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ABSTRACT

The study was on administrative chalknges in the m-in-ollt programmt: in

Bibiani Anhwiaso Bekwai District of Western Region of Ghana. The matn study

was to Wlearth the administrative challenges associated with the implementation

of the "out'" segment of the in·in·oul programme in selected schools in Biblam

Anhwiaso Bekwai Dlstnct

In all twenty (20) Basic schools were involved in the study. One hundred

and thirty-eight respondents participated in the study The main research

instrument employed to collect data ,. as questionnaire. Simple percentages were

calculated for summary of the different responses given. The major lindmgs of

the study were that the practice of one-flng "frec" accommodation to leacher

llainees was not sustainable. II becalm: clear from [he study that teal:hcr

trainees do not obtain ad~quate professional and academic support from

their mentors. The study also revealed thai lhl.' nc..:cssary logistics II) support

the programme were Jacking. It was also e\'id~nt from thc study that Dist;:Jnce

Learning Materials (DLM's) which were prepared to complement traincl:s' \~ork

-study conferences were not supplied in all subject areas.

It was recommended that teacher tratnee:s should be made 10 pa)

rent from their monthly allowances to support the programme. In t.)rdcr to

encourage mentors 10 give of their best in mcntoring the: IrJlnces, some ~ind of

incentive package should be given to them. And for the programme tu Inll\'C

on smoothly. the necessary logistics should be: made available hdorc It

takes off.
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CHAPTER ONE

INTRODlICTION

Background 10 the Study

"Th,,: quality of human capital of any nalion depends upon the

quality of educmion it offers. :'lOd the quality of educution given is also

dctemlined ~y the quality of tt:achers who leach" Report of lhe PresIdent's

Committee on Review of Educational Reforms in Ghana (2002).

The search for an effective way of training teachers to teach the

basic schools in (he- country J~Hes bad 10 the time the missionaries lirsl

set fOOl in Ghana in the- early 1800 This search has been on-going sinei,;'

the colonial era and has continued even in post-independence GhiJn3. yet ::In

answer has not been found to the problem. The search for traming teachers

the best way to teach the country's basic schools goes on unabah:d. (Bame.

1991).

At the initial stages of educational development. l..:aching in the

schools in Ghana. as in uther parts of the West Africa. was modelled on

the well lnO\\TI monitorial system of Joseph Lancaster :md Andre\\ Be'll

lHilliard, 1957 ) which were popular in Britain and Canada at tht: hcginning

of the nineteenth Cenluf)'. In Ihis system. Ihc scarcity ()f lr~in..:d ICJchers \\a~

somewhat short-circuited. One master or trained h,'Jt.:hl:r \\3) In l,:h~lrgl.." (\f a

school and a number of monitors were appointed from among Ih .. purils [0



help him by being in charge of the "mechanical" teaching work and rote

leaming in lhe various classes.

Similar teaching was adopted in Ghana. However, despite Its populanty,

the monitorial system had to be abandoned in England because among

other things. it encouraged much mechanical learning and Ihe monilors were

also inunature for teaching which demanded not only the tcachmg of

reading, writing and anthmetic but also the exercise of moral innu~nce on

pupils. Thus the problem of shonagc of Icachers was lackled by lralnlng

profession'll teachers.

Similarly, in Ghana efforts were madl" to train professional qualili~d

teachers. The' Basel Mission established a leacher-CHechisl II :ologkal

seminary at Akropong in 1863 and a second one later at Abellfi. These and

the Roman Catholic teachers' college al Bla were the only institutions for

teacher education In Ghani! unlil 1909.

In teacher education as in the establishment of schools. the

government saw the need to supplement the efforts of thl" missions and so

in 1909 it opt"ncd a traimng collegc in Accr.3 whic.:h bccamL' Ihe h..'Jcha

training centre not only for governmenl tt:achers but also for the tcachns

of all Missions who had no teacher training institutions of their o\\'n. This

benefitted all Missions wilh thc exceplion of Ihe Hasd I\lisslLln and the

Roman Catholic Mission which had a training college at Bla in the Trans·

Volta region as indicated abovc.



The duration of the training course in Accra was two years and the

students' performance in their final examination at the end of their tramlng

determined the type of certificate awarded them ( Hilliard. 1957 ). There \\erc

three types of certificates which are the first. second and third c1dss

certificates. These in tum determine the salaries of the holders.

AI the bonom of the ladder .....ere lhe holders of third class

certificate who received an annual salary of £ ~O. The salary of the holders

of second class certificates was £ 25 and for the first class certilkate

holders. it was £ 30 per annum. In addition. teachers received annual grants

ranging from £ 5 to £ 20.

The Wesleyan Methodist t..,1ission also established a training l:ollegc.

first at Aburi and Jatcor transferred it to Kumasi in 1924. Trainmg In thes~

colleges was extended from two years \0 three years in 1923.

The institution improved the supply of certificated leachers but did

nOI completely solve the problems and uncemficaled leachers remained in

the majority in the schools as shown by the following figures for 19::!7

(Hilliard, 1957: 86)

Teachers

Certificated

Uncertificated

Men

927

1084

Women

37

104

Total

%4

118~

(Strength of the Ghanaian Teaching Force in 1927 I

Source: Gold Coast Educiltion Statistics - February. 1955.
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staff of the Education Dep.1Ctment. However. educational development did

nor complelely cease 3Jld d~spite the depression and Ihe world war [hat

followed il. some progress in educational gro\\1h was achined. In 19·0. the

government opened its firsl training colleg~ In the North~m territC'nes at

Tamale. In the same year, a Four-Year Teacher Training course w3S

introduced in the r"'!ethodisl - Women Training college in Kumasi. Earlier. a

similar course had been introduced at Achimota training college. The period

aJso saw lite eSlablisltment by the Sconish Mission. of a Iwo-year primary

leacher lraining. college at Odumasi in the Eastern Region of lhe country

The recommendalion of Ih.: 1937 Education commin~e's R~port

conceming training colleges was implemented. Two-year as wdl as Four

year colleges were established and by lhe end of 1950. there \\'ere in

exislence nineteen teacher training coll...~g~s comprising eight certilicate "A"

or Four·Year colleges and e1e\'en certificale "B" or Two-Year colleges. They

gave an annual OUlput of some 623 teachers. By the end of 1950. there was

a grand lotal of 3.989 certificafed teachers in Ghanaian demenlary schools

but at the same time. there were 5.000 untrained or uncertilicated tc-3cher:>

in the schools.

However. the increase in faciliries for leacher training in Ihe carly

fifties began to redress Ihis imbalance I;'Ielween IraineJ and untrJmc:d

leachers in !.he posi-independence years and thus by Sc:ptc:mht=r I<)60 Ihefl~

were 12.000 trained and 10.000 untrained t~achers. BUI th..· irnp":mc.:nlatlon

of the fecpfree and compulsory primar)' education owrwhelmingly increased



the nwnber of unlrained or pupil teacher> and the trend since the-n has

persisted to the present time. Prior to 19; I. there "ere 19 teacher traming

colleges offering a varicf)' of COUf5eS leading 10 the award of

(a) Two - year Post-middle Teacher's Certificate "B"

(b) T".o - )e:lr Post "B" Teachers Cenificate "A"

(C) Four - year Post ~ middle Tcacher's Certificate ".-\"

(d) Two - year Post-secondary Teachers Certificate "A,-

Follo"ing the implementation of the Accelerated Development Plan

for Education in 1951. il \\as decided to recruit a large number (If "pupJl"

teachers. - students \\llh a weak academic background. "ho consequentl~,had

to be given six - \\eek intensive courses to prepare them "01' teaching in the

prirnat)· schools. In 1953, 10 Pupil Teacher Centres \\cre established for !.his

purpose. The curriculum of the centr~s emphasiud English. Arithmetic and

Pedagog)". The immedIate o~jecli\-e of staffing pnmaT) ,.chva!.; \\itf,

qualified teachers was largely achie\ed by the early 196()s and both the

Teacher's Cenificate "B" and the emergency training pr('grdffiIl1c-.s \"ere

phased out ifl 1962:.1his was done because the search for an efi::ctl\c \\"'~

of traimng teachers to teach the schools was still on course

From me beginning of the 19~.65 academic ~eJI. in (I:-der to meet

the specialist staffing needs of middle schools. t\\(l-~ l.::;J" ~pec;ali51 :T72ining

courses for certificated teachers in English. Ge-ograph: Ihstu~.. \lalhe-m:ttics

and so forth were offer~d in nine trainin~ college-so



Moreover. the surplus teachers could not function successfully as g.:n...'ral

teachers in classrooms in primary and middle sf;hools. A threc·ye,:u Post

Secondary gen~ral programme n:placed the quasi-spt:ciallst programmc

However. the concept of "bias courscs" W.:'IS introduCL'd into tcat:hcr

education to pemlit a few colleges 10 conf;cntralc. in addition 10 the: hasic

courses. on subjects Iikt: Home ScicncC', Science. Agricuhure. Physical

Education. French. Art. Busin~ss Education, jV1athematics and rrad~'

Tef;hnology.

The "Modular programme" was introduced into !.he s}stcm of

teacher education in IQ8J. in order to enable post-middle unqualitied

teachers to spend two years as external :;tudcnt h.·uchers berort: ...·Il . .:ring the

training colleges as regular students for the: third and lourth years of

training. The tern} "modular" is a deSCriptive tenn for Ihe syllJhus lIt" th ...,

first two years which is dIvided into individual unlls or groups of k'sSt'1ls

called "modulc:s", each of which is designed to cover Ihre~' hours (If \\wl...

by the student at home. 11 has. howcver, hel'n dc-cidl'd to n:p!:.Kl' Iht: I\\ll

year Post. MiJJle Modular course by (he one-ycar Post·Se..:ondary t\·tl1Jllla~

course. again to be takcn by extcrnal students.

In general. these colleges have pf(lVidl'd ;md ..;lill pro\ Hit· mllial

training for teachers in the primar')!. middle and 100\\,'r f\lrnl~ nf the sl;l'tlnd

cycle institutions. In addition to the ~ntire currii:ulurn of thl' rrill1a~ anJ

middle schools. the teacher education cllrriculum include... edu\"ation :.IS :.l

subject comprising method. principles. p~)'d1tllogy and studellt leild"ll~



s.(\.'......nJ~ Tt",l.:'h,,·r rrJ.in\!~~ l"'r"fr.l.I1\I~\;:

An NlK.;lU...,O 5~:'t,'m J ...'X'S n,'! <'151 in j ';h.·Uun~. II 15 ,llW.l~5

...",'otn'Il'l.-J J..nJ ~h.\f'l'\.i r~ j I1lmlt'-t'r ,'i 1~'f'\.""'5. n;\md~ ,,'lilj...·;l:. "......,':~_':;~: .....

5..,-i;ll. f':ti~il.'\L" JIlJ ...'lht.·r':'. ~""Il\( _'f Iht'5,,' l'\'r.: ..,:: nl.l~ r..,. ::~! ..·:-:u: \\ :~:; ..,

Ihi.n~ l!'l i$_'~,l~l.,!: :'Hh·.· th..• \\h_...k \\,'rlJ IU5 t-\:.· ...·.'LlIL· .\ {"r.l! ':;Ll~( ~'\:~

NOC.;ltiNl;l! $~::tt.'1l1 ;lnJ Ilh'rt.' (~p.;.""'·I;,I1~ t;;>;l...·h ..·r ,,'Jll,·.H:...':l 5~:,'~::'; :!:"':-;":~':-;"

Ol...""e in l~UlJ"'1l1 \\iIll ",'rlJ u\'nJ::

Ref...'ml i5 t:u.in~ rl.l'·"· 1Il Ih( rn'fr;\ll\m;.'~ .'f .1:; :;.·.ld:a {r:ll:~:l:f

rolleges in th~ .:' ...\Wl~ l~'r lh< imrn'H'nlt'n! .,f l',l.'l.: Icl ...·ht·r t-JU,,';HI_':\ I'hi.'

reli..'ml has ~'_'l11e n,....."'S.~ tx";)Us(' th...·n· I:' .1 ~,·n...-r.ll ,· ...'mrl.ulll th.ll

3I:.:lJ(mk' st:mJ;u\h:: h:.l\'· (;llkn ,'f :lrt.· (,llIin~ III Ih;.· ,"'~mln I \k:\:i..lh.



1995). The qUJJity (If leaching and le3ffiing is OtJsef\N to be \'ery low i

Owolabi. 1999 p. 15 ). Scaltstks published b~ the \hnislr) ot Edu~3u(>n

contiIm lbat 3.lkgations made by me concem~d pul:'tlic IOpare. 19<0)0). p 21

FW1her to the aoo' e ":\.1mpbints is the public OUIOZr) thai lhe 'Iua.lit~

\.~( tacbers grJJU.lllng from !.he ":-\.1untr:·s tr.l.ining ":1..1l1eges lea' es mu.;h !('

be desired. The f"":1..:-t is th.JL s..xie~ is dynmlk and is cvnsuntly· unJergC'ln~

rapid lr.U1SfonnatJon in all spheres of hwnJ1l enJe3'·oUf. We :ife in J.n er.l

of tcchnologic31 advJ.I1.;ement whil:h has turned the \\orld into a glob.1J

,iUage.

Programmes in the b3.'5i.; s..:hl.."lOls toJ.J.~ hJ'e h) k tJ.:!ored ((l suit

the n«ds of the chJ.nging S\.~ie~. Th;:~: is e:'\plosion of knv\'INge .1IlJ 5\....

the content ot the sub)e..:c hJ.S chJJ1geJ coJnsider.1bl~ .-\g3.in lhere :ife JJ50

changes in the Gtuna.i3.n ,;hild hImself HIs thvughts. :mitudes JJlJ r"'"r":~t[i\.~n

continue to chJ.nge as his em ironment dunge-s. In \ ie\\ of these

developments. there is the n«d t~~r the tr.linmg .:ollegc- rn,~r..lfTLT.~s tl~ ~

changed to suit the realitle-s of the time.

