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ABSTRACT

School administrations are often confronted with the problem of cutting
back financial assistance of some academic departments of their institutions due
to consistent budgetary constraints. Often, the tendency has been to make
music departments their first point of call. Ironically, these headmasters
acknowledge the fact that music plays a vital r~le in their schools.

Music education, in various forms, has been on the curricular of second-
cycle schools in Ghana since the intreduction of secondary education into the
country. However, there seems to be the problem of inadequate administrative
support for music education, especially at this time when so-called péripheral
subject areas in our schools suffer routine financial cut-backs.

This study investigated the views of school heads, music teachers, and
music students on the role that music teachers, as the engine of growth of music
education in our schools, can play to ensure a sustainable flow of administrative
support for music in our schools.

Questionnaires and Interview Guides were designed and administered on
a population which consisted of ten (10) school heads, five (5) music teachers,
and one hundred and forty-seven (147) music students, all in five (5) sampled
schools in the Cape Coast municipality.

The methodology used was the analytical-descriptive method: and
qualitative and quantitative analysis involving frequencies, percentages, and

means were used to analyse the data.



The study revealed that there is an abysmally low level of administrative
support for music education during a greater part of the academic year in our
secondary schools. The study brought to the fore that, for about a quarter of the
year when the music department of a school would be greatly needed for the
organization of a successful speech and Prize-Giving Day, support for the
department phenomenally increases. It was realized from the study that low
enroiment in music departments was the major contributing factor to low support
for the music programme. Two identifiable factors which accounted for this
problem of low enroiment were
a) The non-compliance of the directives from the Ghana Education Service
that music as an elective academic subject shouid be accommodated in all
senior secondary school programmes except the technical programme (See
Appendix 4)

b) Misconceptions about music which are carried on to newly-

admitted students by some school heads and teachers who
are in charge of giving orientation to new students.

The study conciuded that if support for the music programme can be
augmented, then music teachers must go an extra mile by

}) working harder to secure a good schedule for music on

the senior secondary school time-table in many academic
programmes as directed by the Ghana Education Service to

enable many more students to enrol.
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i) working harder to make school administrators realize that their
recognition of the worth of music in their schools is incomplete if
they only need music because of its aesthetic values without a
corresponding recognition and support for the academic aspect.
iii) working harder to make music an enviable subject in the school
curriculum through which students can reach higher goals.
iv) working harder to become role-medeis in the eyes of current
students who have the potentiality of advising future students
{most of whom would be their relations) to enrol in music.
in these ways, the study affirms and concludes, the music teacher can
become an effective and reliable vehicle through whom many students would be
shepherded into the music programme and thereby attracting the needed

administrative support.
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CHAPTER ONE:
INTRODUCTION : RATIONALE AND PURPOSE.

The quest for adequate administrative support for the arts, especially for music
education. will continue to engage the attention of music teachers and other
stakeholders in our secondary schools. In the words of Hoffer (1983), “The ttimming
or eliminating so-called peripheral subject areas from the school curricula appears to
be a financially attractive economy to school administrators” (p. 86). The threat of
cutbacks in finance to various school academic departments has become apparcnt
these days as government subventions on education at all levels in the educational
enterprise kKeep dwindling year after year due to extreme fiscal pressures under which
school budgets come.

“Typically”, according to Bruhn (1996), “most music teachers along with
music education beneficiaries, concerned parents and those who understand the
importance of music education are shocked when they learn that the Programnics 1n
music and the arts are in jeopardy due to budget cutbacks” (p. 40). He emphasizes
that these cutbacks in subvention for the arts have become more critical and are takiny
place at a time when educators, musicians, politicians, parents, students, and other
stakeholders in education are realizing the growing importance of music education in
our schools.

There is no question about the laudable role that music, as a discipline, plays
in the school. These roles can be beneficial to individuals, groups, and even 10 the

society at large, depending on how they are viewed and what is to be achieved.




Hermann (1965) defends the need for music education and the need for the sustenance
of administrative support for music education in schools. He contends that music,
being one of the seven liberal arts, provides pleasurable and educative experiences
and is also rich in emotional values. He underscores the fact that apart from giving
children opportunities for self expression and promoting self-discipline and self-
development. music is a vital social force which enriches and supports other learnings.
Ekueme (1996). in support of this. contends that music is a storehouse of possibilities.
and these possibilities need 10 be tapped and exploited against the future. Hermann
concludes that the roles that music education plavs in our schools are tor cognitive,
social and emotional development. as well as for creativity and physical development.

Despite these invaluable roles, in many African countries, especially in Ghana
and Nigerta. support for music education in our secondary schools has been
inadequate and this has had a bearing on the quality of music education 1n our
schools. In assessing the Nigenan situation, Ekueme laments the unco-operative
attitude of school authonties which has led to the non-availability of qualified
teachers, facilities, and instructional materials. In her view, the cry of music teachers
is that of a dearth of administrative support in the form of funding. facilities,
equipment. scheduling, textbooks, and other teaching materials.

The Ghanalan situation is not different. According to Manford (1983).
teachers’ lack of instructional and vocal skills coupled with limited available
resources have made some aspects of music difficult to teach. Mensah-Aggrey (1983)
shares the same view when she intimates that music Education in Ghana has not been
attractive. She gives some of the factors accounting for this as teachers™ attitude to the

subject, lack of instructional materials, students’ misconception that Music is a



difficult subject, and the non-availability of instruments to students for practical work.
For these reasons, among others, Ghanaian music teachers have therefore hmited
themselves to preparing their students for extcrnal examinations only (Akrofi, 1983).
By so doing, these music teachers have relegated to the background the other equally
rewarding instructioné in music education. In support of this observation, Atlah
{1991) underscores the fact that apart from examination results, there have been no
other means of evaluating the success of music programmes in schools.

Nevertheless, according to Akrofi (1988), since the introduction of secondary
school education in Ghana, the Ministry of Education has regarded music as an
important subject in the curricula of first and second - cycle schools. In most
Ghanatan schools, choral music is performed regularly during mornilng assemblies
and at school worship services. On annual Speech and Prize-Giving Days, when the
achievements of the school over the year are made known to the public, the role that
traditional music and dance, choral and instrumental music play become an effective
and reliable yardstick which headmasters and the genera! public use to measure the
success of the programme. The music teacher, at Speech Days, becomes the cynosure
of all present at the function. He is usually the only teacher among the school
teaching staff who exhibits his profession 1n the open for the audience to sce and
enjoy. The success of a Speech Day depends to a large extent on the performance of
the performing groups of which the music teacher is the leader and director. This
needed and often - sought - for success cannot be achieved without the necessary
administrative support from the school administration of which the headmaster is at

the apex. He is instrumental in ensuring a respectable place of music in the school.




Administration has often been explained in different ways by professionals
and academicians. Frost and Marshall (1977) define it as “the guidance, leadership
and control of efforts of a group of people towards achieving a goal” (p. 108). In line
with this definition. in the Ghanaian secondary schools, it is the headmaster and his
immediate assistants who are in charge of making decisions about the school
curriculum thus ensuring that the music programmes in the school are adequately
supported. Providing effective administrative support is therefore one of the mast
important responsibilities of the headmaster.  With sustainable and adequate
administrative support, Onifade and Odedeyi (1998) contend that students will be
motivated to outstanding performance since they will have a positive attitude towards
the subject they are studying.

Despite these laudable contributions that music education can make in the life
of a school and the great heights that a music student can reach 1f the needed support
is given. music teachers are often faced with the problem of inadequate administrative
support. This is usually in the form of non-availability or inadequate supply of funds,
facihties and equipment, textbooks and teaching materials.

Various schools of thought have come out with observations as to why there is
an apparent neglect of music when it comes to funding. One group of music
educators contends that the apparent low position of music in the educational curricula
is a contnbuting factor to the apathetic attitude of some headmasters to the teaching
and leaming of music. In supporting this view, Sidnell (1973) maintains that music
teachers usually point at administrators as “he sources of the low pride and less
popular position that music is accorded in their schools. To him, this is because

decisions on scheduling, course contents, and finance are taken by the administrative



machinery of the school headed by the principal. The schoo! head is essential in
ensuring the place of music in the school. He is to make sure that the music
programme is adequately funded. Vaughan (1996) brings home the fact that it is
untenable for school administrators to cite state funding problems as the reason for not
sufficiently funding music in schools since external funding issues are not always the
reason for reducing music budgets in their schools. She underlines the fact that
music programmes often suffer because they “lack a particular advocate (principal,

board member, or a parent) who clearly understands music education needs’ (p. 36).

Apart from funding problems, Hoffer (1983) underscores the fact that
problems relating to poor scheduling and course contents which have led 10 the low

position of music in our schools can be attributed to the headmaster. He stales:

Sometimes a school's course Teguirements make it difficult
for students to find time for music. The pressure 1s reflected 1n
a lower number of students enrolled in music. It 15 almost
always possible for a student to enro! in music but sometimes
the price is too high in terms of what must be sacrificed to do
so , and so it may not be reasonable to expect students to
enrol. (p.86)

In such a situation where the number of students studying music has been made to be
very negligible as compared to the number of students reading other subjects, when it
comes to appropriating the school funds what may go into music will be
proportionately negligible, despite the fact that instruction in music Education
requires a ot of funding in terms of the acquisition of teaching and learning materials.

Another school of thought spearheaded by Amoaku (1982) maintains that
some teachers and administrators do not see the need to provide adequate

administrative support for music education since they see music as a peripheral,



mconsequential class-time filler. This perception has also been brought up by Evans
(1975) in his observation that schools in Ghana still follow the nineteenth century
tradition of preparing students musically only to perform at worship services and on
Specch and Prize-Giving Days. Evans further underscores the fact that music 1s not an
omament to be reserved and polished at a cost for Speech Days. This can partly be
attributed to the headmaster’s attitude to, and perception, of music, A former music
teacher n one of the Cape Coast schools, who at the time of this study was a lecturer
at the University of Cape Coast Music Department, in supporting this school of
thought, once confided in this writer that his headmaster would only greet him or
would respond warmly to his greetings only when it was approaching Speech Days.
After one Speech Day to the approach of the following year’s Speeéh Day this
headmaster, apparently, would not acknowledge the benefits of music in his school
neither would he see the worth of the music teacher in the school. This untenable idea
of preserving music and embellishing it at a cost for special school occasions,
according to this school of thought, does not allow music education to receive an all-
year-round administrative support in our secondary schools. Evans concludes that
this does not augur well for music education in our schools because the music
programme is an all-year-round instructional activity in the schoo! and must thersfore
receive an all-year-round support.

The third school of thought, championed by Rainbow (1964) and Hoffer is
however of the view that for a school music programme to obtain adequate
administrative support, the onus rests on the music teacher. In the view of Rainbow,
no headmaster will withhold support for the music department if he sees that music in

his.school is flourishing. On Hoffer’s part, he contends that there is the need for the




music teacher to “sell” music in his school for the needed support since “very fow
people are opposed to having music in the schools” (p. 33). This school of thought
seems to attribute the lack of adequate administrative support for music education in
our secondary schools to incompetences of the music teacher. In supporting this,
Evans contends that quite a number of music teachers in our secondary schools have
fimited background in music and music - teaching methods, especially modemn,
progressive methods that are being used with great success in many countrics
throughout the world. According to this school of thought, if music teachers would
want their heads to provide them with support for the music programme, their
curricular and extra-curricular musical activities in the school must impress the
administrative set-up of the school and the general public. To buttress this point, a
ieacher once told this writer that after an ~xcellent performance of his choir at
Dunkwa-Offin (Ghana) in 1995 during a Speech Day, the chairman of the school’s
Board of Govemnors donated a handsome amount of money to the school’s music
department and later followed it up with musical instruments., The second incident
which is also supportive of this school of thought happened at Mfantsipim School in
Cape Coast in 1998. That was also after a Speech Day performance by the school
choir. The special Guest of Honour, in his speech, had a word of commendation for
the music department. Incidents like these, according to this school of thought, will
o a long way to influence an unsympathetic headmaster to give the music department
its fair share of the school budget to uplift the status of music in his school. Rainbow
supports this further by saying:

The school choir is a shop-window for the
school’s music. If there are signs that music

in his school 1s beginning to flourish and that

the school’s reputation is likely to be enhanced

by 1t, no headmaster will withhald support. (p. 19).




are thwarting their efforts to make music education blossom and flourish in our

schools.

Historical Background

The early Christian missionaries who introduced formal education 11 the Gold Coast
(now Ghana) laid much emphasis on the three Rs (reading, writing and arithmetic)
and music. They were undoubtedly cognisant of the fact that music, especially song-
singing, could serve as an effective catalyst to the learning of the three R’s (Rackham

1935} as observed by Aristotle :

Education in music is well adapted to the

youthful nature; for the young cannot endure

anything not sweelened by pleasure, and music

is by nature a thing that has a pleasant sweetness. (p. 653)

It was the view of the missionaries that the three Rs only could not complete
the educating process of the child and so there was the need for the introduction of
music in the education process. They emphasized that education was largely a tool of
soclal change and “music education was si}nply one aspect of that change” (Nketia
1966, p. 234). It was the perception of the missionaries that the developed individual
was a member of a social group and since music is appreciated in every society he
would usc music beneficially for himself and his society. This fact is echoed by
Nketia (1975) when he contends that the task of the music educator is not only to
impart knowledge and skills or nurture creativity in children, but also to contribute to
the development of the personality of the child who lives his life both as an individual -
and as a member of a social group. This vision has been corroborated by a statement

circulated world-wide by the Commonwealth on March 8th, 1998 to mark

Commonwealth Day:




Music is 2 part of our lives. It surrounds us in different places
. in our homes, schools, and places of worship... Music is
something we all share... It is an ideal starting point to learn
about other people... Appreciation and respect for music other
than our own can help us foster inter-cultural learning and
international understanding.

However. until 1959 when an attempt was made by the Ministry of Education
to broaden the scope of music education in Ghana, music lesson in the classroom was
a little more than a bit of song-singing. This practice of substituting music with song-
singing was copied from the early missionaries who incorporated hymn-singing as a
class subject in schools to help in their missionary work. Bartels (1965) lists singing
as one of the compulsory subjects in the 1900 School Syllabus of the Cape Coast
Wesleyan Girls’ School and Training Home (now Wesley Girls” High School, Cape
Coast). Roach and Darko (1981) also report that during this time music education
“mainly consisted of singing and basic instruction in solfege” (p. 17). They further
state that there were breathing and voice exercises and some exercises on the
mechanics of notation and sight reading,.

In a move to expand the instructional activities in music, the Ministry of
Education made some concrete efforts to broaden the scope of music education in our
schools during the early years of the post-independence era. For example, the 1959
Music Syllabus for Pnmary Schools, according to Evans, sought to widen the scope of
music education by introducing theory of music, rhythmic movement, and music
appreciation.

Evans concludes that for the aims and objectives envisaged in this syllabus to
be achieved, the role that the classroom music teacher was to play could not be
underestimated.  Akrofi (1983) maintains that music has long been regarded

principally as an intellectual exercise in Ghanaian secondary schools. He mentions



that music was a compulsory subject for students in the junior classes (that is, Forms
One to Three) in those schools where music instruction ended for all students alter
Form Three except for those who offered it for the School Certificate and General
Certificate of Education in the Ordinary or Advanced Level Examinations. Akrofi
goes on to mention that in these examinations, the scope of music education was
widened further to include harmony, form, melody-writing, rhythm, music literature,
and performance which included singing and the playing of Western and African
musical instruments.

Despite all these pre- and post - independence efforts to put music education 1n
a respectable position on the school curriculum it is the view of many music educators
that little has been achieved. Nketia (1975) contends that “‘anyone who observes
music lessons in our schools cannot fail to notice the somewhat low position that
music still occupies.” p.5

A major factor which nearly annihilated music education in our secondary
schools was the advent of the New Educgtional Reforms in the late 1980s. These
reforms, ostensibly based on the 1973 Dzobo Report On The New Structure And
Content of Education, discarded music education in second-cycle schools, contrary to
the tenets of the Dzobo Report(Dzobo, 1973). The Report rather recommended that at
the senior secondary school level,

‘provision should.. be made for specialization
in the Arts, Science, Agniculiure, Education, Art
and crafts, Dancing, Music and Physical Education

{(p.12)

Because of the apparent neglect of music as an academic subject in the late
1980’s, music teachers in the secondary schools had to leave for the first evele

institutions to teach subjects other than music | The few who stayed in the secondary




schools had (o change to other subjects as well - A music tcacher at Boa Amponsem
sceondany Sehoot (Dunkwa-Offin). (or example, had to change to the teachmg of
mathematics and Akan im the fower fors.

