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ABSTRACT

The introduction of the Board of Governors and PTA concepts 1n second
arvcle schools by the gosemment was meant to bring the schoel and the
community closer [t was envisaged that the two groups would work as partners in
the development of educauon in their locatons. but conthct often vccurs among
them

The pnmarny purpose of this study was to iy estigate the causes of
conflicts between school Board of Governors and PTA executive on the one hand
and school heads in second cycle schools in the Jasikan Kadjeb1 Distncts of the
Volta Region. A secondary purpose was to find out what could be done 1o
munimize contlicts between the Heads and PT A executive and school Boards

Questionnaire was the main instrument used Two sets of questionnaires
were administered 1o 116 respondents (3 headmasters pnncipals. 80 School Beard
members and 30 PTA executives)

The major findings of the study were- that the Board of Governors and

PTA executive did not know the himits of their imvolvement in school

dmi that most head did not run an open administration. and that
headmasters see the roles of Board of govemors as spelt out by the Ghana
Educauon Service as inurmidaung and in conflict with their functions as heads

The study therefore recommends a review of the roles of the Headmusters
and the Board of govemors. [t is further suggested that Board members and PT A

executive be given some form of traiming to educate them on their roles i schoor

administrauon. Finally. it is rec ded that head s involve Board

members and PTA executive in mayor decisions concerning the school
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CHAPTER 1
INTRODUCTION
Overview
The chapter presents the background to the study, the statement of the problem,
research questions and the purposc of the study. It further gives the sigmficance of

the study and outl the delimi and limi of the study. It concludes

with the definitions of terms and the organisation of the study.
Background to the Study

The history of humankind has forged a strong link between education and
national development. Education 1s the primary means of bringing about change
and development and contributes to the economic develupment of any nation.

In supporting this view, McWilliam and Kwamena-Poh (1975) stated that
the main purpose of education whether formal or informal has been to produce a
person who will be a useful member of society. Harbison and Myers (1964)
claimed that the higher the level of educational development of a country, the
greater the range of economic development. Commenung on the relationshup
betveen education and national development, Harbison and Myers (1964} stated
that the higher the level of education of the workioree, the greater theiwr
productivity.

Education has also been seen as transfer of knowledge from one
generation to the other 1n order to promote social stability and colierence as a
means of passing on values cherished in sociely and a way of imuatng the

individual into society. Education is therefore viewed as an instrument for



promoting and controlling change, for transmitting national values, economic
skills and as a medium for incorporating into a rapidly changing national society,
typified by pluralism in relation to beliefs and roles and the individual’s
attachment to one or many of these. Education 1s also concerned with, the united
concem of a people for the right upbringing of 1its children and improvement of its
national life.

The school is the main nstitution charged with the responsibility of giving

to the young ones formal education. The success or attainment of these laudable

d §

ation of which the H

objectives rests on the school or Principal

1s the head. The clarion call for cffvctive management n our schools sounds
louder today than ever before. This 1s an indication that all is not well in our
schools. This may be attnibuted to the fact that people are becoming more and
more interested in whai goes on n the schools,

The existence of Parent-Teacher Associations (PTAs). the formatien of
School Management Committees (SMCs), and the msutution of the District
Education Oversight Committees buttress the pomnt that there 1s an increased
public interest in the affairs of our schools. The heightened interest 1s comparable
to the awareness of most people in the community that education holds the key to

the devel

p of their i and the nation as a whole No nation can
have a future without a well-trained human resource base
It is for this, that the headmaster of the school is tasked with the

responsibility of ensuring that the country’s educational aims are realised so that

this human resource base can be produced. “The Future is on our Hands" reads



It 15 for this, that the headmaster of the school is tasked with the
responsihinty of ensuring that the country’s educational aims are realised so that
this hui 11 resource base can be produced. “The Future 1s on our Hands™ reads
the mot . of the Conference of Heads of Assisted Secondary Schools The
question lunwever is how does the heads actually handle this future”

Ine New Educational Reforms ca'me with it the concept of Community
Based Schools This concept has come to stay, giving some authority to the
community to haise with school authorities in the running of schools.

Tere 1s therefore the need for participatory management in the school
Participation in every social instituticn is the pursuit of democracy (Riches &
Morgear 989 Conceptually, participation may be explained as the regular
mvoives 2t of the sigmificant stakeholders 1n setting goals. re olving problems,
and mi.ay decisions that affect an institution, estabhishing  performance
standurd naking sure that therr institution is on target in terms of responding to
the needs ul the people it serves. Farrant (1980) puts it, that “the Headmasier, hike
a war general, cannot win the battle all by himself”. This is why there is the need

h

for Hlcadiasters to involve ¢ ity in their 2 team

“I'ie word community may refer to a group of people living in one place or
locality I 1s a proup of persons having the same or similar interest
(Comime . acalth Secretaniat, 1993, p 4). The community groups and organization
which a'ion have close links with schools and which contnbute to their progress
include the Board of Governors, Parent-Teacher Associations. Past Students

Assouiations. Religious groups, local or village committees, professionals or



To maintain their survival and perpetuation, communities are naturally
interested in the upbringing of their offspring. The School 1s the main formal

1 hliched

purposely to it k ledge, values and skills of the

community to the young ones. The school is therefore regarded as the most
important asset of any community. As a result, the school 1s seen as an ntegral
part of the larger community, and cannot be 1solated from the influence of society
(Ozigy, 1977).

The family provides the first informal education for the child through
modelling, teaching, praises or drscipline. From the times of the early Egyptian,
Sumenan, Hebrew, Greek, and Roman, parents were actively involved i the

selection of hers and education of their children. Th 5 brings to the fore the

significant role parents have in the ed of their children. Childhood 15 an

easy going, cavorting stage that youngsters must pass through peaceably 11 they
are eventually to become mature, self-controlled adults There ts therefore the
need for a collaborative effort from both the school and the community to achieve
this vision

The concept of Communmity-Based Schools thus introduced the 1dea of

Parent Teacher A School M Commuttees, and Board of

Govemnors in school admimistration. In Ghana, PTAs serve as the link between the

home and the school. It provides a forum for promoting a hcalthy School-

C y rel hip for the develop of the child. Parents have the

opportunity to discuss school policies with school staff in an atmosphere of trust.



opputlun v to discuss school policies with school staff 1n an atmosphere of trust
Heud, cqually use these associations to bring to the homes policies and
programuacs of the school

ihe quality of the school environment includes the quality of its

relationsiap with the ity. C y are utihsed to promote
the cductional programmes of the school It is therefore necessary for the school

adminisurator 1o establish, develop and maintai: isfactory rel with the

cominisy - According to the Commonwealth Secretaniat (1993), the community
groups i+ od to be brought in someway or other, into the decision-making process
of the s 1 vl

I school and the community thus work in partnership to bring to
frumuon the aims and objectives of education in general ¢ :d the aims of the
commu:ity 1 particular Another group of significance in school admimistration
is the Boud of Governors of the school They operate more at the administrative
level v | the school Head They guide the school Head to tailor the school
towuds 1« aims of the community though not forgeting the gcneral aims of
educatior  They help the Head in instilling samty in the school community
relation

Iise Ghana Education Service recognising this important role of Board of

Gorernors has ly made it datory for each i to have one

Board nwmbers are seen as the “members of the council of State™ in the school
situation Board of Governors advise the headmaster on delicate 1ssues that could

gencrate nto conflicts, or mistrust between the school and the community They



assist in the smooth organisational and effective running of the administrauve
machinery of the school. The board is thus recognised as the highest
administrative body of the school. The members are expected to be respected or
eminent people of the community.

In thewr attempts to support and contnbute to the school. the groups may
attempt to control the administration. This often results 1n conflicts Past students
may exert undue pressure over admissions of students or even over the
appotntment of a new Headmaster. The Board of Governors may want to interfere
in the day-to-day running of the school. Therefore, the areas of community
involvement and limits need to be clearly defined.

The consutution of the Board 1s made up of members from the District
Education Office, traditional council, the PTA, Old Boys Association. and a
member each from the teaching and non-teaching staff and the Headmaster For
the PTA. Taylor (1947) acknowledging their importance proposed that half of the
governing body be composed of parents of the children in the school and other
rerresentatives of the local community.

With a well-informed and dedicated Parent Teacher Association und a
vibrant Board of Governors, the school 15 sure to enjoy smooth admimistration and

sound academic work, which leads to good academic perfurmance

u ly, the exp d p that prompted the establishment
of these bodies (PTA and Board of Govemors) is never enjoyed by most school
Heads. In most cases these bodies tend to “lock homs™ with the school Heads

Board of govemors tends to assume the role of “fathers” of the school and thus



expect the school Heads to be answerable to them. This is even worst if the PTA
contitbutes significantly to the growth of the school. The association tends to
dictat: o the Heads. In some cases. Heads are transferred or dismissed just
because 11 Board or PTA wants it so

A\ the chief executive of the school, the Head sees himself as the final
authoaty :n the school. and is only answerable to the Director General The
Regional and the District Directors who appointed him He thus runs the school

using the ional educati licies and guideli This he must protect and

P

ensure fic is thus seen at times taking positions, quite at variance with the
expections of the community “big shots™. This. in most cases results in conflicts
of onc L» m or the other
revistence of the school and opinion leaders. especially recognised
bodics 1w the Board of Governors and the PTA, 1s very essential for the
developr it of an effective acadenuc environment  With all these, one begins o
ask quesnons For example, do Board members and PTA executives know their
limits of uperation” What sort of cnteria is used in selecting these members” How
far shouli the heads allow these members go into schoo! administration”
Statement of the Problem
.15 a fact that effective management in all human instituttons leads 1o
high m¢ .c and adequate performance. The desire of most parents to enroll their
childrer o some particular schools prompt a question relating to leadership,
manazenent and administration at the school  Are Heads of Schools altowced the

free hard to do the right things to enable the schools reahise their educational



goah "
Board -

e fact 1s 3 good working relation between the Heads on the one hand.