Delors et a! t 1996 I in World Edu<3tion Repon ( 1996: ~g I conrinn

in this regard: When a child's or adult's rirst !~:lcher IS rx'\....r1: t!'Jtnd ,mJ

poorly moti'·3IeJ. the V([')" foundations (In "hl.:h J.11 ':'l:!:>sequent k..1.·Tlin~ \\ Jil

be built "ill Ix WlSOunJ .. Thus. lmpro\in~ th~ .:jw.lu, .l!lJ m\1Ii\311 ..~n ..~f

teachers must be a priori~ in all counules.

Delo.rs et aJ t 19')61 atlirm thJ! k.ifTling can imrr..... \e ...'nl~ Ii

teaching is done "ell. The lm!="....an..:-e ..~i th," "Ill..1lil~ 01" h:J.~hin~, .mJ

10



therefore of leachers. cannot be overemphasized. Currenlly. Ihe rok of the

leacher is bemg scrutinized. Hislher role is becoming more and mort:

complex due to new emerging trends and developments that are raising

concerns about the quality and relevance of education How are our teacher

preparation programmes respondmg 10 these challenges?

Me leacher demands and expectations being addressed in Ghana

over the years by our teacher preparation programmes'? Faced With b(.;k of

prompt response to Ihe mass f:lilure of our children at the Bastc Education

Certificate Examination and the Senior Second<lr)' School Ccrttlil.:atc

Examination. the extensive drop oul rates of illiterate children by the

school system. the lad of a clear rc::tlective practice by our leachers. can il

be said that our teacher education curricular over the yt.:ar" ha\ e bc:\.'n

dynamic enough 10 address the profeSSIonal needs of trainees -:

Furthennore to the change thilt cOnlinuously emerge as hl£hhgluc:J.

there are trends that necessitate change in the current teacher education

curriculum at the training colleges. The educillional system ur Ghana. is no

doubt withnc:ssing a lot of changes. The various educational rc-fonm ho\'c

given a new impetus and a new direction 10 the g03JS ~nd funcllun~ .. I'

educacion. Moreover, efJons are undem'JY 10 hn" \.'duc3l1nn 1o n<JllonJI

integration and national development. In Ghana the entire: c:Juc;Jtlnnal prHl..'\.'''S

is being overhauled to respond to ne\' challc:ngx!oo ~l..'\\ \\a~ s \11'

democratizing education arc being evolved. All thl'se "tTurts han; :OlrliGltions

11



for the teacher education curriculum. Some of (he emerging (rends that are

calling fOT an moO' alive and dynamic (eacher education programmes are .

free compulsory uni\ers:lI basic education (FeeBe'

ii. the need for bt-ner heahh for ..lur p\.'ople

iii. national inkgration

iv. providing access to education (0 children living in deprived

and rural areas

v. continuous and lifc-long le;)min~

The Free Compulsory L"nivt'rs.al BJ.5ic Education (FCLBEI sec:b t(l

democratize education in Ghana. It provides opportunity to all chilJren \ll

have access tv education. The Free Compulsory Universal Basic I-.ducation

has enlarged the school population. c3lkd for new and \'aried modes of

teaching and learning. dem:mded the tlhwision of adequate cd tI:3tlon.:t1

facilities for school children. The varied backgrounds. i e. L"rban children.

deprived children. physically challenged children. children from rural :lfeJ.'>.

call for well trained teachers to meet their needs.

The implication is that these children can anI) ha\'c qU.1lit~

teaching. if they are taught by qualit~ teachers ThIS can (lnl~ b~ ;u.:hlc\l;:d

if ow teacher training. programmes are- redcsigned to respond to [h~

changing roles of the teacher.

Responding to these- dem3nds. ther~ has b.:cn J sl.::.trch li)r :.t ne\\

way of training our teachers in the traimng wllegl.:s. thus kading 1(' tht:

introduction of the "In-In-Out ProgrammC''' Th~t is. current practil.:l: In

teacher education has moved away from thl: situ:Hion \\h,..'r~ !I,.'Jcha

education institutions see themselves as ha\ ing the sole resp{lnslPility [or

12



the training of student t~achers. It now rdit:s grt:atly on tht: usc of the

apprenticeship or intcrnship model of training. This modc is similar 10 Ihe

internship programme thai medical orticcrs, I.'ngincers anJ journultsts

undergo. In Ihis mod~1. sludenl leachers complclc their traming with

substantial school cxperience. This n!."w syst!."m also known ..~ Inlernshlp

programme as practised III some- developed countri~s is refe-rn:d to us

Mentoring in Teach!."r Educallon. A r!."scarch conduch:d tn UnilcJ Sial..:.. {lr

America by Catherine A Hansman revealed lhat the.: benefits ot' mentonllg

or internship programme have been described fr!."quently In research sluJil:s

and Iiteratun: as enhancing the growth and dc\"dopment of menhJrs anJ

mentecs. ( Hansman, 2000, Or~antSatlon and educational inS!'lutlllns that

utilize formal mentoring or internship progrummcs arc frc4ue.:nlly pr..ll ..eJ for

ma... imizing their human H.'soun:e potential. Uo\\C\,l.:f, desplh.' rl.:Sl:arch th.:!l

discussed the positive a')pet:ls of menloring. some rcsearch ha:-. sI1\l\\ n

mentoring to be not hdpful fM all mcnteeS. p<lrticub.rl~ Iho~ margtl1ali/xd

because of rac~, class, gl.:nder. or sc.'( oril.'nt'Hlun ( I(.r l'.'\ampk II..nsman,

1999,2000, 20ll::!. lIill', SI:llker. 1994 ). At any rale onL.' Gmnol rule oul the

immense hcndits lhal ,an ht: deri ....ed I'n,"l thl.: ll1enlurln~ ur lillt:ru:-hrp

programme, It is perccivl.:u that the n"w ,ystl.:lll holth a I'll 1,1 !'r"lllhC lilr

teacher education.

Just as the 1987 Fducalion Rcfuml "as pul 1ll pial'\.' III aJJr\.':-.s il

probkm, the in-in,oul progr.1lTlnu.' was Introduced hI I,:nhallll,,' tl'a~her

trainees' competencies and professionalism. II ... nol c,,'>y to changl.: lllnl'-
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period. tl2 weeks I spread out o\'er one year period (usually ~

weeks each. of 3 terms in a year ~

ii. Commits classroom teacher to support tramees using

"mentoring" approach rather than abandoning them to th,:ir fale

when these are posted 10 the schools

iii. Emphasizes the importance of the concept of a fOWldation penod.

followed by deepening of principles in methodulogy 31ld

prolonged cycle / period of practice (school anachrnent) and

reflection which leads 10 3 dynamic. developmental concept of

professional compelence.

iv. Ensures that trainee' s school experiences and college experiences

are mutually suppomw and ,;omplementary. (GES.: '03)

At the end of the attachment period. If trainees ha\ e acquIred

competencies. then \.hey should !:Ie capable of demonstrating t'\ idencl,;' (If

good teaching skills as regards the inlegralion of the theory and

practice of teaching. There should be improved performance in ksson

planning. delivery. classroom organis.alwn. management and control as

well as assessment of pupils learning achiewmems In effect. as

contained in the proposals on Basic Teacher Educ3IJon PolJ,;~

Document. the In-ln·Out Programme should be able to produce a

competent and effective basic school teacher who possesses

15



Broad "..du~atilln ro~kg".lUnd Ihal will c:ml~le hilll;'h~'r flln~tlllll

pllrpo~ly and dlc:ct1\dy 3.$ a ciliun \\ithin hiS hl.'r S~ll'I~'(~ ;md

contribule to sociC:IY's dc:\"dopmenl aspiratil)ns.

ii. A good cl'mmand of En~lish language and sl,lid bad.gwunJ

kno\\leJge l)f clmtt'nls l)f sul'o.ic:cls lJ,lI~hl in r.ash..· sch~\I,b

iii. A dear sc:nsl.' L)( respl)nsil-oihty fN ensuring that leaming ta\..c:s

place: in this \,.'\,nnl.'clil)n, the I1(,'L'J is tl)f an l'mralhl'lh:

enthu.siasti(', sl'lf·nwti\;ltl'd and self,clmlidc:nt leachl'rs

i\ l'ndl'rsl:mJing. and knll\\ kdg.e t'( IIll' rrl'ccoss \,f hUlllall

de'"c:h,lpmenl ;U1J learn;ug, \\ ith J, liml grasp of inJI\'idu:l1

ditli:rencl.'s and lhe PSyChl'h'g.y l,f adjustment.

\'. Mowledge of rc,'It'\J.ncl..· l,f l'JucOItil,n 10 society ':lIl~j tht' rrincirk's

underl~ ing the pr,lClice l,f l·JU(,3Iil'll.

vi. Knowledge :lnd understanding lll' thl.' prin\,.'iplc:s unJl'r1~ 1Il~ lhe

structure of h35ic c:duc:alillll cUrTll"ulum :.mJ lIs subject ~1"'(c:rHs

and acli"ilies tl) cnabk hin\-hl.."r dll'l't thl.." Ill.'t..J ....J dl;lIl~t·~ ,,!lnl'

and whc:n aprforriatt'

vii. Requisite professional ~kill:, anJ technique:, us...·ful in tl'cldl1ng [.'

cnsure etlf:'cli,-e inlcrJl'lion \\ ilh pupils in a 1l..";Khing..Ic:anul1g.

situati ...1n

viii, Mornl sounJncss and l'apJcity Il' ~Cl"\t' a~ a fI\lt' llllilid .Ull! ,11s,1

capabilities 10 use the cl1nlcnts Ill' 'Ill' curn,,:lIlurH ill In d(IPlI1~

desirable quahlks
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All the good things the in-in-oul programm~ IS seeking 10

achieve are contingent upon some resources and structure put in pl:Jce

to make way for smooth implementation. These include:~

Communities to provide free accommodation and some baSIC

services 10 Iramc('s.

ii. Condj(ions in schools where traine~s will be posled should be

those thai will promote effective teaching and learning.

iii, There should be an assurance of dfecti\'c sUPCf\ 1~lon D:

mentors and link tutOTS

iv. Distance leaning material:> and other study materials should be

provided for use by leadll:r trainees at their stations trIES. 2(j()fJJ

A close examinalion of the abo\'(: resources and structures actuall~

bring to the fore the administrall\'c challenges Ihal TcacheT 1 raining

Colleges are likely (0 face while implementing lhe policy. Indecd, the

implementation of the in·in-oul programme throws a tIemt:ndous

challengc to [he head of the college as an admmi.,lralor ~nd all the ~y

players invol\'cd in the exerCIse, Dc\tlopmcnb in ctluciJ.!Ion hat,..:

irnpli:ations for school admmislrJl10n. Wahon I Jf169) delinc:~ .:tJmlnhlr.alh.n

as an activit)' thaI maintains an organis.uion and cuncems Ihdf \\Ilh

the direction of activities of people working \\ithm lh..: ()rg,]nl')~tl,-,n In

their reciprocal relation to Ihe end lhal Ihe Ur~aOl~!lnn'<; purp.J~~ ma~

b\'- anained.
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hard times. how many of th~ communiti\.'s will continu~ to offer free

accommodation?

They ,could do it for some time but it cannot be a permanenl

feature. Provision of frec accommodal1on is not sustainable. It IS expected that

conditions in schools \"'h~re trainees would be posted should be those thai

will promote effective h:aching and learning. But conditions are normall}'

not pennanent and are likel)" to chang.e from timt: to 111llt:, Anuther

condition demanded that there should be an assuranCl: of dTeclm.:

supervision by mentors and link tutors. The assurance could be provided all

right by the District Directorate (If Education but how reliable WIll it be?

The classroom teachers themselves who are mentors nl:ed strict supn"islon

before they do their work well. The Imk tutors come from the college but

there can be some problems in their selection even though criteria for their

selection are spelt OUI

The teacher-trainees are expeclcd to campIemenI thcir studlcs with

the support of Distance Learning Materials tDLMsl in all the sU~.lecl an::JS

These materials are expected to come from Tcacher Education Di ViStl.lll. ACCfJ

The qllestion is, will these mat~riaJs bt: provided and at Ihl: flglll time '/

Will conflict· not arise lx'tween the tr..unc:eS :mJ the y(,uth "h':n Ihc~ "t:J~

in the community for u longer period?

The trainees feed themselves on Ihe allowance paid 10 them at the

end of every month. The allowances are paId 10 thl.:ffi through !he banks.

Lessons are disrupted any time: trainees k~\'e lilt: dassflllllll'" II' the banks
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to collect their allowance. One cannot close the discussion on thcse

problems and challenges without mentioning transfers and attrition ratc of

teachers.

Teachers who may be trained to mentor the trainees arc n~: lihly

to stay in the same school for a long timc. While some may be transferred.

others may go on a study leave or even leave the job, All these an:

critical administrative Issues and challt=nges that confront the clllkgc head

and the entire programme A glance at these questions raised brings to the

fore the need for the challenges to be examined. It is in the light of this

that the researcher deems it fil ;"nd necessary that a siudy should he

conducted into "The Administratl\'c Challenges in the In-In-Out

Programme". and selecting Bibiani Anhwiaso Bekwai District fl ~ the study,

Purpose of Study

The study is aimed .:It identifying the key players in the management

of the school attachment component of thl,; In-in-Oul programme and

examining their activities Thus in the process. a wide range of challenges

will be unfolded. Having identified these challenges. recommendations for

addressim:; them will be made for the consideration of policy ma!-;t:rs

Research Questions

I. How sustainable is fr~e accommodation nffcrc:d to 1~'lI.;ht,;r tralnl:c-."

2. How effective is the orientation programme' organizl,:d fur trainces ','

3. What conditions prevail in thc schools ::md communiric!. whcrc

mentees are posted to teach?

~o



4. How effective arc lead mentors and mentors In offenng supervi~iCJn.

professional and academic guidance to mentees '!