[lowever, in the review of the various programmes in senior sccondary schools
(NS Tor the Senior Sceondary School Certificate Examination (SSSCE) after the
mass failure of the first batch of SSS graduates in 1993, music was brought back mto
the curriculum, Almost all the SSS programmes had music as an elective subject (See
Appendix 4). The education planners might have realized that “music gives children
apportunitics for self-expression™ and that it “enriches and supports other learninus™
tHemum 1965, p. 19}

Conscquently, the West African Examinations Council (WAEC) which
conducts examimations for all SSS candidates among others, have mcorporated music
as one ol the examinable elective subjects 1 our schools. The Council’s Music
Syllabus for the period 1998 - 2000 has an efaborate programme for music students so
as 10 bring out the best from them in the form of composilion, theory, performance,
listeming. reading and analysis of music. In response to this, almost all the well-
ondow ed seeondary schools in Cape Coast have music as an elective subject on their
vty

The Cape Coast area 1s where the first European contact with the people of
Ghana (formerly Gold Coast) started. Consequently, formal education was begun first
in this area. Cape Coast, now the Central Regional Administrative Capital, therefore
hoasts of many well-established secondary schools in the country. Mfantsipim

School, founded by the Wesleyan Missionarics in 1876, is the first sccondary school




(0 be cstablished in the country. Apart from Mfantsipim, there are other equally good
secondary schools in the Cape Coast municipality.

According to Bartels, music has been on the curricula of schools in Cape
Coast since the beginning of the twentieth century. He reports that in 1958 when
there was the need to send some subject teachers from Mfantsipim to the United
Kingdom for refresher courses, music teachers were included. However, according to
Mensah- Aggrey, music cducation in the Cape Coast schools has been on a downward
trend for some time. She attributed the cause for this trend to a number of reasons, lhe

paramount one being lack of administrative support.

Theoretical Framework

A study like this, which seeks to deal with the effectiveness of the role that a
teacher can play to attract adequate administrative support for the teaching-lcarning
process of music, must be based on a theoretical framework that defines the construct
of teaching effectiveness and how it might be operationalized for measurement
purposes. Scientifically, theories emerge inductively as a result of several empirical
research evidence that are sufficiently related to form coherent propositions.
However, May-Parker and Ozumba (1981) contend that research has not generated
any theory or theories of teacher-effectiveness which is a bait for the attraction of
adnunistrative support for the teaching-learning process. According to them. it has
been found that there are certain propositions that approximate theories in this area of
teacher effectiveness. They contend that Anderson’s (1945) proposition on
“integrative” and “dominative” teacher behaviour is one of these propositions. In this,

Anderson  suggests that integrative teacl..r behaviour may lead to positive
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instructionat outcome, while dominative bchaviour of the teacher may result in
negative outcomes  This proposition is similar to what Flanders {1960) postulatcd in
which he talks about the “Direct” and “Indirect” teaching which respectively refer to
Anderson’s integrative and dominative behaviours.

Closcly related to these two propositions is the Mastery Teacher proposition

which also tries to approximate a thcory of teacher effectiveness as a means to attract

support from management (Ozumba, p.12). This proposition derives from the theory
of Mastery Learning which postulates that certain mastery behaviours such as group
instruction and individual checking by the teacher would lead to pupil mastery of the

subject matter.

In relating this to the study on hand, the adoption of the integrative behaviour
by the music teacher, rather than the dominative behaviour, would lead td positive
instructional results which would in turn lead to pupil mastery of the music
programme. The student must see how the music teacher integrates himself in the
music programme This, according to Anderson’s proposition, will lead to positive
resuits for the music programme. This will, in turn, enhance the image of the music
teacher before management and will therefore go a long way to influence management
to support the music programme in the school

The Purpose and Justification of the Study

The purpose of this study is to investigate the views of headmasters, music
teachers, and music students about how administrative support for music education
can be enhanced. The augmentation of such a support which will be in the form of
budgeting and financing the music programme will facilitate instruction which in the

long run will go to enhance the work of the music teacher in the schoo!




As envisaged o the 1998-2000 WALRCU Syllabus, the movement  lrom
classroom song-singing in the early days of secondary education to music education
proper presupposes that the music teacher in our senior secondary school today has an
onerous task on his shoulders. He should be in a position to churn out well-equipped
music students who can perceive music, react to mMusic, produce music, conceptualize
and analyse music. This student should also be in a position to evaluate and value
music. According to Onifade and Odedeyi, a teacher cannot do this apprectably
without the provision of adequate administrative support.

[t is also hoped that through the medium of this study, a positive change of
attitude on the part of both the school headmaster and the music teacher might he
offected to enhance the teaching and learning of music. It is hoped that this will go a
long way to elevate the status of music to an appreciable level comparable to that of
other subjects in the school curriculum.

The need and justification for such a study has also been made obvious and
compelling by the problem of inadequate number of music teachers in our schools. In
many schools in Ghana, music which is mainly song-singing, is handled by “gencral
practitioner” teachers who teach all subjects in addition to singing. The few music
teachers who are actually teaching the subject must be supported by their
administrators so that more student-teachers may be attracted to the field. If students
know that music is now on a higher pedestal of the school curriculum comparable 1o
other subjects, they would not be reluctant to pursue higher courses in the subject.
Research Problems
These are

I 1o ascertain the extent to which school heads provide administrative support for




music education.

2 1o ascertain the views of school heads on the role of the music teacher should
play to ensure the provision of administrative support.

1. 10 ascertain the views of music teachers on their role in ensuring the flow of
adnnistrative support.

4 o determine students’ assessment of the ..1usic teacher’s performance in the
school,

to ascertain the views of school heads on the need for music education in

h

secondary schools.

Definition of Terms.

1. Ghana:

Formerly called Gold Coast, Ghana is a West African country which became
independent from British colonial rule on 6th March, 1957. The country is divided
mto ten administrative regions one of which is the Central Region which has Cape
Coast as its administrative capital. Cape Coast is on the coast of Ghana, about 150
kilometres from Accra, the capital of Ghana.

2. Post - Independence Era: This is the penod after 6th March, 1957, the date
Ghana, (formerly Gold Coast) attained independence from British colomial rule.
3 WAEC: This is an abbreviated form for The West African Examinations
Council, the body which conducts external examinations in five West African
countries, namely, Ghana, Nigeria, Sierra Leone, Liberia and the Gambia.

4. J.8.8.: This is an abbreviated form for Junior Secondary School which has a

duration of three years after six years of primary education.




5. §.8.S.: Thisis an abbreviated form for Senior Secondary School which has a
duration of three years after the Junior Secondary School. (At the time of this study,
the government of Ghana was contemplating increasing the duration of the SSS
programme from three to four years).

6. S.8.S.C.E: This is an abbreviated form for Senior Secondary School Certificate
Examination which has come to replace the GCE (The General Certificate
Examination at both the ordinary and advanced levels).

7. Speech Day: Normally called Speech And Prize-Giving Day, this is an annual
durbar of students, teachers, parents, and school administrators during which specches
are given on the school’s achievements over the year, and prizes given to outstanding
students and staff of the school.

8. Headmaster/Headmistress: This 1s the titular head of administration in the
school who sees to the day to day administration of the school. In this study, the title
“headmaster” is used for both sexes.

9 Roard of Governors: This refers to the directors of the school who meet
periodically to formulate policies for the school. The headmaster is always a member

of the board.




CHAPTER TWO
REVIEW OF RELATED LITERATURE
The cvolution of an effective mechanism for the classroom teacher to atlract ot
to obtain an enhanced administrative support for education has been the pre-
occupation of many educational practitioners. In the field of music, admtnistrative
support in the form of budgeting and financing the music programme, purchasing and
disbursing supplies, securing the repair of equipment, selecting and promoting
teachers and seeking their welfare are, according to Leonhard and House (1972),
needed by the music educator for an enhanced music programme.
This literature review will be organized in seven broad areas which have
bearing on the above needs which, in the view of Leonhard and House., “represcnt
means 1o the best possible education in music for students™ {p. 325).

These areas are

i the place of music in general education.

2. the role of the music teacher

2. the need for teacher-development,

4. the relationship between the teacher and the administrator.
5. availability of teaching materials,

0. financing the music programme; and

7. safeguarding the financial support.




1 The Place of Music in General Education

Swanwick (1979, forcword) laments that tcachers of the arts are often forced
1nto a defensive position to fight for admimist: tive support. This, in his view, nced not
be so It 1s his contention that music educators do not have to talk or write in defence
of thair vocation. Sidnell (1973), places music in the fourth position after arnthmetic,
gcometry, and astronomy when listing the seven liberal arts which, according to him,
scholastic sages regarded as pertaining to humanity. He contends that music has long
held a place of importance in education in Western cultures which prized music as a
means of developing an ideal aesthetic sensitivity

Britton (1958) also writes that music. being one of the seven liberal arts, has
formed an intcgral part of the educational systems of Western civilization from
Hellenic times to the present  To him, the position of music in education is onc of
great strength and so its defence for adequate admunistrative support should not be
approached as if something new were being dealt with .

Burmeister (1958) contends that no onc sericusly doubts that music belongs n
general cducation and that it plays a significant part in the realization of many of the
goals mn general education. It is the view of Burmeister that if it can be shown that
music plays or must play a considerable role in the lives of all men, then its place in
general education is assured However he laments that previous attempts to support
the place of music in the curriculum so as to attract administrative support have largely
trcated music as the instrument to goals that are not unique to music but can be better

armived at by other means. To him, the music educator must show that “‘music




is central in the core of common experiences” {p. 218) and the provision of
administrative support will not be a problem. Britton corroborates this lamentation by
Burmeister in his contention that many music educators who try to justify the need for
adequate administrative support for music education tend to place too heavy a reliance
upon ancillary values which music may certainly serve but which cannot constitute 1ts
justification.

According to Britton these music educators usually follow Plato and his
general view that the essential value of music lies in its social usefulness. He

continues:

Arguments based upon such views never ring

true, never really convince, and music is left

unjustified... The social vaiues to be obtained

from participation in a High School Band might as

easily be realized in many other group endeavours (p.195).

This assertion made by Britton presupposes that the music teachers in our schools
must put up convincing reasons to their school administrators on the need for the
music programme to be supported, else little or no administrative support will be
forthcoming.

This view is supported by Sidnell in his contention that if those who are
responsible for school policy see only the public relations value of music, one can
expect little aid in supporting a true instructional programme .

Swanwick contends that “it calls for a reasoned case” to convince people of
the justification for the provision of administrative support for music education in the
cumculum. His argument is that music, like the other arts, has nothing close to the
obvious usefulness like geography or science, and, for this reason, it is difficult to get

4 message across to others who are not alrcady sympathetic. Accordingly, if the



music cducator would want to be successful in lis attempt lo argue lus case tor
adequate administrative support, then he should conceptually work out for himsell the
nature of music as an art and the functions anu purpose of music education.  In the
view of Swanwick, the music educator must also be equipped with some
philosophical traiming, and a philosophy of education to enable him articulate a
ranonale for music education. Anything short of this, according to the wnter, cannot
strongly entice policy-makers to support music education administratively in our
schools. This situation seems to prevail in the Cape Coast sentor secondary schools
where music education continues to lack the necded administrative support.
Heargreaves (1986) examined trends of music education in Britam and
observed that policy-makers were not according music education its real posinon on
the educational fadder, He found out that music was still a low-status subject i
British schools. Such an undignified position of music in our schools, according to
Heargreaves, would not be a powerful bait for the attraction of adequute
administrative support for the teaching and learning of music. As a solution, he

contends that music should be part of an cducational package for students. He writes:

Music should not be 1solated from the rest of the school
curriculum, and that it could and should be inteprated with
teaching 1n science and other social subjects.(p.25)

The sort of integration advocated here by Heargreaves supports Anderson’s
proposition on the integrative teacher whose integrative behaviour in the teaching-
leamming process, according to Anderson, could lead to positive instructional outcome.
Heargreaves’ contention is also in support of what Sidnell had said about music
education. Sidnell contends that music serves as a catalyst to the study of other

equally important academic subjects because memory, comparison, and attention




needed by the student to develop his intellectual faculties “are quickened by a study of
musical principles” (p.5) and that through the medium of the music lesson the moral
nature of the child can be properly cultivated. For these reasons, in the view of
Sidnell, there should be no discrimination against music education when appropriating
funds for the various subjects in the school curriculum.

2. The Role of the Music Teacher

Cahn {1969) tasks music educators to ve the fountain of administrative support
for the teaching and learning of music in our schools. According to him, “a music
educator is not solely a musician but an educator who casts his lot with the task of
aiding others to learn and to grow” (p. 37). In his view, if music teachers can show
that music education programmes teach the student to be more creative., broader in
outlook, and more sensitive to all kinds of problems around him, then they could
clearly demand not only admission to the highest orders of the educational fraternity,
but leadership in its direction. According to Cahn, this would enable the music
educator occupy an unusual role in the world of education. For Cahn, such music
teachers would have little or no problem about administrative support for their music
programmes. This view 1s supportive of Rainbow’s contention that no headmaster
will withhold support for the music programme if he sees that there are signs that e
music in his school is flourishing and that the school's reputation is likely to be
enhanced by it . This contention by Rainbow presupposes that the administrative
support would be forthcoming if the music teacher achieves good results. According
to House (1958), the head of a school system is concerned with the development of
the music programme in an administrative capacity. He is responsible for the

direction of organized curriculum development and for the provision of educational




tacibies  However, 1 House's View. the mittatn e rests with the musi teacher who s
expected to deal directly with the mstructional  activities Hermann (1703
corroborates this when he sontends that no matter how skilled the music consultant is.
1 1s the classroom music teacher who will determune the day-to-day music mstruchon
the bovs and girls in his classroom receive  Fullan and Hargneaveg( 19V0) succmethy
support this when they contend that even where modern gadgetry has been introduced
1o improve the ctfectiveness of lcarning, it is still found that in cvery school syvstem the
direct personal contact between pupils and tcachers remains supreme i the educational
process 1t is their contention that however noble. sophisticated. or cnlightened @
proposal for instructional change and improvement might be, they come to nothing 1t
music tcachers do not adopt them in their own classroom and if they do not translate
them into cffective classroom practice.

In discussing the invaluable role teachers play in the cducational process,
Chapman and Carrier (1990) contend that notwithstanding the specitic focus of an
oducational intervention, tcachers arc a factor in the success of an cducational
programme since they manage classrooms and interact with students on a day to day
basis Thev conclude that quality cducation for all cannot be realized without proper
emphasis on the need for well-trained teachers who are motivated by appropriate
conditions of scrvice and social status. lt is their contention that the role playced by
teachers is a central one for which no effective substitute exists. Chapman and Carrier
clucidate this contention by cxplaining that no matter what is done in terms of
assigning policy prorities, mobilizing resources, or streamlining admuimustrative
structures. it will be the individual teacher who is left to face the cnormous task of

achieving quality education. This puts the music teacher in an important position in the




educational enterprise since the effective teacher is and will remain a key to succuessul
change in curniculum.

In relation to this study, the Ghanaian music teacher will be well-placed to
attract administrative support for the music programme if he is seen by the
administrative head as an effective teacher who can produce positive results which
will go to enhance the image of the school.

3. The Need for Teacher-Development

Farrant (1980) underscores the fact that progress in education these days has
brought 1n its wake new and tougher challt_enges to the music teacher. According to
him, these challenges have been brought about by the need for new trends
curriculum development, new concepts of education, and new methods of teaching.
This need puts increasing responsibility on music teachers and with this a teacher with
minimal general education cannot shoulder. In the view of Farrant, today’s teacher
must be much more adaptable and innovative than were those of the past.

Henke (1969) also thinks that teachers should move away from their old
methods of teaching and become abreast with contemporary trends so as to achieve
posttive results . Rebore (1980) underscore- the fact that it is literally impossible
today for an individual to learn a job or enter a profession and remain in it for forty or
so years with his skills basically unchanged. In his view, “staff development is not
only desirable but also an activity to which every school system must commit human
and fiscal resources if it is to maintain a viable and knowledgeable staff’(p.166).
Henke proposes in-service training as an effective device to assist teacher-
development. According to him, a metamorphosis of action is taking place in music

education. He underscores the fact that new concepts of the place of music in general




cducation and the devclopment of creativity are occupying the thoughts of music
educators. He, however, sounds pessimistic on the capabilities and willingness of
most present-day music teachers to tilt towards these new approaches in music
education as a way to elicit administrative support. Henke questions if it can be
reasonably expected that the ordinary music teacher, “with a teaching tradition
established over the years, is able, willing and eager to implement a new concept 1n
music education” (p. 33). He found in his studies that there were some teachers who
found themselves secure in their present position and were therefore complacent. In
his view, such teachers would find it difficult to learmn new approaches to teaching.
Henke cautions that little can be expected from music teachers “who lack the
necessary vision to venture new paths” (p. 34). Farrant corroborates this view when
he asserts that new patterns of pre-service and in-service training are emerging to
enable teachers to have lifelong access to training at levels and at times which are
appropriate to their needs. Rebore in his argument in support of the need for in-
service training to the teacher writes that no employee will remain qualified in the
face of accelerating change without some form of on-going education and training. In
4 stmilar contention, Szilagni (1984) argues hat “in today’s complex and dynamic
world, it is no longer necessary to debate whether training and staff development
activities are luxuries since most organizations have realized that training and
development are necessary for the spirit, survival, and performance of an
organization” (p. 34). In his opinion, Farrant thinks that the need for training grows
more essential as teachers undertake increasingly complex roles and find that natural
gifts are insufficient to cope with all the tasks expected of them. The provision of

such an opportunity for training, according to Henke depends upon “a forward-



thinking administrator and the conditions surrounding the in-service programme”
{p.34)

In relation to this study, it is the view of this writer that music teachers should
be given the opportunity to avail themselves to in-service training and other
workshops tn music education so as to broaden their chances of succeeding 1n
achieving positive results. This writer agrees with Rebore that the in-service traming
will enable the music teacher to update his skills and knowledge in music teaching
and will make the teacher keep abreast of societal demands and also make him
become acquainted with the advances in instructional materials and new methods of
training. However, due to financial constraints the Ghana Education Service which 1s
tasked to offer these trainings to teachers seems to be shirking its responsibility in this
respect, thus denying music teachers the benefits of such a facility. However, n
Ghana, the Ghana Music Teachers’ Association (GMTA) has taken upon itself 1o
organize annual conferences and workshops for music teachers.