¢mbers. and PTA executives on the other can bnng about sound

acadom . environment for teaching and learmng  However. where they see each

other 1
cont .~
work ¢

these ™

expeLiat o

inaug ..

it
adnuris:
cont” 1

Hea

The pu
Oper 1

unaig

nals. ying to undermine each other. there 1s bound to be mistrust and
The head and these groups should see themseh es as partners and tny to
. eve results. Whle the Head is expected to establish good rappont with
2. they should also reciprocate the gesture by being considerate m their
s Though this 1s the ideal situation. it usually ends after their
o, paning the way for conffontation
view of the direct impact these petty squabbles have on school
-auon, the study sought 10 imvesngate the causes of ad. .anistratnve

~ctween Board of Governars and PTA executives on the one hand and

© teother

Purpose of the Study
ose of the study is two fold. Tts pnmany purpose 1s to estabhish the
i+ boundaries of the Board of Governors and PTA exevutines i the

1 comuaurity schools. Secondly. it s to find out the causes and possible

solution~ of the frequent petty squabbles between Heads and the Board of

Governe

the boae

answ.

~and PTA executnes
Research Questions
.. ~olution to this problem of admimistraunve conflicts in the schools by
nd PTA execunives and board members, the study would hike 1o find

y the following questions



1 Tlow do community groups (Board of Governors and PTA executives)
cenerally perceive the admimistration of the school”

3 What should be the operational boundaries of the Board of Governors
and PTA executives in school administration?

R How do conflicts between Heads. Board of Govemors and PTA
executives in the runming ot schools come about?

4 What are the necessary ingredients for a healthy working relation
hetween the Board of Governors and PTA executive”
Significance of the Study
The tind nos of the study would be significant in several ways
1 It would serve as a resource material for government and policy
makers tn handling conflicts between Heads and Board of ¢ vernors
and PTA executives.

2 It would serve as a feedback on the performance of Board of
Crovernors and PTA executives against the background of the purpose
tor which they were established

3 1t would help define the operational boundaries of Board of Grovemors
and PTA executives in school administration.
Delimitations
Ntiheholders in education are many, and sources of admimstrative
confhicts are varied This study is delimited to administrative contlicts between

Board ol Governors and PTA executives on the one hand and school Heads on the



other Crrlv Heads and Board of Governors and PTA executives of second cycle
scho. - . .hie Jasikan and Kadjebi Districts are considered for the study
Limitations

The “nd s of the study cannot be g lised since the are 1n

thent-civ ~ hmitations to the study  The sample is purposively selected. therefore

the ahscr o of bias cannot be completely guaranteed. Finally. the small sample

size und the time frame are yet lumi to the lisation of the findings of
the st ud:
Organisation of Dissertation

. 1. present chapter has provided the background of the study. the purpose
of th. st . i.. research questions. significance of the problem and delimitation. The
rest . La report of thus study is organised in four chapters Chapter 2 presents the
revier. o related literature. Chapter 3 describes the research design. population
and ~am e, data collection procedure, the instrument used. as well as the
statistics. tools used in the analysis of the data. The results. findings and
discuss: 15 of the findings constitute Chapter 4. This is followed by a summarn .

conciast i~ and recommendations in chapter 3



CHAPTER 2
REVIEW OF RELATED LITERATURE
Overview
This chapter presents literature related to the subject of study. It focuses on the
review of related literature in which some authors highhighted the constituents of
effective school management. To make the hiterature relevant to the study. the

chapter reviews the topic under the following broad headings:

1. Educational management;

2. Quahties of an effective head,

3. Perceptions of the Heads of schools;
4. € ity 1 n school ad

Educational Management

Human relationship in organised di gs does not ly result in

harmonious or productive outcomes. People do not always just work cagerly n
happy ways There 1s bound to be frictions and strains There 1s the need for some

co-operation of sorts, else no productive outcomes would result However, for the

co-operation of sorts to beget the desired results there 1s the need for cffective

inall ised human d

d

The central purpose of and

in any

1s that of coordinating the efforts of people towards the achievement of 1ts goals



In education, these goals have to do with teaching and learning. Management and
administration in educational orgamisation has its central purpose as enhancement
of teaching and leaming. Therefore, ail activities of the school administrator
whether working for public, board or an educational Institution, professional staff
would ultimately contribute to this end (Cambell, 1977). This means that the
scope of educational management is wide.

Educational herefore 1s the har mnterplay and

coordination of all the nputs in education. It cuts across what goes into education
by way of policies, funding, curmiculum, and resources to the quality of the
products of the schools (Myers, 1977)

Educational management also deals in broader terms the management of’
both human and matenal resources to the ulumate achievement of the educational
goals, be they local or national The education administrator with the educational

Lo TP SRS 3 PSP Y s

p phy c ¢ lo a umversal standard ot

performance of basic skill subjects The recruitment of staff, motivation of stalf,
and acquisition of the needed cducational matenals and execution of cffectively
planned learming outcomes determinc to a large extent how effective management
1s (Bush, 1986). Bush further says that effective management results 1n how all
these constituents are directed 1o the ultimate aim of education A leader should
be one who looks for individually as well as group departure from the criterion of
mastery, which has been set. The head should therefore search and climinate

nstitutional obstacles to student learming and productivity as these are the most

fFoct I '




Sioce education is all about learning, and effective learning is all about

effective 2ducational 1ent, educational 1s key to education in
generil  Lhus means that if educational management 1s not taken care of
effectively. management will not make substantial contribution to quality n
education This is why House (1991) cautions that management effectiveness can

only vecur when there is effective leadership. To him effectiveness

requueienis of today are not the same as in the traditional preparation
prozzan 11es For effective management of today, House (1991) asserts that
today s | aders need to move away from their focus of the B’s (Budget. Buses,
Book.. Bounds and Buildings) to C's (Communication, Collaboration and
Cominu wty building) This means that the quality of programmes n education 1s
a funchion of effective educational management. In support of this view, Bush
(19861 .serts that school management is essential since it affects the future
opportunities of its products

. 10ugh the subject of educational management may sound new. 1t 1s as
old. the human race In the 20" century, educational management means more
than ju+ the outcome of polices or aims of education. It entails the systematic
studs «: vducational admimstration This therefore brings to the fore the
suggestions by Fayol (1916) that admimstrative process includes the element of

1 e org i d dinating and controlling all acuvitics

P
relevant o the learning process This view has gamned a lot of favour from

theorists like Gullick and Urwich (1937) and Simon (1957)



In any enterprise the first duty of management 1s to ensure the economic
secu” 3 o1 the enterpnse, the second 1s to provide the conditions necessary for
eflicica.s by removing faulty tools. delays in gettng parts or instructions, bad
warkin; conditons, and the third 1s 10 secure respect.

Y anagement 1s an art as well as a science The practice of managing. like
other arts makes use of underlving orgamized knowledge (the science of
managenent) and applies it in the light of the realities of the situation to gain the

desired results The artin 1s the “know-how™ to plish a desired

resutl

+ . ~hool situanon. the principal as the Chief Executive must be a leader
if he 1y succeed Just as industnal etficiency is determined by the quality of
manazenent. educational productivity 1> determined by the Hjuality of the
princp. ! bap Its the task of the pnncipal as indeed of any manager. to lead To
lead cftectively he must see what 1s being done, know what ought to be done.
know wiii the facts and forces are which assist or impede the doing of 1t This. in
essen.c 1+ what the management practices is all about

' wever. looked again differently management implies the collection of
facts vtk the view to gaiming understanding. The synthesis of these facts are
with -2 ew of gaiming understanding The synthesis of these facts are also for
devivn wavs and means, and the persuasion and direcuing of personnel n

relatun ¢ proper 2 Good nvohves umt of purpose.

uniformity of procedure, and consistency of practice



Ukeje 1992) cited Taylor an American and the founder of Scientific
Maunagement He devised his principles of management from his concern for
achicvin: (he efficiency of human beings and machines through time and motion
studics e introduced the concept of scientific management and opined that the

remady 1 inelficiency in management lies in the apphcation of the principle of

systemali: management. He also held that the best management is a true science
resting, wpon clearly defined laws, rules and principles. Consequently he saw
several new functions for managers namely
| replacing rule-of-thumb method with scientific determination of cach
clement of a man's job,
n Scientific selection and traiming of personnel,
" Cooperation of management and labour to accomplish work in
accordance with scientitic methed: and
n \ more equal division of responsibility between managers and
workers, with managers planning and organizing the work
t kepe (1992) cited Fayol a French man, and the father of modern
manascinent theory, they propounded the theory that all activitics of industrial
undcrtali e would be divided into six groups, namely;
1 I'echnical production,
1 commercial (buying, selling and exchanges),
n sceunty (protection of lives and property),

n accounting: and



control.
He considered the qualities required of managers in order to execute

efficiently the above functions to include

physical,

It mental (ability to understand and learn, mental vigor, judgement and
adaptability);

n educational,

n technical (peculiar to a function) and

\ experience (ansing from the work proper)

T'hus to him a good manager must have sound physical health, adeqnate

mental abihity. moral integrity, sound general education and e d par s

knowledae
H. lurther outlined fourteen principles of good management as tollows
! Division_of Work That 1s the principle of specializaton which
cnhances efficiency
2 Authority and Responsibility Authority and responsibility are seen as
related and must go together
3 Disciphne. this is seen : s respect for agreements which are directed as
achieving obedience, application, energy and respect
4 Unity of Command: This implies that employees should receive orders

from one superior only.



