIS may also occur whl'n there IS a conflict bel\\cr.:n thr.:

in, II .(1\,:1,11 expectatIOns and the values of slgmficant people within the society

A ,1Illh·j head may rccogmze the IOstitutlonal nced for qualltatm~ acadt:mlc

prr,g:,lml1ll' and so provide facilities for both theoretical and practical \\'ork 10

gl\\,,- ,I 1.• i1.lIlced programme At the same tlllle. he may realize thai Ihere IS a

prl.'::>~\1(~ (ftlm the communlly for public performances in dr.una. musIc and

ath!.:; (.::- .:IOWIn!;!. I,)f COUISC that satisfYing thc cultural values fllr ~rfMmancc

cl:t,l, ~ ,. ,'I the: demands lor senous aC':ldemlc work

Fp:c cnnilicts also nse ",he"! a ~lOgle mle-sl'nder sends InConslSh:nt h\le­

eXI'l'l:;JI,.'n, to the rok incumbent If for Instance. the 'fmistf) of FdUl.:atllln

gi\.:s tit. pnnclpal the rcsponslbilEty of managing students ami sl;hoo[ ulsuphl1l'

in .1 SChl"11. and the principal is expected to usc his lnlliati\'~ 10 handle rrohlems

wh.:n a plllhlem arise, a conflict will anse if the prinCipal uses his miHatlH' and
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tal..~·S Jt.:lhUI and the Mimstry turns round to tell hml he has no powers (0 take the:

aClllll' l~lr kar of gOlOg contr<1rY to the views of his boss

l,.·l.'mOl,lnesl types of rolC' conl1icts art' conOlcts wlthm roks ~ In

nl.l:. :\'1. P\I'lll\tnS \\hlt.:h calT) \Hlh Ihl'm an IOhercnl conflict Tht: organtotallOn

se\', "'\' ,:llIlntstrat\lr or superYlsor as rcpresentlOg the mterests at the same time.

hl.· 's til ·llplll~t.:C as olht.:r membt:rs of the \\ork g.roup. with similar needs and In

fact. ,lth. llll.'mbt.:rs 1~,k up to him for kadershlp They expect him to prote!:!

their 1111.:',',1. and \\hen he does no!. trouble comes. Whose interests w111 the

adllllnj~lr.lt.lr protect'~ ThIS type of contlict also occurs when a person"s role

pel,\·;)tl,I·1 (h(lw he pen.:el\'cs other's l;'~pectations for his beha\'iour) is dlffert"nl

fWll h" olthers rt:ally expect him to rehan: (role expectatIOn) ThiS C,)nllict

be, ,I' 1\' •• 11, u'us \\hl.'o \Ithers \,ou;e oul criuCI:ims against him for not performmg.

a.... '\ '1.',' ..lOt.! II gets \\orse if the rok expect.1tlUn connicls with the lJ)(.hndual's

PC!" lal' JISposltlon Contllct betw~en role execution and pl'rS"na1Jl~

dls.'t ,111,,10 ~:.tn be l....\~mpltli~d with the case l)f:1 tea(,'her who IS ex~"cled to

m:tln' un ",,·rtam fonnal relatlonship With hl$ students especially those of the

0Pl'('\·lll.' ,~"\. !lUI his need for JITeclion makes him deSire a mllre persl.lnal and

inf.l" 'l~.d daliunship \\llh his sludent Such a Slluallon Will cause a rC'~tI stram \)0

th,' wJI·II ....d

• )1,.' 11t)l):!l explainS thaI. to all organll:<ltlons. some :J1l1l.1unl llf mit:

cOld1 ..::1 l .1ll'\,llablt: bUI a 101 of unnecessary C(mJllCl~ can he rec.Jut:t:d hy C1n:ful

strlll'··lr!···~ Ilf task and obJC'ctive communicatwn am'lOj; mcmhcr~ -;\1 as 10 d;Jnfy

roks tn,! I.nng perCt,lptlOn IS important bt:'caUSl' it afreets ~rollP cfft:cII\'cnl'ss. and
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own ti'rlIls of social b~ha"iour depend largdy on the perception of th~ social

Perception of the Heads of Institutions

Ik:tds of Inslltutions cannot be understood separately from their contc)\ts.

th~ I 'n,,1 Important aSpc'ct of which IS th~ school The term school c:Jn have

dll .... ,:01 Illt:anlll~s in different places. In the United Stales schools are perceived

as :'.,11 ,>t the community On the other hand In England the S<,hool IS regarded as

a ~,II1.mlllllty (Kings. 1<)10) In a community where lhe school IS regarded as a

conUllulllty. it 15 viewed as a uniqw: colll'ction of people (Oldroyd. 1984) With

thl:- I'.....r. ~ptlon. headship has two imphultlOns The Head is secn as the head of

thl,: s, hl·.ll commumty, and because each school 15 unique the Head has a degree

of 11:.lW)Il1Y For the head the conle)\t of the school creates a leadersh.,. role In

rel.tll'lI t" hiS (olk'agues and some freedom from others outside lhe schunl

Tll:r IiI" he t....nds tll man;;lg': the school the way he likes. since he IS the leader

anc \\ III "-1Ill\\, what lhe conditions warranl

I ltl~' l:fli:cl of thIS scn~ of 5t:paralC'ness is Ihat the head's boundJry Jod

ftl!l:nng TdleS aft" ~mphaslzed According to Richardson (1975). In such a rok.

thU:-l (ll,{"'ld~ the school community normally approach those In the school \'13 the

he;lJ In Ihe :-dffiC vein. communir..llions commg out or lhe school n:qum: the

He.le" ~ ",-"-nO\\!t'dgcment. if nol approval. It mUSl he appn,:clalcd lhal dl(lugh hiS

COII~' III n.l~ he given 10 ;;In IOfurmal manner. Iht: fat:l that IllS dl..'t:ml:J Ih:CCSS;:lr~

emplt.l"; <:0 th.... head's boundary rolt: Coulson (I 9!W) suggesl Ihal the lu:ad also

act, .:S;: liller This is m03L1y 10 relatIOn 10 school govl.:mors.
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I h.....d....a of Heads leadmg a "communlly" IS thaI Ihe heads develop a

senw oi .11Ia..:hment to the school. Tlus feeling of personal atlachm~nl and

1m un I,.'llh:nl lend to suggest lhat people should be (rying 10 und~rstand not Just

thl' :i0Ch,logIC:J! and orgamsalional aspecls of leadership bur also its psychology.

\'IJt: of thIS, other factors can affect the head According to Coulson

(19K') I. ill,.'Jds appear to feel that they have the responsibility for dt:lermmmg

'th'-'I, s hpols' 'echoes' ThaI IS, the underlymg philosophy of the school should

be Ih. I _.I\r~ On ll,,:comlng a head. the person may feel thaI hiS teaching IS of

5Uth .i11 ,'rJl'r Ihat It IS wonhy of emulallnn considering Ihe way people rise up tn

1~l,)nalJ (1977) speaks of a sense of missIOn accompanying a person's

enlr~ lnl., .1 new headship An issue then is that the head. as an mdi\ ,Jual. nses

up \l. 1.1 k\d of Influence fedlng 3 sense of professIOnal sdf·belld and cxamph:

anI.' aULjlllng J responsIbility to project lhese valu..:s onto thc school. In thIS casl:.

Ih\." h· ,1< I' Ihlt Just Iht: leader of Ihe school but also Iht: leadmg example for Ihc

seh,1 I IllL'rdorc hl~ values become the benchmark for tht: schuol Therefort: on

a l~.I:' -Ill .1.1)" ha...s. Ihe head's values become Ihc adoplcd ones, SlnCC they all'

Community imolvcmcnl in ~chool admintstr:.lilmn

Parelll- rcacher ASJ!;ocialion (PTA)

I It... It'rm school community has been explalllcrJ dlllercnll} hy Jllfcrl:nl

pc:t,p;.: Ihl\\c\"cr. thinking of the ..:ommunlly In S01.:1a1 tl:rms. II IS nol Ilnlltl,.'J In <I

gel ~,"rh.\.",11 area In another sense, the word I.:OmmunllY al:l.:orulng 10
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Commonweahh Secretariat (199]) may refer (0 a group of persons having the

same or similar interest. Thus, there may be past Students' Associatlon or Parent­

Teacher ASSociation.

The school IS regarded as a second home of the child. It IS a social

inslltulton bUilt to perpetuate a society's values. Ideas and beliefs (Asledu ­

Akrofi. 1978). For this H~ason, there IS the need for co-operation betwecn the

school and the community. However. thiS can only materialised when there IS

cordial relationship and regular interaction between the school and the

community.