5. How does the college L1dministratlOn ensure the availability of the

necessary logistics to support the programmc '!

6. How does the regular mo\"cmenl of trainee.. outside lhe ~(;hool

affect the programme '.I

Significance of the Study

The idenlilicallon of the kC'y pla}"crs In the management ()f tht:

school attachment programmt: and a'~ti\'ilic'i pcrfonned b)" lhem ,.. ill

contribute to the understanding of ,h~ lO·in·out concept and lhe goab 11

has set itself to achieve The study of the programme from the view point

of the activities of the key players will bring to the fore thc inherent

challenges confronting the programme. This knowledge will asSI"t pulley

makers. implementers and ::olakeholdcrs of educatIon 10 pUI necc...<;ar~

measures in place to address the challenges a... they unfold. In thiS ,>tud:...

the key players who are ea."ily Identified to be dircctly a.",",ocl:ttcd \\ Ilh Ihe

in-in--out program:lle. include the IC<.ld menlor. menlfJrS. IlOk tulor... chid" and

opinion leaders in the communi lies. For a successful Implcmenliili'm of Ihc

in-in..-out programme. there should be an efteclivc coll"bora\ion anl(Jn~ the

key players. There are other stakeholders of educ<.ltion who\.L' (;(Jnlnhu!lCJn \0

the smooth running of the programme Cann(lt iilYJ no: ovt:rJ(JlIkeJ 'J hc'...: art:

District Education Planning Team (DEPT,. 'iehl)ol \-Ianagcmenl (ommiuc:c

(SMC). Unit Commitlec and Zonal CO~(lrdina!ors. 'he~ hodic .. OIl Ihe loc;)l
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opinion leaders are also educated to various levels such as secondary school.

middle school. vocational and technical schools. while the rest are illiterates.

Limitations

Every study has :Jspects which may fall short of ideal sltu:.uion

which the researcher has to establish or recognize. In this study. the

multiple-choice approach used in the questionnaire to sample views of

respondents may not constitute the best method of establishing certain facls

or describing situaltons.

Due to time constraint the questionnaire were adminislered and

collected back after some minutes Respondents were not given enough time to

reflect on the questions. It is likely some of the responses rna)' not give a

true reflection of the situation on the ground.

Even though the geographical locality of the schools selected for the

study was such that the study could go on smoothly. the results could not

be relied upon. The entln~ exercise should have cov....n.:d J wid....

geographical area in the district. thus makin~ use of schools doltcd all over

the district and not schools concentrated in a particular area.

OrganisatiuD of the Stud)"

This is a study on Administrativc ChallL'ng.es in thl.: In-ln·Uut

Programme in the Bibiani Anhwiaso Bekwai Oistrid of WeS!l.:m Rq~lon. It

seeks to identify the key players implementing tht: prugramme and e\aminL'

the adlniniSlrativ~ challenges that beset the imph:m.:nt<ttion pW(:I; ..·•
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Menltt

Trainee

Link tutor

Study Circle

A studem teacher \\ho is post~d [0 a school of

attachment to recel\'e professional and academic

guid.mce

A tutor from the colleg~ \\ho \\orks closd~ \\ith

sdools of attachment 10 offer supportiv~ guidance

to mt:nlees .md mcnlors

.-\ student teacher being taught \\ hat to do b~ 3 mentvr

:\ num~r of trainees in a school, community \\h ....,

have come together to constilute a stud> group

Distance Learning- Books and m311oJ$ supplied b~ Teacher Educatio:'\ Ol\-i..,ion

to

Materials suppon the pwgramme

Teaching Learning- Cardbo:uds. ne\\sprinl. felt pens for prepanng

Materials teachIng aids

10-lo·Out T\\o ~e.1tS tace-tv·face inslnJCtlvn in cnllegc J.nJ ...lne

)ear school attachment In the communll~,

Internship

Population

One ye:u field expt:rience in rhe schools outside

Ihe colkge

The target group about \\ hlch tht.- r;::;..:~r(her i ..

interested in gaIning Inf.)nn...L!lvn .1nJ Jr:J\\ JIl~

conclusions.



CHAPTER n\'O

REnEW Of RELATED UTERATtRE

The success of any new programme depends heavily on the implementcrs

In this respect. it is pruden! to identify the kl!~ pla~ers in the management

of the school atuchment component of the m-lO-out programme :ll1d

examine lhe indl\ iJw.1 rvle$ 1,-'" ~ played by Ih~m.

The management l" the "OL"T" programme draws on pannc'rshlp

approaches among the followmg partlc ip:umg groups or organis..Jtlons

The Tcacher Trainmg Colleges. \\ here the I.r3rne.: h:J\ e

re-cei\ cd initial !raining

ii. The schools of att.1chment. where trainees are expecled !o

\\ork under dassroom tcachers to gain lcachmg eXp<rience lr.

real life situations.

iii. The Ghan.:! EJucati"n Sen ice Direclor.ltC'. whICh o\erSee5 the

schools t-eing used tor all=schmem.

iv. Teacher TnineC50 \\hC' .1Ie on !.he pro~r.Jmm(;"

\. The communl(lC5 in \\hi.:h (he teJ."::!'H:r tr,,:n~..:s \q;l {\.',;:J,

during the ~riod of attachment

According to Van ~Ieter and "an Hom I J9751. the undemandmg

that irnplemenlers h3\e 300ut the gentni lnlenl 3S \\..:11 ~" "pt.' ... lli\.·

standards and objt:Ctives of J. polic~ or rro~rJJnm(: i:, ..:r.lci ...d (,. 1)"le ~U(':I::):i

of the policy.
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If for lack of proper understanding of any aspect of the policy ('If

programme the implemenlers do something which is contrary to the polic~

directives, then this \\ill be a setback to the effectiveness of the

implementation. The situation where a person lacks proper understanding and

for which he does something else. is what Van Meter and Van Hom call

cognitive dissonance. The success of the in-in~oul programme depends on

effective collaboration among the key players mentIoned above

Collaboration could be achieved if the Principals of the training collegc:s

employ all the administrative skills lJnder theIr sleeves to make the system

work, Besides. (he general alll(ude {Jf (he key players is \'ery crucial 10 (he

success of the programme. According 10 Van Meier and Van Hom 119751 if

implementers of a policy are negatively disposed to a polic~ and Its goals.

lhey may fail to play theIr roles faithfull~ in their implementati(Jn pax.;:"::..

In this respect. an ancmpt will be made 10 e.~amine the roles to Ix: pla~ cd

by the college head (i.c. lh~ Principal, and the key players of the

programme u.ithin the framework of the following:

Some undl,;r1ying theories of admtnistration. administratl\'e te<.:hniques.

administrative effectiveness. and lhe artiludc:s of all the pla:er~ or the

programme An anempt would be made also 10 (e'It:" lht: (;"nCCpl 01

mentorshiplmentee and supervision in s.chools. Finall~'. the: ,:'-ltffi of te:Jcht'T

educalion in selected Afncan countries "ould be re,·ic'\ed
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Administration

Administration can be explained in terms of leadership. problem

sol"ing. management and government. According 10 Wahon (19691.

administr.Hion can be defined as "an activity that concerns itself with the

survival and mainlenance of an organisation and with Ihe dir~ction of

activities of people working with the organisation in their reciprocal

relation to the end that orgamzational purpose may be achieved Simpl).

administration refers to the process of getting things done through the

efforts of ol~er people ThIS means that the administrator makes it possible

that others perform the actual ta.:ik. Getzels (1968). points out that. in the

study of administration. three major vie\\;points ha.e developed

managerial emphasis. a human relations emphasis. and a social science

emphasis. From tbe manageriJI poinl of view. Ihe conceplion of

administration was intended to maximize the output of workers in an

organisation by applying the principle of scienlific management Taylor

(t911). the principal proponent of this theory aimed at the rational analY~ls

of administr:tt: ..e procedures for exploiting. human and mat~ri:ll resource::, 10

order to attain the objectives of an organisation most e.xpc:diliously IIe

thought excellence in management resided in "knowing exactly whal you

want men to do and then seeing to It that they do it in the best and

cheapest way. No systenl or scheme of manOlgement should be l;onsidcred

whiCh does not in the long run give satisfaclion 10 bt..,th t:01ployers and

employees" . Having said this. Taylor assumed strongly as hiS cornerstone
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that. "what the workman wanlS from the.r employers be) ond anything ds~

is higher wages and what employers want from their workmen most of all

is low labour cost of manufacture" Taylor was criticized by modem

thinkers for taking a narrow VICW of administrative labour and orgunlsatlOn

relationships. and losing sight of the mOli\·ational Inter-personal and

emotional factors in\"oh·ed in mobilizing human etTons for common

purposes. Howen:r. the analysis of Taylor in administrative procedures gave

room for a systematic study of admmistration.

Fayol (1916) who belonged to Classical Scientific ~v1anagement

movement published his most innuential treatise "General Industrial

Management" and C3ITle out with his central theme of the administrative

system as planning organizing. commanding. co·ordinalin,.. and controlling.

The)' are also referred to as administratIve function or administrative

process.

Planning:

Planning is the acti,·ity lhat attempt to study or forecast the future

and assist in the decision-making process and in the direction of the

organisation. Fayol emphasized that the most important Instrument .)f

planning ",as Ihe ··plan of operations" ( this contains the object in ",e".

course of action to be followed. various stages on the way. and the meaIlS

to be used). He maintained the characteristics of a guod plan of vperallons

",ere unity. flexibility and precision.
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Organizing:

OrganiZIng means establishing the organisation's structure of

authority. responsibility. tasks. and building up both human and material

resources of the organisation. To of1'set the inherent probk,ns of

organisation. Fayol stressed the need to invest time and energ~ in the

selection of employees. 10 situate them where they could be of most

service. and to adapt organizational requirement in the light of avaliable

resources. His chief concern was the human orgamsation. and the organisation

chan.

Commanding:

Commanding means more to Fayol than enforcement of obedience. To

him it entailed gening the best out of employees in the ;ntereSI of [he

organisation as a whole. He suggested that to facilitate command. the

manager should perform such activities as acquiring knowledge of his

personnel. eliminating incompetence. avoiding pre-occupation \\"ith detail.

sening good' example. and fostering team work and co-operative spIrit.

initiatives and loyalty among his st3.ff.

Co-ordinatiog :

Co-ordinating refers to all efforts concerned \\ith building together.

unifying and hannonizing all activity and effort. H~ argued th:lt

characteristics of a well co-ordinated organisation were e\ id~nced in its up

to-date programme of work and exact instructions about ho\\ rhe \:lfious

sub--wtits were able to combine their etfor1s Fa~ol recommended regular
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meetings of depanmenul managers as J pre~requisite for effect! \ e co

ordination of e({ons of SU!T members.

CoolTO\ling :

Conrrolling means ensuring thaI e\er:-1.hir.g IS done m a.c':l>IdanC;:

"ith established ruies and expressed commands In other "ards_ .,;.)r,:rollmg:

signifies arpralsal and exa..'niruti(ln (If results in order to forestall ar.d

rectify \\ea.kness :md errors. It is perhaps most notable :hal th:~ s:.steM (·f

classification is still used 1Od3: as rudlmenw: foundatlOn m rn.an.agemer.L

DOt oecess.aril: parameter lr. measurin; suc,:ess

GulICk ;md Lf\\~.:k I 193"11r:)iied the principles of Fa;,:.d tCl r'Jb;!c

scene. in answer to the qU-:ruo115 - ,,\hat IS the \\on.:. of :h: Chief

Executive- The; arm ed at the :lCrony;T. PODSCORB which --::-pre5enl.5 the

various aetl\ities e55entiaJ to the proper funclionir.~ of the oi5ce. These are

Planning. Staffing. Or5anisip.g. Direcllng.. Co-ordmatir:g Repool1::-;g. .::..:..=

Budgeting_ For GuEd ;iJ1j l',..\~cL planr::-,~ refers 10 IJstir.? the ~~u.?c

outJines of duties 10 be ~rform~j_ Organ~sing means e5labbmr.? i..::-r.:~

functions that are required fl.';" curyl!1g out the duties e'"Jthr.td SU:::!'lg

refers to recruiting and training of j:."er:>o:md and m:i.in!..:1ir.in;; :-::'. (.~"'3t-:.,;

"'·on: climate for the entire personnel. D~:ecting er,ta.ils jeclc.~lg ..\~~:

specific things each member should do. esurlishir.g (I~:er, l.,j :ns:n.Kt,"':,:s

for each member as well as otTering Jeadershij:' ::: '.::~ ~ ...,~~:C' . ,- d:~:: ... c. c ..

ordinating refers to uniting or mterrelatl::g ::.e- \2..-iOL.~ 5~"-"::-.·~ :~ :::'e

work.. Reporting means keepir.g e'er:.b.:<~:. l::-'·:r, 5...:r"rj:r.::~= ~.: : ... ~--;;:~_
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ordinate stam infonned of happenings in the work place through IOSpel.:tlon.

relevanl and good records among others. Budgeting rd~rs 10 fiscal plannin!:l.

accounting and conlrol. From the human relation pomt of view. Mary I'inker

Follet was the: first great exponent. In her book "Creative b:periencc", She

argued thai job-anal~1i, methods recognlZC that almost an) one h:J~ some

managing ability. This cognizance she said \"'ould directly inlluencc thc:

workman's abilily consciously to improvl: hiS efficlenq. She runner argll~J

that .. when you have m:lde your employees fl:d that the~ an: In surne

sense partners in business, they du not improvc the quallt) uf thelr \\or~.

save waste in lime, and matcrial~', because of the Goldcn Rule bUI bt:-cause

their interest arc: as Ihc .same as )'our,", Aclcal'- ani' L rwid. (J9-t:!).