4, The Relationship between the Teacher and the Administrator

A healthy relationship between the classroom teacher and his immediate boss,
the head of the school, i1s a major contributive factor for the success of an instructional
programme. It further gives an impetus for the attraction of adequate administrative
support for the programme. However, Sidnell (1973) laments that “music teachers are
often inclined to identify school administrators as causes for unsatisfactory
conditions™ (p. 17).

Leonhard and House (1972) clearly cut the tie between instruction and
admunistration. According to them, “while instruction is an effort to produce specific

changes in the behaviour of students, administration provides for and directs those



efforts” (p. 334). The prime duty of the music teacher, therefore, is to sec that the
administration is kept informed of his needs in carrying out the task of music
teaching. In their view, this duty of providing information on the music programme
involves constant evaluation by the teacher and also an objective assessment of his
teaching situation in order to discover what elements need strengthening.

Leonhard and House, however, underscore the need for the teacher to play an
equally important administrative role to see to it that the instructional prograimme
succeeds. They contend that most music educators should be aware of the type of
administrative role they can play for the success of the music programme and should
not just see themselves operating chiefly in front of their students. According to these
writers, the proportion of any music educator’s concern which is devoted to sccuring
and deploying the means of instruction as compared to what he does in the classroom,
15 his portion of the administrative task.

As a further step to attract administrative support for music education,
Leonhard and House contend that the teacher’s responsibility lies “in a whole hearted
response to the suggestions of the administrator in his job of directing the music
programme” (p.354). According to them, the teacher must show the quality of
friendliness and purpose and must give evidence of the ability to plan co-operative!y
and with initiative, However, Leonhard and House wamn that the administrator must
always remember that his purpose is to facilitate instruction and therefore must hand|e
all of his responsibilities without interfering in any essential way with instruction.
These authors advise school administrators not to overload music teachers in terms of

class hours. It is their contention that music teachers need time for special sessions




with individuals and small groups as well as “for giving attention to business details
and public relations duties not required of teachers of most other subjects” (p. 340).
Hermann (1965) also acknowledges the significant position of the school
administrator in the music programme, In his view, the headmaster is highly
influential in determining the emphasis that is given to the instructional programme.
To him, the headmaster is in an excellent position to effect improvement in the
provision of teaching materials, instruments, and equipment and therefore a healthy
relationship between him and the music teacher is very prominent.
A healthy relationship between the music teacher and his headmaster is, in the view of
this writer, a prerequisite for the attraction of adequate administrative support for the
MLSIC programime.

5. Availability of Teaching Materials

Leonhard and House contend that “progress in the music programme requires
steady improvement and expansion of matenals™ (p. 352). Textbooks must be
provided, the music libraries must be supplemented regularly, and source material
must be maintained. Chapman (1990) argues that instruction without appropriate
textbooks, equipment and facilities cannot be effective or efficient “even in the hands
of a highly - trained teacher” (p. 141). In his view effective teaching depends heavily
on the systematic design, development, and distribution of instructional materials. He
vividly underscores the fact that teachers respond more positively when adequate
supplies of instructional resources are available. He contends that the supplies
facilitate the work of the teacher, and reduce the distractions he would encounter 1n
figuring out how to work around the system 10 get the supplies he needs or how to

find substitutes. He further opines that good instructional materials make the




teacher’s job lead to high level achievement which can, in turm, contribute to higher
teacher-morale and, possibly, to greater recognition and approval by parents and
community members. Chapman concludes that the adequate and timely provision of
textbooks and other instructional materials can influence teacher performance in two
ways. First, good instructional materials make the teacher’s job easier by structuring,
sequencing, and pacing instruction, and second they lead to high level of student
achievement which boosts teacher morale. All these support must invariably originate
from the administrator, but in the Ghanaian situation where the Ghana Education
Service is principaily tasked to provide teaching materials, there seems to be a dearth
of teaching materials for music education. It is, therefore, an undeniable fact that with
an improvement in the supply of these materials, the music teacher will be Iwell-placed
and mouivated to give of his best and this will go a long way to entice his headmaster
to support the music programme.

6. [Financing the Music Programme

Adequate funding of the music programme contributes immensely to the
success of music education. In the view of Leonhard and House, funds needed for the
administration of the instructional programme in music are not raised directly by the
music department but are part of the total school budget from tax revenue. The same
situation prevails in Ghana where the central government is expected to be the main
fountain of support for the music programme in our schools. Therefore, in the words
of Leonhard and House, *“‘fund-raising for the music programme becomes a matter not
of promotion but of justification of need”(p.349). These two authors underscore the
fact that certain funds, however small, will be allocated to the Mmusic programme as a

matter of course and based upon past needs but there are other areas like the




procurement of musical instruments and audio-visual teaching aids which would have

to be budgeted for before funds are allocated and this responsibility lies with the

music teacher.

Sidnell maintains that it is not at all times that funds allocated for the music
programme will be sufficient. He advises that as much as the teacher’s complaints
regarding “‘poor budget and insufficient equipment may be legitimate, a music
programme that lacks accountability will not be supported administratively” (p. 17).
According to Rainbow “school administrators, like private individuals, public
corporatiions, or governments, pump money into school programmes for pleasant
results which will enhance the school’s reputation” (p.19). This sort of support will
noi be forthcoming if good results are not achieved. Bull (1969) studied how
universities in the USA could help piano teachers with sustainable administrative
support in terms of finance and came out with the observation that “universities are
not charitable or philanthropic organizations which dole out monies for programmes
which do not yield satisfactory results” (p. 53). In his view, the music teacher should
perform satisfactorily to yield positive results and there will be no cutbacks in
administrative support for his programmes.

Given our situation here in Ghana, and Cape Coast in particular, the music
programme cannot be solely financed by the government if pleasant results are to be
achieved by the music teacher in the school. Parent-Teacher-Associations and Old
Students Associations can be called upon to support the music programme. In a
school where there exist the facilities to found school bands the music teacher must

relentlessly insist on forming one and go on to explore the possibility of partially




commercialising the bands’ activities without putting the students at &
disadvantageous position with regards to their academic studies.

7. Safeguarding the Financial Support

The possibility of cutting back financial assistance for instructional
programmes in some subject areas exists in our educational system. Policy planners
are often faced with the problem of deciding which areas in educational funding
should suffer cutbacks. Due to economic reasons, this cannot be ruled out so the
music educator must always be on his guard to perform creditably so as to avoid such
hazards. This is especially so because according to Hoffer, the cutting of financial
support to some subject areas like music appears to be a financially attractve
economy to school administrators. This may account for the reason‘why music
education continues to be denied of adequate financial support in the Cape Coast
schools.

A survey carried out in the USA by some Music educators in the mid - 1970s
(Ref: Music Educators Journal, November, 1977 Vol. 64, No.3) revealed that there had
been a major cut in music education funding across the country. The Editorial Board
of America's MUSIC EDUCATORS JOURNAL (MEIJ) questioned the rationale for
the drastic cutback in funding for the arts. Their findings revealed that high schools
had not been badly hit by such cutbacks. These High Schools still continued to enjoy
sustained administrative support. According to the same findings, the situation in the
elementary schools was different. These basic schools had been badly hit since “they
were more vulnerable to cutbacks” (p. 39). The MEJ Board set out for itself to explain
the reasons why the cutbacks were made with a view to equipping music educators

with the necessary information to avoid future cutbacks. In a developing country like




Ghana. the reasons for such cutbacks, when known to the music teacher. can bue a
forew aming to the teacher to avoid such consequences in the future.

From the survey, the main reason why the High Schools were not severchy hit
by the cut by way of financial support was that High Schools which had schoal bands
were spared. The reason for this situation was that these bands, according to the
survey. performed at athletic events, concerts, and parades and tor this reason they
were the most attractive ensembiles to students and the community. Since they were
otten regarded as integral parts of high schools™ foatball or basketball tcams. they
usually received adequate funding. This usually happened, according to the survey. in
New Jersey, Connecticut, Mississippi, lowa, Montana, and North Dakota. This cannot
be satd of all the Cape Coast schools. Adisadel College and Mfantsipim S.chool have
school bands and these are only used for worship services, They do not play at
athictic events, parades, or at concerts which could have given the schools some
tunds. The MEJ Board survey also revealed that the situation in the elementary
schools was different. Most elementary schools did not have school bands and were
therefore hit by the cut-backs. The few that had school bands were in their formative
vears and so “could not function as those of the High Schools™, the survev reported.
Two states mentioned in this area were Maryl..ad and lllinots.

Three significant reasons given for the results of the survey were:

1. The High School band represented its school at concerts, athletic events,and

parades, thus serving an important public relations functions for the

school .

-2

High School music programmes often received funds other than the moncey

budgeted by the school board. School bands, for example, could receive




portion of the Sports Department funds for their participation in sporting
activities. In addition to this the school band could organize fund-raising
activities to promote its activities .

I a school board was faced with the choice of cutting back either an

ad

clementary school music programme ora high school music programme, it

tended to give priority to the high school because students at that level had

already invested more time and money in developing their instrumental
proficiency. Moreover most instrumental students in the high school

owned their own instruments and so-administrators might look to the

elementary level where it might seem convenient to simply stop students

from entering the music programme .

In analysing the information gathered from the survey, the MEJ Board looked
for factors that could help maintain a healthy condition for music education in respect
of adequate administrative support. It was their contention that one could leamn from
both the successes and failures of others in preserving and strengthening music
education.

The first consideration that the MEJ Board put forward was the securing of a
protective legislation that would ensure a steady flow of support for music education.
The report cited California, Georgia, and Mississippi as examples of states where
music educators were working for legislation that would secure a firm position for
music education . The MEJ Board, however, sounded a note of caution to music
teachers that they should not be complacent with the securing of legislation to support
music education. 1In their view, securing legislation that was supportive of music

education should be a continual fight. They contended that in order to achieve the




desired goal of legislation that included music as a part of the basic curriculum, music
educators should not assume that any legislation was final. They explaned that the
law at any time could be amended or interpreted in such a way by administrators that
the status of music education will not improve.

The second consideration that engaged the minds of the MEJ Board members
was the provision of a strong music programme as the best endorsement for the
support of music education. The board was in favour of this as against the mounting
of cuthack opposition campaigns across the USA where articulate music cducatars
spoke agamst the cutbacks. The MEJ Board consented to the view that although the
opposition campaigns were good public relations in that they helped 1o focus pubhc
attention on music education, the tactic was a reactive measure which was not
ultimately the solution to maintaining a strong position for administrative support lor
music education in schools. Rather, the board was in favour of a preventive measure
o protect against possible occurrence of such cutbacks. This preventive meusure
should be 1in the form of providing educationally sound programmes which were
accesstble to the average student. The MEJ) Board agreed that “strong music
programs maintain strong parental support to avert cutbacks” (p.42). The board
advised music educators that to atiract adequate administrative support for their music
programmes, they should “work to develop the curricular strength of their existing
programs - programs that through the content, objectives, and results demonstrate to
school administrators and parents the need for music in education” (p.42).

From the MEJ Board report, it can be seen that there is a relationship between
the legislature, school boards and Parent-Teacher-Associations in the USA (o provide

avenues to fight for the sustenance of administrative support for the music
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programme. These three structures are in existence in Ghana. These bodies, together
with old students’ associations, can be of go.d help to the music departments in our
schools if they come together to help fight for the sustenance of administrative
support for the music programmes in our schools.

Summary of Review

In this review, an attempt has been made to explore the relevant and related
literature which would help the researcher to have a broader knowledge of the topic at
hand. The review has revealed to the writer that very little has been done in Ghana on
how music leachers can perform to attract the needed administrative support for music
teaching and learning,

Threec major conclusions that stand out clearty from the review are:

L. For an effective music programme in our schools, there 1s the need for the
music teacher to be given adequate, sustained, and periodically improved
administrative support. The personnel to make this fruitful is the headmaster und his
assistant.

2. The teacher plays an important role in the educational enterprise and there can
be no effective and efficient substitute for him. The effective teacher is, and will
continue to be, a kingpin for a successful educational programme. For this reason, the
music teacher must be afforded the opportunity to engage himself in in-service
training and various musical workshops to enhance his knowledge, skills, and
atutudes 1n order to educate children effectively.

3. There can be a co-ordinated effort between the legislature (or district
assemblies), the school boards, and old students’ associations to provide avenues tfor

the provision and sustenance of financial support for our music departments.




It should, however, be noted that the studies that form the basis for this
conclusion were carried out in foreign countries and on students and teachers who had
different sociological, philosophical, and educational backgrounds from what pertains
in Ghana. This puts the researcher in a challenging but better position to carry out

such a study i Ghana, especially in Cape Coast.



CHAPTER THREE
METHODOLOGY
This chapter concems itself with the description of the research design used
for the studyv. It also describes the various procedures which the researcher used to
collect data and the method of analysis of the data collected.

Research Method:

The methodology of the study is of the analytical-descnptive type. Three
sets of questionnaire and subsequent interview schedules were designed to solicit
information about the views headmasters, _assistant headmasters in charge of academic
affairs. music teachers, and music students hold on how music education in our
secondary schools can be supported by the adnunistrative set-up of the schools.
Population:

The target population for the study was the principal key-players of music
cducation in our senior secondary schools in the Cape Coast municipality. Thesc are
headmasters, assistant headmasters in charge of academic affairs, music teachers, and
ail music students in senior secondary schools in Cape Coast.

Sampling:

The study was limited to FIVE senior secondary schools in Cape Coast. The
Cape Coast Municipality was chosen on the basis of accessibility and economy of
time and finance. The five schools were purposefully chosen since they were the only
secondary schools in Cape Coast where music was taken as an clective, examinable
subject at the Senior Secondary School Certificate level at the time of the study.

These institutions are Mfantsipim School, Adisadel College and St. Augustine’s




College, all of which are boys' institutions, Wesley Girls’ High School, a girls’
school, and Ghana National College which is a mixed school.

Among these schools, ten school administrators comprising five headmasters
and five assistant headmasters constitutec’ one group of respondents to the
questionnaires and interviews. The second group of respondents comprised all the
five music teachers in the target schools. The third group consisted of 147 music
students (SSS 1 to SSS 3) from the target schools. See Table 1 below :

Tablel (a.b.c.}: Groups of Respondents.

A. First Group (Headmasters and Assistants)
School No. at Post No. of Respondents
M fantsipim 2 2
Adisadel 2 2
St _Augustine’s 2 2
Wesley Girls 2 2
Ghana National 2 2
Total 10 10

B. Second Group of Respondents (Music Teachers)

School No. at Post No. of Respondents
Mifantsipim 1 1
Adisadel 1 1
St. Augustine’s 1 1
Wesley Girls | 1
Ghana National 1 1

Total 5 5




v Third Group of Respondents (Music Students).

School No. at Post No. of Respondents
Mfantsipim 35 35
Adisadel 5 5
St. Augustine’s 43 43
Wesley Girls 33 33
(Ghana National 31 31
Total 147 147

In the third group which comprised music students, emphasis was placed on
final year students in the administration of the interview questions. It was purposely
done this way for the reason that it would normally take at least a two-year stay in the
school for a student to make a meaningful assessment of the teachers’s impact on the
school’s administration to attract administrative support for the teaching and learning
of musie.

Research Instrument:

A self-developed three sets of questionnaire were designed and pilot-tested for
school heads and their assistants, music teachers and music students in the Cape Coast
municipality (See Appendices 1, 2,3). The second instrument was an interview guide
(see Appendices 8.9.10) which was also designed and used to collect data for the
study.

Before the designing of the research instruments, the researcher had engaged
in a series of conversations on the main topic with a number of music teachers who

were by then studying in our universities in Legon, Cape Coast, and Winneba. The




conversation centred on their experiences as music teachers in their former schools In
respect of their roles in atiracting administrative support for their respective music
departments. The feedback from these informal discussions gave the impetus for the
development of the questionnaires,

All the three sets of the questionnaires were cast in a five-point response
pattern similar to the Likert-type rating scale. The response categories were scored

and defined as :

5 - strongly agree (SA)
4 - agree (A)
3 - undecided (U)
2 - disagree (D)
1 - strongly disagree (SD)

Care was taken to phrase the questions in an easily understandable language.
However, in order to strengthen the face validity of the questionnaire two items were
deleted from the first draft of each of the sets leaving a final 14 item questionnaire for
the school heads and their deputies, a 7-item questionnaire for music teachers and a
13-item questionnaire for music students (See Appendices 1,2,3). Those items were
deleted because the answers to be obtained were too obvious and could not in any
way be helpful to the study, and, more importantly, they had an insignificant bearing
on the research problems.
Pilot Study:

To test the validity and reliability of the research instruments the
questionnaires and the interview guide were field-tested in a pilot study in two senior

secondary schools in the Greater Accra Region of Ghana. The schools were



Achimota school and the Osu Presbyterian Boys Secondary School all in Accra,
Achimota School, for example, was purposely chosen because music has been on the
school’s curriculum since its establishment in 1927. Apart from this, thesc 1wo
schools have characteristics similar to those of the sampled schools used in the main
study. The pilot study revealed the strengths and weaknesses of the items 1n the draft
questionnaire. Upon the outcome of the pilot-study, the pre-tested questionnaire and
the interview guide were revised and edited before they were used for the actual target
poputation.