A healthy school and communlly relationship helps 10 establish trust antJ

confidence between teachers and community members. Tltrough thiS. the

community gets to understand and appreciate the poliCies and programmcs of thc

school. The community ulso gets to know and appreciate the duties I..lf the teachers

and theIr problems. Only, then can the community come to their all.!. In like

manner, teachers get to understand the concems of the community (Morphct

!95Q). The school needs both financial and matenal fesources frnm the

comn,lJnlty lor Its pollees and programmes. Thefe IS therefore the m:eJ I~!r a

cordial relationshIp between tho: school and Ihe commuOIty

GelZcl. Llmpham & Compbell (1968) (IPscrvcd lh..H lhac IS the nceJ Illf a

do~e collaborauon between the school and communlly groups III all matters. ThiS

could be in the fonn of raising funds for sdlUol projects Of clean-up C.\CfClSCS 10

keep the community dean. The school musl focus on community ISSU':S as lhcy

emerge. II must also imtiate community programmes, for Il to study the issues
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and find solutions to them. Activities such as Open-Days, P.T.A meetings and

clean-up exercises can draw the school closer to the community.

The children, who are the hndge between the school and the community,

must be encouraged to share in the community's life, and be a source of

information to and from the school. Apart from these, the school must be involved

in the communlty's activities, and cultural festivals. According to Asiedu-Akrofi,

(1978) a good school-community relalionship. depends on the school knowing

and appreciating the culture of Ihe community and thus strivmg to Inculcate thIs

m the children. The school nerds material and financial support from the

community. This can only be realized If there IS a l;ordlal relationship between the

school and the community.

In an effective sl;hool management system, there IS the need for a good

relationship and l;ommumcation between the school admmistratlon and the

community, Stnl;e the school is a community wlthm a larger community (the

Village or town) A number of heads have the view that Board or Govemors and

PTA pose a serious lhr~al to their lradllional personal autonomy A rt:w Simply

sec !.he Board ofGovemors as a public and formal confronlatlon nt" a suhde pcoltcy

which sought to undermmc their traditton:tlleadershlp roles (Berkh:y, 1911:1) For

example WIlliam (1998), opmed th3t

There IS very little the Board and PTA can do 10 help

me as far as the internal orgamsatlon and cumculum nf

the: school is concerned. They can't poSSibly know better

than !.he professional who is workmg at the coal face, If
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any lay person tells me what to do without giving me the

where with all to do it, I Will tell him to shut up. Topping

however stated that he was Willing to discuss educational

issues with lay governors but he not tolerate it if they try to

subvert the professional gUide. William (1998), p.85.

This was the comment of a headmaster. This kmd of stand can easily bnng

about school·t,;ommunity (:onfllcts.

With the mtroduction of the concept of communlty·based school. it has

attracted vanous interpretallons ffIJm the public. To some, it means the provisIOn

by the commumty of land and bUilding, or of support and items that dlredly or

,"directly enhance the teaching/learmng process and which may bli: otherwise

unavailable or In short supply (AUo-Asare, 2000). Others sec m It an opportunity

to gam control of the management of the schools, whilst others yet sec Il a$ a

means of utihsing the resources of the schaul to the full, for the benefit of allhosc

wlltHn the commumty. ThiS IS why the Commonwealth Secretanat (1993),

observed that, community relations can be complex depending on whclher on~

sees the communIty as giving resources, usmg resources or controlling reSQun:li:S

One of the key ingredients for effective school governance is good public

relations. According to the Commonwealth Secretanat (1993) one of the

commumty groups and organisations which has close links With schools and

which contribute to their progress IS the Parent·Teucher Association (pTA). II

exists to support and contnbute to the school. In dealing With school <:and

community relations, FulJan (1982) as Cited m Ayers (1984) suggested that there
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be closer links between the school and the community. However, Asiedu Akrofi

(1978) cautioned that school administrauon should strive to resist. cauuously.

unwarranted parental Interference in school affairs. such as wishing "to direct

school policies". (p. 95).

Farrant (1980) opined on the traditional isolation of the school from the

community. He suggested the need for increased awareness of the

Interdependence of the school and the community Ayers (1984) showed in hIS

study on community/school concept thai the school cannot live in isolation.

Gilbert (1982) Olnd Money (1990) have all done studies on the

community/school conc.·pi. According to these researches, joint ventures

involvtng schools and the community as a whole have becom, more common

throughout the world In their conclusIOn, lhey observed that these ventures have

not been Without their problems especIally m realms of legal liability and

administrative coordination. but lhat there have been some encouraging success

stories.

The need for proper ehlid development should be the concern of the

schovl and the home It IS said Ihat the tratnmg of the duld IS the responsibility of

the home and tho: school Parents scnd th.... lr children 10 school with tht.: hOpt: that

the children Will have bctter employment opportumtlcs, prestlgc. good h..-mg

condluons and self-edlfication. These objecllves could hc adllcvcd only when

there is a good school-commUnity relationship The school should know what the

home is dOing and vice versa.
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Acc('rdlll~ 10 Addae-Boateng and Arkorful (1999 J. good PTA and Board relatIOns

st:liW h' ;~~'ndil the school. the l,;ommumty as a whole and the children in

P:HII_ul.1 I hJ:-. IS b,,:cause It.

pmnlOlcs trust \vhich kads to quality t~achmg and kammg

~'nhanccs retentIon of teachers 10 the commumty.

pmmotes pupils/students enrolment and relention 10 schools

makes school management eaSier and efficient

helps ensure the security of leachers

helps ldentit)· problems of teachers and pupils and hence address them

:.I.u.:-Hoateng and Arkorful (1(J9Q, suggested the promotion of good

Pall.'l,l-., l.hl.'r Community relallonships Ihrough regular v)slIs hy PTA

eXl~ Itl'~'. Iv the schooL regular Visits by l:ommunit)' members 10 the ~ hool.

OCl,j.IOII•• · 1ll\'olvl.:'ment of the school in community dc\'t~lorment act1\'itll:S sUl:h

as LhJn-lll' ('3mp~lIgns. tree planlmg. he<:tlth week celebrations. clc. They further

sun;l.:stl'll that the community should make conscious efforts to IOteraCI WIth

tea..:hlT:' d:IJ pupIls to know theIr problems. settle newly posted tt:acher~ b)

pn·\' lin ~,: .IL~ornmud~ljon and assistance They noted Ihat Icachers should be

gl\ ~'l ",. I. re ...ponslhllllll:S in the community to heir them socialist·

PO,\·~'r~ .l,lt! l"uncllOn~ of PTA

t.dd;h·-Bt1aleng and ArkorfuJ 1199Q, havc IOdlcatcd thai Ihe pnwcrs anJ

fum:IIt)!I.,,1 PIA mdude the followmg

\sslsllng In school malOtenance and thl.: r~palrs of infrJstruclun:

\Jcgollaling for land for school projects c.~. sl'hool farm
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Scc to l.:hlldr~n:h:achcrs \\dfar~ ~ g provIsion ()f acclJmmodatlon and

karntn~ matenals

I{l'g.ular \lSlts w school h) mOmlorchtldren's pc=rfonnance

I'drm~ 10 SOh-lOg. Sl.:hlX,r prl\~lems l" ~ cl,nllicts

"l.lIntl.:nanl.:l.: ~lf JISl.:lrhne '='~ aSSbllng. Sdl\Q1 authontles, reporting

'~It .:ncrl'Jl.:hing;:-.n Ihl" :..lulhvnl~ ~\fthe hcadmaSh:r

\\ III l.:l,,'peratc wIth Nh~r organisatIOns agencies hal In/; l.:ommon

Illh:rl"st rcg.lfding 4uallt)- l,f l.'Jucalll1n

\krnbc-rship shJll bc \'o!unt;'.r:-

Bo.nJ nf(;lul,:mors

: I" Ill:,,:J hI in\l1hc: the l.:lmlmUml~ 10 the admiOlSlr..lt10n "f schools I"

gll,I.1 ._.llll.t>.J.lOg In Ghana b~ SCl.:tl,m I~ tlflhc: Education Acl of IQ61 CA.cl

871 ~ I>. ','JrJ t,f (i", \.'m,lrs IS thcrcit\rc- mslltuh:d In all sl'c,lnd c~dl.' IOslltullllOS

10.1... ·, ..., ... :Ih.' ,IJnlllllstrJlll\O of Ihc sch,lol Af:),lnh, Ihl,.' functions srdt ,\U[ b~ Ih\.'