Adminislrali\'C Techniques

The techniqucs of administr::lth.m arc 3S old as \\hcn human hein~~

started organising tu :u.:hlcve their goals, but tht: systematic stud~ lIt

administration is recent The-s': studies have lned 10 Jind Oul \\ helher Ihere

is a universal sd oj activities that chJlactt:'rizc Ihe admlOl:-lrali\l' I:J~~"; '1"

identify the: activities, one may ask wh:Jt spl.:ldk 11hlt.:l'tl\eS rh..:

admini~trator sets out to achieve. what aCllvilte..; will kilJ h' Ih.." :11I•.lInn'l"11

of these objectivcs. who will Jll:rfonn the J(!I\ 11ie ... \\1111 \\1,.11 h)t1J:" "r

facilities, and how well thc activilies should be (:Jrrled oul In all Jlh:mpl III

find out the answers to such questions, st:wral lhenTle .. h:I',1;' I.:lillll,." up \llih

list of words the)' consider as adcqu:.llc Jest.:f1ptlUll of the ~dmJnl"'lr:Jrl\e

function or process.
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Fayol (1916) suggested that administrative process IncluJe the

element of planning. organising. commanding. co-ordinating and controllmg.

Olher lheorist like Guliek and Urwick (1937) and Simon (1957) came out

wi!.h similar dements in admlOistrative process. Admimstrative process then

can be defined as the sequence of actions through which the executJ\'c

takes decisions and implements !.hem in order to achieve the organizalional

goals. and the elements of this process which fomls a cyclical sequence

included : decision-making. planning. organising. communicating. supervision

and controlling. The definition recognizes the position of the administrator

as vested with both professional and legal slatus and responsibilil) and

concomitant authority 10 detennine whal is done in the organisation. The

work of the school administralor Involves exlcn:'IVC l:.tcc-tu-f~cc

communication. it is action oriented. is reactive. the pn:scnted problems :iTC

unpredictable. decisions fn:quently art: made without accurate or COmrkk

infonnation. Work occurs in 0 settlng of Immediacy the race as rapid

There are frequent interruptions: work episodes themselves Ic.'nd III be or

very brief dural ion. Responses ofkn cannot h~ put otl until lalt.'r. ft.'SllhtlWn

of probh:ms often involves multiple actors. and the work is eharactcri zed b~

B pervasive pressure to maintain a peaceful and smoothly ntnnin~ schuHI In

the face of a great deal of ambiguity and uncer1ainty I Hll1l1l~rg I1I!t'J I

The school can also be likened 10 <J nwral IIlsllhillon. whcn: teachers

as prnfcssional educators. ha\'e a moral ohligLllion to conlflhlltl: Pl1'lll\'cl~ 10

the intellectual. social. emolional. and physical de\'CI~lpmeJlI of the 'luJcnl
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their charge. and lhe mJministrator as a prol~ssional t:dul:alor, is llllJrally

obligated to support tl'acht:rs III their etforts IUld to St:t:urc !l..lr Icat:hers and

students the materials and conditIons net:ded for IhC:lr wurl.:. Sd"Itll

administrators have professionul duty to be sure thul scilUtl1 p"lit:ies ..lilt!

techniques do indeed servt: the hest educational and de\'c:lopmt:nlul Interest

of students, Thc school administrator can ulso be said to be facilitulor of

teachers. bccaust." he reminds leachers of their curt." value'S and bL"llcfs of II,,:

importance of teachers' etTorts III IhL" livL"s 01 sludt:n1s, and lht: .;dlUOI

administrator's c1Torts to support tl':JdlL"rS ;lnd Itl t'rL"alL" and rnallliain

conditions that will L"nahk tcachers If, teach studenls 10 Ieurn. Adminlstratin:

techniques can then:fof1: be furmultitl'J around lhesl' puranu:h:r.'lIldil::ttt'rs·

planning, organising, Jin:ctin~, supt.:r\'islll~ and L'v;lluating, Detailed Jlsl·u... "ion

of these parameters lollow:

Planning

To design an environmenl for tbe clleclLvl' pt:rll.lrm:HlI:l: Ill'

individuals bond~d tngcthcr in gruups, il i'i must t."s'>l,nti<ll thilt PII(PIl~l",

objectives, und melhods uf ac:hil'vin~ them arlO clearl} oullllll:,j lind

understood bcrore hand. In order wnrds. pl;mning is lhl' iJl'lllllit"t1ipn III'

purposes and objectives and Sl:lIinl:l forth rHl'<lns llr slrLllq~ll'S In illlain

them, Koonlz and (,'Ounnd (197M dl'lincd planning a~ ·'Jl't:ldlllJ.:. III

advance of what to do, how to do it, when to do iI, ilnJ who l'i 10 Jl' II"

Essenlially planning is madl' up of three ckml'llts, Firsl, the prl'<';CItI stall'

of things (the status quO) Here the t1dl11inistralnr would ha\l~ hI rn'l~l'



accwctte diagnDsis of the present state of affairs of the institution The

diagnosis wouJd disclose the need for action about the decision to be

made. This is because it would disclose tht: deficienc)' in the Jnstitullon.

Secondly, the administrator decides the optimum place for the institution.

Thirdly. he would tl')' to eSlimate the distance betwet:n the prescnt Sl.Jtc 3nd

where he wants 10 get to. He \\ill also take note of the obstach:s on tht:'

path and thefJ dt:cidl.:s what means. what resources- human and materiaL ht"

would require to gel the institution from its presenl state to the nt:'w

position desired.

From the above context. planning can be said 10 bridge lhe gap

from where \ve are to where we want In go. Simply put. pian/ling is where

we are. where we wanl to be, 3Jld how 10 gel there. Beller schools IModule

two) indicates that planning involves the translation of nmional educallonal

policies into school-based teaching and learning objectives and larl,;cts;

preparation of syllabuses. schemes of work.. time t:lhlt:s. schc:dules for mcL"llng

of the governing board. ParenlsfTeacht:rs' AssoclJtlon. staff and oth\."rs anJ

plannin~ long-!crm acquisition of relevant leilching and leilming resources

(including finances).

Teachers. parents. studenls and otht:rs should he invol;'ed in plannmg

for the school. The school head must aim tll manage all effiCient <..Ind

effective school through Ihc process of planning dli:C1l\d) hy :ll.:hlc\'Ing

set objectives. and efficiently by using mimmum resources 10 ~t:l maximum

results in lim'c.
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Organising

Organising involves putting in order of priorily and preference the

resource available, An action plan is needed in \\'hich actions and actlvitles

are scheduled. The targets set should be quile easily attainable within a

period of lime. In Bener schools. (Module I\VO) organising is defined as "the

preparation of up·lo-date job descriplions for all employed slaff by the

head. and assigning roles. responsibilities and duties to staff and students

The head in organising should also arrange for the- appoinlrrlt:nt of ne ....

staff and students holding responsible posts".

From the point of view of ~..oontz and O'Donnei (1976) organising

is the "grouping of aClivilles necessary 10 attain objectives. the :I,>~jgnmenl

of each grouping to a manager with authority necessary to supervise it. and

the provision for co-ordinatlOn horizonwlly and vertically in lhe enlerpnse

structure. An organizational struclUrc should be designed to clarify the

environment so that everyone kno\\s who IS to do what and who IS

responsible for what result. to remove obstacles to performance caused by

confusion and uncertainty of assignment and [0 furnish a decision-making

communil..ations network n:Occling and supporting enterprise objecll\'es"

In organising. an adnunistrator ha'; 10 dcal with lhn:e :J"pCl:h lor

work. First, he must idenlify and group work that must be done to achll.;ve

the objectives of the institulion, then divide the work intu parcels that can

be perfonned by single individuals, Secondly, Ihe administrator must define:

and delegate responsibility and authorit}. S..:c 10 11 th~1 l'<Jch IOdl\'ldual
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Organising

Organising involves putting in order of priorit)' and preference the

resource available. An action plan is needed in which actions and activIties

are scheduled. The targets set should be quite easily attainable within a

period of lime. In Bener schools. (Module IWO) organising is defined as "the

preparation of up·to-dale job descriptions for all employed slaff by the

head, and assigning roles. responsibilities and duties to staff and students

The head in organising should also arrange for the appointment of new

staff and students holding responsible posts" .

From the point of view of I~oontz and O'Donnel (1976) organising

is the "grouping of activilics necessary to attain objectives. the : :signmenr

of each grouping to a manager with authority necessary to supervise it. and

the provision for co-ordination horizontally and vertically in the enterprise

structure. An organization~1 structure should be designed 10 clarify the

environment so that everyone kno\\'s who IS to do what and who IS

responsible for what result. to remove obstacles to performance caused ~)'

confusion and uncertainty of assignment and to fumish a decision-makmg

communications network reflecting and supporting enterprise o~iec(i\'cs"

In organising. an administrator ha:-, to deal with three a"p....cts of

work. First, he must identify and group work that must be done to achicve

the objectives of the institution. then divide the work into parcels that can

be performed by single individuals. Secondly. the administrator must ddine

and delegale responsibility and authorily. see to il (hat \.'ach individuill
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knows exactly what work he/she is to do and what rights and powers

he/she may exercise in doing it He/sh~ should also decide on what to

delegate and what not 10 delegate Finally. he/she should establish

relationships. In other \...·ords. he/she must set up rules tor teamwork to

enable hislhcr people work hannoniously together under all possible

circwnstances: Again. Allen (19S8) also defines organising 3S "a process of

identifying and grouping work to be performed defining responsibilIty and

authority and establishing relationship for the purpose of enabling people to

work most effectively together in accomplishing objectives".

Directing

The process of directing involves co-ordmating. controlling and

communication. The head needs to direct the Implemenlation of plan. He should

provide leadership by delegating duties and responsibilities to staff. and

motivate them. What some have called "directing" others call stimulating or

influencing and leadership. Fayol referred to it as "command", All these words

connote the concept of making things happen through other people. This is

the slep or stage where the action starts and keeps the system moving

towards its goals. This step is concerned with the authority that issues din:ctives,

consults and decides.

In order to direct human efforts towards .st:t objectives, administrators

should think in lenns of issues related to urientation. communications.

motivation artd leadership. Administrators should communicate rcgulnrly :lnd

fully, by the most appropriate means, 10 all thos~ \\ilh an inlcrcst in the
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school about programmes. and hold fonnal and informal discussions with

individuals ~d groups. including stafT an'd students. and those outside the

school. about all aspects of school life. The administrator also has a duty

of controlling and co-ordioating the supply and use of resources.

Supenisiog

This element of the administration process is concerned with lhe

effort of the administrator 10 guide the day-la-day operation of the

organisation by stimulating. dIrecting and co-ordinating the worker's personal

relations so that all move collectively towards a more efficient performance

of all the functions that lead to goal achievement. The supervisor should

endeavour (0 create posilive work environment and opportunities for

teachers to experience psychological gro\\1h. This can be achieved if lhe

head realizes thai teachers like othet humans. have a need for belongingnes.:>

and so. need a place where they can IOter-Jct freely with others without

emotional strains. Good relationships and satisfaction of need on the job

will motivate teachers to willingly contribute to the common cause by

utilizing their own skills and abililies.

The head as a kader and supervisor is expected to hold frequent

meeting wilh staff to discuss that problems and plans for aClion. AI such

conferences or meeting, whether individual or group, the head should create

an easy but business-like atmosphere.

Helshe should call for views and listen Ihrollgh diSCUSSions. 1\1 group

meetings, answering questions should nol be the exclusive anuir of the
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adminiSlralor, he/she should nOlice the parti\.'ular inleresls, sjX'ciahics and

abilities of other members.

To assess the progre::s'3 made in the school. a hl... ;:td of schl)ol muSI

go round helping oul and overseeing the \\"ork of hislher st...11 ThIS

assessment "ill help himfher make an evaluation of the \\orl\ dtlnc- in till'

institution and lake" fre"sh dl.'\:isions about administrative actions ,,:quire"J.

Evaluation should therefore:: be seen as an Inevitable task lor the

supervisorlhead. because the- feedback got from Ihe evaluation can he used

for further planmng, Koontz and O'Donne::! (1976).

The supervisor has Ihe respon',ibllity t(l ev... lualin!! lactors Ih...! atl~ct

instruction and other non·acadll'mics oUh."~)mes of schooling Il'.g. lhe go,ll" of

the school, the social c1imah: within ii, the organizational slructure of lht.'

school. communication, the process of sup1."rvision and even the dTl'clin:ness

of the teachers themsc1n:s. ThiS agn:es wilh the concept of control. Supernsion

and evaluntion provide a means of control to check on the fullilmenf pf

assigned tasks, and id.:ntify factors lhat cnh.mce or inhibil the achit'wment

of objeclives Koonlz and O'Donnd (1976).

Con.monwealth Sccrctari3t (19(3) advises thai "the hcad as a super.. isllr

should also carr)' oul self-evaluation to sec hCl\\ \\~II hl."!shl.' IS Joing I k':-shl'

should seek information on how well he/she urg;lOizes his 'hl'r \\ L'rk mill .I

schedule that ,,,ill be used to guide. Ht: l'hould abl\ ...".'ek ml;)rmiltinn lin hi ...

inter.personnl relationship. In supervising, Ihe head should CnSUfl.' th.11 t:bssc.:s

are held. and students' work markC'd, and check the schemes of work or
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leachers. ensure !.he presence and punctuality of both stafr and siudenls.

conduct a fair appraisaJ of all stafT. which should includt: observations,

discussions and wrinen reports. and lake stock and physically check the

store and equipment of the school.

Evaluating

Evaluating invoh'es collecting information al regular tntervals about

on-going programmes within the school and analysing it. Data collectIOn

can be in the tonn of general obsen:ation of students. seeking ..... Iews

through discussion groups. pec:r evaluation, interviews among others. The final

part of managemenl cycle is to asse',s the resulls and compare them wilh

the set targets and objectives. The perfonnance of all staff including the

head should be assessed. This IS bC'caus~ feedback IS nc:eded in the

adjusunent of future plans. Commom\eaJth Secretarial (1993).