Administration of the Instrument:

Before the researcher started administering the research instruments, letters
were written to the various heads of the target schools and the music teachers to solicit
thewr approval for the study in their schools. Upon receiving favourable responses
from the heads through the music teachers, the researcher first visited the schools to
establish the necessary rapport between the heads, the music teachers, and the music
students on one hand, and the researcher on the other. Through these interactions,
respondents were assured of their anonymity and promised that their responses would
be confidentially treated.

The ten school administrators consisting of five heads and their five assistants
in charge of academic affairs in their respective schools were asked to respond to the
first set of the questionnaire which consisted of sixteen items in three sections (See
Appendix 1). The second group of respondents being the five music teachers in the
sampled schools were asked to respond to a nine-item questionnaire, while the third

group, being the 147 music students in all the five target schools were given a {iftcen-

llem questionnaire,




The questionnaires were personally delivered by hand to these schools by the
researcher with accompanying covering letters of introduction. A period of seven to
ten days was given to the respondents to work on the gquestionnaire before collection
was made, this time too personally by the researcher. This ensured a hundred percent
return rate as shown by the tables which follow :

Table 2 Distribution of School Heads’ Questionnaires and Return Rate ;

School No. Sent Qut No. Retumed Return %
Mfantsipim 2 2 100
Adisadel 2 2 100
St Augustine’s 2 2 100
Wesley Girls 2 2 100
Ghana National 2 2 100
Total 10 10 100 %.

Table 3a. Distribution of Music Teachers® Questionnaire and Return Rate

School No. Sent Out No. Returned Retumn %
M fantsipim i 1 100
Adisadel 1 1 100
St. Augustine’s 1 1 100
Wesley Girls 1 1 100
Ghana National 1 1 100

Total 5 5 100%



Table 3b. Distribution of Music Students’ Questionnaire and Return Rate:

School No. Sent Qut No. Returned Return %
Mfantsipim 35 35 100
Adisadel 5 5 100
St. Augustine’s 43 43 100
Wesley Girls 33 33 100
Ghana National 31 31 100
Total 147 147 100%

Development of Interview Schedules.

The results obtained from the administration of the questionnaife in the pilot
studyv and the informal discussions the researcher had with music teachers, who were
on further course in the universities of Ghana, Cape Coast, and Winneba, served as
the basis for the construction of the 50 interview questions for the three groups of the
respondents in the main study. The interviews were primarnly used to expand on the
data obtained from the questionnaire responses. For example, the headmasters and
their assistants admitted unanimously that music plays a vital role in their schools
since music is necessary in the life of a school. The question, then, is why is it hat
music is not receiving the needed and adequate administrative support from these
heads as compared to what other subjects in the sciences, for example, get.? [n the
second instance, the questionnaire items could not reveal a convincing reason why
financial support for the music department invariably increases when it is approaching
Speech and Prize-Giving days. Hence, the interview questions were couched in such

a way as 1o investigate further and more convincingly the relative alacrity with which




most headmasters dole out financial support to the music department when Specch
Days are approaching, Thirdly, from the discussions the researcher had with past
music teachers who were then on further courses in the universities, it camc to hght
that most headmasters are invariably biased in favour of their subject arcas when it
comes to budgeting for the various academic departments. For instance, it was
revealed to this rescarcher that a headmaster who was teaching geography in his
tcaching davs would be more sympathetic to the geography department in his school.
In such a situation, the geography teacher would not have problems  with
administrative support. Such a view could not be accommodated on the questionnaire
to solicit an objective response by virtue of its dicey nature since very few
headmasters would wholeheartedly admit this. However, the researcher. got to know
the veracity or otherwise in such a view as revealed in the moods, countenances, and
behaviours of the headmasters when this was, in a polite manner, informally put to
them.

In these ways, the interview guide became an indispensable and a very helpful
mstrument for the collection of data for the main study.

Method of Data Analysis :

The researcher adopted the descriptive survey approach so a qualitalive and
quantitative analysis involving frequencies, means, and percentages were used in
analysing the data.

The researcher found that some of the columns under the five-point Likent
scale presented in the questionnaire could be put together for analysis. For example,
columns five (5) and four (4) labelled “strongly agree” and “agree’ respectively were

combined to mean “agreement” (Positive Response). This was then compared with



columns one (1) and two (2) also labelled “strongly disagree” and “disagree”
respectiveiy to mean “disagreement’’ (Negative Response). The “undecided”
responscs were placed in the third category as “Neutral™. Such a procedure helped
immensely to provide a vivid picture and a better understanding of the trend of
opymons expressed by the respondents.

The ciose-ended nature of the questionnaire warranted statistical analysis to be
commenced with frequency distribution tables constructed separately for the
respondents. The frequencies were then converted into percentages. This provided a
general overview of the responses obtained from the respondents in respect of each of
the research problems. It also gave a good empirical impression about the
respondents’ perception of the role that a teacher should play to attract support from

the administrative head of the institution.




CHAPTER FOUR
ANALYSIS AND DISCUSSION OF DATA
The data obtained from the questionnaires and nleryviews arc presented and
mterpreted in this chapter. Frequencies. means. and percentages have been computed
on ail data that pertained to each of the problems  The presentation 1s in three parts to
correspond with (he three groups ol respondents. namely. school heads. music
teachers. and music students.

PART ONE:

Views from School Heads.

| The Role Music Plays in Schools :  Table 4 below presents the survey results

ol the wavs in which headmasters and their assistants expressed their views about the
role that music playvs in senior secondary schools

Table 4: School Heads® Views on the Role that Music Plays in Schools.

T

{ltem [ CONTENT i Frequency 1 Percentaye |
I No L rA DU A D (U |
Music playvs an lmporlal‘lﬁ !
role in nm school 10 ‘ - |- 100 - - ‘
i “ | o
P lMusnc 15 necessany in the 10 | - I 1u0 - -
fife of a school N ! |
12 Successful school durbars | 1y [ - 100 - . T
like Speech Davs depend ! ! :-
on the active participation l
L ol the music teacher | |
I3 Music enriches the 5ocml| b 12 - 8 - J'
hle of the schoo} ! |
14 Music education should be ‘ > T T o )
encouraged i senior
l secondan schools
| N =10
! Mean Vg = 'T ] 1 o0 K2

*A CAgree D 'T)isagree = Undecided
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The respondents indicated a highly posilive view on the indispensability of
music in the lives of their schools. All the Heads affirmed that life in the school
would almost not be complete without music. They aiso underscored the facl that the
success of school durbars like Speech and Prize-Giving Days depends on the roles
that the music teacher and his music students would play.

On the question of whether music enriches the social life in the school, 80
percent of the headmasters were in agreement while 20 percent disagreed. The 20
percent of the respondents were of the view that entertainments, sporting and debating
competitions among schools could also be 2 way of enriching the social life of the
school. On the future of music education in our schools, 70 percent of the school
heads were of the view that music education should be encouraged. The reason given
for this bordered on the aesthetic qualities that music could offer to the school. The
headnustress of Wesley Girls™ High School, {fur example, had this to say: "It would be
a cisservice 1o humanity if music education 1s taken out of the school system’

In the interview, those headmasters (30%) who indicated that music education
should not be encouraged defended their stand with an argument bordering on
finance. They explained that considering the cost involved in obtaining musical
instruments and other instructional materials, it would not be worthwhile 1o continuc
with music education if adequate funding could not be obtained from the Minisury of
Education. Explaining further, they underscored the fact that subventions (or the
schools had not been regular, even in their substantially reduced forms  For that

reason. according to these headmasters, 1t had been very necessary and compellimg to




channel the few resources available into more popular and much-fancied subjects like
the science subjects, at the expense of, rather regrettably, the less popular subjects 1n

the ars.

[T

Financing the Music Programme

Table 5 presents the questionnaire data from the headmasters’ views on the

relative portion of the school finances which goes into music programmes.

Table 5: School Heads’ Views on Financing the Music Department
=
Item No CONTENT Frequency Percentage
A'D U A D |U
2 The music department gets 2 fair share 2181} - 20 |80 -
of the total academic budget.
3 Support from the school head formusic | 6 { 3 | 1 60 130 10
programmes goes on throughout the
year.
4 Support for musical activities is greater [ 10| - | - [ 100 | - -
during Speech Day periods.
N = 10
| Mean % = 60.0 | 37 | 3.0

*A : Agree D : Disagree U : Undecided.
The questionnaire data (Table 5) indicate that from the headmasters’ own estimation,
the music departments in the sampled schools do not get a proportionate share of the
school budget meant for academic work. Only 20 percent of the respondents share the
view that what goes into musical activities in the year is fair while 80 percent hold the
contrary view. However, more than half of the number of headmasters (60%) intimate
that support for the music department goes on throughout the year with 30 percent
disagreeing and ten percent being neutral. Despite these differences in opinions on .
financing according to the data, music departments in all the target schools experience

an upsurge of financial support when Speech Days are approaching. All the

institutional heads and their assistants were unanimous on this.



The interview questions which probed further revealed that less than two
percent (2%} of the school budget earmarked for academic work goes into both extra-
curricular and curricular musical activities in four of the schools. However, the last of
the five schools, according to the interview results, could register about four percent
(4%, of support from the academic budget for the school’s music department.
According to the heads of the schools. the high number of subjects studied in their
schools (which is between 23 and 28) accounts for this.

On why financial assistance to the music department soars high when Specch
Days are approaching the unanimous response received from the respondents was that
it 15 principally the old students association and, to a lesser extent, the schools’
Parent-Teacher-Associations (PTAs) which usually finance such activities. In the
view of the headmasters, since music plays a major role in such school durbars it
should only be expected that the music department is adequately funded during such
occasions. In four of the schools, the school heads revealed that their music teachers
are also rewarded financially after successful Speech Days since the workioad of the
music teacher increases considerably duning the preparation for the occasion.

3 Music Teachers’ Effectiveness as a Factor in Influencing Administrative
Support,

Table 6 profiles the headmasters’ views on whether effectiveness of the music
leacher in his curricular and extra-curricular activities in the school is a bait for the

attraction of administrative support for the music programmes in the school.




I'able 6: Suppoert Depending on the Effectiveness of the Music Teachers in the

Schools.

Content

Frequency

Percentage
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Support for music is
constant imrespective of
the music teacher’s
attitude  towards the
subject

60
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20

|
%
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Support for the music
department depends on
the gquality of passes
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success of the music
teacher’s extra
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Support of the music
department is dependent
on the performance of
the music teacher in
other school duties
assigned to him by his
head
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Majonity of the school heads (60%) noted that administrative support for the

music department will go on irrespective of the music teacher’s attitude towards the

subject and the music students. However, 20 percent of the respondents disagreed,

with 20 % also declaring their neutrality in this view,
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On the questions of




whether or not
a  the quality of passes obtained by students in external examinations, or
b, the success of the teacher’s extra-curricular musical activities in the school, or
¢ the performance of the music teacher in other school duties assigned to him by

his head,
are contributing factors in deciding what goes into the music department by way of
administrative support, all the school heads and their assistants indicated that these
three factors could in no way have any negative bearing on the support they would
have to give to the music department. Through the interviews, it came to light that the
school heads were not in favour of withholding support to the music department for
the music students to be affected adversely just because of the omissions and inactions
of a tecacher. Probed further, they articulated responses which remotely suggested
that if they had cause to believe that the music teacher was a liability to the school,
the best option 1n the interest of the students in particular, and the school in general, is
to release the teacher after several warnings and queries had failed to reform him. The
headmaster of Adisadel College actually gave me the name of a music teacher who

had by then just been made to face such a punishment.

4. Handling of Resources in the Music Department

The Table below illustrates headmasters’ views on the adequacy and the use of

musical resources in the care of the music teacher.




Vs

Table 7 Headmasters’ Views on Music Teachers’ Handling of Musical
Resources in_the Scheol

I liem Content Frequency Percentage

!_ No. _

| Al D U A D U
9, The teaching materials in| - 10 . - 100 -

the music department are
adequate for instructions
In music,

0 The teacher uses musical | 9 | - 90 10 -
resources provided for the
department judiciously.

=

N = 10
Mean % = 45.0 550

The mmformation given in Table 7 indicates that all the institutional heads and
their assistants agreed that the instructional . 1aterials at the disposal of their music
leachers for the teaching and lcarning of music are woefully inadequate. The data also
show that 90 percent of the headmasters were of the view that musical instruments,
teaching materials, and even the music students themselves (for out-of-class activities)
were judiciously used by their music teachers. However, in Adisadel College it was
learnt that the headmaster once had a problem with his former music teacher on the
use and proper care of the school’s jazz musical instruments. In the subsequent
interview with the Adisadel College headmaster, it came to light that before that
teacher was released from the school because of his alieged poor handling of the
music programme (See Appendix 5) the music department’s musical instruments had
to be placed under the care of an Accounts teacher in the school on the orders of the
headmaster. This situation had persisted, according to the headmaster, throughout the
two-year stay of the new music teacher who had been recruited from the University of
Cape Coast to replace the former teacher. When contacted, the relatively new music

teacher complained bitterly on the situation which he described as very demoralizing.
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He did not mince words m condemning the situation which 1o um was allecting hus

work as a music teacher  He pave a catalogue o I mstances when he had wanted to use

the nstruments for classes and choir practices but the Accounts teacher could not be

reached  He seemed not to understand why the alleged shori-comings of a past music

teacher could be used to cnpple him and s music students

The released music teacher. who had then been re-posted to Wesley Carls”
Hizh School. when comacted. demed the allegations by his lormer headmaster and
msisted that the charpe of misuse of the school’s musical mstruments musl rather be
preferred agamst the headmaster  He revealed that s abhorrence ot the headmaster's
habit of hirng out the school's jas/s musical istruments 1o some privale musical
sroups mn Cape Coast made the headmaster prefer some unfounded charges aganst
him (See Appendix 5) According to this teacher. the music department did not benelit
n am way from this hirng business but all the proceeds ended up in the pockets of
the headmaster

When the headmaster of Adisadel Coliege was contacted. he expluned that n
was in the interest ol the schooi and even the music department that the orchestral jazz
nsiruments had to be placed in the care of the Accounts teacher  He explaned further
that the frequent breakdown of the nstruments due 10 the neghuence ol the {ormer
music teacher necessitated the keepmy of the mstruments with the Accounts teacher.
'.-\ccordmg 10 hume when the instruments came under the care of the Accounts teacher.
the frequent breakdowns had ceased. This lact was refuted b the new music teacher
who rather claimed that the numerous breakdowns. even when the instruments had
been placed under the care of the Accounts teacher. made lum believe that (he

nstruments were “unofliciallh” used during weekends outside the schoo] and he
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cluimed not to know where the proceeds from the use of the hired instruments were
lodged.

When the headmistress of Wesley Girls’ High School was contacted on her
hasty decision to give an appointment to the released teacher from Adisadel College,
she was quick to remark that she took the teacher on because she investigated and
found the probiem between the teacher and his former head to be a personality clash.
She went on to explain that she had not regretted at all by taking on the teacher
because he had brought a lot of life into the music programme in the school. She
concluded her complimentary remarks by contending that the school would lose
grcatly 1f the teacher left them.

3. Enroiment of Students in Music

Table 8 represents headmasters’ reported views on the number of students who
enrol in music and the assertion that the academic programme requirements designed
for senior secondary school students do not allow many students to enrol in music.

Table 8: Headmasters® Views on the Enrolment of Students in Music.

ltem Content J
No A D [u A D U
15 The number of students 10 - - 100 - -

who enrol in music every
year is less than 20.

16 The school programme | 10 - - 100 - -
requirements in  the
school do not allow many
interested  students  to
enrol in music.

N = 10
Mean % = 100.0 -

*A : Agree D : Disagree U : Undecided
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The data presented in Table 8 show that all the headmasters were in agreement
that the number of students who enrol in music every year is below twenty. They also
agreed unamimously that the subject combinations for the various academic
programmes in the senior secondary schools restrict students  who are otherwvise
mterested in the study of music as an academic subject.