M"ll,(r'- ", I JU\.';UI,\n fi.'lr Board orG,-l\c:mll~,Roard ofGo"cmo~_ sh.dl

\.11 l onlfl11lhl' gcner31 policy ofth~ instltUllon

\.1) I nsurc Ih~ g.ood udminlsU'allon of funds or thl.· Institution

It I \S:-olsl thl' headmaster 10 dlschargl" ;l1'.; dutlCS

\. I .... Ut't/l1lt 1\1 Ih~ 1\·1I0I$I('r ti.'r Edul'Jtllln. annual report, l'lnl,,'r;n~ J.IJ

.l:-p....dS t\f aCtl\'itlcs In the s~hool

h'l I n:-url· ;l hC3lthy scho~)1 c:nnronml·nl :mJ :J go~'ld slat,' ,·r ....:h,.\ll

infraSlnlCIUrC



I hi Uu.. rd of Govcmors IS thus ~cn as the: highesl govcrnlng body of the

scl.I.•1 1,\, \Inu~ (If this. II IS compo~cd uf crl:dlble pt:oplc with good rl:l'ords and

ink~rlt~ I h~ kg..! Instrument eslablishmg Bnard (If Governors for mSIIIUIIOn:'l

thr.:r~·lllr'" r"4lllrCS Ihal In the compositIOn of the hoard. lhc following persons rr.ust

be:"., I

I " I nn:l.: mr.:mbcrs appolnled by tnl' Mmlslr)' of EducatIOn

( .) r " •• memhcr .. eb:lcJ h~ Ih~ ~IaIT IIhl .. :'lhnuld cater fur b(ttn tcac.:h,"~

1ll,1 nun-ll'a..:hlOg ~1;Jfrl

'I \ \\,1 mr.:mhcr.. elceted h~ Ihe :\'''01.:1:.1(1(10 llfolJ studcnb

iI, '1111: m~mhcr ....pp()lOlel.l by Ihl' ~llOhler III rcprC"'Cnl hlsturiCal mlete~1

t· I 1Jnc mr.:mhl..( '\PfMlIflted h) till.' \ltnl"ll:r 10 rcprcSt."nl IJlslnct and

Hq:lun;JllnkteSb

! I ()III..· rncm~r 10 rcpre,enl the Parenl-Ir.:alo.'her A:'lSOCI;JIIiJO

r hI.." hr.:.lJ "f [n",tlllth"n

11 111(1.',' p...·t,on, ..Ipromh:J h~ Ihl' J)l'tfll'( :\\~r.:mhl) III rcptl...·.l.:ll1

lr.ldll\lln.d .Iulhllflly

I ill. h ,.j ••, till.' Uhlllutwn "ho 1\ ;lppolnkJ h) Ihe \1tnl~!l:r .lller 1'1I11 .. uJI.llhln

\\ Illl In~ 1)1, CI.. tur { ieneral and thr.: "liard "hall

"r~anl";llllln and l.:unJw.:lllf Ihc m ..lIlulu'll.

I '1 \rr.m~e thr.: curriculum and ..~ 1I:,hu.. Ilf lhr.: IrI ..I,lul'f'"

c I Ik rl"I"ln~lhk fur rU'\lcrlO~ and m,lllllalfllllj.' .J high mur;,1 'dlh' .IRJ
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(~l) Iil: r~sponslble for the maintenance of discipline in the Insutuhon

(L 111a\'1,.' authority over members of stafT and other employees of the

InstitutIOn

(CI Ik responsible for admiSSions of students to the IOsututiolls In

.lccllrdance with GES pohcies

t=) Re responsible for the collection of fees and be responsible to the

Board for the expenditure of the funds for the institutions

(,.) Suhmlt to the Board annual reports of the stafT.

'-'ubmll any repons and perform any reasonable duues Which the board

nwy require

\:'k·uu·Akrofi (19781 states that success of the school would be

dCh:rnll;II.:J b~ how both the PTA executi\l:~ and the members (If the Board of

gO\"l:'rnor:- of the school play their roles as expected of them. and deVOId of

confrontatllms Houghton and Trcgear (1969) support thiS when they slale that.

··Iflhc school IS to succeed. Its ::lIm afld objective as

\\ell as lis methods will have to be fully co·operaled

b~ the parents whh.h IS Vital tn succeed but which

\\ III havc n('l finn foundatIOn unless ir IS based on

underslandlng ThiS under<;tandlOg IS parta:ularly

importanl because of the dIec!. which the school

wlil have. through the children. and thclr parents,

their homcs. and lhl:lr whole COmmUnll)''' (p 19.

21 )
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lIoughton and Tregear (1969) obsen'ed that the most effective way of

in\"oh'ing thest: community groups 10 effective school management is for the

schnol til recognls~ the community as partner 10 the management and runmng of

thl.: :;. hp, 11 1 ht:~ obscrvcd that

"to get them to realise lJuough ~rsonal experience

Ihatthe school can be the source. for new knowledge.

ideas and skills which can lead to .. improvement In

the quality of life .. (p 3)

Some communities through theIr PTAs and Boards. provide school

faCIlities such as school blods. furniture, lonnals todets, and other facilities 10

enlla_lel.: t~achlllg and learnmg Houghton and Tregear ( 1969) matntain further thaI

nil Ltdclll:r could meamngfully play hIS or her rule of 'animator' unless he or she

had hcen acccp!l:d by and gained the trusl of lhe focal people among whom she or

hc \"nrh'd" Tcacht:rs who do not go to schovl regularly. dflnks. snatches

peoplc'~ wives or husbands and fllns with school children will never wm the

admlrauon of the community members This can be a source of problem between

the school and the community. With a case of thai nature. the dIplomacy of the

Pl " c>,cCUlI\'t:s and Board of governors IS crUCial
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CHAPTERJ

METHODOLOGY

O,'('rvie"'

he;: ,h..ph:r presents the design that was used 10 carry oul the study The

pOpU!.!l"," and Ihc sample used are also discussed In Ihe chapler. II also discusses

tht.' 1;1511 umenl. the data collection procedure and the method of analySIS of Ihe

data

Research Design

Ihe dc:scnpllve survey IS the research design lhal was used In conduct109

thl.' :.llId~ In <J descriptive survey. opinion :md feelings of respondents are

e'ph ..~... ~I c~pC'l:lally on controversial issues Furthennore. It involves lhe

galhlllf,t: 01 mlormalion from a number of individuals, (hus making II cross

Ihe m..m advantage of Ihe survey is that Ihe respondents 3re free 10

exrn~s what lht'y feel about an issue in the absence or the;: researcher. however. II

ha~ t!le ,hsal.h anlage' of lJClIlg subJeCIJve Thai IS responses may nOI be true since

their cn'ouons may ovcmde obJectiVity.

Anolhcr advanlage of a survey IS thai the subjecls being siudies In the

re,I,:i:Lrcll ,In: In thl'lr natural envlronmcnl or staft:, although they might be hlascd

NunLlh\;I..,s~. the .:holce of thiS deSign IS appropriate lor the research II Will

en.lhh.: ih..' r1'3carcher 10 lind out the opimons, of the Heads: PTA exccutl\'C ilnd
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memher.. of Allard of Governors about thclr responslbllilles In runmng SeOlor

SCll.md,lr;. Schools These opinions and feelings are usually the source of

adnUnI:-tr:tII\C problems for Heads of Schools

I tus Jcslgn was chosen since the problem already exists In Ihe schools

Th\., .un I:~ \\as Ihc:rl:fore aimed at cOIk-cllng. data 10 ascertain the causes of these

pfllh"cm~ om\.1 then come out with suggestIOns as 10 curb thiS admimstralin:

pr\.lh \."m 1he J\,"lgn was lhcrefon.. aduph:d 10 hdp gather Ihe rdevant data on lhe

e.HI'," \.1 .lJlIlllllstralln: conflicts Ihat usually coml: between headmasters and Ihe

Bu.1f t tIl (io\ernors and or the: PTA cxecullvcs

POpull.fion

.\11 hl.:.ldm.t.stcrs. floard ofGo\'emor~ of tht.: schools and PTA Cl(Cl.:UU\C"

of 'l:..:'(Hld q<:!\.' IOstltutlons In the Volta RCgll.ln The assessable popuJallon "<is

m.IJ\. up Ilf ..1\ IIIstitullons (Dool·Papasc Seu.IOdary SchooL Bucman Sccondary

Scho'.,J. f H•.lJJ<Jkrom St:cond.lf) Schuol, "donlen S\.'wndary KadldH

Sn"'ld.lr~ 'lIlt.,,1 .lnd JaSlkan Tr<JlOlOg ('ulkcgc) :.dCdcd from KiJdJchl and

J<J'>lk 10 I)I~lfllb In thc VulliJ RCglull II Wil'> mad\.' up t)f IIcadmaSll:h \\Ith

V,II \'llll' .1~aJl·mlt. :.Ind aJ"lI01~tratl\'i: backg(t)und~ ·I"hc Board m~mht:r.. and lh\.'