The functions of the school head In evaluating are to prepare

Annual Reports of the school. analyze e:\amination results. reviews the

perfonnance of the 'ichool in all in-class and out-of-class activities. sec

targets for individuals. departments and the school. make ncw requests for

bener qualified teachers where nec~ssary, and present financial slatement.s

and repons 10 (he board of governors.

Allied to evaluating is the issue of controlling.. This is an administralor's

function of making sure that plans succeed. In uthcr word:. it is Ihe

measwing and correcting of activities of sub0rdlOates to ensure ttl:!t th~sc:

activities are contributing 10 the achievement of planned goals.
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ahead. assigns tasks. establishes ways of getting things done and demands

productivity.

Effectiveness can be defined in tenns of the group's output. ItS morale and the

satisfaction of members. Stogdil, (1950) Bass (1990), Hoy and Miskel (19961

expressed a similar view when they said the "leadership effectiveness has an

objective dimension i.e. al:complishment of organizational goals. and

subjective dimension I.e, perception evaluation of significant references", These

perceptual evaluations include opinion held or judgments made by subordinates.

peers and superiors. These people make appraisals of the leader·s effectiveness

that are very important to the adminislcator Some of these appraisals will of

course be based on the moral and smisfaction of members - e.g. studenls,

teachers, board of governors. parents and the general community. Fiedler (1967)

however suggests that in spite of these considerations. effectiveness should be

determined primarily in tenns of [he task the group is to perlorm He

argues that, groups are fonned primarily to perfonn some tasks and a group

with low morale. or gives little satisfaction to members ( or even exhibits

both charal.:teristics). but perfonns its mission will survive and continue to

function whae one that fails in its mission will disband no mattt:r how high

the moral and member satisfaction. Genero.lly. leaders are appointed 10

achieve goals and they function in a way thal ensures th;,tt both the group

c1imate( including morale) as well as indi\'idual salisfaction relate to th~ set

organizational goal. It is therefore. appropriate to see leadership dfeclivcncss

as a degree in which a leader succeeds in producing desired effect.
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Evans (1970). House (1971) who propounded the Path-goal theory of

leadership effectiveness, said the primary task of the leaders is to increase

the effectiveness of the reward outcomes associated with performance and

also help hislher men to see the relationship between the expe(;ted

performance level (task goal) and Ihe reward that they hope 10 gel ( personal

needs). Accordingly. a leader is effective 10 Ihe I:xtenl that helshe is abh: (0

I. Influence and clarify this effort-perfonnance-reward paths and help

his subordinates to move along this path by providing necessary

guidance. support or coaching and removing all barriers along the

path.

2. Make satisfaction of subordinate needs contingent upon perfonnance

level desired by Ihe organisation/institution.

The theory however recognizes some situational factors that can

moderate lhe leader's effectiveness. These are the characteristics of the

subordinates which include their personalities. attitudes. abilities among

others. and environmental factors like position power and job characteristics.

It advocates that the leader should clarify roles as role ambiguities frustrate

and upset subordinates. When they do not know exactly what they are

expected to do. they will have a low expectancy that their effons will lead

to their personal goals. To improve clarity. tasks should be structured and

inleraction belween Ihe leader and the led increased 10 ensure a facilitated

movement along the path to task performanct'. All the same, the leader

should structure reward in such a way Ihat they will be contingent on good
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performance. This IS pos~lble \\'here the leader ha!' ,>ub"lantial authurll~ .:tntl

power to manipulate n:\\anh

The theurles poinl 10 Ihe facl that ki.1l.Jc:r~hlp dlct;llvcnc,>:. (;<.111-. IfH

pcrcepli\enc~s In thl.' ki.1der '1Ill: leader has to pcn:ei\'e fairly al.:l.:uralcly,lhe

major deme~ls In hi" her cll\ mlnment·hlm>elf'her>elf. luyher la"l. and Ihe

pcrsonnd othemisc h:adcr,>hlfl cllCl.:h\cney. "III ""Iude hun/her

,\1~nlonhipI Menlce

["0 ml.'ntor '>'lmCl,nc ml,::..n ... 10 ~I\C tht, rl.'r,on help and ad'lt'C (,vcr

it pc:noJ of lime. \· ... pcu,..dly hl:lp and adncc rdatl.'d Iu Ihc pcr...."n· ... Joh

Mentors are ~uppuscd 10 he c,<pcrH:n(;('d and tru"h:d guide:> and .tl.h I"cr...

Mentec i~ foomeonc rCl.:cl\lnt; prpfe\ ... ll1nal ~ulJanl.:C fnlm a menlor

pl:eple. one bemg Ihl." lIla.... lt:r \.ralhm:m Imr:tnm~ ~rul\\l(:d~c "nJ \~d" ,..

the other ,\ho is clll1 ... ldcr","d a ... i.l karncr or arprcnlKI: ~1cnll)r"htp <lnJ

Mentcc arc 1.... 0 l:onr..eph "hieh ~lJ lot;I,,'lher t>l.'..:au\.C ~IlU c:1J1nfJI I... I~ .,hlllll

one withnut m""ntllJnln~ It ...: olher In the ">4.httlJI 'dluatilln.lhl.' "k" .,1 :J

menlor and lIu: mcnl","C ... an be Jc\(nt)(:J a... <J h:;I(:I1"r Il,,'adlln~'

educational mana~er\ :J" an Impurtanl a"rcd .. , ,'an JC\ d"pl1l,:nl (.1111..'(

than a IIrc';()nll' burJl'n III he liJnJl."d on 1l11·... t1IIf1f ,nd ·Hll'rCr.1rl.'d

shoulders More often lhan n(ll. (cal:hl.'r ....... h,) ,Jf'.' 1l1':II'"rIIJ~' '11"'"I.I",·C"

their JOt'o :lS an addltHJflaJ re\p.;,n ... lhilll> .... hllh .Il"td>! .11 It,I'': ! P"\'

reward" More 'ipccificall). hc,ummg .ul etlel:t"c m","nl..r mea", hdjllnj,!



student teachers or menttes to make progress on the followmg Important

areas :

acquiring and de\'eloping beginning competence in and commitment

to these goals; attaining appropriate and secure subject knowledge:

making thai knowledge accessible and interesting 10 mentees;

accurately. compassionately and diagnostically assessing their learning.

good-naturedly managing their behaviour and learning: caring for

and. promoting thtir psycholvgical and administration.

ii. promOling their psychological. social and material welfare; and

dealing with rouline adminislr'dtion.

iii. possessing and applying a critical underslanding of diffenng. learning.

teaching. class management and pastoral theories and practices

iv. finding ways to praclise and promote social justice in their

professional work. and thereby acknowledging that being a teacher

requires elhical commiune!1l.

Research into ,mentoring has come out \\;th \'arious findings. Teacher lrainees or

mentees exp~ct theIr menlors to equip them with the necessary skills and

knowledge to enable them become effecti\'e teachers. In a research. some of

the skills that Oxford University Teacher Educ..Itors f H. Hagger. K. Bum and

D. Mcintyre. 1993) found student teachers value in experienced teachers

include the follo".ing:

1. aW<:lfeness of realities. practicalities. constramts

classroom control
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style, and to reflect upon the outcomes. In short. they must be allowed some

original thoughts. In conclusion, one's job as a mentor is to help student

teachers to become competent and reflec,tive practitionc:rs whu, when thcy

achieve qualified teacher status, are prep.ned and ready to enler a

profession that makes a dIfference.

Supervision a, an Important Tool in the Implementation

Process of Ihe in-in-Oul Programme

Supervision has lx:cn trealcd earlier In the pn:scntation as one uf the

elements of the administration process. Jlowner. emphasis should be placed

on supervision Since the success or ('therwisc of any programme depends

on effective' supervisiun by the impk'll'h:nters. The in-m-out prog.ramme

dwells on collaboratiw etTons of the hy players The supervisory roles

inherent in the programme among lhc key players cannot be

underestimated.

According to Musaul (1 (85) supcf\'isiun j~ primarily com:emcJ \\ Ith

actions taken to ensure thc achievement of imlructional objccti\'t."s. Musaazi,

therefore defines supervision as .. all actions laken to Impron: or ensure: [he:

achievement of instructional objec'ivc~ whe:n It."aching and karninl! Jre ill

progress". Hc~c supervision is seen as a de:vclopme:nlal iJrrro:H:h wheel· <i

practitioner assists a client 10 carry out an ~c:>si~nmcm filttrc ca...il~ and

effectively in order to achieve improv~d results. Supervision th~rdoft:

concentrates on Improving the quality of inslruclic,n.
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Neagley and Evans ( 1970) posited that supervision is a positive.

dynamic and aJso democratic action d~signed to improve instruction through

the continu~d gro\\1h of all concerned individuals, children, teachers.

supervisors, adrnifilstrators and parents or any other lay persons". In the

view of Neagley and EVAns. supervision is .3. process which should be .3.

regular fealUre in Ihe school administr..lllon. Bein~ d~mocratic. all conc~mcd

individuals havc a ::my or a pm to play to bring about succcss. or the

achievements of instructional objectivc.

Musaazi suppons this view when he writes that supervision is

carried out consislcnlly and continuousl' as a process of guidance, based on

frequent visits which focuses attention on one or man: aspects of lhe

school's work and its orgamsation (1985).

In Ghana, superviSIOn in our schonls leaves much to be desin.:d.

Inslead of s';1pervision bcinl; .,upporti"c. it takcs the form of monitonng.

inspection and ~valualion. It is Iherefore nol Itmiled to Ihe SUpportlW

fonnative process of helping Ihe teacher to gel lhe needed feedback. Hence

the feedback regarding the effl.'ctivcness or otherwiSe of his work from :.I

facililalor 10 help him de\'dop more effectin: strategies 10 imprun: hi!>

work is not obtained.

In the Ghanaian educational system. tht:re arc 1\\0 typt's uf

supervision of instruction. These are thl.' internal and t:xli:mal stJpl.'rVI~lOn. J he

internal supervision is carried out hy f It:admastcrs, Ilcadtcal.:hcl. ,IIlJ

Principals who 'lre the reSident SUpervlS(lrS I he:-,I.:' IIHemal rc:-.l(h:1l1

49



supen'lsors vet leachers' h:sson plans and monilor Ihelr teaching in class

They also cIlleck the usc: of contact hours, punctuality and :luendancc: of

teachers and pupils. The heads scarcely do evaluation of their stan' nor

provide support in the fonn of in·serviee tnlining, demonstration lessons

and conferences with the:ir le:achers 10 help sharpen their skills and also

adopt eflt:ctive teaching methods.

The hc:ads are llfh:n too bus) 10 dl) an~ efiCl:lin:' inh:rnal

supervision since man) of them are ab~1 classrllom h:ad\l:rs espccwJl) in the

Basic schools. The l:xlc:mal supt'r\ isions an: carried out mainly by Circuit

supervisors .ind Ol1il'l'rs frllm the Irspc..:lor.lle Division (Regional and

Headquaners ).

They work as non-resIdent supervisors. They concern themselves with

data colleclion. inspeclion anJ nalu31illO or schools Moniloring take$ thl"

fonn of super\'isors making routine 'ISH to school tll check teachers'

attendance. punctuality and make th..:m adhc:re 10 inslructional hours t\

discussion of Ihe Slate,: of SUp<."r. iSlon in Ghana may nOI hL: (Wnpkh.' .1'

sight is lost of thl' dosc:s of supcryish.m being injc:ctcd b~ tht: dlll'l'h:nt

inten'cntions in various eJucationaJ institutions. eSpl't:lally in Sllml' ha~i~

schools in Ghana. Some: Non·Go\'('rnmcnl<J1 Or~aRl"l1iuns(N(i():-'1 It~l:

USAID through the Quality Improvement in Primary Schools (QUIPS) han'

embarked on series of sUJX'r\'isory activilics in 'llnlC ~dech.'J rnlll,lr:-

schools du lJughout thl" country.
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~h~"-lls in Ih(' ...: ...'untr;. t'1\,k'r th\' \\Sl1 r1\'~r.\l1\1l\l', ln~~\'ni""l' lr:.lll11n~ h;,~

~n ~i\('n h' :"'Ill\' Il·.\...'Ill'P.'\. "f Fn~h:,h ,Ill,t \l:uh\'ll\;ttl...::" t-.\ IIt\, P':'lri...:-I

r(,~h:h('r'::" ~\lrr"""rt l'1,',und1 r~ n 111 ';lri"lI:' ,li~lri"':-b 111 111\· ...·,'unlt'":', \\ l1h

(unJin~ fn'lll wsn. lhe PI~tn\'1 P\rl.'\.·IM·:Il\'S ...'~;\llI:\' ",'rblh'I':, l~'r

hC3Jt('.:1dt('t":' ;UlJ S,'II1\' h......h\·r:;. III Ill\' Il';}.-tlln~ ,'f FIl~hsh .UlJ

l\lathem:lll"':s.

t InJ",'u~h.'\.U~. su,....·'" ISh'll IS Ih..., ,dud\' 1I11\'u~h ,,111...-1\ Ih", ;lInb ,Uhf

£,\\3.ls ...,f l'\1u""~\li"l\ """ul,l I,' n.';\\·II\'\i. 11 is Ih\' 1",",1 Ih;ll ~hl\':' III\' IlllllUl\

rest.'llJ\:'es J...:li\ illl'S. ,'I' ;Ul~ M~,Uli/.l1l"IL SUI'l'n I:,i"l\ \\ ill 1..'l1!'Un,: Ih;\1

individuals t.:'llntrihull' llll','UlIll~(ul1~ t" Iht' :1ll:1i1l11ll'l\1 "I' "~;1Il1 ..;lti"Il:,1 ~";Ib

and P1\l\"iJl' I(','\i~;ld, in :U1li,,:i('\.lIi\'1l "I' iml'n,\\ l',i (\11tH\.' I'('rll\mt:uh.'\'. It I:'

lhcn.-fi.lf'C p1\,!X'r t\\ ~l\l' Ih\' S\lr~:r\ IS,'r:- \'lhl\l~h ;\\';llkl1li...' ;mJ 1'r\·fl':-Sl"11:11

troining, n·~l\lln.·t· th\'m fllll~ :11\,\ llhlli\:\I\' Ihl'lll h'l l"rl·,'li\\· ~'11''''\ I!'h'll.

reh:nti"," ",f :,u~r\ bi\lfl st;lll .mJ :'U:,l;llll;II'ilil~ "f lilt.' lll:,lnKth'Il,tl

super\'isi\," rnx('ss rhl' SU\'\'l'SS ,lr 1,'l1t'l'\\l:\l' Ill' tIll' lll·ill-l\1l1 I'rl'~r;lmll1l'

dl'pends ~\1l l·:rl·.... li,t,· :,ul'll'nishlll t,~ thl' h'~ 1'1:l~l'r:" \\1\\\ 1'1;1~ :'1l1~t.'1"I:-.ln

roles.