Subsequent interviews with the headmasters revealed that although music is an
elective subject m all the senior secondary school programmes, namely. Science, Arts.
\'ocational, Business, and Agriculture (See Appendix 4), it i1s only n the Arts
programme that music and other elective Arts subjects could be conveniently
accommodated by the schools. They seemed not 1o understand why the Mimstry of
Education recommended that music could be taken as an elective subject in the
Science. Business and Agriculture programmes when it would not be practicable on
the school’s time-table. A further probe into this state of affairs revealed, rather
convincingly, that a science student in Mfantsipim, Wesley Girls® High School,
Ghana National College, and St. Augustine’s College, for example, who is interested
in music cannot enrol as a music student because by virtue of his programme, he is
obliged to take four compulsory science subjects as his electives. This, according to
the headmasters, has been necessitated by the fact that some specific facultics 1 the
universities demand some relevant elective subjects to enable the sentor secondary
school students to qualify for admission. For example, the headmistress of Wesley
Girls® High School categorically stated that n the Medical sciences and the
Engincenng faculties, elecive mathematics 1s compulsonly needed apart from the

three science subjects related to the area of study. This assertion was corroborated by




the headmaster of Mtantsipiy School - This means that the scienee student already has

four electine subtects apart from the four cote subtects Accordme o ihe headiwstress
of Weslen Garls” High Schoob tus puts 3 suawm en the pme-table, constderme the tact
that the $55 duration is three years
The same can be sud of the othet progranunes apart fron the Arts

Tt was learnt by thes researcher than 1t w as not ondy musie which was treated m
tus wan For example, French s not on the time-table of the saence, Techmeal., or
Business progranvues despie the Ghana Fducanon Serace directnes Onee 2 student
had decided 1o 1ake the saicnce programitie. for example. then. according 1o magonty
o the headmasters all his electines must be scrence-biased  Soow this wan s onh
the students whe enral m the Arts classes who have the epion e mwclude music a8 an
electine subrect, sinee muste belenes 1o the atts 1o fowe of the schools covered i tlus
studv . musie alternates wath aother subjects m the Arts classes Fyen heres mwusic.
accordng (o the schoel heads. could not be accommodated e all the Avts classes For
mstance. i three of the schools wineh had Tour Arts classes (AL A2 A3 AD onh
one of these had  music aliemating wath other subjects on the school tme - table For
example. m Weslev Girls High School musie alternates swith French Also
Miantsipme music altemates with Chnstan Religious Studhies (CRSin the A4 class,
the only Ans class out of the Tour. which has music on the tme-table Howeser, at
Adisadel Colleze. the picture was different Music as an clectine subject was on the
tme-table o one ot the science classes at the hme of tis studs and according 1o (he
music teacher he had one science student reading musie as a fourth olectin e subject
This. contran 10 the views expressed by some o the headmasters nuenvewed. could

not i amy way peopardise the chances of this student o enter the unnersiies This s



because the University of Cape Coasl, Tor cxample, reguires at feast three clective
subjects from an SSS student for admission nto the Faculty of Science and at lcast
o clective subjects for an admission into the Facuhy of Education to rewd the
Bachelor of Science Education Programme. Added to this is the fact that. according
to the Adisadel College headmaster, a science student with music as an clecuve
subject. apart from the three relevant elective subjects, stands a better chance of being
admitted into the Kwame Nkrumah University of Science and Technology (Kumas,
Ghana) to read Architecture. This has largely influenced his decision to include music
in the science programme of his school. He, however, bemoaned the tact that not
many science students have taken advantage of this opportunity in this school.

The headmasters revealed to this researcher that parents try 1o nfluence the
schooi adnunistrations to enrol their wards in the science classes since students prnide
themsclves n the study of the sciences. For this reason there 1s competition in the
enrolment into the science classes so 1t should be expected that students with the best
grades would be enrolled in these areas first. The headmasters underscored the tact
that 1in all the science classes, the students enrolied there were admitted with
Aggregate Six (in six subjects) at the Basic Education Ceruficate Examination
tBECE). and even here. the admission into ..¢ sciences depended on the maximum
number of grade ones one had in the BECE. The same could not be said of the Arts
classes. For this reason, students with higher grades 1n the science classes who would
have wished to read music are demed the chance of doing so by these schools which
do not have music on the science time-table.

In reaction to a question as to whether the low number of students enrolled in

music was a factor in determining the amount and volume of administrative suppon




for the music departments, the headmasters did not mince words in their assertion Lhat
it was obvious and natural that fewer students in a department would require relatively
fittle support in finance. When a headmaster’s attention was drawn to the fact that
instructionai equipment needed by the music department costs more becausc of their
uscfulness and their longer durability and so the department would need more
financing. the retort from him was, “to benefit how many students™? Tlus retort
which manifested itself in many ways in the responses obtained from the other school
heads gave the researcher reason to subscribe to the fact that the low number of
students enrolled in music largely contributes to the apparent lack of adequate
administrative support for our music departments in the senlor secondary schools.
However. all the school heads agreed with the researcher that the low number had
come about largely through the design of the programme requirements in the senior
secondary schools.

In reaction to a question on how to ameliorate the situation by way of creating
the necessary conditions for more students to enrol in music, the headmasters were of
the view that the only way was to give music more slots on the time - table of muany
more classes in the arts.

This situation has, according to the survey, invariably deprived the imusic
departments of otherwise bright and talented students who would have liked to enrol
as music students. To give opportunities for such students to study music three of the
headmasters informed the researcher that many of such students who do not have
music on their me - table but are enthused in reading music, take private classes
with the music teachers after normal school hours to make up for their losscs at an

extira cost to the students.



PART TWQO:

Views from Music Teachers

This second part of the analysis presents the music teachers’ views on their
roles 1n attracting administrative support for the music department.

! Teachers’ Attitude and Performance:

Table 9 profiles the views of music teachers regarding their attitude towards
the teaching and learning of music in their schools and their effectiveness as factors
which can mfluence the school head to provide administrative support to the music
department

Table 9 : Music Teachers’ Views on their Roles to Attract Support.

ITEM CONTENT FREQUENCY PERCENTAGE
NO.
A D U A D U
| My attutude towards 4 1 - 80 20 -
music in the school is
dependent on the

headmaster's support for
the music department..

[ %]

I perform other non- 5 - - 100 - -
musical duties assigned to
me by my  head
satisfactorily

3 I work hard to prepare the 5 - - 100 - -
school musical groups for
school functions

N = 3 -
Mean % = 93.3 6.7

* A Agree D: Disagree U: Undecided

The music teachers’ responses show that eighty percent of them underlined the
fact that if they would have a positive or negative attitude towards music in the school

it would emanate from the support the headmaster would give to the music




department. Twenty percent of the respondents was, however, of the view that they
would always have a posilive attitude towards the music programme irrespective of
the support that they would get from the headmaster.

[n an interview with some of the teachers on this issue, it was learnt that their
competence as music teachers in the school would not be enhanced if the needed
instructional materials are not available. In such a situation, according to the
interview results, the teachers will not be motivated to have a positive attitude to the
music programme. The music teacher at Ghana National College, for example, told
this researcher that his school had one old piano which was not in good use at the time
of this study. He said he was using his personal table-top electronic key-board for
classes and examinations. He wondered how on earth the students could have any
meaningful studies on key-board musicianship if the school was not prepared to come
to his aid by purchasing two or three key-board instruments for his students.  When
contacted, the headmaster blamed the situation on the school’s precarious financial
standing. He promised to contact the school’s old students association and the PTA
for assistance.

The data in Table 9 also show the responses given by the music teachers on
their own performances in their respective schools. All of them (100%) indicated that
they perform other non-musical duties given them by their heads satisfactorily. They
were also unanimous in their responses that they work hard in preparing their musical
groups for school functions. For example, the music teacher who had been released
by the headmaster of Adisadel College and had been given an appointment at Wesley |
Girls’ High Schoo! (See Appendices S & 6) said the other non-musical duties assi gned

to him by his headmistress included being made 2 form master, a housemaster, and a



supervisor of external examinations. According to him, he performed these dutics

deligently  and conscicntiously to the admiration of his hcad. This asscriion was

corroborated by his headmistress.

In explaining the extra mile that somc of the teachers said they could go to
prepare their students for school programmes, the teachers from Wesley Girls™ High
School and Mfantsipim School said sometimes they had to start choir rechearsals al
9.00 pm. the only time when students would be free. A further probe into this
revealed that the students were usually occupied with normal school classes and exlra
classes during the day. This, according to the teachers, had come about because of the
phenomenal shortening of the secondary school programme from seven to three years.
The teachers concluded that although those choir practice periods greatly
inconvenienced them, they were always present. In an answer to a question, they
stressed that their respective headmasters acknowledged and appreciated their efforts
in helping to make music flourish in their schools, thereby raising the schools’ image.

2. Students’ Performance in Examinations.

Table 10 presents the responses given by the music teachers on the
performance of the music students in both intermal and external examinations.

Table 10 : Music Teachers’ Reported Views on the Performance of Music
Students in Examinations

CONTENT FREQUENCY PERCENTAGE
liem
No.
—
D U A D U
6 My  music  students | § - - 100 |- -

perforrn  creditably in
internal examinations.

7 My  music  students | 3 - 2 60 - 40
perform  creditably in
external examinations,
especially at the SSSCE

N = 5
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K00 |- 20.()]

D Disagree U Undecaided

|
tn
—

N =
Mean % =

* A Agree

The data in Table 10 indicate that all the music teachers (100°) contended that
the performance of their music students in internal examinations was creditable. In the
case of external examunations. that is. the Senior Secondan School Certificate
Examinations {SSSCE). 60% admutted that their students perform creditably but 40%
of the teachers remained neutral  The subsequent nterview revealed that the © neutral
- respondents which were trom Mfantsipim School and Wesley Girls” High School had
at the ume of the studv not vet presented any batch of students to sit for the SSSCE.
In a reaction 10 a question. the teachers i this categery (the 4U%4} e\plqined that that
ven vear (of the studv) was the first ume they were sending their final vear students to
sit for the SSSCE. Thev were all highlv opunustic that their batch of students would
do well in the external examination for that vear and subsequent vears.

Asked il the creditable performance of the students in both intemal and external
examunations could influence the adnunsstratine head of the school to increase the
amount of support the music depariment recenes. the teachers responded in the
affirmative.  The Adisade! College music teacher 10ld nee that he presented three
students {or the 1999 SSSCE in music and scored 100% pass  He gleefully added that
before hus headmaster announced this 1o the student - body. he (the headmaster) asked
for a loud applause 1o be given to the muwsic teacher and the three music students
According to the tleacher. his headmaster. from that time had had a changed attitude
towards music programmes in the school It would be of great inferest 10 siress here
that 1t 1s this headmaster who threatened in hus release letter 10 his former music

tleacher that “he shall not include music in the school curnculum
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from January 1998 (See Appendix 5). At the time this study ended in late 2001, this

headmaster was still enrolling new students in the music programme. One can

therefore see how a remarkable performance of a music teacher can change an

“unsympathetic” headmaster to become an apostle of the subject. Prompted by this

researcher, the Adisadel College music teacher conceded that he did not have the

least doubt that when he approached his head for assistance in the form of

instructional materials, his head would be willing to help.

3.

Provision and Management of Teaching Materials

Table 11 shows the responses given by the music teachers on the adequacy

and proper use of the requisite instructional materials for music lessons.

Table 11:  Availability and the Judicious Use of Teaching Materials.
Item CONTENT FREQUENCY PERCENTAGE
No
A D A D |U
4 I have the requisite]- 5 - 100 -
teaching materials at my
disposal to augment my
work as a music teacher
5 I use resources meant for | 5 - 100 - -
the music department
judiciously
N = 5
Mean % = 100.0 [ 100.0 | -
* A Agree D: Disagree U: Undecided

The data above represent the responses given by the music teachers on the

availability of the requisite teaching materials and their judicious use. All the

respondents indicated that the teaching materials at their disposal were not adequate.

All the five music teachers were also unanimous on their assertion that the (cw




instruments at their disposal were judiciously used. This is actually in corrobotation
with the responses oblained Irom therr headmasters (See Table 7).

From the subsequent interviews, it came to light that three out ol the five
music departments had at least three keyboards each which included some distuncd
pianos. These were Mfantsipim School, St. Augustine’s College and Adisadel
Collcge. Ghana National College had one which belonged te the music teacher,
Wesley Girls® High School had at the time of my visit, just purchased fifteen (15)
Yamaha “table-top’ organs for the school’s music department. Asked how the school
came by the money used to purchase the keyboards, the music teacher had a pleasant
story to tell. This was the teacher who had been released from Adisadel College ( See
Appendix 5). According to him, he had a seemingly insurmountable problem of
coping with the demands of numerous non-music students who wanted to leam the
keyboard. In his words, these students had confessed to him that they had wanted to
enrol in music but the nature of their respective academic programmes did not allow
for music to be on their respective time-tables. The problem of catering for these
“dhsturbed and stranded” students had arisen and grown in magnitude because the
mustc department then had only two functioning keyboards. He therefore had
consultations with his head who agreed with him that all students who wanted to learn
the keyboard should register with the music department. Within a fortnight,
according to this teacher, many students had applied with the payment of some fees
which enabled the department to purchase fifteen electronic keyboards and other
accessones like adapters and ear-phones for use by the students.

This teacher with these fifteen new keyboards, like his other four colleagues,

still complained that he needed more musical instruments to enhance his work 1n his
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schoo!. All the five music teachers contended that the West African Examination
Council’s Music Syllabus specifically recommends the use of African ensemble such
as, castancls, flutes, xylophones, rattles, horns, and drums, but none of the schools
could be said to have of all these. It was found out that only one of the schools,
Wesley Girls” High School, had a radio-cassette player used for lessons mn music
listening. The Mfantsipim School music department was, at the time of this study,
occasionally depending on the school’s English department for a radio-casseite player
for listening lessons. In an answer to a question, the other music teachers revealed
that they usually brought their own cassette players for listening classes. One of the
respondents complained to this researcher that the school’s musical instruments meant
for music classes and choir practices had been placed in the custody of the school’s
Accounts teacher. Asked if the instruments were easily accessible for music lessons,
the interviewee, fuming with rage, replied in the negative. A further probe into this
revealed that those instruments had found their way into wrong hands due to the
alleged mishandling and poor supervision on the use of the instruments by a former
music teacher. The enraged teacher however indicated, in an answer to a question,
that efforts were being made by him and the Chaplain of the school to get the
instruments returned to their real home - the music department.
Programme Requirements as an Influence on Enrolment.

Table 12 presents music teachers’ vi- ws on enrolment in music and on the
question as 1o whether the programme requirements in the senior secondary schools

have a bearing on the number of students who enrol in music.



Table 12: Programme Requirements and Enrolment.

ltem CONTENT FREQUENCY PERCENTAGE
No

A J U A D U
8 The number of students | 5§ - - 100 - -

who enrol 1n music is
very low in relation to
the overall enrolment
each year

9 Academic  programme | S - - 100 - -
requirements in the Arts
do not allow many
interested  students to
enrol in music.

N = 5
Mean % = 100.0 | - -

* A Agree D: Disagree U: Undecided

The responses given by the music teachers corroborated those of the
institutional heads in respect of the low number of students enrolled in music every
year. All the music teachers agreed that enrolment in music was very low. They were
also of the view that the programme requirements mntemally designed for semor
secondary school students by the school administrations restricted many students from
taking music as an elective subject. In their view, the strait-jacketed nature of the
various time-tables for the various academic programmes in the schools compounds
the problem of restricting students in their choice of subjects. This 1s also in
agreement with the headmasters’ responses (See Table 8). In the interview, reasons
given for this state of affairs were the same as those given by the headmasters. Four
of the music teachers agreed with the interviewer that in the former regime of the
School Certificate Examination (Ordinary and Advanced Levels) more students could
enrol in music than in the present regime of the senior secondary school system.

Their reason was that in the School Certificate era which had a longer duration of five
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years, a Science, Business, or Technical student could conveniently enrol in music
without causing any dislocation in his studies. They concluded that such an
arrangement encouraged many talented studeats to reap the good benefits of music
cducation. As a solution to this problem of low enrolment, three of the music teachers
agreed with the researcher that a more sympathetic headmaster could be of good help
in finding ways to increase, appreciably, the number of students who enrol in music.
In their view, this could be done if headmasters either alternate music with other
subjects in all the Arts classes (5 in some schools) and the Vocational/Visual Arts
classes (3 in some schools) or make music a compulsory elective subject in one or two
classes in the school. At the time of this study, in all the schools only one or two
classes had Music altermating with other subjects and none of them had music as an
elective compulsory subject in any of the classes.

The Adisadel College music teacher vehemently criticised his assistant
headmaster for deliberately making newly enrolled students apathetic to reading
music. He alleged that his assistant headmaster in charge of academic affairs and who
teaches Government is very unsympathetic to music. “When 1t comes to giving
orientation to newly admitted students,” he continued, “this officer would espouse the
supposedly good virtues about his subject area, Government, and condemn music as a
subject to the new students”. Invariably, according to this teacher, this pays off well
for this Government teacher because he succeeds in luring many students to enrol in
Government. According to this music teacher, his evidence was that, in the 1999
admissions into the school, only ONE student enrclied in music but almost every

student in the Arts classes had been conscripted into the Government class.



It is worthy to point out here that this single Adisadel College studenl was
allowed to enrol in music tn 1999 for the music programme in the school to continue
despite the fact that his headmaster had threatened that he “shall not include music in
the school curriculum from January 1998 with less than five students pursuing that
. course” (See Appendix 5). The Adisadel College music teacher agreed with this
‘rescarcher that he would have to take an active part in the orientation of newly-
admitted students so that he could imbue in them the need to consider offering music
" as an élective subject. This researcher revealed to him that at Mfantsipim School, for
exampl'é;‘ the music teacher, during the orientation of new students, teaches the new
. comers all the school songs and anthems and it is during such times that the fresh
students are conscientized on the need to take music as one of their electives.