PI \ l u'd'll\ l'~ \\cre also from \'anou:o. ..nCIO·CCllnomu: anJ rt.'hgIHU...

bal:k"fI.unJ:o. :.Jlld c:ducatlonal standmgs The mall\fll)' \I' them MC natl\'C.'> uf th\.'

sum'lIn,llng :->\.hlllli eommunttl~s They arc: all cdul"<Ih:cJ ,\o..'UI 85"-0 l,r the 1'1/\

mcm,>c:r'> h.lJ \lards In their respcellvc schollis I he Buard memht:r.. wer... all

tdulo: lied. wllh \.If)'mg levels of educallun
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Samplr and Sampling Procrdurr

i h.: s.Jmpk IS made: up of 96 males and 20 females SIX of the males ",cre

HI.·,I('" "dhlll!:; and Ihc rc:SI "ere clther PTA, Cx~cullves or board of GO\'cmors

Th,: h.aJ:. IJI :H.huols had been In offit:e between one and SIX )'cars The PTA

(":0.:,:';1111\':::. anJ members of Board of Governors had also been In their POSIlJOns

for n,ll k ... ~ th~n one ~ear and not more than six years

IlufJX'sl\ sampling "as used 10 selcCI Ihe sample II was purposl\'e

be.... hL' th.... r..... Jr fc\\ s~conJal"Y s....hooh In Ihe arc;] of study and so all the Sl.:hools

"\.'f..: ...... ' ...... I....J I"T ....un\cnlen';c Ihe: pr:\ c\e:e:uII\C:~ we:rl: considered Jor t\\()

rt:.J'l l::. '11...1" the PTA t:\l:cull\'e: oo;!rd IS ml>le rc:pre:scn(;]llve: of thc parenls

an~' al: Sl."\.'lIlJI~. thc~ are: Ill:: pet)plc "h,' ,lI'e: expccled 10 he dlrectl) Ill\ul\'c:d

In 'h -., t'hlol m,.m,J~emcnl pr()(esst::> The PI:\ necutl\'cs arc fivc from each uf

th\.' ::-~'I\':deJ ...... h.-ob hfle:en memhcrs of lh..... B'lard of GU\'cmoh "crc sclccleJ

fwm ':.11, h Ilf th .... sekclcd St:hl>')ls As the: hlghc~1 ruhn~ bod)' rccognm.:J by fht:

Mlnl,lr Ihl,;IT 1,.1e and subsequ.:ntl~ Ihell tnclu.<;ICln 10 Ihe sample \\<1.." rar.unounl

In~lrument

Ih\.' t.J 1I... ,11,·nn.JlrL· \\a..... che m:un IO.-.Irume:nl us\.'tJ lu ",(III.:t:1 Ihe: n....nJL·J Jal:1

((If I: .: ,IUI1~ 1111::> \\a.... ~upplc.:m\.'nh:d \\llh data frum ..;orne: ml;lnnaJ JI"t..u·..... I\'n ....

qu .... ~ 1~'.lIl.JIT.: \\.1 .. In 1\\'0 catc~oncs One: ....ah:~()~ \\a~ dc~lgnt:J I.' L't:l Ih ..; \'I\"\\'~

of h\ad tIn lh..... I:.sue of admlnlSlrah\c conllleis wllh Board tIl' ul)\"\.·rn(lr-. ,.Ind t'r

PI \ ..... ' l·utl\l· .. rh..: omer catc~ory wa.o;; fm the ffi\.·m......N tlf Board ut (",\\.·rn.,,..
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and I)TA ~ ....eclllJves This was to get vaned views from the respondents to make

th~ study more representative, reliable and vahd

rhl.." fl...."OIl for the use of the queslionnalres was that It afford~d the

rc~ptmd..:nh th..: opportUntl)' to express lheir assessment of the management of the

SChlMI In \\ nllllg It IS also known 10 be quile vahd and reliable if well

con" rUl.:kd I mally, since all Ihe respondents were literates, the questionnaire

was lhl,.' hcst InSlrument for the sludy

The questionnaires were developed after intensive review of related

litl,.·ralur~ "' he Items were constructed looking al sex. designation; and

rel,lt!un.,hlp hCI\\een headma!ters and t;le Board of Governors andlor PTA

C'I(<.lo: lll,,"'~ p'''''lhk sources of conOlcl and po:.!'ible solutions Most of Ihe ilem

In he lh ('.th:g,ml:~ were c1osed·ended There arc a few open-ended lIems as wdl

(Arrl.'mll', :\1

I (I CllSlln.: rd.abdHy and \'~"dit)' of the inSlrumenl, the supervisor and Ihe

olher Icc!url..'rs lead through the queslionnaires and made useful suggestions 10

ordel to ~trcnglhen the conlent and construct \'ahdlty of the instrument Some of

fbl.' sug!;.l.'~tltm~ Included re-arrangemenl and reconstruction of qucslionnalre Ilcms

to

1lI,lk..: Ih...m c1l.'ar and rel... vant,

,1\ \lid double~barrellcd, negative and biased Ilems, and

l..'lhUfe respondents' competency 10 answer Ihe quesltons

f\ pdt.' ,Iud)' was also conducled 10 further test the validity of the

qucsllonn.urc J hiS IOvolved 30 Board memmrs and PTA exccutives of some
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schunls In Cape Coast and also SIX headmasters The results of both categories of

queS\1onl1lur~ \\ere analysed and gave a reliability coeflicient of 0 78 and 0 82 for

the I' rr\ .mJ Bll3rd members category and the Headmasters' own respectively

All tile~l' procl''''C'S were undertaken to help check both the reliability and content

v3hdll} tlf Ih.: 1Il'lrumenl

Data Collection Procedure

1he sl.:hunls Involved were visited and the mtentlons made known (0 the

HC.lti... 1IllS pJ\ ,.od way for cooperation in the data collection exerCise The Heads

then proughl III their Assistants in charge of administratlon to take responsible of

dlSITlOutlon of Ihe questionnaires After the Assistants were briefed on the

qUl'sI, 10\l11.1ITC'~ Ihey were left to be administered, This procedure was chosen to

aVIlHi an} SU::,pll.:IOn of mumidation among respondents The exercise was carned

Oul I I thl lhlrd term of the school calendar year It was administered dUring PTA

or H",lId lIllLlll1g:-.. where respondenls were assembled All quesllonnalres were

an... \\,.'nJ ,Illd rdllrned to the: researcher the same: day ThiS r~prt:'scnlcd IOU

pt:r\,,\ nl r..'Hlrn r.llc In both categories

Data Analysis

11K d~(.1 collected with the questionnaires were edited The main

anal~ \leal pfl.)elllur~ used was organising the data :'Iccordmg to the Ilem und~r the

sec!lon~ to Ih\: 4Ll~stlonnalre and finally tabulatmg the responses Item after Item

b} lh_' ~(,IIi"'II\ .11 1'.lckJ.g.e ror the SOCIal SClt:nces rsPSs) Item b} item Irellucncy

amIIH:r .. l'nL;t~\: (II respondents wen: presented In lahle form The data wcrt: tht:Jl
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u~J 10 wmp.lrI,: \\ Ilh Ihe responses of Headmasters and BoardlPTA mt>mbcrs on

the \'Jrll'U'" llt:m ...
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CHAPTER 4

RESULTS AND DISCUSSION

rillS chapter pres~nls the results obtamed from primary data. through

que::>' lonnalfC .tdmrnistration It brings alon£ with the blO data of [he study

foll\JWI:J hy an ... \~ ers to rcst:arch questions along (he lines of the main issue of the

res':<.Irl'h (nllli headmasters. PTA CXCCUIIH:S and members of the Roard of

Diu D.. ta of Rl'''plmtJents

I hI: !!1..'t1dl'r or the respondents is presenteJ In Table J.

Distribution IIf Rt.:spondcnts by Gender

RC~rlllllknl Frcqul'n~y Percentage Tllta!

----- ._-.-
se, Mat.: h.-malt: Male h:mlJlc

Hl";.!('I0.,,,ll'r,, Principal 100

PI :\ n~'~ u!'\ ...... Un.!rJ of gon:mors 'JO 20 H2 IH 110

-----

\11 Ilw lin~ h.:adnlJSICfS and the prlllcipal In thl..' ,luJ~ \\n,' mall' ...