1Y

Unity of Direction: This implies that 1n a body corporate each group of
activities having the same objectives must have one head and one plan
Subordinauon of Individual to General Interest Individual interest
should be subordinated to the general interest and when the two differ
1t would be the role of management to reconcile them

Remuneration: R and the methods of pay should be

fair and should afford maximum satisfaction to employees and
cmployer.

Centralization Individual circumstances determine the degree of
centrahization or decentralizaaon of authority.

Scalar Chain The chain of command while not to be departed from
needlessly should be short-circuited when necessary and desir. dle
Order- There should be a place for everything and everything should
be in 1ts place.

Equity- Loyalty and devotion should be elicited from personnel by a
combination of kindness and justice

Initiative: Subordinates should be allowed to exercise imtiative which
i> the freedom to think and execute a plan

Stability of Tenure® Unnecessary tummover is the cause and effect of
bad management and it 1s expensive to the enterpnse.

Espinit_de Corps: In unism there is strength. hence team work and

4,

are y for good

17



Qualities of an Effective Head

worder 1o be effective i educavonal management, management in

edu. - practices must be of good quality  Common causes to failure are
nweo o but the feading s insutticient staff development, especially the head ot

the st ton who s usually promoted ta the position by virtue of long service

i e head of the school who happens to be the leader of the school should

be one whe takes the position on competence and not by virtue of long service
Halpin ¢1938) reveals in his research conducted, that there are two sets of
behavivurs associated with  effective  leadership  The  first set, “iitiating
structui.  refers to leaders’ behaviour .n delineating the relationship between the
leac. o 1 the members of the work group and 1n endeavoring to establish well
delinnd . atterns or orgamisation, channels of communication, and methods of
procedu s The second set. Halpin terms “consideration™, involves the expression
of {1 ndsinp. mutual trust, respect and a certain warmth between the leader and
the vrowy Halpin's concept of leadership stresses that the head who wishes to be
leads: must engage in both types of behaviour in order 10 meet the achievement
goals ot the school, while mamtaiming positive and satisfving relatonships with

ot

+ ¢ hehasiour approach involves the “style™ the head uses in dealing with

subor diates Many different labels have been generated to describe essentially
twe - pos ol leadership task-onented and person onented 11 ss worth noting that
whii consuderate behaviour by heads did generaily lead o increased sansfucton,

the sonverse 1s not necessarily the case. Equivocal and sometimes negative results



1. 1974} indicated that this normative approach was not the answer in all

situarons

Researchers like Blake and Moulton (1964) cited by Hackman et al (1983)
arguc | thac an effective Headmaster. must be high in structunng and high on
car i le sien The findings did not however clearly conform to the normative
pre~c ipton of Hunt and Oshorn (1975)

ciachman (1993) argued that there 1s evidence sugpesting that leaders
chen: ¢ air behaviour in response to situational conditions (Burns. 1978) and 10
subordinates” behaviours” (Green & Cashman, 1973). In the case of the school
Head they are not percerved by subordinates as having “One style™ (Bums,
1978 s do they treat all subordinates the same way (Green & Cashman, 1975)

rly studies indicated that neither personal charactenisties .or leadership

sty oould prediet deadership effectivencess across situations The school head
mav inc u difficult o develop among the statt the fechings of cohesteness and
cotlt o: e effont that faalitates productinity (Shaw. 1983) Knezenich (1984)
citing W eber (1966) argued that the key developing interactive and cohesineness
in.: oepos the development and mamtenance of a high level of trust among the
mert ¢ ot the group. This can be entrenched the more if the school head realises
that 1 ot !l leadership functions are to be performed by him

11 head's leadership behaviour should also reveal that he s much aware
o “hi s o that a vision sithout a strategy 1s analiusion and as such the ~chool's
culia = s wuald be strongly emphasised Robbins and Alvy (1995) aiting Schen

coread that effective leadership must be both adnumistrative and cultural in



scepe ikl ¢1994) contend that the school head should realize that aims inspire
hard work and focus effort objectives translates the aims nto achievable
activne Together they provide education for all school activities

Ileads of educanonal institutions are called upon every now and then on
how ey should operate It is a known fuct that whatever goes on in a school. the
Hed nornnally held accountable It 1s also a fact that the success of any Head of
an 1 L' bon 1o a large extent depends on a number of factors  However his
rela nooap with hus staf? tells a lot It therefore means that, though leadership 1s
impo L schoal admimistration collegiality 1s no less a force to reckon with

lacre 1s a persistent acceptaace of schools as being  hicrarchical
orydt sations requiring top-down management and leadership (DES. 1977). On
the viher hand the value of involving teachers in the decision-making process is

p.omoted (DES Welsh Office, 1985) Tt1s therefore not surprising that both

hicra oIy o terms of rank and leadership qualities are emphasized when a
pos t ot headship is advertised

Successful heads  have  nterpreted  these

consderable powers and duties wisely  They have

not been authontanan, consultative. or participative

as a matter of principle. they have been all three at

different imes as the conditions seemed to warrant,

though most often participative  Their success has

often come from choosing well. from knowing



when o tahe fead and when o contion the
Leaderstup otferad by therr cofleagues (110EF AL 1985y
veomeans that the v leadenship and collegaling can be svathestsed,
con e cand that there s httle conthiet between them This not withstanding.
they st e examined  therr own nglhis This s because of the tensions that
are Jeeaad oy thar comenntenee (Pready . 1989

A1 0TRSO Consiats of A aatem of numenius posttions with

aed tasks, duties and responaitihiies all moverteal and horontal

oores with cack other URere (1992 aited T imton that to cach position s

asert al st which he sees as simply acollecnon of nghts and duties attached
102 o won arespectine of the mndiy duat who occupies it (or s wishes) When
the @ Jndaal puts these nights e eflect. be s pettformung a role 1o Aggarwal
(19200 2 gele does not refer o the actual behaviour of the indivadual, bue the
beh e ol standands meluding attudes. values and behaviours that are
sup e by that culture for whoever occupies the position: It is thus a nommatn e
ptz e ceople vccnpying social positions o do T all the schools tornstanee.
the e e soecipal the supenvsiog prinapal, the chiet nspector of sehools

it cnarchieal onder has some nghts, duties or obhizatons stipulated tor i

The cosiens are represented by roles to be enacted. that s the dunes and

oblie. G s ot the mdin dual w that pesinon

Ukeje (1992% exphined that the toles wie detined as expectanon:
(role sypectations) normative rights and duties presenibed  through j1oh wles and
descrprens i work manuals, and the way people actually  behave m these

N
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postlions Jepend partly on the way they think they are expected to behave (role-
expectaton). It may also depend on whether he perceives these expectations as
legramate or illegpsimate If he thinks and person having that expectation has a
nght 1 Told that expectaton, he sees 11 as legiimate and tries to satisty it.
otharvse he will regard 1t as allegitimate and so. can ignore it. Thus the
variators 1n the role enactment of an individual are influenced by the accuracy of

his ;o »eiception, s skl in enacting that role and his cognitive structure

Rule expectations very often are complementary, so that when it
prescribe . or proscribes behaviour for one position incumbent, it gives it with
refirc we o people n reciprocal positions A principal’s role expectations are
detined with reference to his teachers and <tudents. parents and the commumity
and t | superior officers in either the Education Commussion or the Ministry of

Educ.uni

Uranie often, an individual has a series of roles to perform at the same time
e rcles that run concurrently e g — principal, father, club secretary. religious

leacer. son-m-law ete . but at a particular point (m time one of the concurrent roles

will e shert™ and he will seem to be performing the others poorly  When

incunastoneres exist in these various expectations. a role conflict is created
The Concept Role
1 obes are seen as taking precedence over individual preferences as

atnbute . cnutlements, and obhgations bound up 1n rank or personal position

Jde has always been an important topic in analyzing how people manage
their Tne, together and how they evolve socially approved conduct. as human
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relabons are 10 a great extent constructed and confirmed by standardized
beahviour Some theonsts have investigated the possible influence of genetic.
prede ernined factors. as well as oft-cited environmental ones, in evolving roles.

Ihe concept of role 1s widely used in the study of organizations, family
relaticnships, and many other human dealings As a term evolved from romantic
Iiatare ond especially drama, people are conceptualized as actors following a
scrooi - ertorming to an audience that recognizes norms and evaluates the turn of
event.

Luwlogsts and psychologists confirm from their observations of people
that toresizht and calculation come into play as people both take on roles and
create reles In coping with recurring problems of human existence, most people
anticiate the consequences of their behaviour as they assert their conception of
sel axd rezonate future actions. they draw upon funds of social knowledge. or
cutoins . nded down via family or culture. as they assess what 1s tolerable in a
givan sit on and the impression they are likely to make.