In an answer to a question on finding ways of recruiting music - biased
students from the junior secondary schools into the senior secondary schools, the
music teacher of Mfantsipim School revealed that he had, with the consent of his
headmaster. contacted in writing the headmaster and the music teacher of a well-
known junior secondary school in Accra (Rev. John Teye Memorial Junior Secondary
School) where music 1s taken seriously for a special admission offer to be given to
students who would like to pursue the S.S.S. music programme (See Appendix 7).
This, according to the respondent, could be a way of increasing enrolment in the
music department.

On the question of whether the relatively low number of students enrolied in
music could affect the level of administrative support for the music department, all the

music teachers were unanimous in their affirmative answers. “How can | expect
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something substantial in my department if I have only one student reading music 7,

ong teacher asked me.

PART THREE:

Responses from Music Students

The third and final part of the analysis presents views obtained from music
students from the sampled schools on the way they sce the performances of their
music teachers in their respective schools. This, in the view of this researcher, will
give hints on the justification for the provision of administrative support to the music
teacher and his department.

I Teachers® Class Performance.

Table 13 presents the views of the 147 music students on the performances of their

music teachers in the classroom.

Table 13: Music Students’ Views on the Performance of their Teachers in Class.

ITEM CONTENT FREQUENCY PERCENTAGE
NO.
A D U A D U

i Qur teacher attends classes | 131 16 - 89.1 |10.9
regularly

2 Qur teacher attends class ( 116 | 31 - 789 | 21.1 |-
punctually

3 Qur teacher makes music |98 | 49 - 66.7 333 |-
classes very lively

4 I can see from his delivery | 127 | 20 - 86.3 | 13.7

of lessons that he prepares
well before coming to class.

N = 147
Mean % = 80.3 |19.7 |-

* A Agree D: Disagree U: Undecided




The data above show how the music students pecrceive their teachers’
performances in the classroom. On the question of regularity of teachers to classes,
89.1 percent of the respondents indicated that the teachers were regular but 10.9 said
the opposite. While 78.9 percent of the students stressed that their teachers were
punctual to classes, 21.1 percent said the teachers were not punctual. These days,
with the introduction of new methods of teaching music to make the subject lively,
Music teachers must strive to enliven their classes. On this, 66.7 percent representing
98 of the 147 music students said the music classes were lively but 33.3 percent of the
responding 99 students indicated that their music classes were not enlivened by their
teachers. On the question of preparations before coming to teach, 86.3 percent of the
music students, although they are not trained teachers themselves, indicated that they
could see from the teachers’ handling of the class that he had prepared fully before
coming lo the class. However, 13.7 percent of the students, representing 20 of the 147
students were of the view that their teachers had not been preparing well before
coming to class to teach.

Evidently, the questionnaire results seem to portray a positive attitude of the
teacher to music and a positive perception of the music student of the way his teacher
handles the music lesson.

2. The Relationship between the Student and the Teacher

Table 14 profiles the views expressed by the music students on the

relationship between them and the music teacher.

Table 14: Students’ Views on how their Music Teachers Relate with them
ITEM CONTENT { FREQUENCY PERCENTAGE
NO.

A D U A D U

5 We the music students feel | 85 S1 i1 578 347 7.5




71

free to approach the music
tcacher for academic
assistance when in need.

6 Our teacher warmly | 98 42 7 66.7 (286 |47
welcomes us  with such
assistance,

N =147
Mean % = 62.3 | 31.7 l().U

* A Agree D: Disagree U. Undecided

The data above indicate that 85 percent of the respondents were of the view that they
were free to approach their music teachers for academic assistance anytime they felt
the need to do so. Fifty-one percent however stressed that they did not feel free to do
so. On the question of whether their teachers would welcome them cprdially with
such assistance, 66.7 percent answered in the affirmative but 28.6 percent were of the
contrary view; 4.7 percent were neutral.

The interview results revealed differences in the reasons given by students
who did not feel free to approach their teachers for assistance in music. About fifty
percent of the respondents who shared this view indicated that their teachers would
not be found in the house most of the times they (the students) would get time to visit
them. The only times they could get their teacher in school would be times when the
teachers would be teaching or would be preparing to teach. Others too revealed that
the first time they approached their teacher, they were not received warmly and that
had put them off. When the interviewer brought to their knowledge that it was they
(the students) who would suffer if they kept their distance from the teacher, their
reaction was that they tried as much as possible to make maximum use of the teacher

in class because, in their view, the teacher became very exhausted after schoo! hours.
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3 Teachers® Qut-Of-Class Performance.

The table below (Tabte 15) presents how the music students assessed their
teachers’ extra-curricular activities in the school.

Table 15: Students® Views on Out-Of-Class Activities Undertaken by the Music

Teacher
ITEM CONTENT FREQUENCY PERCENTAGE
NO.
A D (U A D U
7 I like the way the teacher | 112 33 2 76.2 | 224 114

engages us in out-of-class
musical performance.

8 I tike the way the teacher | 134 |12 1 91.2 | 8.2 0.6
performs other school duties
assigned to him by the

headmaster.
N = 147
Mean % = 837 | 153 1.0
*A: Agree D. Disagree U. Undecided

In respect of extra-curricular musical activities, such as organizing the school
choir, attending the school’s worship services and morning devotions, about 76
percent of the music students indicated their satisfaction of their teachers’
performance. 22 percent expressed their dissatisfaction in that respect, with 1.4
remaining neutral, On the music teachers’ performances in other non-musicul dutics
assigned to them by their headmasters such as being made a housemaster, a form
master. the secretary to a school committee or to the PTA, or a member ol the
school’s Disciplinary Committee, among others. 91.2 of the respondents expressed (he
view that the teachers carried out such duties satisfactorily. In an answer to a question,
the Wesley Girls’ High School students, for example, supported their positive
response with the fact that although their music teacher was a male in a girls’ school,

apart from being a form master, he had been made a housemaster in the school and the
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school's supervisor for external examinations. both positions being very sensitive. [t
is worth mentioning here that it was this same teacher who, in his own words, ‘'was
given a bad name and hanged at Adisade! College only to resurrect at Wesley Girls’
High School (See Appendices 5 & 6). Only 8.2 percent of the students representing
12 students from one school (and who asked for anonymity) indicated that their
teacher had not been faring well. According to them, their music teacher was made
the chairman of the school’s Disciplinary Committee and was later removed from the
chairmanship. This, in their view, supposedly meant the teacher was not working to
the satisfaction of the schoo! administration. Almost all the students agreed with the
researcher that a headmaster would have a positive attitude and a special liking for the
music teacher, the music students, and the music department in generél if the music
teacher performs his duties, both curricular and extra-curricular, satisfactorily and

conscientiously.

4. The Use of Musical Resources by the Teacher

Table 16 presents the perception of the music students of their music teacher
in the handling and supervision of the department’s resources, especially the musical
mstruments.

Tabie 16: Students’ Views on the Teacher’s Use and Supervision of the
Department’s Musical Resources.

ITEM CONTENT FREQUENCY PERCENTAGE
NO.
A D U A D U
11 Our music teacher wuses| 101 |36 10 68.7 [ 244 |69
available resources
Jjudiciously
12 Qur  teacher improvises | 84 53 10 57.1 1360 |69
teaching materials when the

need ariscs. | ]
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13. Our teacher exercises proper | 114 | 33 - 77.6
supervision of the students’
handling of musical
instruments.

N = 147
Mean % = 07.8 2706 4o

* A Agree D: Disagree U: Undecided

The data presented in Table 16 indicate that 68.7 percent of the music
students were of the view that their teachers used musical resources placed in their
care judiciously. However, 24.4 percent maintained that their teachers had not been
using such materials judiciously. In the subsequent interviews, some students, who
begged for anonymity, alleged that there were times when they would need a
keyboard for practices but could not find one. Some students also alleged that their
music teacher kept one of the two keyboards :n his house and this made it not eastly
accessible lo them.

On the question of the ability of the music teacher to improvise teaching
materials, about 57 percent of the respondents indicated that their teachers could do
that. The commonest instrument they could name in the area of improvisation was the
drum.

In the area of supervision of the students’ use of the departments’ musical
instruments, the questionnaire results were quite encouraging. 77.6 percent,
representing 114 of the 147 students indicated their satisfaction of the ways the
teachers supervised the use of the instruments. In a chat with the students, most of
them agreed with the researcher that students are generally daring, curious, and

adventurous and so there was the compelling need for the music teacher 1o excreise
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absclute control and supervision of the musical instruments which are relatively very

expensive to purchase and to maintain.

5. Motivation of the Teacher through an Increase in Teaching Materials

Table 17 profiles the views of music students on the question if an increase 1n
the musical resources in the department could motivate the teacher to work harder.

Table 17: Reported Students’ Views on the Effect of an Increase in Musical
Resources.

—

ITEM [ CONTENT FRFQUENCY 'PERCENTAGE
NO.

A D U A D U

9 [ can see that the teaching | 139 |8 - 946 (54 -
materials at the disposal of
the music teacher are
inadequate

10 I think an increase in| 146 |- 1 993 0.7 -
musical resources to the
teacher will enable him work

harder
N = 147
Mean % = ] 97.0 {3.0 -
* A Agree D: Disagree U: Undecided

A very large number of the music students {94.6%) underscored the fact that
there is a dearth of musical resources at the disposal of the music teachers for the
teaching and leaming of music in the schools. When asked to name some materials
which the departments lacked, almost all the respondents mentioned the keyboard.
When their attention was drawn to the fact that the music department had at least two
keyboards, their reaction brought to the fore the fact that the keyboards were woefully

inadequate. Some of them even lamented that their teacher had little access to the few

musical instruments in the school.
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On the question of whether an increase in the provision of instruments and
other musical resources would motivate the teacher to work harder, nincty nine
percent of the respondents answered in the affirmative,

6. Academic Programme Requirements: A Factor Affecting Enrolment

Table 18 presents the views of music students on enrolment in music and also
whether the course requirements in the senior secondary schools prevent some
students to study music.

Table 18: Reported Students’ Views on Enrolment in Music.

Item CONTENT FREQUENCY PERCENTAGE
No '
A D U A D U
14 Music 1s onc of least | 147 - - 100 - -
enrolled  subjects in this
school.
(5 Academic programme | 144 [ - 3 98.0 |- 2.0

requirements in the schools
do not allow many students

to enrol.

N = 147

Mean % = 99.0 - 1.0
A : Agree D : Disagree U : Undecided

The data show that all the music students in the sampled schools agreed that
music is one of the least enrolled subjects in their schools. When asked to give
reasons why the music department had very few students in relation to other
departments, more than halt of them underlined the fact that there were many students
in other aepaﬂnlents who would have wanted to include music as an elective subject
but the constraints on the time-table could not allow them. They, like the headmasters
and the music teachers, were of the view that the academic programme requirements

in the senior secondary schools restrain many students from reading the subject.




CHAPTER FIVE
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Music education, in various forms, has been on the school curricular since the
introduction of formal education into the Gold Coast. Like religious leaders who use
music to support worship, educationalists all over the world, have been using music as
a catalyst in leaming other subjects and for the enrichment of social life in schools.
However, there seems to be the problem of inadeguate adnunistrative support for the
teaching and learning of music in our senior secondary schools.
Therefore, the purpose of this study was, to investigate the views ot headmasters,
music teachers, and music students of senior secondary schiools on how adnunistrative

support for masic education can be enhanced in our schools. The rescarch problems

were

1. to ascertain the extent 1o which school lieads provide administrative
support for music education.

2 to ascertain the views of school heads on the role of the music teachers in
ensuring the provision and sustenance of administrative support.

3. to ascertain the views of music teachers on their role 1n ensuring the
provision of administrative support for music education.

4. to determine students’ assessment of the music teacher’s performance in the
school.

5. to ascertain the views of school heads on the need for music education

secondary schools.



The need for the study has been necessitated by the fact that although school
administrations recognize the need for music education in the schools, they have been
doing very little to help sustain music education in their schools. These headmasters
seem to understand the importance of music education and are quick to call on the
music teacher and his students to perform important functions during certain critical
periods on the schools’ annual calendar, like Speech and Prize-Giving Days, but when
it comes to funding the music programme they seem to be non-supportive.
Consequently, the role that the music teacher should play to make his head support the
music programme became paramount in the study since the music teacher 1s the
architect of the music-learning process in schools.

Three questionnaires cast in five-response categories similar to the Likert-type
scale, were developed for school heads, music teachers and music students
respectively. The school heads’ questionnaire consisted of sixtéen items in three
parts. The first part addressed the headmasters’ perception of the role that music
plays 1 our senior secondary schools and what goes into music education by way of
administrative support. The second part sought to ascertain the school heads’
evaluation of the music teachers in the schools and whether their attitude towards
music and their preparedness to discharge other school assignments and
responsibilities conscientiously could influence the headmasters’ support for the
department. The third part addressed the question of the role that music plays in the
school and the future of music education in senior secondary schools.

The teachers’ questionnaire consisted of nine items. These items focused on

the role that the teachers play in the schools as music teachers which, according to
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Rainbow. can have a positive or negative influence on the procurement of suppoit for
music education.

The fifteen-item students’ questionnaire mainly dwelt on the students’
assessment | of their music teachers’ performance in the school in both curricular and
extra-curricular musical activities as well as other school assignments not directly
related to music.

informal discussions and consultations the researcher had with music student-
teachers in our universities helped greatly in the preparation of the questionnaire and
the interview schedules. Two music teachers and four school heads participated (n the
pilot testing of the questionnaires and the interview guides.

Ten school administrators {five headmasters and five assistant headmasters n
charge of academic affairs in their respective schools) constituted the first group of
respondents. The second group comprnised the music teachers in the sampled schools.
One hundred and forty-seven (147) music students from the five schools constiuted
the third group of the respondents. Because of the relatively low number of schools
involved and more importantly the cordial relationship the researcher established with
the target population, the return rate of the questionnaire was hundred percent (100%).
Thesec questionnaires actually provided usable data for the study.

The statistical treatment of the daia included frequencies, means. and
percentages.

Interviews conducted with the ten school heads, five music teachers, and
seventy-nine music students were used o determine consistency of responses and to

elaborate on issues the questionnaires were unable to explore.



Summary of Research Findings

The following are the findings obtained from the study summed up in three

parts to correspond with the number of the categorised respondents.

Category One

[ o]

Summary of Findings from School Heads” Responses

The Role of Music in Schools:

All the heads of the five schools agreed that music is indispensable in

schools.

Majority of the school heads were of the view that music enriches the social
life of the school through, worship, entertainment, and school durbars like
Speech Days. The rest who were of a slightly different view opined that
enriching the social life of a school could be done through other school
activities like entertainment, sports and debates among schools.

The school heads acknowledged the fact that the kingpin for the success of
music education in schools is the music teacher and that he cannot be
successful without the needed administrative support from the head of the
schoal.

Budgeting for the Music Department:

While conceding the fact that the music departments do not receive the
required support from the administration, the headmasters were unanimous in
their assertion that what goes to the music department by way of f{inance is
relatively proportionate to what the schools receive from Central Government.
The total number of subjects studied in each of the sampled schools

ranged between twenty-three (23) and twenty-seven (27). These were
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from four or five academic programmes recommended by the Ministry of
Education (See Appendix 4) so according to the headmasters, if the music
department gets three or four percent of the total academic budget, then it is
proportional, aithough inadequate.

The music departments receive support throughout the year but the support
becomes augmented during Speech Day periods, and starts becoming
dimimished after Speech Days.

The upsurge of financial support for musical activities during Speech Day
periods mainly comes from the Old Students’ Associations and sometimes
from the schools’ Parent-Teacher Associations.

Grateful headmasters extend some of the support in the form of incentives o
hard-working music teachers to boost their morale since the workload of such
teachers increases phenomenally during Speech Day periods.
Teacher-Effectiveness as an Influence on Administrative Support:

The headmasters were of the view that the incompetence of the music

teacher could not in any way affect the level of administrative support that
they could give to the music department.

All the headmasters were of the opinion that by withholding support, it is the
students and the school who would, unintentionally, be punished by the
headmaster, but not the teacher. The teacher’s punishment, according to  the
school heads, would be a release from the school as evidenced from the
Adisadel College example (See Appendix 5).

Managing the Musical Resources:

The heads agreed that the instructiona materials in the music departments



were insufficient for effective teaching and learning.

Majority of the headmasters (80%) were satisfied with the judicious use of
musical instruments and other instructional materials by the music teachers.
One headmaster, however, expressed concern about the misuse and poor
handling of his schoo!l’s musical instruments and the music programme by a
former music teacher in the school which, among other factors, led to the
teacher’s release from the school (See Appendix ).

Enrolment in Music as an Influence on Administrative Support:

In all the schools, the headmasters stressed that the number of students

who enrol in music each year is less than twenty (20).

They agreed that there were many more students who were interested

in music as an academic subject but had been rendered “ineligible” to enrol

because of the demands of the academic programmes they were pursuing.