,.\ RI.'\ i,,'\\ uf ,.,,'~du·r Edu ...... tion in StHlU' Fn~li,h

Sp('ukin~ ..\(riciln Countril.·s

"11' ~ucoJlil\n i:, h' IIlt....·1 lh~ dl'lll:tn\b \\( \'tIr IlIllt.' ;In,t "~' Ihl,

comi"~ decades, the M~:\Ili7:lli'\Il . ...:,llll\'ni :tnd llWlh,'d ,11' ll':l,'hn ~',tll";llh'l\



must cllnsumtly hc improveo."lilltcrnullunul ('tlllli:n..·Il~C IIlI I:JUClllltlll.

UNESCO, 19751 IJtl~1 1Il0CIl\:ndt:ucl.: Afrll:OI ~:tw fll;lIlY ..·tllllll'i ..·.. lal...illt! "I'

the chalkll~1.: and ~alllc oul wllh I.:Jucalitlflal rOIl"'ll'" alld pr"~"llllll1"'"

whil.:h will IIlH\',: tll..'lr Ill\ll\"lduOIl e.:t'ulllnc, li"w;lrJ III lIc\"dtlp'llll:nt III

Ghana, vuriou:"o I.:Jlll.:allor,aJ rdi.,rlll~ han: la~"'11 plan' alh'r IlIJcpclldnll·..·

search for nc\... edllL'1l1111l1al ,lralq'II.:' and I:tlllll'pt whil'll \\111 Ildp l.~

producl.: Ihc rl.:'!lml·1! lIIilll['hI\\l'f IIl·I.:O, ill 1Ill' nllllllr.\" SlIlIIlilrI) IIlltl"

African countrics lill'l'd \\Ith 1111.: rlrllhJclII III C\'C'-lnnl.:"'ln~ Jllllllhl'r, III

untrained and tlllqtlillllil'J !l';ldll'r, hat! 1', ,lrah:~i/l' '0 'ol\"e thl" prohklll

aimed al ml'cllll~ Ih..· tkfll,UlJ til Ihl.: l'n'r,"h;lIIf.lll~~ .,U..'leI) ItO\Ll'L ..'" IhcH'

arc vurinus ilppn1adll:' 10 lI11prll\'lIl~ Ihl' qUOJJlly Ill' ll'adll'r l·OIlI,.";\1 II 11 I III

<lhanu Ihe prohlem ... ,,''''''1111,111)' 1,1..1..1"'0 ;,1 III ..· 1"',ll'h"'r I r;lIlllllJ..'. ( IIlk~'t'

introductloll of the new approach, "IIHII-ClUI pIll~r,l/lII11I,.""

On lhl.: IIlher h,lIlli. 1I11:re arc lither apprOill.:h..·, .. I.... h " .. "III,S"'Hlll'

Educalion iJnd lraillill).:"ll:--JSI·/ J \\lIl.:rc Ihc pr"hlclll ... Jadl..·tI ~~llh h'.,'I1...·r'

already in thl.: St:rViCl' I hI.: ';11.:1 " Ihal \Lludll'\l'f app,,,.lI"II 1', .. t1"I'h'11 Ilw

aim is to improve tjllalil)' teadlcr I.:JUl.:alion fr, 1111 .. prC"ClllOlt."n, fill.' f"\ 1...·\\

of Icucher ec..lw,:<Ili,1O III ,"lOll' Ctllllllrl ..."i III Alrll;1 h.I', 1,\·...-" I,,, '''''\1 "I,

Nigeriu. Zimhahwe, I.e,>olhll. II).!ill1oa, SW.JIlIa/ld. 1111"'11 .. and "'1.'rr.1 r C,'lll'

The sde':lion uf the..... ,,·uunlri...... I;" 111..· 'l'\ln'· (', 10;1'.1.:11 "II 111.- I., : Ib,,1

thc5e count"cs l"hll'>C Ihe '>.1111'" palh or aprtl)" .. h III 1/,1'11"1)' h:,ll tWf
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become fully qualified 10 leach in the basic schools. The INSET Africa

Project. a research body wlder the auspices of International Conference on

Education. UNESCO. conducted a research involvmg thirteen countries. each

one nominating a national researcher. came out with the finding that the

countries mentioned above chose the same path to improving leacher

education. The thirteen countries include: Botswana. Gambia. Kenya. Lesotho.

Liberia. Malawi. Nigeria. Sierra Leone. Swaziland. Uganda. Zambia and

Zimbabwe. There has been 3. search for an effective system to improve

teacher education by various go\'emments in Afnca. These countnes were

faced with two approaches or paths tC' training leachers to become fully

qualified to teach in the basic schools. The two paths were: either qualitied

leachers are given in-service education and training (INSET) aClh'ilies

designed to make them certificated teachers or INSET activities for

unqualified leachers to c:nable them compcte for entf)' into the convc:ntlOnaJ

"pre-service" colleges on the same terms as school-Iea\"er applicants The

countries selected for the rt:view chose the first path. Particular programmes

of in-service lraining wer~ pUi in pl3ce in these counlries which lcod to

cenification. These were:

(a) Lesotho: Lesolho In-St:rvice Education for T.:achc:rs (LlET)

(b) Liberia: Extension School Centres.

(c) Nigeria: Teacher In-service Education Programme (TISEP) and National

Teachers' Institute (NTI)

(d) Sierra Leone: Freetown Teachers' College
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(~) Uganda: Grad(,.· 1lIIn-S~n I~\.' <-\lllq!\.'s

It) Zim!:'3!:'\\"(,.'·liOl~.ltl\\(,tnh:~nl~J T':~h.:h('r I::JU(;Jtl(,.'O C(,.'un'(,.·lllS rEl'1

Th~:,(,.' msIIIUU(,.lIlS "ere en1ird~ resp..\Il:'I!:'k f(,.lr Ir,lllllll~ !(,.'.I ... hcp' In

th~ir n:S~":II\e ":Llunln(,."s

v.ith a ~m\:.U1c:nt ...'~'mrkmcnl ~)f st.ltl \\\'rl..l1l~ (,.lnl~ l'll thc clmrus1 If

there is:ln~ f~lllll\\-ur \11" thc: IrJlIK'(,.·S ~~,..'~ in thl'if SL'h(li"h. ,hiS is Jllnc: 1'l~

the Insp<."\:ll1r.lt(' Dl\ Isil1n .L) P..lrt llf th(,."lf fllUIl!lC: JUtll,.·S In Ihl;" (,.';ISC: I"

Teacher In·S~nl((,.' ,·JUl.";llh1!l l)fl1~r.llllflll' IIISFPI III :\.~(,.'n.)" Ir,IIIW,,'S ,lI(,."

registered \\'lIh J ":(,.'1Itr,,· ~t,lfll..'J ~~ ;1 full·tlllll..' n~EP l\I-\lrJlIl,lll'r

How~\C'r. th\.' anmul r....siJl.'nlljl .I1l:ldlll1\.'nb ..:If :-.i:\ \\l"C"h ;\11.' slall\.'J "'~

h:mpor.uil~ rc-..:ruifl'J "'l)lk~,," Il',,:turas. inSrl'l.'fllrS anJ slxl1nJ.ln ,,\..'lh1ll!

teachers. In S\\alLlanJ thl.' l'\'!k~(' lulMS ~~ l'l'llfrJ.s!. aTl..' n.'sPL'llSlt-k hlr

going into Il)c~1 Sdh"'ts \\tlh thl,.'ir IrJ.In('('s lln...:l..' per \~ed; Junll~ til"

residential sesS1l1ns anJ thl..'ll l~'r \Isltln~ them a (tIIth,,'r Ihrl"\..' liml,.·s "h(,.'n

1.hC'~ an: t'1ad III Ihe s(,."n\lo.,b lh.... ~ \";lnll' fr\lOl Ihe "lidJ IUhl (' dl'ltl(,.'llI I.t

Zimh3b\\~ 11H~~raII.'J TI.'~Kh\·r i:JU.... :llllln t\'llr~(,.' ~ / I\,' II,t' \ I... ,'r!-=,LJll:(,.·,1

som~\".-tuH tJitlcrl'nll~ : al th\' e:nJ Ill' 3 n:sIJ\.'nti,.' :-.c::-:-.it\fl '\'\(,,'11 l,t" Ilw IlIh'r:

go into the: fielJ as lidJ IUIMS-,lhe: plan l:x'III~ ,h.J.1 /t~ II-l' ,,1,.11' H,'rl..

both in I.:olkg~ and l\ul in th(,.' S...:h~hlls ~'ll a rn"hlllL' h,I."'-; Ihl\\,,'ll'r. ,hl'

system is dilli .... u!t III administer r..:l'ausl' SIX'''': l.l ll'.l " In pr.L.... IL..:,1i "1,hll<I"

cannot be: ad~quatdy eXpll)ih:J in lhl.' tidd and :-C':tlfllJI~ N\.':IUSt.: Iht'



majority of 'tutors arc rcluctant to move off the campus for dom~stlc

reasons. Arrangements in Lc-sotho an: a mix of Ihose in Swaziland and

Zimbabwe. Tutors based at National Tcacher Training College (NTfC) in

Maseru make periodic visits "to the interior" but a permanent n~twork of

field tutors also exist. thcse people having Ihe dual functIon of su~n'lsmg

both INSET tralOC-C-S (usually one wed.: - end meeting per month, and Ih~

intern from thc Nne who spend Ihl: entirc ~econd year of their three-yt:ar

cowse out in the schools.

In the S\\aziland scheme It was the college tulors who wrute the

correspondence assi~nmenls This IS Irue In Lesolho lor the so-called

"method" subjects and "Education", but for the "academIC" subjects the

materials are produced by Ih..: Ixsolho Oistam:e Tt:uching Centre 7JNTEC

and TISEP and NT! in Nigc-ria have l':cntml teams uf corn:sptIOJt:ncc-cour..l:

writers. Teachers' opportunities for obtaming feedback on thcir performun,c

in the correspondenct: component would appear Iv bl: good in Lesotho ncl.:uuse

individual assignments arc jj~cusscd al thc mOnlhly meeting with lucal lidd

tutor, In Nigeria on Ih..: othl'r hanJ, teachers m..:rdy rCCl'lVC wnllen cllmml'nh

on their work

II is clear from the foregoing thai some policy mC:i\surcs wc:rl' pUI

in place by variuus governments to upgrade tcacher~ "(1 lhal !he~ I.:i.tn

deliver. The approach chosen by the countries whosc sY~lcm nl" tcal'llcr

education "as been reviewed appears to he PlIlllO~ Ie..... Pfl'","'Wl' thl'

government in tcmlS of funding as wmpareJ 10 the .lppru'lI.:h in Cih.. n<l
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Attitudes of Key Pla)"crs a Tbeoretical Re\'iew

This portion of the literature re\"iew is concerned wuh the c:.omtnatlon

of the attitudes of the key players in the "ouC programme. A theoretIcal

!"e\"iew of anitudc-s could be used as a found.1lton for dcvelopment ('if the

report. An attempt IS made 10 relate Issues of the "ouC programme to

attitudes of the college head and the key players and their respective roles

in lhe implemenlation process Somcone's atti1Udc to something is the way that

one thinks and feels abdut It. cspc~iaJi~ \~hcn this shows 10 the ~~a) onr.: bcha~es

ICollins Cobuild, ~O(JJ) This Jl."finillOn ah.JnI." attests or conlinns the mklmg

of the writcr Ihat altitudes of admlnJstr:.tors tOwards an) programme could

be positive or negati\C' :\cwrdlng to LJans (1<168, "attitude is an mft:rrcd

entity, something \~hICh is no! mea~un:d dm:ctly but rather deduced from

observable data" He ~ocs on further to say that altitudes imply some sort

of tendency to act lo\\ards the object for \~hjch they arc held. It could ~

inferred from the abovr.: that alliturlr.: dl"lenntnc~ whal a man or \\oman

\\ill do or say in panicular Silualions and \\ hal he shl,,' \\ III cnl"~ l.r

dislike.

Evans \ 1965) says thai "Altitudes provide pattern:. ()f tx-ha\IPur ;,tnd

aid in lalong prompI actIOns In panlcular Clh;wnstam:cs \\llhllul ha\'lll~' lL\

decide e\'ery'liml', how 10 ad' Hshbcm and Al.Ll"n (lcnSI ,li-!Jl"l" \\llh Ihl"

view, stating thai "Attitudes art: prcdispmliions and the l:itcnt IIf undcrl~ 111~

variables ",hich are assumed 10 guide or influl"ncc bcha\'iow" fl.l\tn~

defined attilude. it .....ill be prudt:nt 10 examinl" S\)nlt: ()f lt~ l:haral:lcrJ"IIC'
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factor that has been f(lund VI influence attitude change~ I~l rhe m'Jnnr:r (It

presentation of mf(JrmatlfJn_ The mannt...7 (Jr mClh(I<1'. u.'it:d In Ihc:: pn;'~cnt<Jfl(in

play a r(Jlc jn determmmg ...... hc:thcr (Jr n{J[ the re<..lplent ...... (1uld cnv,! rhe

subject.