Y 1wt commonplace statements concerning famuly responsibilities describe

and pres.sibe the complementary roles of parents and children - 1t 1s not possible

to speak ! one without implying the presence of the other The parameters of a
role ¢f. -or example, a specific profession, may be clearly defined: printed rules
estublish the demeanour of. for example, a judge or a medical practitoner, which
peenls (apect to see maintained. just as public knowledge of specific theatrical
roles o tcams the performance of an actor (Macbeth must recognizably be

Mach:thy | xemplary attnibutes are demanded of celebnities. politicians. royalty,
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anc o her prominent figures, such as religious leaders, who are expected to set a

2 evemple” — to “ordinary” people

 role model™ 15 the dealized performance of the role that 1s worthy of
copaig s defined by the common values of the system. Much of human social
behasiows 15 assumed to take place through the imitation of role models. This
leavs o 1 level of conformuty. with the possibility that people may live according
0 .1 2\t me version, or stereotype. of their role: Role models have a vutal role in
it w2 the soctal and psychologieal development of young people Some
soce'oy s have attached great impertance to the need for a male role model for
chiidien 1 single-parent famahes, whil: others have studied the vast mfluence of
ger Lo os i all socal development Rock and pop stars. sports and television
celzbritics. und famous people in general are the role models most »ften cited as
aflocuny vouth behaviour. [n some socieues, imitation rites are performed to
provide the transition from childhood nto new roles

~adies of roles often uncover power tussles. which produce emoton-
ch.ig 0 cusions that have to be dissolved 1f a conflict 1s to be avoided  As roles
are st of norms and prescriptions for behaviour. disagreement of any kind
ca s Lo ficulties for the occupant of a role Role conflict can anse because a
peisoa « couples two or more roles that make incompatible demands, such as an
empliyver who cultivates staff fricndships and then faces moral dilemmas when
havine G sack those people. It can also arise when there is a lack of consensus
am n2 Lyose who occupy complementary roles, as when hospital doctors adhere

to shevr v strong codes of medicul practice, which may be opposed by regionat



healt o ticials on economic grounds. In these ways. some people expenencing

rol- «on ot may be able to mask their discomfort by d lating or dis

themasely s and by obscuring their true feelings as they protect certain interests
Pl contlicts anse trom a number of sources One of them 1s from

incunsis'encies of multiple concurrent roles. If for instance a school principal who

is supposed to manage judiciously the meager resources of a school. is at the same

time the director of e ing busi that supplies food and school equipment
The sbyecuves of his principal role will be inconsistent with his contractor role
anc ¢ il probably not pertorm ene of them adequately His interest in the
surp - b osiness will also make t difficuit for him to award contracts objectively

Il conflicts may also occur when there is a conflict between the
ins 1t bonal expectations and the values of sigmficant people within the society
A ~chooi head may recognize the mstitutional nced for qualitative academic
prog:amme and so provide facilities for both theoretical and practical work to
give a bulanced propramme At the same time, he may realize that there 15 a
pressure from the commumty for public performances in drama. music and
ath!ci ¢s .nowing. of course that satistving the cultural values for performance
clist. s .. " the demands tor serious academic work

1o'e contlicts also nse when a single role-sender sends nconsistent role-

exjectalions 1o the role incumbent If for instance. the Ministny of Education
gives the principal the responsibility of managing students and school discipline
in . schoal. and the principal is expected to use his intiative to handle problems

when a pioblem arise, a conflict will anise if the principal uses his mitiabive and



takes action and the Minustry tumns round to tell him he has no powers to take the
action: tor fear of going contrary to the views of hus boss
‘. vommonest types of role contlicts are confhets within roles as n
maioter . postons which carry with them an inherent conflict The organization
SeUs N LIIMISIFALOF OF SUPervisor as representing the interests at the same time.
he s i nployee as other members of the work group. with similar needs and in
fact. oth. members look up to hum for leadership They expect him to protect
therr interest, and when he does not, trouble comes. Whose interests will the
admunistraior protect” This type of conflict also occurs when a person’s role
perceptinn thow he percetves other’s expectations for his behaviour) is different
fron ho.. others really expect him to behave (role cxpectation) This conflict
becor e abvious when others voice out eriticisms against him for not performing
as -\ e o and it gets worse if the role expectation conflicts with the individual's
perscaal v dispostion Contflict between  role  execution and  personahty
disositien can be exemphified with the case of a teacher who 1s expected to
main' un certamn formal relationship with his students especially those of the
oppo-ite won. but his need for affection makes him desire a more personal and
infor el ciationship with his student Such a situation wall cause a real stran on
the wdi s Laal
vLoqe 11992) explamns that, in all organizations, some amount of role
conll zt 1 nevitable but a lot of unnecessary conthicts can he reduced by careful
struc ar-: of task and objective communication among members so as to clanfy

roles nd bring perception is important because it affects group effecuiveness. and



overt forims of social behaviour depend largely on the percepuion of the social
em ironment

Perception of the Heads of Institutions

tleads of institutions cannot be understood separately from their contexts.
the 1ot important aspect of which 1s the school  The term school can have
dif ¢ ent meamings in different places. In the United States schools are perceived
as peit ot the community On the other hand in England the School 1s regarded as
a con.momty (Kings, 1983) In a community where the school is regarded as a
cominuity. it 1s viewed as a unique collection of people (Oldroyd. 1984) With
this perception, headship has two impheations  The Head is seen as the head of
the scheal commumty, and because each school 1s unique the Head has a degree
of .ormy  For the head the context of the school creates a leadersh. role in
relats b o his colleagues and some freedom from others outside the school
Th:r tu ¢ he tends to manage the school the way he likes. since he s the leader

anc will know what the conditions warrant

One cffect of this sense of separateness is that the head’s boundary and
filtening roles are cmphasized  According to Richardson (1975), n such a role.
those outside the school community normally approach those in the school via the
head in the same vein, communications coming out of the school require the
Head s wchnowledgement, if not approval. It must be appreciated that though his
coty nt 1may be grven in an informal manner. the fact that it 15 deemed necessary

emphusios the head's boundary role  Coulson (1980) suggest that the liead also

acts s « fitter  This is mostiy m relation to school governors.
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the 1dea of Heads leading a “community” is that the heads develop a
sense oi attachment to the school. This feeling of personal attachment and
imonement tend to suggest that people should be trying to understand not just

the sucielogical and organisational aspects of leadership but also its psychology.

\side of this, other factors can affect the head According to Coulson
(1989). hcads appear to feel that they have the responstbility for determining
‘ther s hools™ “echoes’  That is, the underlying philosophy of the schoul should
be the Foads  On becoming a head. the person may feel that his teaching 1s of’
such un order that it s worthy of emulation considering the way people rise up to

the posiion

Ronald {1977) speaks of a sense of mission accompanying a person’s
enlry i a new headship  An issue then is that the head, as an indis «ual, nses
up to @ level of influence feeling a sense of professional self-belief and example
and s puing a responsibility to project these values onto the school. In this case,
the b ae s not just the leader of the school but also the leading example for the
scho | theretore his values become the benchmark for the school  Therefore on
a ;o day hasis, the head's values become the adopted ones. since they are

moi e iole than any other indicators
Community involvement in school administration

Pareat- I'cacher Association (PTA)
ihe term school community has been explamed dilferently by different
peepiz However, thinking of the community 1n social terms, 1t 1s not hmited 1o a

gecgoaphical ares In another sense, the word community according 10
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Commonwealth Secretariat (1993) may refer to a group of persons having the
same or similar interest. Thus, there may be past Students’ Association or Parent-
Teacher Association.

The school 1s regarded as a second home of the child. It 1s a social
insutution built to perpetuate a society’s values, 1deas and beliefs (Asiedu —
Akrofi, 1978). For this reason, there 1s the need for co-operation between the
school and the community. However. this can only materiahsed when there 1s
cordial relationship and regular nteraction between the school and the
community.

blish trust and

A healthy school and v ionship helps to
confidence between teachers and community members. Turough this, the
commumity gets to understand and appreciate the policies and programmes of the
school. The community also gets to know and appreciate the dutics of the teachers
and their problems. Only, then can the commumity come to their ad.  [n like
manner, teachers get to understand the concerns of the community (Morphet
1959). The school nceds both financial and maternial resources Irom  the
community for its polices and programmes. There s thercfore the need for a
cordial relationship between th: school and the community

Getzel, Limpham & Compbell (1968) observed that there 1s the need for a
close collaboration between the school and community groups in all matters. This
could be in the form of raising funds for school projects or clean-up exercises to
keep the community clean. The school must focus on community issucs as they

emerge. [t must also imtiate community programmes, for it to study the issues
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and find solutions to them. Activities such as Open-Days, P.T.A meetings and
clean-up exercises can draw the school closer to the community.

The children, who are the bnidge between the school and the community,
must be encouraged to share in the community’s life, and be a source of
information to and from the school. Apart from these, the school must be involved
in the community’s activities, and cultural festivals. According to Asiedu-Akrofi,

(1978) a good school- lationship, d ds on the school knowing

and appreciating the culture of the community and thus striving to inculcate this
m the children. The school needs material and financial support from the
communty. This can only be realized 1f there 1s a cordial relationship between the
school and the community.

In an effective school management system, there 1s the need for a good

1 1

T and cor ion between the school admunistration and the

community, since the school is a community within a larger community (the
village or town) A number of heads have the view that Board of Govemors and
PTA pose a serious threat to therr traditional personal autonomy A few simply
see the Board of Govemors as a public and formal confrontation ol a subtle pelicy
which sought to undermine their traditional leadership roles (Berkley, 1981) For
example Wilham (1998), opined that:

There 15 very little the Board and PTA can do to help

me as far as the intemal organisation and curriculum of

the school is concerned. They can’t possibly know better

than the professional who is working at the coal face, 1f
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any lay person tells me what to do without giving me the
where with all to do it, I wall tell him to shut up. Topping
however stated that he was willing to discuss educational
issues with lay governors but he not tolerate it if they try to
subvert the professional guide. William (1998), p.85.
This was the comment of a headmaster. This kind of stand can easily bring
about school-community conflicts.
With the mtroduction of the concept of community-based school, it has

attracted various interpretations from the public. To some, it means the provision

by the y of land and building, or of support and items that directly or
indirectly enhance the teaching/leaming process and which may be otherwise
unavailable or in short supply (Atto-Asare, 2000). Others see n 1t an opportunity
to gan control of the management of the schools, whilst others yet see 1t as a
means of utilising the resources of the school to the full, for the benefit of al those
within the community. This 1s why the Commonwealth Sccretaniat (1993),
observed that, community relations can be complex depending on whether one
sees the cominunity as giving resources, using resources or controlling resources
One of the key ingredients for effective school goverance is good public
relations.  According to the Commonwealth Sccretariat (1993) one of the
community groups and orgamisations which has close links with schools and
which contribute to their progress 1s the Parent-Teacher Association (PTA). It
exists to support and contribute to the school. In dealing with schoo! and

community relations, Fullan (1982) as cited in Ayers (1984) suggested that there
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be closer links between the school and the community. However, Asiedu Akrofi
(1978) cautioned that school administration should strive to resist, cautiously,
unwarranted parental interference in school affairs, such as wishing “to direct
school policies™. (p. 95).