Elgh:y-I\\\) pl'fU:nt of the PTA execulivcs and Board mcmhcrs ....... n: male \\hde

)8U,o \\'\.'n: femaks (Tahlc I) Four oul ofth~ SIX heads of institutions 167%1 h;l\c
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been hL';'lIjmasho'r~ or principal between a }'car and three years, while 33% have

been headmasters or pnnclpal between 4 - 6 years

I ,tbk ~ presents thl.' duration of time that respondents ha\'e ser\'ed In theIr

T.t~k~

Numher ur \ car!! Respondents had been in Office

Numr.cr ill Ye...lr'~ Headmasters/PrincIpal PTA Executl\'es/Board of

Governors

Fn:quene)" Pereenlagt: Frequency Percentage

I -3)'r- 67 70 64

4 -6 n... 33 40 36

II ,.. -\.'1.'11 In 1,It>k ~ thai fl'ur nul of the ..IX n.:."pnnlJt.'n!." have hecn in their prc:St.'nl

,n"lllutl"n .. hll\\Ct:ll a ~ear and three year~ ThiS represents 67% The no's! ofthc

rc"rt·uJ...'liIS rern:~entlng 33% have heen In then present schools hch\cl:n 4

yca~ ~I.' .. cnt".. Board members/PTA eXecutives, rcpn:scntmg 64% han.' heen In

thclr uniu: .. Idr ,1 penvJ orhc! ..\cen a year and three ~ears Thirty-sIx pcrl,:l:nt uf

them h..J\\.' tX'lllpH:d the post for more than three years

I Il\." JC"I!!nallOn~ of respondents <ire prescnted 10 J ahk J
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Desi~n"tion of respondent

DCSll'nallon

Hcodmdstcr

Frequency

30

80

116

Percentage

26

69

100

Thc 'ample \\j... made up of four c;]tc~ones of n:spondents They Included

h~aJIllJ~t(,;n I~L~',,), Principals (I %). PTA c'(ccutlves (26%) and 69% Board of

Answers 10 Research Questiom.

I hl rl',lI!\', 1'1 the "Iud\ arc pn;~cnled here as an~wcr 10 the rescarch

SlIme of Ihe cau...cs of confllcls hctween

Btl' C Ihll' on Ihl.. other hand

Rcuarch QlIc!llion I How do commuOlty groups (Aoard of Governor... and P'I A

exe":,I!I\ c'o gcn..:raJlv perceive Ihc etdminislralwn IIf Ihe schuol')

II(m 11ll.: commuOlty perceives the admimstr.lllOn tdls a lot uboUI tHl\\

Ihc~ rel,tte... \\ Ilh the sl.:hool The commumty's pcrcepllun l~ ahll a nurfilT Ilf the:

l)j)I.' ,It rcl.IIIPlhh,p 'nat eXist rn:lwl."l."n thl." head. olnd the communi!) o.UllJ no\\ he-

dTJ\\. Ihe lllllullumly 10 II N .Jllcnatcs II
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I,thk ~ pr('s~nts the Views of community representatives on the

admilll ... llatilln urlhe headmasters and how they feci about it Flfiy·four percent of

them r.11~·J Ih... .tttltude of th~ hcudmaslcr/pnnclpal at Bo,ud meetings as

satlsl.1Ch1ry rhl" IS reflected In their assessment or thIs attitude towards their

dehbc:rallon~durmg meetings. Sevenly- three percent of them feel that the head's

atutujt,.' alTecteu thelf deltberations In a way. As many as 70 (64%) of the PTA

exe\:llll\'e~ and Board members assess the admlOlstrallon of the heads as only

satl~f..l\:!or)

A...se~slllcnl of IIcads' Attitudes at Meetings.

ASSt,.'S\01l:nl \11 llL'aJmaster's admlnislratlon

Ho\\ ,.rtl.ll I thl:rl: disagreement With>

headma"'h.:r' rh.IH.ie:

Headm3stcr'~ ..Il1ltude 10 and during

Hl:ad·: dtllLllde dlT~cts deliberatIOns

CUOlj: Irl!lh,:nl dtlnng mcellOgs

>
Opinion

Always

Good

Satisfactory

Agree

Satisfactory

Once a whIle

Good

Frequency Perccnlagc

110 100

50 46

60 54

30 27

80 73

110 100

40 36

70 64

The upmums mdlcated In Table 4 could explam the reasons for disagreements.

thoug.h II I~ nlll always but some of the limes A good assessmcnl of the

admll1i~lrallon hrmgs the school and the commumty very clo'ic ThIS calls for a
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much bt=uer relationship One of thc key ingredlcnls for effective school

gon~rndn(.·c IS pubhc relatjons In dealing ,,,'jlh school and communtty relations.

Fullalllll1fCI.l::' cIted In Ayers (1984) suggeslt:d that there should be closer links

OClwl'ell the ~lhool and Ihe community, \\Ith the ht:ad opening up more to the

comlllunlt\ ·1111'~ tends to support the findings

Rese.trch QUl'!ttion 2: What is the o~rallonal boundary of Board of Governors

and PT.-\ ~xecull\'es in school admlnlSlratlOn'>

(jilbert (1982) and Morley (1990) observed effective management of the

schuI)1 ,,'slem I~ a Joint responsibilJly of the school and me community They

h<H\l\'l'l ~aUlloned thai these ventures ha\'( not ~en wuhout their problems

espcl.lalh In n.:,ilms of It:galliabillty and admml.;lralive coordinatIon This clearly

indlCJte' thaI lor a healthy co-existence thcre IS the n~ed for community groups to

UndC[,l<lnJ th;,'11 operational limits

l.lbJe :\ prescnls how often Pl A ewcullvcS and Board members VISit the

schools

Tabh: 5

Visit of PTA Eucuth'f's and Board Members to Schools

HOwOlil'n Frequency Percentage

OIJ) ~h..::n .I\\I.:nJing meetmgs 42
---~

Rq;ularl, 43 39

One!.' In a \\ hlle 25 23

101.l! 110 100
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It IS sc\.:n In lable 5 that the visilS to the schools by the: PTA executives and the

Board 01 Go'. ~rnors IS not done routinely because 38% mdlcated that they visit

whclI then: is J meeting to be attended A similar percentage 39% VISits regularly

'l~\ble 6 ..haws the type o( support the PTA c:xecutlves give to the schools

Tab!-. 6

SUPI,ort gil en h~' PTA executi\'Cs and Board of Governors ginn to 5chools

AreJ \)( ~upplln Frequency Percentage

RI.:P~I~\~;;kl~ ihc: school 110 100

PJym.:nt \..If Parl-Ilm~ tutors 30 17

PrO"hlOll of Ael.:ommodatlon for

1lC'.\ l..:alher~ 110 100

DIS...... lTIllI.ltlng School policy In

the ~tonlll1Untl\ 110 100

f\.kd1dllll); on hdlJlf of the school 80 73

~I.!!~ fhl: tOIJlnumher of rcspondcnts IS 110

It 1:\ ~ \ lJenl lrpm 1 able 6 that the support gncn h) 1nooo of the PTA cxeCUln'cs

and BU.trd Oll:mncrs to schools IOdudc n:palr \\Urks. provIsion of

aCCIl,lImIIJaIIOl\ for nev,.' lcachers and dlsscmlnatmg school policy In the thelr

cormnumtlc::, SC\ r.:nly pcrccnl mcdiJ.tc on bt.:half llf the ..choul whl:n there arc ..my

Issue ... lonfrontmg tht: schools The result::; as shown on Table 6 tend to ~upport

suggl.:~lllln 01 ·\dJac-Boaleng :lnd Arkorful (1999

Ille nlllnhC'r~ of PTA proJect'> camed Ollt m "dlOOIs per year have hcen

Sun.e'/eJ JnJ Ih\.: rc~ults sho\\r' m Tahlc 7
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Table 8 shows that all thl,.' six (lOOD\I) Heads requ"sh:J I~lr Ihc S.lIl1l..' IhlO~s ffllm

ReSfHrcb Question 3 How do CLlOtllCIs hl,.,twct.·n hl'admaslcrs and thc Board of

Sourn's of conflicb

R~gularil) ul \ i~il h) Uo.mJ

Onl) Jllnll~ 1ll~L'111l~"

Total

lOll

lOll

4U

I III 100

TiJhk lj ...Ium ... 1111: ~gllo vI" i'1/\ l'Xt;l:UI1VeS and Buard Tl1l'lIlhl'rs \'1,11 the sdlllni

re~lllarl~ tll lllh:ral:l \\Ilh sl:hool aullwolll:"'..16
11

11 \lnl~· VI",lt tlh: sehnul Junn~

meeting .... wluk .16u'1l OcciJslonall}' Vlslllhc schtlol 1"111:'> mdll:atc.' Ihal tlll'rc IS nnt

enough iI1ter:IL'IUlO hL"twct'o the heads orthc schouls anJ Ihl,.' l,.·t)mmunil}' groups
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rabk 10 shows the opinIOns of respondents on the head being a non·

natl\·c o"th~ area or nOI a pasl student as sourCe of connlct

Table It)

OPlnlOll Headmasters PTNBoard

Fr~~q % Freq %

---_.~-

Strongh DI~IJ;rec 100 70 64

Disagree 40 36

lOial 100 \10 100

It IS 'cell 10 l.lhle 10 Ih.J.t all the headmasters (1 I!Ot!%) Strongl} Disagreed that

hcaJ h':lIIg.1 lIt1n-nall\'L' or.J. non-past student IS a SOUfc..C of connlel and 70 (64%)

01 th..· I' r ·"Btl.ITd :.11-.0 Slrongly Dls<lgre...d Ihat Ih... head being a non-native or

nlln-pa.., 'llllkm l~:1 source ofconl11c!