Because aItltlJdc h targd;, a f.;dmg. il v,a.; (rjund to bt: mr,p::

effecti ....e1y charged b:, appealinq '() the emrjtjrJn., than bj pmviding fac.tuaJ

information. The theme. ar.....ut the de',df)pm~n1 and m(,I'.Jlfic.all',n', ',I

attitudes IOdKa[c th.:st ~hcln'-1-:'; In <iU,[I.dc::') ITt",:, !k rjlJ<; f" <i '.<:.rJ';t:, r,f

causes. It I~ Imr:,o,rt."J(;{ i'jr .'ll1rrllnl,lnr"r'. r,f 'eachcr ·f «lInmg (J,II,;l.;c. (I,

leno"",, about hu.... att:tudc::', ::.arl fie mr.jltJed ;.1fJ,j aimed at pr(J"ldlnr~ Itj(J'.J:

variables that are lnlluc::nllal 1:1 I:.nn~ing ·If.fJ'Jt the de"'lret1 iHll{,Jde lrl tht:

player.; of the -out"' prf'ly"amm.;

The function.<, rJf an ef:h.l£.4llr,f:..i1 adminntrauJ( alJlJ m.a.lce him'her ·.1,

po'J.erful and an al:;,,'",;t If"l:;,,;r....;lhl; ff~ur,; ~,';fJ.:e maklr,:.£ it imp-=rall'l~ f(..

exarmne {ht:-;c !-'If!c.t/f/n, ~,~;!c.r! :L:'':: ',(~-:n lnrl,•.;r,(,..::d 1-,:, h .. r,,;, ~~;I".,~,;

Educational adm;nl::,lrat"ri pian and l..a..:::: ;jC:CI.I{Jr,; The-': ~c;t -:sjl.l(.J=J'J:""::~ .: ,.1!,

and. de-.'elrJo It!''""iTr';(I<:~l til ro::u.h the: ~rj:~h fhc:-! f..ll.e ,jetl :z:,r,. ;,r. rTr':'f,:n:s!.

rnonctar'j ana human fe--,r,'l(Ce'i :\g:un. the:_ plan rhe ~h~n,r.'J~,'-; ,,;. '::~~rr.Jf_~

and teaching at"ld ~-:',{)l'_e c{Jr.lllC.t li-::r-he-e::fJ 1.(.'; ,T~n'. ,'::';tr",,:r', .,.r,'".!

and a53ign task for 'itaif and lea:rnc1'1 &·.,-11;". the;_ e1tanll·,h 'Jr,



Good human reliltlOns is another aniludinal (rait in administrators.

The complexity of human relationship and in this context, the rdiltionship

between th.: admimslrator (the: college he:adl ant! the key players of the

"out" programmt: must be recognized Recogni7.ing and accounting for these

relationships become an important I~clor 10 the conslderiJlion of

management policies.

Allan 'Lacey says Ihal the posture anJ manner of the administrator

determine the dimatl: and crl:ale thl' atmosphert: III which work is being

done. When the conditions cre<J!cd by the procl:'SS of Dction itself arc

favourable, lJ posilive m(lf~ll has heen g':nerall:d Ihal facilitates effort.

In (hI: JiterOJIUfl.: fl:\ il.'w, an alh:mpl has hel'" made 10 eXiJmin\.' hu\\

administrative tr.:chniqucs and gl'nl:ral <JltIIUt.ks of thl: IInplementl:rs <Jnd Ihe

key players of the "uut" programme m3)' ..i11i.:l:1 the progr<immc Pf)<;III\'cl~'

or negntivcly.

Summar)'

The success of the "oul" component of the in-ill-out programme

dwells heavily on the quality of leadership and adtninistfi.ltivc skill ..

exhibited by the key player.., in charge of II<; mat1ilgeml:lll As JI<;cu"''ied

exhauslively in the litcrJture re"iew. whatc\'er the dlLlllengc<, LIre III llll·

implementation pmccss, if the admmislwtivL' skill" arl' full) l'mrltl~cd,

much of the problem could be surmuunteJ Hmw\l"r. nne ..hould IHlI I""e

sight of the fact thai indl\'iJuuls arc otkn <irpllinh:J llr elcl'lcd ,.. J~~urlle

leadership rolc:s withoUI rq;ard!> In whl'lhl'r IIf nul lh\."~ pn................ Olll~
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specialized training and r~quisitc skills for th~ job they are b~inl; ~all~d

upon to do, Th~ jllC. ('If heads of inslitutillns Ii.lr instan.:c ha.... nc.:cswil~

become more im\lh ing. mMe complex and more demanding hut

oppointmenls are im':.uiably made \\ ithlllli la.kin~ into considl.·r.ltillo an~

formal admimslrJtivt' training. FWOl the foregl)ing. it is envisaged thai. for

the "out'" programme to succt'I.'J. the C'olkg~ administr.lIor and the kt'~

players of th~ pr()gr:lJl1m~ will need mMC expertise. increased knll\\kdge

and specialized skills in administration and in addition collahllrJte r:11i..·Cllwly

while lhey perfllml thl'lr mdinJu:.lj roIl'S assi~neJ ttl them.
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CHAPTER THREE

METHODOLOGY

This chapler deals with the on:ralJ strategy used in carrying out the

research. No methodology in a research depends on one approach merdy

because it is labelled quantil.Jti\'t~, qualitatl"e. ethnographic survey. case

study, action research or whall.:ver. Some approaches depend heavily on one

type of dahl collecling method bUi not exclusively. In mUl:h the same vein.

it is expected thai a research stud)" using questionnaire would be

quantitative but then its qualitative features cannol be underscored. The

purpose of this chapler is therefore (0 present the logical proccdun:s

employed in descnptive research It includes the description of the

population and sampks. the Inslrument. dcsi~ned for data colleCTlun. lhe

sampling procedures. the method of dat3 collection ~nd data analysis

Research Design

The study adopted a descriptive survey research design to c:trry out

the investigation. This approach of research specifics the n~!ure of a giwn

phenomena. It determllles and reports the: wa) things an: DI.')("Tlptl\I.' )lIT\·l:Y.

thus involvcs collecting data in order to answer re:search questIons

concerning the CUrTenl status of the subj~cl «(ja~. 1992. 'Iht: PUTP(':'t: (If

selecting dcscriptive Tcsc:arch approach is that II knds Itsell flIT lhe

researcher to observe. describt: and document all a ...pecls (If Ihe :'Iilualllill as

they exist on the ground.
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Rationale (or the Design

The descriplive survey design was selected for the study so that a proper

analysis of Ihe problem al hand could be carried oul 10 obtain a dClailcd

and comprehensive description of Ihe problt:m. In Ihis case. the problem al

hand could be well undt.:rstood The study will identify the kc;y players

involved in the in-in-oul programme and examme the various roks nnd Ihe

challenges thcy go through in Ihc Implementation process.

Strengths and Weaknesses of the Design

According to Best and Khan (1998) descriptive n:search is concerned

with the conditions and relations that exist in determining the nature of

prevailing conditions, prJcticcs and altitudes, opinions that are hdd. process

lhal are going on or trends that arc developed. Amedahe aoo::!) also

mainlains that in descriptive rescarch accurate description of activities.

objects. processes and persons is the objeclive. Since the variables in Ihc

study are human beings. there is bound to be :.trenglhs and weaknesses

inherent in it. The strengths arc Ihat the plJpukltion for Ihe stuJy could be

identified and easily assessed. Data could be coll~ct~d and easIly analystd

However, there are weaknesses associated with the siudy. The.: study is ubout

human beings whose behaviours are unpredictable. Th~ accuracy of the

responses to the questionnaire will invariably depend on the frame of mind

in which the respondenl will find himself or ht:r"df al th(.' lim(.' ~lf

respondinc 10 Ihe questionnaire. Funhermon,:. It W,II also IkpCIll.J Ull lill.."

one's understanding of the queslions posc:d in Ihc qUI..·slj~lIln:lire
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~o m3ner h..'" dCJr .mJ un.J.ml:'1:;:u.....~ the nJt~ ......1' th~ ";UC5tJ.:'O;S.

all the re.--p0nses ':.lI'I.!lN ~ l1unjr~ ro::n:-~nr .:..'rr~!

Population

scbvvls "here t~3.:her :.r.l:r.~ unJc:;..""0k their ;-rJ.:ti.:e te3.::hJn~ 1:1 !h~

Bibi3.ni Anh\,i.l.." Bd':\\.ll D:~:.:...,.::t. Th~ ~'ri.O!J:i..'n :liSt:' i~.::luJnJ .::hu!·s.

Iinl: rut..'rs fr..'r!1 tl":~ '::"'<~~fc FIi..lH~_ 1.1~ Pn:1'::Ip..U ..'I th~ TrJirun:; C0:;~;~

In'-Clhcd Ln th~ ;,r..~~n.":'!r.-:~ ..... .lOS :::.:::uJ;;:-,,: :;- :l:e ~'rul.l:i,-'r:

Sampling

.-\c';:0rJm~ t.:' Bc;.! .l!:J Kl-...l.-. I i"jS41. :,l..~ l":e..L me:h.."'>J ,-'( ~d;;:-"::!:1f

sample: for 3 suro.;~~ IS ~':·-,m x~-:';;h.:n. Ie::;n£: .:hJ.r,.:e ..': rr0b~ljit: ::-1

dettrmining \\hl..:h me:n~rs 0!' "::e ro.~; ..i.ltl,-'n t.:' ~ ::<k,,:!M. It \\::!...; ,;:-e:7:~j

n«es.sar;. t..' b\< re~re-s<:lut1\e-s !T(I!Tl"L; :he k'\\!'IS ..lI1J \ :::.l;:' ..... ;.~~

represcnuti"n (It the ro.'r,J1..lth..'n :,m.::e lhe x:~'';II,-",:1 \\,:.:0 t-..:...;~..: "~i r _~.''; .. ~'

sampling_ The: k.!.J m~nh':-:; \\h...~ .ut: he,ljIC.l'::r.I.'.-c ,.; :{".: ~,.:' '- <.

size. S:tril3fI~. all the chiefs. dJ('rs anJ 0;-:r.:,-'n !e-a...krs In ".l--".'-5

commwliti~ \\he--c: the rr:.c:nllX'S ~IJnJ \\ere > :1'
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number and $I.' lh\'~ \\t'Te .111 U::,,:J h'T Ihe ::,(Ud~ In tht' ~ml.: nl.lnner. ,Ill

th< link tUh)~ \\h,) "CTt' 1~ In num~T \\we u::' ....J (,IT Iht' :;tud~ FIn.dl~ ,lui

of ~04.l sluJt'nt Ir,ltnl'\.'s, (Ill,'nh:l.'s,l 5l) \len.: r,Ul,h'lIll~ s.c1l',:tl'J l~lT lilt' :;luJ~

Rillion:dl' llnd Sd",'rion .'Ton'&.IuTc

fhc f".lpublh\1l "..:k(I ....·J I~lr th\' ~llIJ~ arl' Ih....' kt'~ pr.l~er, "f tIll.:

"oul . ":t)mf'lo.,n,'nl \If lh .... tfl-III-\IUI rT\\~r.UIUHl· rhl' slUJ~ ,',mld n\'1 h,l\ t' !x','ll

possit'!le \\ ittwUl th..:x' ~r"lIr:; ,'I' pt'l'pk III ~l'k":lln~ Ihe ~ll1lrk "f

menll,'rs ;mJ llH:nlee:., lhe l\ll11'T~ llh'lh,>J \\,1' u:\\'J 111\: flllkl\\1tl:; Sl\'r:.

w~re laken,

mcnlet's

C8l.:h "I' 'h',' 1\\\' ~r,IUrS \\,1:> ,'~I.llncJ

The r.t11\.n31c "f ~,J"rtin~ thIs. Illt,th,'tt l\a:- h) ,'n'UT,' lh,ll tll"Tl' \\.1....

no bias in S\.'h:,:lln~ th,' !o.lInrk L",:h 11l.... 11l\!....·r ,It' lh ....' 1""l'ul.tlhlH II ld ,Ill

equal cham: .... ,)f hcill~ sl.'k''':I,'J I~.r lhl' :'luJ~

tJitol "1','\1

In onJer hl a.'i(,'r1am Ihe "'lI11,lhllll\ "f lhe qU\",tlullll,IlT\' thl' ",I'IPl,',1

instruments \'¥ilS rr,'.h:sh:J "ll ;I ~rl'IJp "f ill 1""'1''' ,,,,,'k,!,',! 1,L1I-!"IIII, 11,'11}



the sample for the study. This exercise was C1ITh::d oul 1\\0 munth::. ahead Clf

the main study in a different District olh~r than where the Oli,lIn study tllOk

place. Th..: purpose \\as to rcline and ..:hed on the c1aflt~ .. nd suitabtllty of

questIons

A pilot study iXnmb a thorough ch..:ck on the planned ~tatlslicaJ

and anal)1ical proccJun:':>. thu::. all\.lwlng an apprai>:>al of their adl.:'~ua~y In

treating data. :-';..:edl.:'d al!eratllHlS \\t:re nl:Jdc In the data-collecting mcthuds,

SO lhat in (he main stud) data \."oulJ b..: analysed more t:'flil."ll.."ntly. It gre.1ll~

reduced the number lll" tn.:.1tml,:nt erTor~ ~cl:au:-.l.:' unfurl.:'':>ecn prohlcm:-. In Ihe

pilot tcst v.crc t'Hh':lIOlC anJ this hc..lp.:J in rt."J,,·slgmng lht." qucstionnalft."

for thc study.