Farrant (1980) opined on the traditional isolation of the school from the
community. He suggested the need for increased awareness of the
interdependence of the school and the community Ayers (1984) showed in his
study on community/school concept that the school cannot live in isolation.

Gilbert (1982) and Money (1990) have all done studies on the
community/school concepi. According to these researches, joint ventures
involving schools and the commumity as a whole have becom. more common
throughout the world In their conclusion, they observed that these ventures have
not been without their problems especially in realms of legal liabihty and
administrative coordination, but that there have been some encouraging success
stories.

The need for proper child development should be the concem of the
schog! and the home It 1s said that the traning of the child is the responsibility of
the home and the school Parents send their children to school with the hope that

the children will have better employment opportunitics, prestige, good living

)

and self-edificati These objecuives could be achieved only when
there is a good school-community relationship The school should know what the

home is doing and vice versa.
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Accerding 1o Addae-Boateng and Arkorful (1999), good PTA and Board relations
stane 1o neaefit the school, the community as a whole and the children in
patiulor [his s because at.

| promotes trust which leads to quality teaching and learning

‘o

cohances retention of teachers in the community.

3 promotes pupils/students enrolment and retention 1n schools

4 makes school management easier and efficient

3 helps ensure the security of teachers

(2 helps identity problems of teachers and pupils and hence address them

*idac-Boateng and Arkorful (1999) sugpested the prometion of good
Paicit-.«oher Community  relationships  through regular wisits by PTA
exceiny . 1o the school. regular visits by community members to the s hool.
ocud dona’ ivolvement of the school in community development activities such
as cl-an-up campaigns, tree planting, health week celebrations, etc. They further
suggested that the community should make conscious cfforts to nteract with
teackers wid pupils to know their problems. scttle newly posted teachers by
prev diry: accommodation and assistance  They noted that teachers should be
g s responsshiliies in the community to help them socialise
Powurs aad Functions of PTA

Addac-Boateng and Arkorful (1999) have indicated that the powers and
funciion. i P1A include the following

i Assisting 1n school and the reparrs of infrastructure

i Negotating for land for school projects ¢.g. school farm
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o See to children‘teachers welfare ¢ g provision of accommodation and

learning matenals

It Regular visits to school to monutor children’s performance
N Helping in solving school problems ¢ ¢ conthicts
\ “luntenance of disciphine by assisung school authonuies. reporting

ateness. truaney . ete to head of school
A ot encroaching on the authonty of the headmaster
i Wil cooperate with other orgamisations-agencies having common
mterest regarding quahty of educaton
V. Membership shall be volunteny
Board of Governors
t1e need o imobve the community n the administration ot schools 1s
givar a - _al backing i Ghana by secuon 14 of the Education Act of 1961 (Act
871 1. foard of Gevernors is therefore mstituted 1n all second cycle nstitutions
10 as-st o the admimstration of the school - Among the functions speht out by the

Muuan o | ducation for Board of Governors. Board of Governors. shall

(&1} Control the general policy of the insutution

(8] 1 nsure the good admimstration of funds of the institution

i Asaist the headmaster to discharge ins duties

(] Submit to the Mmister tor Education. annual reports coverig all
aspects of activities in the school

() I nsure a healthy school environment and a good state of school

nlrastructure
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the Board of Governors 1s thus seen as the highest governing body of the
sctool By vinue ol this. it 1s composed of credible people with good records and
integeity  The legal instrument establishing Board of Governors for institutions

thereore requires that 1n the composition of the board, the following persons must

be pat
(0 | hree members apponted by the Mimistry of Education
(9 Iwo members elected by the stalf (this should cater for both waching
nd non-teaching stal?)
[ Lwo memhers elected by the Assoctation ot old students

o e member appointed by the Minister to represent historical interest

(o) One member appornted by the Mimster to represent District and
Regronal Interests

(] Ome member o represent the Parent-Teacher Association

il I he head of Institution

n tiree persons appennted by the District Assembly 1o represent
readinonal authoriy
Li 15 of the institution who s appointed by the Minister after consultation

with (ne Dricetor General and the Board shall

[ He responsible W the Board for the academic. social and domeshic
wrgamisation and conduct of the mstitution,

i \rrange the curmiculum and sy llabus of the mstitution

) e responsible Tor fostening and mamtaining o high moral “one and

ideal of service i the institution
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[} B¢ responsible for the maintenance of discipline in the institution
() Have authority over members of staff and other employees of the

mstitution

(0 Be responsible for ad: of stud to the i in

accordance with GES policies

() Be responsible for the collection of fees and be responsible to the
Board for the expenditure of the funds for the institutions
(i) Submit to the Board annual reports of the staff.
( Submut any reports and perform any reasonable duties which the board
may require
Asicdu-Akrofi (1978) states that success of the school would be
deteriniiied by how both the PTA executives and the members of the Board of
governors ol the school play their roles as expected of them. and devoid of
confrontations Houghton and Tregear (1969) support this when they state that,
*If the school 1s to succeed, its aim and objective as
well as its methods will have to be fully co-operated
by the parents which is vital to succeed but which
will have no firm foundation unless it 1s based on
usnlerstanding — This understanding 15 particularly
important because of the effect, which the school
will have, through the children, and their parents,
their homes, and theirr whole community™ (p 19-

2h
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Houghton and Tregear (1969) observed that the most effective way of
involving these commumity groups in effective school management is for the
schovl to recognise the community as partner in the management and running of
the school They observed that

“to get them to realise through personal experience
that the school can be the source . for new knowledge.
ideas and skills which can lead to .. improvement i1n

the quality of life (p3)

Some communities through their PTAs and Boards, provide school
facihtics such as school blocks, furniture, wrinals toilets, and other facilities to
enha ice teaching and learming Houghton and Tregear (1969) maintain further that
no teacher could meamingfully play his or her role of ‘animator’ unless he or she
had! been accepted by and gained the trust of the local people among whom she or
he vorked™ Teachers who do not go to school regularly. drinks, snatches
people’s wives or husbands and flirts with schaol children will never win the
admiration of the community members This can be a source of problem between

the school and the community. With a case of that nature, the diplomacy of the

P1A exceutives and Board of governors 1s crucial
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CHAPTER 3

METHODOLOGY

Overview

he chapter presents the design that was used to carry out the study The
population and the sample used are also discussed in the chapter. It also discusses
the 1astiument, the data collection procedure and the method of analysis of the
data

Research Design

I he descriptive survey is the research design that was used n conducting
the wtudy In a descriptive survey, opinion and feelings of respondents are
exprossed especially on controversial issues  Furthermore, 1t involves the
gathuiine ot information from a number of individuals, thus making 1t cross
sectonal

Ihe mun advantage of the survey is that the respondents are free to

express what they feel about an issue in the ab of the her, h Lt

has the (isads antage of being subjective That 1s responses may not be lrue since
their enronions may override objectivity.

Another advantage of a survey 1s that the subjects being studies in the

rescarcl are i thewr natural or state, although they might be hiased
Nonctheless. the choice of this design 1s appropriate for the research 1t wall

enabic the rescarcher to find out the opinions, of the Heads; PTA executive and
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members ol Board of Governors about their responsibilities 1n running Senior
Sceondary Schools  These opinions and feelings are usually the source of
administranis ¢ problems for Heads of Schools
I'his design was chosen since the problem already exists in the schools
The -unvey was therefore aimed at collecting data to ascertain the causes of these
preb'ems and then come out with suggestions as to curb this adminsstrative
prob eni Lhe design was therefore adopted to help gather the relevant data on the
caines of admimistrative conflicts that usually come between headmasters and the
Buur { of Governors and or the PTA executives
Population
\ll headmasters, Board of Governors of the schools and PTA executives
of ~econd ¢ycle institutions 1n the Volta Region The assessable population was
made up of s institutions (Dodi-Papase  Secondary School, Bueman Secondary

Schioul.  Okadjakrom  Secondury  School, Adonten  Secondary . Kadjebr

Sceondary School und Jasikan Trasning Collecge) selected from Kadjebr and

Jasvhm Distnicts i the Volta Region It was made up of Headmasters with

varving academie and ad trabve backg is The Board members and the
PI\ (wceutives were also  trom  various  socio-economic and  religious
back rounds and educational standings The majonity ot them are natives of the
surrounding school commumiies They are all educated About 85% of the PIA
members had wards i their respective schools  The Board members were all

educ tted. with varying levels of education
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Sample and Sampling Procedure

I he sumple 15 made up of 96 males and 20 females Six of the males were
Heuc~ oo Schools and the rest were either PTA executives or board of Governors
The deads of schools had been in office between one and six years The PTA
exceatines and members of Board of Governors had also been 1n their positions
for nat less than one year and not more than six years

Purposine sampling was used to select the sample It was purposive
bewa ise there are few secondary schools in the area of study and so all the schools
were sc'edded or comvemence The PTA executives were considered for two
reasc 1> bty the PTA exceutive board 1s more representatve of the parents
and + at: Sceondly, they are the people whi are expected to be directly involved
i th school management processes The PIA executives are five from cach of
the sclected schools Fifteen members of the Board of Governors were selected
from cach of the selected schunls As the highest ruling body recogmzed by the
Mint.tr  their role and subsequently their inclusion in the sample was paramount