The headmasters agreed that the number of students who enrol in music could

have been higher if students were not restricted in choosing subject

combinations in the departments of their choice. This is because, in Wesley

Girls” High School, for example, a great number of non-music students had

enrolled privately with the music teacher for extra-classes in music n the

afternoons and dunng week ends. This had given the music department some

few millions of cedis which had been used to purchase about fifteen ‘table-top’

clectronic organs for the department.
All the headmasters were of the view that the low enrolment in music in
their schools largely contributed to the low level of administrative support

obtained by the various music departments.
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Category Two
Summary of Findings from Music Teachers’ Responses
Music Teachers’ Attitude towards Music and other School Activities:
The music teachers were of the view that their positive attitude towards the
music programme and their satisfactory performance of other school duties
could positively influence the headmasters to increase the department’s funds
when appropnating the school’s academic budget.
They also agreed that the headmasters’ inability or reluctance to provide
adequate administrative support for the music department would adversely
affect the teachers’ et‘fecli\'enesé 1n the classroom.
The music teachers indicated that without the necessary assistance from the
school heads, the objectives of the music programme could not be achieved.
considering the fact that music education requires relatively heavy financing.
The teachers were all unanimous in their insistence that thev perform all other
non-musical duties given to them by their heads satisfactorily and
conscientiously, This was confirmed by the school heads.

The teachers agreed that their satisfactory performance of both musical and
non-musical functions or duties could largely influence the level of
administrative  support from the school admimstraton w0 the music

department.

Students’ Performance in Music Examinations:
The music teachers underlined the fact that their students’ performances in

both mntermal and external examinations were creditable.



(5]

The teachers (40%) who were vet 1o send their first baich of students to sit
for the Senior Secondany School Certificate Exammation in music also
expected a good performance [rom their examinauon candidates

Thev were all in agreement of the fact that a credible performance in external
music examinations could greatl mfluence an unsympathetic headmaster 10
have a chanue of attitude towards music  In their view. this could result in an

increase n the level of adnunistrative support for music education

Provision and Management of Teaching Materials:

All the music teachers expressed concern abaut the inadequacy ol
nstructional materials n their Fespective music departments

Thev all agreed that the inadequacy of teaching materials did not enhance
thetr work as music teachers

Some ol them (60%) revealed that they had sometimes had 1o improvise

some instructional materials for music lessons

All the teachers declared that the [lew nstructonal matenals at their
disposal were eflicient)y managed and also the supervision over ther use was
unquestionable and commendable

One of the teachers reported that. through his mminatine. fees from non-music
students who had enrolled privately for extra classes in music had been used to
purchase fifieen Yamaha lable-top electronic organs  According to this
teacher. the students. numbenng about 231. had been put o vroups of fifteen
each and with the help of another teacher on the teaching s1alt who plays the
Kev-board. these students were uiven wition on the hevboard n the afiernoons

and duning week-ends



The Effect of Academic Programme Requirements on Enrelment:

All the music teachers were totally supportive of the fact that the course
requirements in senior secondany schools have worked to the detriment of
music education in the secondan schools. In their view, the design of the
programme requirements has shepherded musicalty-oriented students into the
science departments. thereby depriving the music departments of music talents.
Thev all stressed the fact that the obsession of parents to see their wards
enrolled in the sciences results in a stifl competition in such enrolments. For
this reason students with the best grades end up n the science departments
where music and other electne subjects in the arls cannot. according to the
headmasters. be accommodated on the science department ume-tables.  But
contrary 1o the directives from the Mirustnv of Education that music can be an
elective subject in the General Science Programme for Senior Secondary
Schools (See Appendix. 4). onlv one of the Cape Coast schools, Adisadel
College. had music as an elective subject in the Science programme. The
music teachers therefore concluded that this scenano had greatly contributed to
the low enrolment in music in the secondary schools.

Most of the music teachers acknowledged the fact that the recommendation b
the Ministny of Education that music could be taken as an elective subject in all
the 88§ programmes except Technical. (See Appendix 4 ) had not been made
possible by the school heads because of the subject requirements of the various
academic programmes in the senor secondary schools.

The music teacher from Adisadel Coliege lamented that the low enrolment

problem n his school has been compounded by his Assistant Headmaster who.



in giving orientation to newly admitted students on choice of programmes,
“condemns” music and “praises” his subject area - Government - with the aim
of luring the greenhomns to read Government, It is noteworthy to state here
that in one of the two Accra schools used in the pilot-study, the music teacher
therc expressed the same sentiments with regards to the perception of his
Assistant Headmaster who myopically perceives music as a hobby only.

All the music teachers acknowledged the fact that the number of students
enrolied in a department is a factor in deciding the level of administrative
support to be given to that department. One of the teachers had this to say,
“regrettably, they do  not consider the relative cost of the instructional

materials we use here'™.

Category Three
Summary of Findings from Music Students’ Responses
Teachers’ Performance in Class:
Majority of the students stressed that their teachers’ performances in class
were appreciable. They agreed that the teachers were regular, punctual and
thal music classes were made lively by their teachers.
Teacher-Student Relationship:
More than two-thirds of the students indicated that there existed a cordial
relationship between them and their music teachers, and that they could
approach the teachers with their academic problems at any time the teachers
were available. The remaining onc-third revealed that it was difficult for

them to reach their teachers for assistance since the latter would almost always
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not be available when the students needed them aller school hours or because
of restrictions placed v the school administration on their moiements At
Ghana National College. the students said the fact that the music teacher did
not stay on the school compound made o relanvely  difficult for them.
especiallv the females. 1o hayve regular mteraction with the teacher alter school
hours.

Teacher’s Out-Of-Class Performance:

The extra-curricular musical actinities of the teachers. like organizing the
school choir and attendmg school worship services. according to majorty ol
the students. were commendable  They also expressed their appreciation for
the wav the teachers carmied out other school duties and responsibilities
assigned to them by their headmasters

Managing and Supervising the Use of Resources:

The responses obtamed from the music students pomted out that music
teachers, generallyv. handled musical resources judiciousiv. Thev were also of
the view that their teachers were meticulous m thewr supervision of the use of
musical instruments by students.

The students. however. opined that their music departments lacked most of’

the requisite matenals recommended by the West African Examinations
Council for the study of music in schools. These included tape recorders.
orchestral instruments and traditional musical mstruments. 1t was their view
that an increase in musical resources to the departments would go a long way

1o motivate both the teachers and the students to put ol their best
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The Nature of the Programme Requirements as Factor on Enrolment:

Like the headmasters and the music teachers. the students were of the view that
the academuc programme requirements it the S5S svslem preyent many vood
and talented students from enrolling n music  Thev added that each academuc
programme in the $8S svstem s loaded with its related elecune subjects This.
in their contention, has resulted in the low enrolment n music and therefore.

correspondingly. resulted in the provision of hittle adminustratine support

CONCLUSIONS
Based on the findings discussed above. the following conclusions have been
made
The level of admunstrative suppon for music education in senior secendan
schools 13 ven low despite the fact that school heads continue to
acknow ledee the important role music plays in schools.
The low level of suppert for music education was principally aunbuted to  the
refauvely low enrolment in the music programme
Factors accoununy for this low enrolment include:
1) The structure of the programme requirements in the senior secondan
schools which. nadvertentls. shepherd nmusicall good students o other
school programmes like the sciences. where according o the headmasters.
MUsSIC as a subject cannot be justifiably accommodated.
i1y The biases of some headmasters and assistant headmasters which
make them nusinform newh - adruted students on the attnbutes of music

These personnel. 1t was [ound . condemn music and prase their indi idual



subject areas. This invariably resulis in Jow enrolment im music but

relatively high enrolment in their subject areas.

Admunistrative support for the music programme phenomenally increases
during Speech Day periods. This augmentation of support which

sigmi ficantly starts diminishing immediately after Speech Days, it was found
out. usually comes from Old Students’ Associations and the schools”
Associations and the schools® Parent - Teacher Associations.

Ineffectiveness and incompetence on the part of music teachers,  according
to the headmasters, could not make them withhold support for music
education. School heads were of the view that withholding support would
adversely affect the students but not the teacher. The incompetent teacher. in
tlns situation, in the view of the headmasters, would have to be released from
the school as a way of punishing him.

Judicious use and proper supervision of musical instruments and other
teaching matenals by the music teacher could largely influence a school head
o help the music department by wi  of providing adequate administrative

support.

RECOMMENDATIONS
Bascd on the findings presented above, the following recommendations seem
in order:
Since school heads acknowledge the potential role music plays in the schools,
they should intensify cfforts to ensure the provision of adequate sustainable

administrative support to the music departments.
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Music is not an omament to be reserved and polished for annual school
durbars so the music teacher should, through his headmaster, explore avenues
to reach the sponsors of such school durbars to support the music departments
throughout the year. In this way, the strain and stress through which the
music teacher goes in preparing his musica! groups during Speech Day periods
will be minimized considerably and the department will be in a position to
deliver the goods at any time, any day.

Music teachers need to handle musical instruments and other instructional
materials in their care very well. It is only in such conditions that a
headmaster would be inclined to provide more assistance to the department.

In exploring more on the use of musical gadgets, especially the electronic
ones, students being curious as they are usually end up damaging them. The
onus rests on the music teacher to be very vigilant on the students’ handling of
such instruments to ensure a longer life-span for them. No headmaster waill
keep on pumping money into a department whose students do not take good
care of the instructional materials of that department.

Music teachers must not relent in their efforts to secure a good scheduling for
nusic on the time-table for many students to enrol in music, especially in all
the Arts and Vocational classes. With a larger number of students enrolling in
music, the proportion of the budget that will go into the music programme in
the school will also increase proportionately.

Music teachers should be seriously involved in the organisation of orientation
activities for newly-admitted students. His role here will be to teach the new-

comers the school’s songs and anthems. During the singing sessions he will
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be in a position to inculcate into the new students the need to consider taking
music among their elecine subjects

Headmasters pride themselves with the quality and percentage each subject
obtains at the SSSCE 1o enable them have something palatable for their annual
Speech Day  puests. Music teachers must therefore not sacrifice academic
work for musical performances.  Both should be in top gear 1t would be an
added vintage il before a Speech Dav gathering. the headmaster crowns the
good performance of the school musical groups with an announcement that the
music department scored a hundred percent pass (100%) in the previous vears
Senior Secondarv School Cerlificate Examinations.

Music teachers can be a source of mspiration to their students. They can be
efTective vehicles by which students can be drawn into the music programme.
The teacher’s handling of content. method. and eaching materials during class
periods largely deternmnes how the studenls evaluate his performance
Therefore. the teacher should do these in a prolessional and more competent
manner so as (o capture the interest of his students. The teacher should not
forget that 1t 1s these same students who would unconscioush “sell” him and
his subject. music. to the schoo!l admimstration, parents. and their own mates in
other departments and even in other schools  If students see that the music
teacher 1s more accommodating and more responsive (o their problems. thev
will be attracted to enrol in music and with a swell in enrolment, there will.
hopefully. be a swell in suppornt

The music teacher. m collaboration with fus headmaster. must explore wavs of
founding a school band  This will help greatly in enhancing (he image of the

school  More mmportantls. 5t has the potential of opening up reliable ayvenues



for bringing in exira funds 1o the department when the band plays at quasi-
school functions such as plaving al fund-raising dmners organised by old
students or the PTA. or at school sporting and entertamment activ ities at fun-
fairs where gale fees are charged.

10.  The music leacher should explore avenues Lo organize extra-classes in music.
especially in kev-board plaving in which students are interested. for students
who. because of the strait-jackel nature of (he school time-table. have been
demed (he benefits of music education. This can be done in the afternoons and
during week-ends. These extra-classes will serve as a way of augmenting the
financial support lor the music department since the students involved will be
made 10 pay something extra to the musi¢ teacher and the music department.

L1 It s verv important for the music teacher to be housed on the school premises.
This will facilitate his work as a music teacher since. among other things. he
will be required to attend morning assemblies where he may be required to play
the organ. attend school choir practices. venv oflen. afler students’ evening
studies and occasionally: supervise the school band. especially durning evening

gntertamments.

Recommendations for Further Studies
For the fact that this study was limited to the five senior secondary schools in
the Cape Coast municipality. | would recommend that further studies should be made
1o cover the whole central region and subsequenth other regions ol Ghana 1 also
suggest further investigations of the role of the music teacher in altracting  high

enrolment into the music programme  This 1s necessary and urgent singe the study
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revealed that the low enrolment has a significant bearning on the level of admimstrative
support for the music progranune

It is also recommended that headmasters and their iassislants must be impressed
upon by the Ministry of Education and other stakeholders in education (o abide by the
Ministny’s own directives on selection of subjects in the senior secondan schoels
This is because it was not [or nothing that the mimstn directed that students must he
offered the opportunits 1o read music as a possible clective subject mall but one of the

academic programmes.
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APPENDIX 1

SCHOOL HEADS’ QUESTIONNAIRE

Drear Sir Madam,

This questionnaire (in three parts) secks to ascertain the level of administrative

assistance which is offered to vour mustc department and seeks for your views s (o

the role that your music teacher should play to altract such a support.

Your co-operation in ensuring the success of this survey will be very mich

dppreciated

Please, indicate the level of your agreement with cach of the Tollowing

statements by cirehing the letter which represents your opinton in each category

{(Part One)

I Music plays an important
rale  my school

12

The music department gets
a4 fair of the total budget for
the school.

Y

Support from the school
head {or music programmes
goes on throughout the year

4. Support for musical activities
15 greater during Speech
Dax periods

Strongly | Agree | Notsure | Disagree |Strongly
Agree Dhsagree
(S. A} (A) (N.S) (D.) S.D.

8 2 . - :

1 1 - 5 3

3 3 1 2




Stronely Agree | Notsured Dhisagree| Stronya
o Auree D1
1S A (A INSH D 3D

v

agrec
o

PART TWO

1
|

5 Support for music 15 constan! |

irrespective of the music
teacher’s attitude towards
the subject. 4 . 2 R

6 Supbert Yor the music
depariment depends on the
quaiity of passes abtamed

By studonis e onterd i |

RAYIRA L EESORE R TR EREN : - | : ~

Support depends cnthe

=1

cess ot the musie
teacher’s extra-curmicula | l
musical activities i the |
school. . .- - :

[

support for the music |
department 1s dependent on ll
the performance of the |
music teacher in other )
school duties assigned to
him by his head. - !
|

9 The teaching materials in |
the music department are i
adequate for mstructions in
music. -

1

'
|
|
The music teacher uses ‘
musical resources provided |

lor the department
Judiciously.

A
i

'

1

PART THREE

L1, Music 1s necessary in the
life of a school O 4 - - _




|f1

Successtub school durbars
like Specch Dave depend

on the active participanan
Al the music teache

Muusre enniches the social
Ul e the sehosl

Suosie cducation shoulld
b crcowaced mosenno

~evondan sehiools

The numher of students
who enrob m music ever
seai s s than wenivg Yoy

The course requieaments

i the ~chool Jo ol alloss
many miterested students

to enrol m music

Strongh| Ag Not surd Disagree| Strongly
Agree Disagree
(S Ay | (A) (NS (D) (SD)
]
|
|
|
I | - _ . .
| |
I b
1 o : 2 i
‘.
|
|
. | © ! | s
| |
! |
Y |] - - -
|
4 l : . .




Successiul sehool durbars
ke Speech Dave depend

on the acin ¢ participanon
o the muosic reacher

Muste enniches the soonl
e o the schaol

Mo aducation Jhould
he encouraced msensor

socandan schools

The number ai students

who enrol i musie even
vear s s than twenty ¢ 2

Che course regun 2ments
m the schoal do not allow
mansy mterested students
Lo enrol momusic

Strongly
Agree
(5 A}

Wol sur

(NS){

Disagree

(D

Strongly
Disagree
(SD)

]
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APPUNDIN 2

MUSHCO TFACHERS QUESTIONNALRI

PDear Colivasae
Fhis gquostionnare sechs 1o ascartan the fove! of admunistiatn e Lsisiiings
WHICH e ie Je ottty oniey 1 i sonios sedendan schoeds and to mestsale e

Peloh e s canchor e s e s n e IO UEIC S

Y our co-operaiion o ensunng the success of this suney will be veny nueh

appreciated

Please. mdicate the level of vour agreement with each of the tollowng
statements beocirehing the lenter wineh represents vour opinan i each cateeon

strenghv] Acree NGt surd DJSJ:_‘ICL‘ Stonzh
Acree | [RIERTSEN
(S A LA (N =) () (S
PN aitide teovvands muisig i | ‘ |[
ity ~choed s denendom | ] ]
i the hoadmaster s support |
vor the music departmen 3 ! - || B

2 porform ot nen-mdsic
Juties assigned fo mie v nn
ead satisfactorihy

"

school™s musical groups Tor

e

schoud functions

|
|
L
l l
| !
BE : :
[ waork had to prepare the l
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1 have the requisie teachipe
materials at nn disposal 1
Junmentor e eahoas ams g

fach

b use resources meant for
the music department
udicroush

Vv msic students perform
creditabl monternal exanu-
nalicns

My muwsic students perform
creditably i external exan-
nations, especiallhy at the
SSSCE

The number of students
who enrol in music 1s ven
low n retation 1o the overall
enrolment each vear

The course requrenionts
ha S55 pragranmme Jo nol
allovs many mierested
shudents 1o enral i music

: Strongh

Agroe

TS

v )

Not surer Disaaree

(NS

I
'
|
'
+

s

'h

T

Strongl
[Dh-acies
i1




APPENDIN 3

MUSIC STUDENTS QUESTIONNAIRL

My Do Statone

Phes questivnnasre sachs 1o onestioate hew schaal admpmstratiens can help
then music departments with adequate and  sustamable admunisiratne support Lo
enhance the teaching and learming o music in our sentor secondary schools

Your co-operation In ensuring the success of this study will be ven' much
appreciated

Please. mdicate the level of vour agreement with each ol the [ollowmy

statemients v cucling the letter which represents your opimen in each calepon

T T
P Strongly T-\;wc Nolsure | Disagree | Strongh
o Apree ! Disauree
i~ A rA) (NS (D (S Do
:
I Qur reacher attends |
classes rezolarh Ty 2 _ T o
2 Qurteacher attends ! l
classes punctually u2 24 - 14 o
3 OQur teacher mahkes music
classes ven el 24 (4 - 1 3t
4 | can see Irom his delnen '
ol lessons that he prepares
well before commyg 10 class 93 32 Il I fo
T

o NN e, . e



Stronughy ) Agred Nol sure Disazrec| Strongh
Auree Disagree
S Ay | oAy (NS ) (D) (5D
P3 Our teacher enercises
proper superasien of the !
sinders handhng of '
M~y =T menis fli {4 - 23 L1
L4 Nusic s one ol The least
enrodled suiyects m this
hCh{lM \—17 - - - -
I3 The course requirements
mn the schoaels do not allow
iy students Lo earol. ] 3 - 2 !