IaMe II ~hows (he opinions of respondents a::. to the aspects of the

admJOistrallon llf the head thai may be a source of connict It is shown in Table 8

that ~O (181",,) of the rTA cxecutivcs and Board members commended thCIT

he<lds on Ih.., kH'1 ofdlsc..iphne In the school. 50 (46%) commended lhem on IhelT

good human rcl::UlOns. 50 (46%) percenl also recommended Ihem on IhelT

flI'Xlblll1\' on 1111·IT pol1cll's. while IW (7)%) recommended them on the dcadcmll.:

pcTfornl.lncl' III Ihe students
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Table II

Aspt.'Cts of Huds' Administration that May Cause Conflicts

OptnlOn

DISClpllne

Human rdatlllO"

Sl.nool polil:\ Implementation ngidlty

Student ~ JX" furmance

Headmasters

Freq %

o

100

PTA/Board

Freq %

10 18 I

50 45.5

50 455

80 727

Note Total number of heads IS 6 and that of PTfVBoard 110

These results can be worrying considering the response on human rdatlon.

for ctTc:cth"e co-existence. good human relation 1~ a key ingredient All these lend

to agre.... \\'llh assertions that laday's leaders move from their focus of the B's

(Rudgel Bu::........ Books. Bounds and BUlldmgs) to C's (Communication.

Cull.lrn.)r;JIlHn and Communlt)' buildmgl Wllh good human relations. thcn~ IS

bound to hl' d)'ecIlVe commumcation. effective commumcation. efTewve

collabordthlO. which le..tds (0 good community bUlldmg ThiS IS why Halpm

(1966) ... lfL' ....\. .. thaL the head who wishes to be a kader must engag~ In both the

",mtlatmg ~tructure" and "considering" behaviour types in order 10 meel the

achievement goals of the school. while maintaming positive and ::.atlsf)'mg

relatltm~hlp~ with others. Blake and Mouton (1964' clled by Hackman (1993)

funhcr agn.·..:d that an effective head be high on structunng and high on

cunslJerJhllll lor these are needs for any good human relations In all slluallons

hCLith acc~pll.:d the fact that PTAs and Boards of govcml.l(s are Important m the
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admimstratlon of the school. Farrant (1980) opmed on the traditIOnal 1solallon of

the school from the community. He suggested the need for Increased awareness of

the mterdependence of the schools and the commumty. This is hoped will clear

ofT any fonn of misLrust among them. Ayers (I9~4) showed In hiS study on

commuOity/school concept that the school cannot !Ive In IsolatIOn, and therefore

needs the school in all th.ll they do.

Table 12 shows the opinion of hc'H.ls about what could other sources of

Table 12

Heads' Opinion on other Sources of Conflicts

Opinion

Property owned by head

Power struggle between head and Board

Patemallstlc attitude of Board

Note' Tut..al num~r of rc.;pondents is 6

Headmasters

Frcq %

67

\00

\00

It I~ secn m Table 9 that 4 (6JC'/o) of the hends and prmelp<lb wcre of Ihe

view that some PTA c;\,ccullvcs and Board members rather envy tht.· property

owned by them This they fell was a cause of thclr conflicts All the IIcads wen..

of the vIew Ihal there eXists some form of power strogsle between them and the

Board. They all agreed that some PTA executIves and Ooard members crc..ate .he

situation of "paternalistIc attttude" towards them This docs not give the head the

free hand to operate, and thiS IS a potentIal threat to peaceful co·cxlslence.
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Opimon

Hackman (1983) revealed that there is eVidence suggesting that leaders change

their behaviour in response to situational condilions (Bums, 1978) and 10

partners' behaviours, (Green and Cashman, 1975). It IS certain thal if the PTA

executIves and Board members to be circumspect In their dealings with school

authorities.

The views of Heads ;]ooU( wh;]t needs 10 be changed In lhe role of PTA

Executives and lJoard Members have been presented in Table 10.

Table 13

Views or Heads Concerning whal PTAlBoDrd Members should nol expect

Headmasters

Freq %

Heads to ~ws~erahle 10 Board of g~vcmors 1-00

Interference with admissions and withdrawals 100

All (he heads agr"l.'t1 th..t the slluatiOn where tiley arc answerable to Board of

Govemo~ and lhelr inh:rferem:e with atlmlsslons and wllhtlrawOlIs of ~LU(h:nls

need to be changed (sec Table 13)

The 0pllllons or the heads that they can do wlLhout PTA l:.xel.'utlvcs and

Board Members In schoul adminIstratIOn have been rated and prc::.elltcd in I able

14.
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Table 14

Hcad C:IO do \\'ithout PTA Executives and Board Members

Rating Headmasters

Freq %

Slr\'ll~1 I)l,.,~rl.'c 83

Dl ...agn:~· 17

Tot.1 100

Fmm T.Jble I·t all the heads disagree thai Heads can do without PTA Executives

and BO.lrd t"h:01bcrs In school admmistratlOll

RcsclIrch QUl'slion 4 What are the necessary m,.:.rcdlcnls for a healthy working

(1,.'latI11l1 tx:lwccn (he Board of Govcmors .,lOd PTA executives")

\ .. md'l.lh:J In lahh: 15. all rC'ip(Jndcnb \\crc of the \'lew lh..ll mutual

re~pcLt ,llld tru'\. an: m."cc... sary mgredlent for ..t healthy rdatton Knczcnch ( 1984)

cltlnf \\ chef lll)hh) .ugucd that the "'cy dcvdoplIlg IOh:rw.:lm: and l·ohc...j\cnc~ ...

In ..I group IS Ihe J1..'\ e1upmt:nt and maintenance of a high lcvd of lru~t among the

member.. of the gruup ThiS (0 him can be entrenched the morc if the school head

rtah/l.:s that th~ running of the school caMot be done effeclively by him alone

For carl) .,tudH:S by Shaw (1983) haw indicated thai nCllhcr pcrwll.ll

char,h.k'f1 ..tll.~ 1l0T kath:rshlp str!t:'i could pn:dlci Ic.lJcr..hlp CO'cc..llVl.nC'i" a...ros~

SlluahOlh 1\11 1H.:..lJ.. mdlc..alcd that PTA e:<cc..utl\'C'i and BllarJ m....mhcr.. nl'cd 10

under'lot.mJ th.,1 heaJs ..Ire uppomlcd hr the Dlrt:.:lnr (n:m:ral Ihrnugh Ihl." Rt:};lImal

Dlrcctor... and arc thc:rtlorc answerable to lhem The\' abo tndlc..alcd lhat
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commullIt) ~mups must understand that the head IS dIrected to ensure (hal Ihe

gl'neral Jim .. '-II" e-Juco:.rion are met and not sacrificed on the alter of good

communlty-sch~)()1 relations All heads were not comfortable with the mimstnes'

prOVIMon as functions of Board of governors of the school, Among the functions

spelt OUl b\ the- Ministry of Education for Board of Governors. Board of

GO\crnors, ,hJll

('tmtm[ thc general policy of the institution

... I n'>tIfe- the- good admmislratltln of funds of the IOsliwtton

This gi\e-s S~lllle- po\\crs 10 the Boards whic~ IS often abu~ed thercby creatmg d Jot

of contllct hch\cCn headmasters and Board of gIH'emors There IS therefore the

necd for th4,,' mmlslnes 10 as it were review the functIons and powers of these

commulllty ~roup'"

En!lurin~ u 1It:.thh, !-Ichool-<:."ommunif) Relalions.