Instrument

1ie gine~teennatre was the masn instrument used to cotlect the needed data
for t: wuay  |his was supplemented with data from seme informal discussions
with ~one headmasters and some PTA executisos from the selected schonls The
Ques 1eangire was 10 two categories One categony was designed 1o vet the views
of heads on the issue of admimistrative conthicts with Board of Governors and or

PIA cvecutives The other category was for the members of Board of Gosernors
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and PTA executives This was to get varied views from the respondents to make
the siudy more representative, reliable and vahd
[he reason for the use of the questionnaires was that 1t afforded the

respondents the opportunity to express their of the of the

school 10 wnting It 15 also known to be quite vahd and reliable if well

3

cons ructed | mally, since all the

P were | the q
was the best instrument for the study
The questionnaires were developed after intensive review of related

literatore  ‘The :tems were constructed looking at sex, designation: and
relatonship between headmasters and the Board of Governors and/or PTA
exce inves possible sources of conflict and possible solutions  Most of the item
n he th catepories were closed-ended  There are a few open-ended items as well
(Appendin A)

1o ensure rehability and validity of the instrument, the supervisor and the
other lecturers 1ead through the questionnaires and made useful suggestions in
order to strengthen the content and construct validity of the instrument Some of

the sugpestions included re-arrangement and reconstruction of questionnaire items

to
| muke them clear and relevant,
2 avond double-barrelled, negative and biased items, and
3 ensure respondents’ competency (o answer the questions

A pilot study was also conducted to further test the vahdity of the

quesuonnaire 1 his involved 30 Board members and PTA executives of some
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schools in Cape Coast and also six headmasters The results of both categories of
questionnaire were analysed and gave a rehability coefficient of 0 78 and 0 82 for
the I'TA and Board members category and the Headmasters™ own respectively
Al! these processes were undertaken to help check both the rehabihity and conteat
vahdity of the instrument

Data Collection Procedure

the schools involved were visited and the intentions made known to the

Heads s paved way for cooperation in the data collection exercise The Heads
then orought 1 their Assistants in charge of administration to take responsible of
distrnibution of the questionnaires After the Assistants were briefed on the
questionnaires they were left to be adminstered. This procedure was chosen to
avond any suspicien of inumidation among respendents  The exercise was carried

out 11 the third term of the schoel calendar year It was administered duning PTA

or Bomd muctings, where respond were bled Allg were
answered and retumned to the researcher the same day  This represented 100
pereent return rate in both categornies
Data Analysis
Ihe data collected with the questionnaires were cedited  The main
analy ical procudure used was organising the data according to the item under the
sections n the questionnarre and finally tabulating the responses item after item

by th. Stanstical Package for the Social Sciences (SPSS)  Item by item trequency

and percentage of respondents were presented 1n table form The data were then

42



used to compare with the responses of Headmasters and Board/PTA members on

the vartous items
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CHAPTER 4

RESULTS AND DISCUSSION

Overview

[his chapter presents the results obtained from primary data, through
questionnaire administration It brings along with the bio data of the study
followed by anssers to research questions along the lines of the main issue of the
rescarch from headmasters, PTA exccutives and members of the Board of
Governers

Bio Data of Respondents

I he gender of the respondents is presented 1n Table 1.

Tabl 1

Distribution of Respondents by Gender

Respondent Frequency Percentage Total
Tsex T Male Female Male Female -
“Heacimoaiers Principal 6 0 100 0 6

PIA exceutses Board of governors 90 20 82 18 110

AL the five headmasters and the principal in the study were males
Eighiy-two percent of the PTA executives and Board members were male while

18% were females (Table 1) Four out of the six heads of institutions (67%) have
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been headmasters or principal between a year and three years, while 33% have

been headmasters or principal between 4 - 6 years

[able 2 presents the duration of time that respondents have served in their

varicus olfices
Tabl-2

Number of Y cars Respondents had been in Office

Number ol Years  Headmasters’Principal - PTA Executives/Board of

Govermnors

Frequency  Percentage  Frequency  Percentage

4 67 70 64

2 33 40 36

Ity wcenin Fable 2 that four out of the six respondents have heen in their present
nstitutions hoiween a yvear and three years This represents 67%  The rest of the
respendents representing 33% have been in their present schools between 4 6
years Scventy Board members/PTA exccutives, representing 64°% have been in
their oflices (or a pentud of between a year and three years Thirty-six percent of
them have occupied the post for more than three years

Ihe designations of respondents are presented in [able 3
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Table 3

Designation of respondent

Desiynation Frequency Percentage
—H».Taauﬂsl? ) 5 4
Principal 1 1
PrA oxzeutne 30 26
Men:her of Board of governors 80 69
Tota! 116 100

The sample was made up of four categonies of respondents They included
headmasters (4%), Principals (1%). PTA exccutives (26%) and 69% Board of
governors (see Lable 3)

Answers to Rescarch Questions.

Ihe results of the studs are presented here as answer to the research
quesion. The answers are some of the  causes of conflicts  between
headmasicrs principals on the one hand and PTA - exceutives and Board ot
gove nots on the other hand

Rescarch Question 1 How do y groups {Bourd of Governors and PTA

execatives) gencrally perceive the administration of the school”

low the community perceives the administration tells a lot about how
they relates with the school The community’s perception 15 also a murror of the
type f relationship that exist between the head. and the community and how he

draw . the community 10 1t er alienates it
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lable 4 presents the views of community representatives on  the
administiation of the headmasters and how they feel about it Fifty-four percent of
them rued the atitude of the headmaster/principal at Board meetings as
satisfactory  This is reflected in their assessment of this attitude towards their
deliberations during meetings. Seventy- three percent of them feel that the head's
attitude affected their dehberations in a way. As many as 70 (64%) of the PTA
executives and Board members assess the admimistration of the heads as only

sattsfactory
Tablc 4

Assessment of Heads® Attitudes at Meetings.

Arca of assessmient Opinion Frequency Percentage
“Heads attendance to PTA/Board meetings Always 110 100
Headmaster's attstude to and during Good 50 46
PTA/Board mecungs > Satisfactory 60 54
Head-" attitude affects deliberations Agree 30 27
Comp: riment Juring meetings Sausfactory 80 73
How .ftcin is there disagreement with Once a while 110 100
headmaster's pulicies > Good 40 36
Asscssment of headmaster’s administration Satistactory 70 64

The opimions indicated 1n Table 4 could explain the reasons for disagreements.
though 1t 1s not always but some of the imes A good assessment of the

admunistration brings the school and the community very close This calls for a
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much better relationship One of the key ingredients for effective school
governance 1s public relations In dealing with school and community relations,
Fullais (1982) as cited in Ayers (1984) suggested that there should be closer links
between the school and the commumity, with the head opening up more to the
commumits This tends to support the findings

Research Question 2: What is the operational boundary of Board of Governors

and PTA executives in school administration?

Gilbert (1982) and Morley (1990) observed effective management of the
school system 1s a joint responsibility of the school and the community They
howcver cautioned that these ventures have not been without their problems
especially in realms of legal hability and admimstrative coordination This clearly
indicates that tor a healthy co-existence there 1s the need for community groups to
understand then operational limits

lable 5 presents how often PTA executives and Board members visit the
schools
Table 5

Visit of PTA Executives and Board Members to Schools

How Ofien Frequency Percentage
“Only when attending meetings 2 38
Reguiarly 43 39
Once n a while 25 23
Tota! 110 100

48



It is seen in lable S that the visits to the schools by the PTA execuuves and the
Board of Governors 1s not done routinely because 38% indicated that they visit
when there is 4 meeting to be attended A similar percentage 39% visits regularly

Tlable 6 shows the type of support the PTA executives give to the schools
Tabl- 6

Support given by PTA executives and Board of Governors given to schools

Area of Support Frequency Percentage
ch;ﬂ:\:;\?& the school 10 100
Payment of Part-ime tutors 30 27

Proviston of Accommodation for

new (eachers 110 100
Dissemimating School policy in

the commumits 110 100

Mediating on behalf of the school 80 73

Note The total number of respondents 1s 110
It 1s _vident [rom Table 6 that the support given by 100% of the PTA executives
and Board members 1o schools include repmr works, provision of
accommodation for new teachers and disseminating school pohicy 1n the their
communities Scventy percent mediate on behalf of the school when there are any
1ssues confronting the schools The results as shown on Table 6 tend to support
suggestion of Addac-Boateng and Arkorful (1999

I he numbers of PTA projects camied out schools per year have been

sun cved and the results shown in Table 7
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Table 7

Number of PTA Projects in a year

Numbcr of projects Fregueney Percentage
- ;lr—ir o o o
4-6 33 32
Above 6 S %1
Totsl 1o 1on

From Table 7.t s shown that as tany as 64, ol the respondents
mdicated that botwcen e and three projcats are carniad aat by tig
PTA mayear

Table s

Ty pe of Requests Heads mahe to PTA Exccutives and Board

Typu of suppurt Frequency o Percentage
Repanrs i the School 6 106

Pay mentf Dar-time teachens o 10
Pros ision o aecoriiandation tor o 10
new teachers

Spreading poitciey of the el o Tl

n the community

Mediating on behalt of the o 100
school
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Table 8 shows that all the six (100°0) Heads requested for the same things from
the PT.\ executives and Board of Governars to he done for ther schools The
requests were notably  repairs i the school, payment of part-time teachers,
accommodaton  for new  teachers,  dissemination of  schools’ policies  and
mediating on hehall of the schools

Rescarch Question 3 How do conflicts between headmasters and the Board of

Governors and PTA ¢ n the running of schools come about”

Sources of conflicts
Fhe regulanty of visit by the Board of governors 1s presented in Table 9
Table Y

Regularity ol \ isit by Board

Opinion leadmasters PTA/Board
I'req ket Freq Y
Regulars 0 o T3 w
Only dunng mectings 0 0 40 26
Occastonally 6 1o 40 36
Total 6 100 110 100

Table 9 <hows the 28% of PIA exceutives and Board members visit the school
regularls 1o mnteract with school authorities, 36% only visit the school dunng
meetings, while 36% occastonally visit the school  Flus indicates that there 1s not

enough interaction hetween the heads of the schools and the community groups
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Table 10 shows the opimons of respondents on the head being a non-

native of the arca or not a past student as source of conflict.