APPENDIN 4

GUANATDUCATION SERVICE

FIFADOU ARTERS

MIINIS TRY BRANCH POST 010
PO BONXNNAS

VOCRA

October 4. 1996

M Rel No S8 NST 11113

SELECTION OF SUBTECTS IN SENIOR
SECONDARY SCHOOL

With the approval ol new Guidelines for implementation of the [mproyved
School Education Reforns Programme. a new pattern of selection of subjects at the
semor secondany school fevel has been evoived  Though the programmes reman
unchanged. the exisung mode of selection through pre-determined programme -
opbions has changed  Henceforth students will be guded 1o select a number ol
subpects approved for each programme '

[1 has been decided that the subjects under the vanous programmes i the S&8
should now read as follows

1

"ORE SUBICCTS

C
There shall be tour 14) subjects, nameh

English Language

Mathemauics

Integrated Science (including Agncultural & Envirenmental Studies)
Social Studies dlormerls Lile Skills. and embracing Econoncs.
Geography. Histon. Government elc )

_ Ly td —

e abon o subjects sall be examimed both ntemalh and externalls
Inaddinen, the ollssong <ubjects will wlso be ollered

r Physical Educanon (o be exanined internallvy
n Rehgrous Mora Education (to be examned mternally )
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M GENERAL PROGRAMME (Science}

Students are required 1o studs

I Mathematies (Eleetine)
N Twao or Three ol the iollowing subjects

Phy sies

Chenusin
. Bioloos

Technical Dravwimg
- Geography

3 French or Music

. GENERAL PROGRAMME (Aris)

Students are required to study am Thiee or Four ol the following subjects.

- Literature-In-Enghsh
- French
- Ghanauan Language
- Nusic
- Chnsuan or Islanue or Tradional Relierous Studies
- Econonics
Geograph
- Histon
- Gorernment
- Mathematies (Eleclined
- General Knowledge i An

Chaoice of subjects will depend on the subjects being ofered in the school

AN BUSINESS PROGRAMME

(a) Accounting Option
Students are required 1o studx

i Introduction To Business Management
2 Accounting
3 A one or lwo of the following

- Business Mathemalics or Principles of Costing
- Econonucs
- Malhematics (Eleciinve)
- Typewritny
French or Music



b Soctelarn! Optien
Stodent e Togun o besad

Intoductos To Bosiness Manacemen

[~ ey e

T R

A ome o o od the Tolliseomny

- Accounny
- Busness Mathematios or Pronomples of Costing
- Mathematics (Flecnn ey
I canonmies
- Erench ar Music on Literstae

A VOCATIONAL PROGRAMME

a Visual Arts Option
Students are reguired to studs

| General Knowledee v Al
N One ol the lollowing

- Graphic Desien
- rcturenukong

i One ol the Tolloswne

- Ceranucs

- Sculpture

- Basketn

. Leather work
- Testiies

- loweellen
4 I addiion any one ol the folloswmy abpects man be selected
I vench
- AMusic
- Lconomics
- Literature-In-Enghsh
VI TECHNICAL PROGRAMME

Students are reguired 1o study

| Techmcal Drawing
2 One ol the lollowmy



Apphed Dravwong
Elecirames

Autoe Mechanies
Buldmg Construction
Netalwork
Woodwork

i one or two ol the following

s sies
Mathematios (Flecin )
French

SGD
FRANK S ESSIEN
AG DIRECTOR {SECONDARY EDUCATION)
lor: DIRECTOR-GENERAL

DISTRIBUTION
ALL REGIONATL DIRECTORS

ALL DISTRICT DIRECTORS
ALL HEADS OF 88§
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APPENDIX 35

ADISADEL COLLEGE

P O Box 83
Cape Coast

e (042) 32543 Ciffice
(042) 32303 duropoiin
Fax (042) 32352

alegram. Saurtaclans

et

aur Ref

10th Cetober |<):ﬁ

Al Fatln. AITDADL LLLL i,

e s e el Cul (TULGS) | |

— —— T

Jous Ireciert LiSerncg iron. scrotl on Jrounas of ill-heslid, Viliout

croier periidsion 15 ceusirg o loc ol suir wneng both staff and Stucents.
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The Head of Music Department,
Rev., John Tewve School,
achimote.

Through:

The Headmaster,

“ev, lonn Teve School,
Achimota.

Jear Colleague,

SPECLAL OFFEK FOR MULSIC STUDENTS

“ith the consent of my Headmaster, my school is prepared to offer a
Limited number of admissions to music students and instrumentalists
in the January 2001 admissions in & bild to strengthen our school band
and the music department with students who are gifted in music,

i wouts thereiore be grateful if you convey this informatlon to your
J85 lcaverg to contact me, first in wricing for assigtance if they would

iike Lo avail themselves to this offer.

dowever, | neced to stress that such admissions will be based on a good
performance 1in the BECE.

Thank you.

Yours faithfully,

—
: D) .

T AELAY & VNS e

C.K. Asnur fPeter Light Koomscn)

AEALAE TR HEAD OF MUSIC DEFT,
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APPENDINS

HEADMASTERS INTERVIEW QUESTIONS
In what wins do vou consider music indispensable to vour sches
Do sou subscrbe 1o the view that musie education he J.ik'ﬂl_ll'ﬁ'v_'t,‘d n
sener secondan schoels
Could vou. please. une seme reasons for vour answer”
What  percentace of the school academc budget coes 1o the music
department”
Please. do vou consider that adequote”
HEN G whal wavs could ting be increased”
Whe does the support Tor the music department go up dunng Speech
Day penods?
Could v ou please 1ell the sources at thus phenomenal inerease m suppart’
Couid these souwces be sustamed 1o the music department throughout the
e
Can the perlormance of the Music (eacher in both curnicular and extra-
cutiteular musical activities i the school be a vardstck e deternung what
voes inlo the music department by way ol support?
Hauve vou noticed any mususe ol the school’s musical imstruments by the
reacher
s o minsie teacher able e 2 crase proper supervisen control over hus
students” use of the school musical instruments?
ITNES. could this have an influence on the provision of support lor the
nusic department’
Have you had anv occasion (o release a music teacher because of poor
perlormance”
Do rou consider the nstructional matenials in the music  department
adequate?
I NO. please. what efforts 1s the school administration making w ameliorate

the situation”
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APPENDIXN Y

MUSIC TEACHERS' INTERVIEW QUESTIONS
Contd o enplom win vow amntede towards the music prowrammes s
depondent on the support sou et lramyoar head !
Could vou please enumerate the musical instruments vou have now and
those vouwill need Tor eflective teachmy and learning of music”
Inwhat wavs do vou think the number of students who enrol in music can be
mcreased?
Can an mereased number of students in the department resull inan increase n
adnunistrative support”

In what wavs de vou ongace vour students i extra-curnicular muosical

achivities”

Do these achives help m anhangme the mage ey our schoal?

PO s dees sl mtluence vow head o augment support Tor the nsic
depariment

How Jdo sou access sour students” performance  mo both miternal wnd
enternal examinations”

Hesw many times have vou sent students o sit for external exanunations. ke
the SSSCE conducted b the WAE(CT

Do sou consider the success or ladure of vour students o such
examinations as a facler that can mfluence vour head 1o support vour

department”

Have vou been assigned with extra school dunes i the school by vour
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Plas wono oadmastor cvor peprimanead o o adpeas o

Do o consider sour pertormane i vour otk s e
mdlnence madrachnge ~upport et e are e departmens
Ps e mse department i a posiDos Loonanse Tunds Ter ils pre e

EY BN sohat are vour sources of raesing ~uch funds?

How deovou account Far the tunds ~o tased !
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APPENDIN 1D
MUSICSTUDENTST INTERVIEW QU ESTIONS

Do v s s L miassc deacher responsiee e vl acadere nesds st
e schon o

I there an oecasion when the music teacher has turned vou away when Vil
approached im for acadenuce assistance after class hours?

How do vou descnbe the refationslip between the mste students and the
teacher”

Whar are some of the extra-curricular musical activities engaged o by the
misic depactment
[evoue teacher usualiv present at the tmes these aetivities are held
Flas s our mosae teacher been given other schood duties (o posttions i b i
headivasier
Flow doveu sce his pertornumee m these aeas”
Which musical nsttuments are avadable nthe department”
Do vou have casy aceess (o them?
Lovou teacher asualiv proseni o assist vou on (e mstrements”!
Dovou consider the instruments sullicient jor the department”?
NG whieh others do vou constder necessan 1o be added?
Have vou had an occasion (o notice am nususe of the mstruments by ol
teacher, for example. using the mstruments for his own privale cans’
Do vou see vour eacher  as o exercising proper  supenvision of (he

department > musical nstruments”
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& there an aceasion when sour teacher s mprovised any teachioy

malerial lor fessons”

MW hat m v our epmron. can be done [or more students to enrolin music”

Do vouthink an merease w1 instructional materials o the music department will
motisate the music teacher 1o work harder”

Do vou (all nmusic Students) have other sources of raisimg funds lor the
department?

ITYES. enumerate some of the sources

Why dovou think other non-music students are mterested i learmng how (o

play some musical nstrumeits™



Y;

BIBLIOGRAPHY

Akrofi. £ A (19%3) “Why Brinsh Music Examination in Ghanaan Secondan
Schools ™ African Music Education Unnersity of Cape Coast Ghang

Vool oy (TONSY s tra-Curocolar Music Educaton Geome to Displace
Curncular Music Fducanon m Ghana™™ The Ogzuaa BEducat
Vol o SNo o Lne o Cape v oast, Ghana

Ymouhu K (19823 Parallehsm between Alnican Music and OrlT
Schulwerk 7 Journal of Afncan Music. Vol 11, No &

Anderson. HH H M and Brewer., {1943). “Studies of Teachers™ Classroom
Personalities. Dominaine. and Socially Integrative Behaviour of
Kindergarten Teachers.” Applied Psyvchology Monograph. No.6

Attah, J K (1991)  The Principle of “Sankola™ in Elementany Music
[nstruction m Southern Ghana Selected Scheol Personnel’s
Views ol and their Role inats Implementation Ph D
hssertation Unin of North Texas. USA

Bartels. F L (1903 The Roeols of Ghana Nethodism  London
Cambridee Ly Press

Boiton. A P9S8y “Nusie m Early Amiencan Public Educavon A
Historical Crongque 7 Basic Congeplis In Music Edycation The

o ol Chirgago Pross, Clicaso

Bruhn, K (1993 “Understandig School Budeets 7 Teachmyg Music, Vol 3
~No 5 Music Educanon Nauenal Conlerence.

Bull S (1969) By Helping Piano Teachers, Unnersities Help
Themselves™ Music Educators Journal. Vol 33 No 6

Burmaister. C A (1938). “Role of Music in Genzral Education =~ Basic
Concepis in Music Education The Univ, of Chicago Press.
Chicago

Cahn. M M (1969). “More than Performance: Toward Human Interacton”
Music Educators Journal. Vol 35. No.6

Chapman. D W (1990}, Reducine Teacher Absenteeism and Auriion.
Cause Consequences and Responses. Paris HEP
UNESCO

Chapman. D W. and C A Carnier. {1990y Imprgvine Educational Qualitv
A Global Perspective. Connecticut Greenwood Press. Inc

Dzobo. N K (1973) Report of the Education Advison Commillee on the
Proposed New Structure and Content ol Education (or Ghana




IF\

2N

Accra Mimsin of Lducabion

Fhueme. L V. (1996) The Development ol Almican Music and Darnice
Cuarncufum for Secondan Schools A Suggested Guude A
paper presented (or the “Conference on Research and Irducation
m African Music and Dance” af Legon. Accra

Erans R (19753 “The Real Versns The [deal  Gaps in our Scheol Musie
Provramme = Education and Research in African Music Mo 2
Univ of Ghana, Legon. Accra

Farrant, 1§ (1980) Principles and P'ractice ol Education  London
Longman Group. U K Ltd

Flanders. N (1960)  Apahsine Teacline Behaviour  Mass Addison-
Wesles Reading

Frost ROB and S B Marshall, (1977 Admmnistravon ol Phy sical
[ducayon and_Athleues _ Concept and Pracuces Dubuguoe.
Loy W ALC Brosn Pubhishing Co

Poltan, N nd Flareneavee 11990 What s Worth Fichtmg forn s our
School™ New York Teachers College Press

Hearcremes, D 1 (19863 The Deyvelopmental Psveholoey of Music
Cambridge Uniy Press

Henhe. H H (1969) “The Renaissance is up to You.” Music Educators
Journal Vol 55 No.6

Hermann, E | {(1965) ~The Renaissance 1s up to You  Music Educators
Journal Vol 535 No 6

Hofler. C R (1983) Teachine Music in the Secondan Schoois
Calforma. Wadsworth Publishing Company. Belmont

House, R ¢1v58) Curnculum Construction in Music Education ™ Basy
Concepts i Musig Education Chicazo Lin Press Chicago

Leonhard, O and R House  (1972) Foundations and Principles of Musie
Fducation New York AMeGraw - Hdl Book Co

Mantords ROt1983) - The Status of Music Teacher Education e Ghana woth
Recommendauons tor Improvement  Dissertation Absiract
International 44, 2703 A

AMav-Parher and K Ozumba. (19813 Teacher Effecin eness Researel in
West Alrica Int Dev Research Centre (IDRC)Y Olana, Canada



20 \ensah-Aggrev. D (19851 ~Opmions of Ghanaan Secondan Schuool
Sjudents Revardine Music Egucation Programmes in Ghana ™ Aincan
Music Education U of Cape Coast

3 Nhetta, | H (1966) “Music Educanion i Alnican Schoals A Review i
the Position m Ghana™ International Semmar on Teacha
Edvcation m Music Ann Avbor. The i of Michigar

R Nhoetnr JH (1973 Forevord)y Notes on Bducatien and Rescarcizan
Vocan Muosie, No 20 L ol Ghanas Legen Acera

Research m Alnecan Musie Ne 2 Unn OFGhana Legon Acer

a2 Ouhe G k0975 “Educatng The VMusiead Child 7 Educauen and

AR Omfade v and O Odedevy (19951 7 Adnuisiratin e Suppaort tor the
Teachimye of Physical Fdueation and Sports Caaching
Secondary Schoels 7 Jeurmat OF ducabonal Managemoent
Vol gy Unny o Cape Coast. Ghana

RE Qrsumba. K E (1974 The Relavanship between Concensus an
Teacher-Rote Expectatons and Teacher Jab Satsiactien
Unpublished PR D Thesis Unin of Thadan

33 Racklam. [T (1935 Apnstotle’s “Poliies” (Translated)  The Luoeb Classical
Libran (Cambridee Harvard Uninversits Press)

36 Rambow. B (1964 Nusic i the Classroom  Hewmemann. London

37 Rebore, OA (1982 Personnel Admimistration an Educaton Enzlewood
CLT. N T Prentice Hall, ine

3N Roach. D and B Darke (1981 Ghana Music Education A Merging of
Cualtures  Internal JTournal of Music Education No B

34 Sidnedi. R (1973 Building Instructuional Programs in Music Education,
Prentice Hall. Tnc New Jersev

40 Swamvach, k(1979 A Basis for Music Education London Cambnidee
L' niv Press

41 salaen A D Jar (19s4) Management and Performance US AL Scolt
Foraman and Compam

42 Vaughan, § (1996) “Insights on the Budget Process ™ Teaching Music. Vel 3

¢
No 3 Music Educauon Navonal Canlerence