Headmasters PIA/Roard

rreq % Freq ~/o

------
Enh;'~I~gm~'t1-..JI'rus,and n:spcci 6 100 110 100

Ha\ 109 regul..u Inh:ractH1Os ,,\.. ith PTMBoard S3 SO 73

BClng opcn 10 all mJttt:rs concerning the school 50 110 100

Bemg Ilcxlhk In mdttcr~of mtereSllo lhl.' M:hool IOn 90 S2

8c1O~ r"',lh~l1l 10 cXPCl.l..Jtlons 100 40 16
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CHAPTERS

~lIM"ARY.CONCLUSIONS AND RECOMMENDATIONS

Ihis l:h.lph.::r gives a summary of the findings of the study. h dIscusses the

finding .. and Jra\\s conclusions based on these findmgs The chapter concludes

with ...ome rl,;t.ommt:ndauons for policy makers in education. heads of inslitutions,

community grllups and the: communlt)' as a whule

Summar

I \)r ~·Ilt.:lll\C schlwl management. there is lht.: need for a good ~chool­

C(ll1lllillnlly rd.llllill Community groups Il~e the I) l!\ t'\C'LuIIVC. Board members

and ..chllol .lulhonllCS must ~e secn \\orking togdher dS a learn for the

dcvdllpmcnI lit" the school. llle schl}ol IS sC'cn as the institution charged With (he

respolIslhllll\ (If prcpanng the young ones (If lhl.' (anlmu",l)' to hccumc

re~ponslhlc Illl'mhcrs of the commumty

I hL' lllmnllH":~ mu"t also he seen playing lhl: roll: of a carcta~cr The

impOrt4\l\ rll!o.: .. Ihl' P I A cxel.:utivc and thl.' ~chool A04rd of governor~ pld) In lhl.'

dc\o,;Jopmcnt ..lod ..lJmmlstwll0n olthc school ,an nl.:wr hI.' \In:r l.'mphasl~cd -I hi ...

is C\ IJI.'lll In Ihl.' b<'Il.:~tng given to th~lr ~stablJ'.hmcnt. by the (jhanol I.duc.J.tlOn

Servll.t'IGE'l1 However. thiS role in some cases IS abused b) the PI''' I.::<Cl'UlIH

and/or che Sl.hCIUI Board of governors. rcsuhlOg 10 [>Cuy squabbles belwt'l'n the

head .md thelle.: bodll:~
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I he purpose of the study was (0 bring to the fore the operatronal

boundam:s of the PTA executive and the Board of governors of !.he school In the

admlnl~lration of the school It further sought to find the causes of conflicts

b(:tw\.cn the I) I A executives and the Board of governors of the school and

hcJdma"ters 111 the administration of the school fmally. it sought to find possible

remedle" to the:se conflicts.

live ~el:ond cycle institutions and one teacher training college In the

Jaslk.in Jnd KadJebi Districts of the Volta Region were selected for the study. A

total of 116 n:spondents. comprising 5 Headmasters. one Principal. 80 members

of Board of gO\ emors and 30 PTA executIveS from the selected instItutions were

imohcd In the study

I he ...ekcllI.m of the schools was purposive while the selection of

re.,pondcnts '\a~ by simple random sampling The main Instrumenl was Ihe

quc-'itlOnnalrc It was 10 IwO categories. one for the Headmasters and Pnncipal.

and the l.ther for the PTA executive and the Board of governors oflhe schools

Major findings of the Research

rhe foregomg diSCUSSions on conflicts belween heads of institutIOns on

one hand and PTA executive and the Board of ~overnors of the school on the:

OIhl'r ~.I'" caml.:d alit In the light of the research quesllons

\!though thl: findings of the study cannot be generalised to cover all

in'ltllulttms 10 lhe Region. these have shown that rolh Heads of in~tllutillns and

the: rlcogOlsed (,.ommuntly groups need 10 operate wlthm some boundancs for a

healthy co·eXlstencc The findings also suggest that heads of inslitutions need to
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recogmse P I A' s and Board of Governors as development partners In the

development of the school, and accord them that respect It abo came to light that

most of the PTA executive and the Board of governors of the school did not

acluall) 1..00\\ the c:'Iotent of their involvement in school admmistratlon The fact

that the\' contribute financially to the development of the school. and the legal

baeklO!! the) gwe for their establishment makes them feel that the Heads should

be ac\.ounlabk 10 them

Un thl' ~auses of conflicts, the main cause identified was heads not being

ofll:n to I)TA'::-/BoarJ of Governors in such matters as disbursement of school

funds 3\\ards \If school contracts. admissions of fresh students and withdrawal of

student~, be It on the grounds of academic performance or diSCipline 1t was

further found that lad. of education on the functions of the headmaster and

unnele......ary demands from PTA e,ecutlves and the Board of governors of the

sch,",1 1m nJ.,u\.'rs nordering on admiSSIOns, \\lthdrawals and the day 10 day

rumung of tll\.' ..,t.:hoolls a matter that keeps Ihe Iwo groups apan.

Conclusions

1\ call he concluded from the findmgs that'

Conflicts arise when the admimstratlOn of the Head IS not open

ConflIcts arise because too much is e,<peeled from the headmaster

BU.lrd Mt:mbers and PTA feci they are Ihe hlghesl adminbtrativc body

and ..,hould drag the hcadma~tcr like 3 lcthcrcd goat

I h\.' Heads feel Ihey should not be an~\\(:rablc to tht: Pl A Executive

Jod BOJrd ofGovcmors
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flll.Ulelal control by headmaster In relation 10 PTA ducs IS a source of

tonth't

BIlard members and PTA c\.t:culi\es ha\ c little l..nO\dt:dge ofthclr

operJuonal boundaries

LJd. of trust beNecn Board of GO\ emorslPTA and Headmaster lends

to creale conflicts.

CllOOiclS arise .... hen Ihe heads undermme \alues of the community

Ju..: Iv rdiglous and ethnic dllTl:rences

Recommendations

Oas..:J {In the findings of the study. the follO\\1ng re..:ommendalion'i ar..:

made for (lllhlJeralion.

P fA c\.ecutl\cs and lhe school Board of go\cmors ShllUld be giH:n

,,'me (onn of onentation. to educatc them on thclr rok'\ and ho\\ lht:~

, ...n effcCli\'d) liaise nun heads of 1O"IIIUllOns III de\clop thClf

:,\\,.ht)uls. I e \\hen thc) are nc\\I~ made members (If such commIttees

Ihc functIons of Pl A e\.cculi\ 1.."5 and Ihe Oll'mocrs Ill' ~chn(,J Board of

llll' emor:,> should be re\ 1t.:\\l.."d 10 l:;1\t.: the hCJJ .. J fr..:<.: hanJ Iv Ilpcrale

Ika"b of institutions must be llc\.Ibk In Ihclf lmrk'mt'ntallon of

p'-,llcles on matters of admiSSions and \\IIIIJra\\al .. 1·1 sludl'nts hI 3\Old

connlets

Iteads of institutions should im(lhe the P'l '\ c.'\.~l'utl\\"· and thl Board

01 Governors In matters involving the a\\JrJ llf "t hool..:ontralts

61



Recommendation (or Further Studies

'lOu Ih tutl~ "a~ (,:amt:tl oul 10 the Volt.. RegIOn ...mtl onh 10 live

sc.:(\JnJar~ !>dlllUI 1Iltl one 1 cacher 1 raining Collegl..'. It i~ n:comml..'nded that the

stuJ~ bo: reph"Jt d 10 other geographIcal locallons of the cuunt') This wuuld

£1"-' J broader plclun: of Ihl..' findings for gcnemlll.ation

The !>luJ~ \\as delimIted to only PTA exccutlV......md thl..' sl:houl Board of

gO\ cmur!> It l~ rccommcndc:d that the 'itudy be n:pll...at J to mdudt." olher

comOlunlt) ~rllups sw.:h as Past Students Associations. :\s mbl~ ml.'mbl,:rs. and

SchOt.1 \ l:lIl.J!!,-'nll·nl l'ommlltr.:l:S
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APPENDIX A

ADMINISTRATIVE CONFLICTS IN SCHOOLS-THE ROLE OF THE

BOAR!) OF GOVERNORS AND THE PARENT-TEACHER

ASSOCIAnONS,

QUESTIONNAIRE FOR HEADMASTERS AND PRINCIPALS

1 he re....c.lrcher is undenaking a study as per the title of this questIonnaire

You .11'''; kmdl) requested lO answer the quesfionnaire to enable him make Ihe

net.l.:ssary dedlli.:!lon~ and mferences from it You are assured thai the informauon

you shall provIde will be lre:lIed wllh the striclt"S1 contidentialJly. Thank you

Respond to the items below by tick loJl the option that applies to you

Please IIldlcate your gender

Male

!-em;:)!..:

Pka~l,,' \\ h,J1 IS your deSignation")

Ilcadm..a... tcr

Acting headmaster

Prmclp.ll

Acun~ PnncipjJ)
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3. How long have you been holding this post'?

less thJn a year

1-3 Y\.'.lr!>

4 - 6 ycars

More than 6 years

4. How long have you heen Ihe headmaster or principal of your inslitulion?

less th.1ll J yt:ur

4 - 6 yc.1r~

More lhan 6 years

I-Iow oft\.'n do you aHcnd PTA meetings?