Table 10

Head huing a Non-Native or Non-Past Student

Opinion Headmasters PTA/Board
Freq % Freq %

Strongly Disagree 6 100 70 64
Disagree 0 0 40 36
Total 6 100 110 100

It1s seen in Lahle 10 that all the headmasters 6 (100%) Strongly Disagreed that
head berag a non-native or a non-past student is a source of conflict and 70 (64%)
of the PTABoard also Strongly Disagreed that the head being a non-native or
non-past student s a source of contlict

fable 11 shows the opintons of respondents as to the aspects of the
administration of the head that may be a source of conflict. It is shown in Table 8
that 20 (18 1°w) of the PTA exccutives and Board members commended their
heads on the level of discipline 1n the school, 50 (46%) commended them on their
good human relations. 50 (46%) percent also recommended them on their
flexibility on their policies, while 80 (73%) recommended them on the academie

performance ol the students
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Table 11

Aspects of Heads® Administration that May Cause Conflicts

Opmion Headmasters PTA/Board
Freq % Freq %
Discipline 0 0 20 181
Human relations 0 0 50 45.5
School policy implementation ngidity 0 0 50 455
Student s petformance 6 100 80 T2:F

Note_Total number of heads 1s 6 and that of PTA/Board 110

These results can be worrying considering the response on human relation.
For cifective co-existence, good human relation is a key ingredient All these tend
to agrec with assertions that today's leaders move from their focus of the B's
(Budgel Buses. Books. Bounds and Bwidings) to C's (Communication.
Collaboration and Commumity building) With good human relations, there 1s
bound to be effective communication, effective communication, effective
collaboration. which leads to good community buillding This 1s why Halpin
(19656) stresses that the head who wishes to be a leader must engage in both the
“imtiating structure” and “considering”™ behaviour types in order to meet the
achievement goals of the school, while maintaning posiive and satistying
relationships with others. Blake and Mouton (1964) cited by Hackman (1993)
further agreed that an effective head be high on structunng and high on
consideration 1 or these are needs for any good human relations In all situations

heads accepted the fact that PTAs and Boards of governors are important in the



adminsstration of the school. Farrant (1980) opined on the traditional 1solation of
the school from the community. He suggested the need for increased awareness of
the interdependence of the schools and the communty. This is hoped will clear
off any form of mistrust among them. Ayers (1984) showed mn his study on
community/school concept that the school cannot live in 1solation, and therefore
needs the school in all that they do.

Table 12 shows the opinion of heads about what could other sources of
conflicts
Table 12

Heads’ Opinion on other Sources of Conflicts

Opinion Hecadmasters
Fregq %
“Property owned by head 4 67
Power struggle between head and Board 6 100
Paternalistic attitude of Board 6 100

Note: Tota! numbcr of respondents is 6

It 15 seen in Table 9 that 4 (67%) of the heads and principals were of the
view that some PTA exceutives and Board members rather envy the property
owned by them This they felt was a cause of thewr conflicts All the Heads were
of the view that there cxists some form of power struggle between them and the
Board. They all agreed that some PTA executives and Board members create the
situation of “paternalistic attitude™ towards them This does not give the head the

free hand to operate, and this 1s a potential threat to peaceful co-existence.
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Hackman (1983) revealed that there is cvidence suggesting that lcaders change

their behaviour in resp to ional d (Burns, 1978) and to

partners’ behaviours, (Green and Cashman, 1975). It 1s certain that if the PTA

executives and Board bers to be circumspect 1n their dealings with school
authorities.
The views of Heads about what needs to be changed n the role of PTA

Executives and Board Members have been presented in Table 10.

Table 13

Views of Heads Concerning what PTA/Board Members should not expect

Opimon Headmasters
Freq %
“Heads to be answerable to Board of govenors 6 100
Interference with admissions and withdrawals 6 100

All the heads agreed that the situation where they are answerable to Board of

d and hdi Is of students

Governors and their interference with
need to be changed (see Table 13)
The opmions of the heads that they can do without PTA Executives and

Board Members in school ad have been rated and presented in lable

14
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Table 14

Head can do Without PTA E L TI—
Raune Headmasters

Freq %

Sondl Pragree - -

Duwsagree i -

Total P 00

From: Table 14. all the heads disagree that Heads can do without PTA Executives
and Board Members 1n school admunistration
Research Question 4 What are the necessary ingredients for a healthy working

relation between the Board of Governors and PTA executives”

\s tndicated 10 lable 15, all respondents were of the view that mutual
respect and trust, are necessary ingredient for a healthy relation Knezerich (1984)
citing W cher (1966) argued that the hey developing interactive and cohesiveness
1n 4 group is the development and maintenance of a high level of trust among the
members of the group This ta him can be entrenched the more if the school head
realizes that the runming of the school cannot be done effectively by him alone
For carly studics by Shaw (1983) have indicated that neither  personal
characteristics nor leadership styles could predict feadership effectiveness across
situations All heads indicated that PTA excecutives and Board members need to
understand that heads are appornted by the Director General through the Regional

Directors. and arc therefore answerable to them They also indiated that
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commumily groups must understand that the head 1s directed to ensure that the
general wms of cducation are met and not sacrificed on the alter of good
community-school relations All heads were not comfortable with the ministries’
provision as functions of Board of governors of the school. Among the functions
spelt out by the Ministry of Education for Board of Governors, Board of

Governors, shall

I Control the general pohicy of the nstitution
I nsure the good administration of funds of the institution

1 \ssist the headmaster to discharge his duties
This gives some powers 1o the Boards whick 15 often abused thereby creaung a lot
of conflict between headmasters and Board of governors There 1s therefore the
need for the numistries 1o as it were review the functions and powers of these
community groups
Tuble 15

Ensuring a Ilealthy School -Community Relations.

Mcasures Necessary Headmasters PI'A/Board

Ireq %  Freq %

?nh—autmg mutual trust and respect 6 100 110 100
Hazing reguler interactions with PTA/Board 5 83 80 73
Being open 1n all matters concemning the school 3 50 10 100
Being 1 lexible in matters of interest to the school 6 100 90 82
Being realistic in expectations 6 100 40 16
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CHAPTER §

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
Overview
T his chapter gives a summary of the findings of the study. It discusses the
findings and draws conclusions based on these findings The chapter concludes

with some recommendations for policy mahers in education, heads of institutions,

community groups and the community as a whole
Summar

lor ¢liective school management, there is the need for a good school-

2 y relation C y groups like the PIA executive, Board members

and school authoriies must be seen working together as a team for the
development of the school. The school is seen as the institution charged with the
responsthility  of preparing the young ones of the community to become

fresponsible members of the commumty

Lhe communrty must also be seen playing the role of a carctaker The
important roles the P1A executive and the school Board of governors play 1n the
deselopment and administration of the school can never be over emphasised This
is evident i the backing given to their estabhishment. by the Ghana I.ducavon

Scrvice (GES) However, this role in some cases 1s abused by the PTA executive

and’or the school Board of g s, g 1n petty between the

head and these bodies
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Ihe purpose of the study was to bring to the fore the operational
boundaries of the PTA executive and the Board of governors of the school in the
administration of the school It further sought to find the causes of conflicts
between the PIA executives and the Board of governors of the school and
headmasters in the administration of the school Finally, it sought to find possible

remedies to these conflicts.

Tive second cycle institutions and one teacher training college in the
Jasikan and Kadjebi Districts of the Volta Region were selected for the study. A
total of 116 respondents, comprising 5 Headmasters, one Principal, 80 members
of Board of povernors and 30 PTA executives from the selected mstitutions were

involved 10 the study

Ihe sclection of the schools was purposive while the selection of
respondents was by simple random sampling The main instrument was the
questionnaire 1t was 1n two categories, one for the Headmasters and Pnncipal.

and the other for the PTA executive and the Board of governors of the schools

Major findings of the Research
[he foregoing discussions on conflicts between heads of institutions on
one hand and PTA executive and the Board of governors of the school on the

other was carried out 1n the light of the research questions

\lthough the findings of the study cannot be generalised to cover all
institutions 1n the Region. these have shown that both Heads of institutions and
the rccogmised community groups need to operate within some boundaries for a

healthy co-existence The findings also suggest that heads of institutions need to
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recogmise P1A’s and Board of Governors as development partners in the
development of the school, and accord them that respect It also came to hght that
most of the PTA executive and the Board of governors of the school did not
actually know the extent of their involvement in school administration The fact
that thev contribute financially to the development of the school. and the legal
backing they pive for their establishment makes them feel that the Heads should

be accountable to them

O the causes of conflicts , the main cause identified was heads not being

open to PTA's/Board of Governors in such matters as disbursement of school

funds awards of school contracts, ad ions of fresh stud and withd | of
students, be 1t on the grounds of academic performance or discipline It was
further found that lack of education on the functions of the headmaster and
unnecessary demands from PTA executives and the Board of governors of the
schocl on mutters bordering on admissions, withdrawals and the day to day
running of the school 1s a matter that keeps the two groups apart.

Conclusions

it can be concluded from the findings that'

I Conflicts arise when the administration of the Head s not open

~

Conflicts arise because too much is expected from the headmaster

3 Board Members and PTA feel they are the highest administrative body
and should drag the headmaster like a tethered goat

4 The Heads feel they should not be answerable to the PTA Executive

and Board of Governors



5 Tinancial control by headmaster in relation to PTA dues 1s a source of
contlict

6 Buoard members and PTA executives have hittle know ledge of their
operauonal boundaries

7 Lack of trust between Board of Governors/PTA and Headmaster tends
to create conflicts.

8 Conflicts arise when the heads undermne values of the community
duc 1o religrous and cthnic differences

Recommendations
Based on the findings of the study. the following recommendatons are
made for consideration.

1 PT'A executives and the school Board of governors should be given
some form of orientation. to educate them on therr roles and how they
can effectively haise with heads of nstutions to develop ther
schools. 1e when they are newly made members of such committees

2 Ihe tunctions of PTA executives and the members of school Board of
Governors should be reviewed to give the heads a free hand tw operate

3 flcads of insttutions must be flexible 1n their implementauon of
palicies on matters of admissions and withidrawals of students o avord
conflicts

4 Heads of institutions should involve the PTA exccutive and the Board

of Governors in matters involving the award of school contracts
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Recommendation for Further Studics

Sinee the study was camed out n the Volta Region, and only in five
secondan schools and one Teacher Traiming College, it is recommended that the
study be replicated in other geographical locations of the country This would
gie a broader picture of the findings for generahzaton

The siudy was delimited to only PTA executive and the school Board of
governors It 1s recommended that the study be replicated to include other
community groups such as Past Students Associations. Assembly members, and

School Manazement Commuttees
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APPENDIX A
ADMINISTRATIVE CONFLICTS IN SCHOOLS-THE ROLE OF THE
BOARD OF GOVERNORS AND THE PARENT-TEACHER

ASSOCIATIONS:

QUESTIONNAIRE FOR HEADMASTERS AND PRINCIPALS

The researcher is undertaking a study as per the title of this questionnaire
You are kindly requested to answer the questionnaire to enable him make the
necessary deductions and inferences from it You are assured that the information

you shall provide will be treated with the strictest contidentiality. Thank you

Respond to the items below by tick [V] the option that applies to you

1 Please indicate your gender
Male [
Female [}
2 Please what 1s your designation”
Headmaster [
Acting headmaster {1
Principal [

Acting Principal 1
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3. How long have you been holding this post?

Less than a year [
1-3 years [1
4 —6 years 1
More than 6 years [1
4. How long have you been the headmaster or principal of your institution?
[ ¢ss than a year [}
I3 years [1
4 -6 years [
More than 6 years [

5 How often do you attend PTA meetings?
Always [1

Once 1n a while (!

Only when my presence 15 needed [
Never []
6. How olten do the Board/PTA hold mectings in your mstitution”
Annually ()
Termly i1

Only when they feel like it
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How would you assess the deliberations during your PTA/Board

meetngs’

Good (1
Sausfactory (1
Poor [

How would you agree that the Board/PTA dictate to you on how to run the

school”

Agreed [1
Sometimes {1
Disagree [1

How do you agree that the presence of these bodics have a negauve effect

on your administration”

Strongly agrec []
Agree 0]
Disagree [
Strongly disagree (1
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10.  How 1s the attendance of the Board/PTA meetings”
Very good-above 70%
Good-60%-70%
Statistactory-50°0-60%0
Poor-below 50%
11 Who consyenes the PTA executive meetings?
Headmaster
PTA chairman
Board Chairman
12 Who convenes the Board of Governors meelings”’
Ieadnuaster
PTA charman
Board Chairman
13 How are these meetings convened?
Sending letters to members
Verbal massages
Passing a circuldr round

Notitying members through the radio
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s et e S M

How carly are members notfied about meetings”

A month to the meeting date [
A fortnight to mecting date [
A wech 1o mecting date {9
A day betore mecetung date (]

Iow often do you have disagreement during Board meetings”

Alwass {1
Once i a while [
Never []

Will you say that these disagreement digenetic into conflicts”

Always |1
Once i a while {1
Nevar [

ow often does the Board agree with your admimstrative policies”

Always (!
Once in a while I}
il

Never
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18 These disagreements s because you are not an old boy of the school or a

natve
Strongly agree g
Agree [1
Disagree (I
Strongly disagree [
19 Board members P 1A executives are partly to blame for students

indisciphine s the schoul

Strongly agree (|
Agree [
Disagree {1
Strongly disagrec (I

20 Bowd ol Governors PTA executives are not really necessary in school

adnunntration

Strougly agree [
Agroc L
Disagree (g

(!

Strongly disagree

73



21

The uncompromising stands taken by Board/P TA executives 1s hecause

they look down on the headmaster

Strongly agree [1

\pree [ 1
Disagree [
Strongly disagree 1

Administrative conthicts between the headmaster on the one hand and
board P1 Y executine on the other results m

Board 1A Lahing to aceept the head administrative policies |
Fhe adissmistration bong undeemined |
Ditticubties of the school administration 10 enforcing dweiphne |
All ol the above
Any other (specity)

How do sou draw the schoal closer to the commumity”

Thiaueh ssmpost |
Open day achivities |
Clean ups |

Any other (specily)
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24

26

over

27

the

28

Suggest ways the Board of governors can assist in the running of the

school

Sugpest ways the school PTA executive board can assist in the running of

the school

How do you resolve misunderstanding hetween the head and the Board

administratine policies™”

Why will vou mvolve or notinvolse the Boud P11 A n taking decisions on

admunistration of the school”

In your opinton what would you say are the most commaen areas of

contlict hetween headmasters and BoardPTA executives”

How niany projects have you initiated since assuming office”

None (.
13 [
46 (]
(]

More than 6
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Heads have problems with PTA executives because, heads respect Board

members more than PTA executives

Strongly agree

[
Apree [
Disagree i1
Strongly disagree []

[HANKS FOR YOUR COOPERATION
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ADMINIS IRATIVE CONFLICTS IN SCHOOLS-THE ROLE OF THE
BOARD OF GOVERNORS AND THE PARENT-TEACHER

ASSOCIATIONS:

QUESTIONNAIRE FOR BOARD MEMBERS AND PARENT-TEACHER
ASSOCIATION (PTA) EXECUTIVES
The rescarcher s undertahing a study as per the title of this questionnaire You
are hondly requested to answer the questionnaire to enable him make the
nece sary deductions and inferences from 1t You are assured that the informaton

you + hall provude will he treated wath the striztest confidentialiy - Thank you

Respond 1o the items below by tick {v] the option that applies to you

1 Please mdicate your gender
Male [
Fomale [
2 Are you s buard member or a PTA executive”
Board miember 11
P1A Cuecutive [
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What work do you do”?
Coual senvant
Selt employed
Unemployed
How many wards do you have 1n the school”
One
Two
Lhree or more
None
How vlten do you pay visits to the scheol”
Regularly
Only when attending meetings
When [ need the assistance of the headmaster

Never

How long have you senve as a Board member or a PTA executive”

Less than a year

One-year

fwo years

Over (wo years
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How olten do you meet as a body?
Annually

Termly

Only when the school has a problem
How otten is the headmaster present at your meetings”
Always

Once iy a while

Only when we need his presence

Never

How olten do you personally attend meetings?
Reauladly

Onee i a while

W hien 1 have some 1ssuc to present

How would you assess the headmaster's atitude to your meetings”

Very pood
Good

Sauslactory

\ ¢ry discouraging
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Would you agree that the headmaster's atitude affects your deliberations

during meetings adversely”
Strongly agree

Agree

Disagiee

Strongly disagree

How would you assess the atmosphere for your deliberations during

meetings”?

Very cordial

Intimidating

Tensed

How arc members summoned for meetings?
By letters
Verbal massages

A cireular sent round
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1 he Board and P I A have a great influence on the administration of the

school

Strongly agree {1
Agrec {1
Disagree [
Strongly disagree []

How ofien are you consulted as a body when major decistons about the

school are taken by the school admimistration”

\lways [
Sometimes 1}
Never {1

How do you assess the relationship between you as a body and the

headmaster”?

Faeellent I
Very goad [
Sausfaction 1
Very poor 11
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How would you grade the headmaster in terms of administrative

efficiency?

I aeellom L §
Very good []
Satistaction L]
Very poor []

Since your membership to the body. how many projects have you

executed”

One [
Iwo [
lhrec [}
More than three {1

What lunguage do you use during meelings”
Enghish [ anguage 11
Local languages [

Both local languages and English language [
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21

23

How oflen are there disagreements during your meetings?

Always 01
Sometimes {1
(n rare occasions ]
Never [

How often do you as a body agree with the administrative policies of the

headmaster?

Always [
Sometimes [1]
Never [1

How do vou reconcile your disagreement with the headmaster’s policies”

Present alternatives [
Seck more clanfication 1
Walk out I

How would you assess the mode of admission of new students to the

school”

Excellent [
Very good 11
Good [
Poor 1
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4.

25

26

Will you agree that your behaviour towards the headmaster is because he

1s a native or and old boy?

Strongly agree []
Agree i3
Disagree [
Strongly disagree {1

Do you agree that you as a body disagree with the headmaster’s policies

simply because you feel he could be your son or your coequal?

Strongly agree []
Agree {]
Disagree []
Strongly disagree {1

How do you agree that, the headmaster has a goed relation because he 1s

generous to you with school funds or on 1ssues of admissions”

Strongly agree (1
Agree (1
Disagree [
Strongly disagree [1
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29

30

Suggest ways you teel the headmaster can relate well with you as a body

In what ways can you as a body assist the headmaster in the running of the

school

What aspect of the school admini ion will you rec d the

headmaster”

W hat swould you like to see changed in the admimistration of the school”

THANKS FOR YOUR COOPERATION
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