Alway~

Once In d whit..:

Only ",hl:n m) prcsl:nce I" needed

Nevcr

[ I

[ I

[ J

6. Huw ulll:n do the Board/PTA hold mecting~ In your mstltutlOn'J

Annually

lennl:v

Only "hen lhey feel like It
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1. How \\lluld you assess the deliberations dunng your PTAlBoard

meetings'

Good

S,ltISfJLIOf)

Poor

[ J

[ J

[ J

8. How \\ould you agree that the BoardIPTA dictate to you on how to run the

schooP

Agreed

SomCllnlCS

[ 1

9. Hu\\ c.Jll )OU agree that the presence of these bodies have a negative effect

on your ddmimSlrJllon?

Sironglyagree

Agree

~trongl) disagree
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10. How IS the anendance of1he BoardIPTA meetings?

Very good-above 70%

Good-60%-700/0

Statlsl.lI.lory-500'o-60!!-o I J

Poor-below 50% [ )

II Who com cnes lhl: PTA executive meetings?

HeadmOlster [ J

PTA chairman
[ J

Board Chairman
[ I

12 Who cum coes the Board of Governors meellngs'1

Ilcadnl.l~lcr

p rA I:h..urman

Board Chairman

13 How drc these meetings convened?

Sending letters to members

Vcrb.ll massages

P..tS!llllg.1 clfculdr round

Nolil) ing members through the radiO
I I
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14 How carl\' are mcmb~rs nOtllied about m~etings')

A month to the meeting dale

A fortnight to ll1eetmg date

A we..:'" III meeting Jate

15 Ilow lllkn do you h~l\'e dlsJgn..-cml."nt during. B,)ard meetings'}

Om:l' III .1 whll~

Ne\'er

16

17

\VIII yml say IhJt thc",c diSJgreement digcnl:u~ mto conlltcts....

I I

UlH:1: 111.1 \\hlk

Nl'\~1

Once 10 .1 while

Ncvt:r
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18 The...,,' JI"'ilgr~Ctnt:nl" IS bec~usc: you arc not an old boy of the school or a

natl\\."

Stron~l~ agree:

Agree

Stwngl~ dlSJgn:e

II) Bu.lJ,lllh.:mbe, .. PI .\ e'c..:ulm..... arc ranl~ 10 blame for 'itudc:nls'

indls':lpllll'" III the ~..:h'll1l

I I

I I

7)



21 1hl: Ullt.\IOlpnllHl ..lng st..l.nlh ta\..cn b) 13{larJ/P rt\ l.:,elutl\'l.:S I" tx'C(\U"l'

thlV 1.lllk \.\11\\11 \111 thl' hcadm;;l'ih:T

22 .\JI1U1l1'M.ltl\C \..lOllllh hct\\cl'n thl' hl'.IJma ..Il'T on lhl' lIn\: h.lnJ .:lnd

hll.lrd 1'1 \ l"C(llll\\. I~n thc 11lhl'r Tl' .. ll!t'i 111

'\n\ \Idll:r ("p'-·\.ll~ I
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24 Sugg,,~t ways the 3(lard of go\'ernors can assist In the runnmg of the

S(:hool

28 In ~\Iur "plnllIn "I-UI "lluIJ ~(IU ";I~ an: Ihl' Oln~1 l\lmnll'n ,J(l'..t~ "f

ltlnllld hl'l\\l'l'n hl':.JJma'kr~and Btl:.JtdiP 1:\ l"l'LUtl\'l'~"

29 110\\ ILIo.Jn~ ptOll'lh nd\C ~ou Inlllatcd since a!'l:-unHng offill'"

'Olll'

1-\

4 h
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30. Beads haw problcm~w'lh PTA executives because. heads respect Board

members more than PTA executives

Strongly agn:~

I J

~lrong.l~ dl~agrcc

f1IANKS FOR YOUR COOPERATION
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AIlMII"I!>IIl.ATIVE CONFLICTS IN SCHOOLS-THE ROLE OF THE

1l0AIU> OF GOVERNORS AND THE PARENT-TEACHER

ASSOCIAnONS:

QU[STION~AIREFOR BOARD MEMBERS AND PARENT-TEACHER

ASSOCIATION (PTA) EXECUTIVES

Thl.: r~st:i1rl.:h~r l~ und~rt,I\..Jng a study as per the IJlk ofthl~ questionnaire You

an: l..:nJh rI:4lh.· ...h:J 10 ,m""l.'T thl.' 4Ul.:slionnairc 10 enable him make the

m.'u: :'I.H\ J\:dudillns anJ Infl.'rcn~cs from It You an: a~surcd that the informallon

YOli' 11<111 pltl\ hk \\111 hl' Ir~'JICd \\Ilh the stn:':h:~t \:unlidcnilalll) I h..mJ.. yuu

1.. 111•• 1.

PI '\ l. \c.:ullvt:

17



One

Only \\ h~'n dttl:nJJng mt'etJngs

When I ncctJ lhl.' a~sis(ance of the headma~h:r

On....-~~·.tr

On:r (WI) )'I.'a~
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7. How olten do you meet as a body?

Annualh

lcrmh

HlH\ Olll'n IS th.: he:ldmastcr prcsent at your meetings')

Onc~ 11\ J while

Only \\ hen \\c need his presence

Hl)\\ 11th;n du YllU pl.'rsonally attend m~etings:

Unce III a \\hlll-

\\ hcn I h"n c !'>onll" Issue to pR'senl

10 How \\ould )OU assess the headmaster"s atlltude to your meetmgs')

Good

S.llISI"lltury

\ l"l~ lh"'louragmg
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11 Wuuld )UU agree thal the ht:admaster's attitude ...tffects your deliberations

JUring llll;'~tmgs ad\ersel)"

Strongl) agree

Agree

Sirongl) dIsagree

12 Il~m \\l1ulJ you assess the atmosphere for your dellberattons during

Very ,ordEal

IntlmlU,l1iog

13 HO\\ an.' members 'iummon~>d for meetings")

A 'lTlul...tr sent round
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14 IhI: Bll.trd and PI /\ have a grcat mnucnl.:c on the administration urthe

~hool

Agree

Strongly disagn:c

15 110\\ nllen are you consulted as II body when major decIsions about the

" .. hlIUI .Ire lal..cn b~ thl: sdlUol administration'»

~\lIne'IIlII:'"

16 Hov. do )OU asses... the relauon::.hlp between you a" a body and Ihe

VCI\ gtlll{.1

Very puor
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17 How \\Quld you grade the headmaster in terms of adminIstrative

t:fficlt:IK)')

S.lllst:.Il..IIUn

Very poor

18 Since ) our membership to the body. how many projects have you

e"\..:cutclP

(Jnc

1\\11

\>tun: lhan thrcl'

19 What I.mguag..: do rou usc during meetings?

Engh ... h I .mguag~

Lo\.all.lllguag..: ....

BOlh 1111..,,1 l;:mgu.lg..:~ and English lang.uage
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20. How often are there disagreements during your meetings?

Always

SometImes

()" r.ue occasIOn."

Nl'\cr

11

[ ]

'""-'::",

,l,

21 How olh:n do you as a body agree with the administrative policies of the

Alwa}s

S(lmctlmcs

Nl.:ver

2:! Ho\' (It. \ou rcconClh.. \our disagreement \,ith the heJ.dmdster·~ polll.:ies'>

Pr\. ...enl.dtcmatl\Cs

See~ mon: c1anficatlOn

Walk out

23 How .... ould you assess the mode of admission of new students 10 the

M:hool '

Good

Poor
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24. Will yau agree that) our behaviour towards the headmaster is because he

IS a nam c or and old boy?

Strongl) agree

Agree

Disagree

Strongl) disagree

[ J

I I

25 Do )OU agree that you as a body disagree with the headmaster's policies

slmpl) nccause you feel he could be your son or your coequal')

Slrongl) agree

Agree

[ J

.-
Sirong.!) disagree [ J

26 110\\ J\\ ) au agr~e Ihat. the headmaster has a good rdalion because he IS

gcncruu .. to you wiLh school funds or on Issue~ oradmis~JOns')

Strongl) agree

Agree

Disagn:e

SLrongly disagree
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27. Sugg~~t "ays )OU h:d the hcadm~t~r can relate .... ell "Ith )OU as a hod\

28 In \\h.ll \\ays can ~OU as a bod) asSist the h~admastcr to lh~ runnlOg oflhe

3..:hool'

29 \\"hat a~pcct of the school administration \\111 )OU recommend the

30 \\ h.11 ",Iuld ~ou Iil....: to sc:-e changed In the admiOlstration of the school"

THANKS FOR YOUR COOPERATION
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