Ilata Collcctint= Instrumenl

In a desaipti\c research data may h<= llblaint:d through a vanC'ly {If

teclmiqut:s, Thes\.' Hl.:lude "b'l'nallllll, quesIHlIlO:Jin:, le,t. intcf'\ le\\S and

attitude scale Ilu\\"":\"I,:r. in Ih,s study Ih", malO instrum,,'nl used ill ~;,th\.'nllg

data was questionnaire A qw:stlonn:Iln.: consi'b of a h~t III 411e:-lllln, Dr

stalements f(,"la';~::- I," rhe ajm~ of the SIUJ~. till· h~pothe,,' and r~':-\.';.Ifl'h

questions to be \..:rilied and an)wered ,\ 4u\.':-.llllnnalre \\:,1:-. u,~~'J l\llL,lk'~'1 ,blJ

for lhe sludy :\ ~Ul":-'lllInn:t1re h.... a hl~h 1,Ile "f rdl:lt-.lIl1~ Ih.11 \.111 h\'

obtained from sdf·aJmlnl~!ercd ,uney ()U\."!IUILll.lll~' "I,•. ',ullI'IJl·lo.:~ II\<.·

stage of data analy~is as rnl0nnallOn uhtainl.:'J 1~ \\l'tI nrl,:>I0l7Xd \ft~'r

intensive fc\'icv. of litcrJ!un:, thl: ~ucslillnn'ljrl.' H,IS JI.'S1~rll:J ha,e~ lin lh\.'

following:



3. lhe research questions

b. the salient points in the literature review

c. the analytical frame work

In summary. the questionnaire content \\'as based upon the purpose

and further. defined focus of (he research study. Usually. in developing a

questionnaire. it is important to begin with the purpose of research

questions and continually check and re-ch~ck the relationship of

questionnaire ilems 10 the criterion and research questions. The researcher

was constantly guided by this pnnclple in preparing the questionnaire.

The structure of the questionnaire :5 in three par1s. The tirst part labelled

Part I deals With the background of the respondent The second part dubbed

Pan II seeks information aboul school praclice The questions arc dcsil;ned

10 seek information about what actually takes place in the school lie

activities performed dally by the key players - lead mentor. mentor and

mentc:es). Finally the third part deals with prospects and challenl:tes of the

"out" programme Here. respondents arc to express their opinions about the

general conduci ~i !h<> "nut" programme. An example of one of the

questions posed to the mentors is. "Docs the Distri<:t DIn:<:llJwtl' of

Educ31ion offer an)' suppon 10 your school bc<:ausc of lhe pr':~cnn_' HI

trainees? [ J Yes I J No
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Data Collc~tiun Pn.lct,'durt'

The: que:stionnain.·s "ere IlIIeJ in Ihe pre~cn\"'\'" "r lllt.· n.·s\,.·;lrdlc..'r. fhi::- mud... II

questionnai~:i "l... re \,.·lllk\,.·I ...·J ~, Ill\,.' r\,.'''l..·;m:hl..·r l'll thl' ~;lJl1l' ..to" S,h'll ;llkr. .
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CHAPTER FOUR

FINDINGS AND DISCUSSION

This chapter presents results. analysis and discussion of the data

collected for' the study. In alL there Wefe onc hundred and thirty-eighty (138)

respondents. The breakdown is as follows'

Lead Mentors 20

Mentors 30

Chiefs. Elders and Opmion Leaders 25

Link Tutors 12

Mentees 50

Principal

The main tool used in collecting data WiJ..S questionnaire. The respondents

were gjven questionnaire to complete n presence of the researcher and soon

after respondents have provided answers to the questions. the questionnaire were

collected back.

ProviJiOD of Reol-Frel Accommodation to Trainee!

How SUltainable is thi!. Requirement to Support the Programme?

To find oul how sustainable accommodation could be pro\ideJ In:e

of charge to the teacher trainees, the vie\\s of all the key player'> 0f the

programme "..'ere sought. Table 1 below glvcs J ~UmmOlr) ()I rl.'<;plln~(,.' ... h'.

chiefs. elders and opinion leaders, lead mentors, m.;:ntms and link tutor~.
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Tobie I

Susta.inabiJic,· of Frff ..\ccommodalioD 10 ~Itn'tn

R~nse

Respondents A,grec Sm.....ngl~ .~fTtt Dls.J~ Stron£.I~· Oissgree

.\' " X, X, S~ " 11.'1.11

lead Mentors :l'l 100 :ll

Mentors ll' ,<
-'-' :t) (\t'.t\- 3t)

Linl TUt0rs 100- IC'I_t'- 000 I:

Opinion Le3Jers '8 IS :5

From Table it IS \e~ c1ea.T that majorir:- 01 the re5IX'ndents

therefore did nN .:onsiJc:r the: ~C:$lure sust.linat-le. The: Ie-3d mentors who :rre

opinion. Out ~f 30 resr~mJenls.. ~O of then\ repre~ntm!:! 6(\,6 -~ ~ JiJ nllt tinj

the practice lot" free 3c~\)mm..xl.lti()n su:;t:lin3hle.

weekly and are in touch \\ith re3.litles (If situ.:uil.-'fls 1.)0 the :,':=-.'unJ. h.1\<:'

that the practice of free accommo..hllon is n',n sust3in.l~k The (hie!:'. dJe~

and opinion leaders in the conununitie-s h3\ e a vitJl rl.'k IL' r13~ in
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providing accommrtdution ror menh:cs. Out of :!5 opinion !cuders whtl

responded, 18 of them repn:scnting 72°Q :.Ire or thl.' Ilplllilln lhut thl: pr;\l.;tll:C

of frec accom01odution 10 nH:llln's is mIt slistainable. II can he lkdm:t:d

from the study <IS indicated In Tahle I thai Ih:c at:COIlUlllldatlllfl hI nu:nh,:t:s

is not sustainahk' The "oul" compunent ur till: llI-in-uut pTllgramml.' is likdy

10 run into pmbkm if Ihls praclic,,' shoultl nmlinul: As thl: pmgr:umll'"

began In the communities ror thl.' lirst time, tIll')' wnulJ Iikc to olTl:r frcl.'

accommodation 10 nll.'ntc,,'s, bUI with thc p~L"sagc of lime, due (0 hard

economic and social prllolcms, tlll.:y WlllllJ like H1 wilhdraw thi:-- facility

otTered to mentc,,'s,

The issue of wh",thcr accommodatioll to tCilch"'r traincl:s should n,,'

free or nor docs not arisl.' al all with the s)'sll'm of tcadll:r cducUlinll as

practised by some En~lish·spc:lklng African countries as revit.'wetl in th,,'

literature, In Ihut sy... tem. ll·'II.:her trainees arc sold)' unlraiucd h:..chers

already in Ihe sl.'T'vicl.'. who arc invited to established ccnlrc:-> Incatt:t1 ill thl.'

country for in~service cducation ..nJ truining, By this upproadl, (hc prut'Jlem

of accommrtda!i"!;; "':lchcr twinccs docs not oms"" lJlllikl..' the "rn·lll·llllt"

approach wht=re trainees an: madl! to look for a~I'C11ll1l\C1dallllll 111 tile

community.

Asscumcnt of Oricnlution Org:lniJ,l'd or Tn,incc'l hefort, l'o\:ling

Teacher Iroinel.'s untlcrwcnl tlTlentatiun ill the (,:ollq:I.' heli.lrc lilt:y

were posted 10 lite' schools Tlus ,,'X1.'rCISI.' uflilnkd th"'1ll Ihl.' HPfll1rtlllitly 10

be abreast with the "Dos" and Ihe "Oon'ts" Ill' Ih,," "'omnllllUlit:,\ thl') wl,uld
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R"· pUlhC

S,llhl, hlf~

be residing in 10 1C'3ch Spccllic,dly the orlcnl.ttllln dl.";J1I wllh ..I numtx:r of

issu~s unda the- f~dlu\\1llg hC;Jdln~'i

(i) liVIng In a IlC\\ communl1~ Implu:allons fVf h:,h:hcr Ir.ull!':l."~

(ii) Plann.:J .Jeti\"ilic:s for h:~t.:hl.·r IrainJ:l."s

Tabl.2

AUtumcnl of Oricnlatiun giHn lu Tcachu Trai"".....~

Rcspond.:nts \'cr;. (itlllJ

_____---"i'i!::."_-"','-_..IlN,,"_'-'--_"""X"~ __N"''''--..:.u.._llllU;>I-llll_

link Tutors

Principal

X toto II'
1011

I~

could fit in well In their \<.Inuu ... (lHIUllunjllc~ and 1t;1\'" ,HI lll~I~111 Ill!" rli",
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work they would be doing. The challenge here is geuing the fuJI co

operation of the stafT involved in the orientation exercise to pia}' their

roles. Deduction from thc study indicated that the orientation organized for

teacher trainees before their departure from the college was efl"ective. This

is due (0 efTective supervision displayed by (he Pnncipal as an

administrator by being in regular contact with (utors and other slakeholders

involved with the programme.

According to Neagle)' and Enos (1970) supervisiOn is a positIve.

dynamic and democratic 3.ction designed to improve instruction through the

conlinued gro\\1h of all concerned indi'.lduals. children. teachers. supervIsors.

adminisb"ators and parents or any other interested persons In their view

supervision is a process which should be a regular feature in the school

administration.

Prevailing Conditions in Scbools and Communities

Selccled for "Ou." Programme

It is expected that conditions pre...·aihng in schools and communities

where trainees would pra..:tise should be those that \"'ill promote effective

teaching and learning. However. conditions are normally not pemlanent and arc

likely to change In the study an atlcmpt was made to find OU! (hI:

prevailing conditions in the schools and communities wht"rc trainees

practised. To find out the prevailing conditions in the schools. the vie\\'$ of

the link tutors. lead mentors. mentors and mentees were sought.
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Table 3 below summarizes the responses given by the key players

of the programme as regards prevailing conditions in tht: schools.

Tabid

Prevailing Conditions in the Schools of Attachment

Rt:sponse

Respondents Very Good Good Satisfactory Unsatisfactory

1'1, % 1'1, % 1'1, % 1'1, % Total

Link Tutors 75 25 12

Lead Mentors 15 10 50 35 20

Mentors 16.67 18 60 23.33 30

Mentees 12 16 32 2~ 48 50

From Table 3,oUI of 1~ link Iulors who responded nine represl;:nting

75% considered the selectc:d ..;chools 10 be good in [enTIS of trained stafT

and learning resources. Indeed only lhrtc link tUlurs representing 25% WI.'re

of the opinion that the ~choo1s are just satisfactory. Lead mentors who

rated their schools to be good are 10 representing 50% while the menlors

who also ht:ld the same opinion arc 18 representing 60%. Howe-Vl:r. the

mentees who are teaching in the schools saw the schools dilTcrent Among

SO mentees who responded six representing I ~l,l/o ratl;:d th~ schools to bl:

very good in terms of slafT and learning resourCes Sixteen representing. 32%,

rated the schools to be Good while 24 reprcst:nting 48% conslderl,"d thl.'

schools to be Satisfactory. However, there are lour mente.:s rl.'prcst:ntmg iju·
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who felt that the schools in which they are practising are not satisfaclory

in terms of slatY and learning resourCes.

However, on the whole, the study has shown that conditions

prevailing in the schools were good for a smooth teaching and learning (0

lake place. The achievement of such conditions in Ihe schools to enhance

leaching and learning is due to g.ood administrative practices by heads of

such schools. As admmistrators, the headlcachers should display managerial

skills and forge a good human rd:nions with their staff to achieve the

goals of the school.

According to Walton (1969) the ......ork of the administrator IS to get

things done through the efforts of other people. This means Ihat the

administrator makes it possible that others performs the actual task.

Prc,'ailing Conditions in the Communities of Attachment

To achieve quality education,lhe community in which the school is

located should work in hannony with the school in Ihe upbringmg of

pupils. The school. like any other l":1cility in the commuDlty. e g. health post.

belongs to the cC'lT!ffiunity. The community maintains. sustains lIs exislr:ncc

and keeps it running for the direct benefit of 311 children th:.LI

community. The hcadlcachcr and the CIrCUli supl.:r\'l~or should Ihl.:

members of the communit)' as partners in the educational den:lopmcnt of

the child. There should therefore be a healthy relatIonship betwl.'t:n tht:

teachers and members of the community. Howt'vcr. 3S tr.:tinl:e kacht'rc:: :-1:.1)
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in the community for a period of one academic year. conflict are hkdy to

occur between them and the youth

Hellri~gd ~ 199~) explained thai (':onllicts refer to any situauon In

which there .ne incomp3tibk g031s. Uloughts. or emotions \\llhm or between

inJi\"lduals '-'f :;n)ups that kad ll\ orposition. In thIS stud~-. an auempt has

been made to rind oUl as 10 Whether \:ontliclS do occur betwe-en teacher

trainees a.nd the ~ l)uth .IS tht:'~ stay in the communities for a period of one

academiC ~ear and lftht:'~ do O":CUT, ho\\ they are resoln~d.

To tind ~)Ul \\ h~thcr or not connic~s do occur the Yiew$ of all the

ke~ pla~(T$ (If the:- Pfl.':;r-.lmme \\t:'re sou~ht. Thts.e are. kad mentor'S. mt:'ntors.

chiefs. ddas ;rnJ opmion kaders. link tutors JJJ.j mentees. The Yiews expressed

by the key pb) ers \..,! thl,.' pwgr.llllmc are summarized in Table -t below.

Tabl.4

Opinion about Whether ConOicb Do O\'cur in Ihe Communities

Respondents 'uOll:-<=r Nwnber

RespvnJin:: Responding

y\:,s
, No " TOlal

Ml."ntees 50 100 50

Lead ~fentl.)rs 20 IOU :0

Mentors 30 It1ll :,0

Opinion kadel'S 25 I(JO

link tutors 75 25 I:
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In Table 4. opinion expressed by respond~nts is very interestmg. Whereas

the mentees. lead mentors, mentors and opiOion leaders who are resident in

the communities held the \'iews that there are totally no conflicts m the

commWlities. the link tutors who visited the schools from time to time have

a contrary view. Out of 12 link tulOrs who responded. 9 represenhng 75°'0

held the view that there are contllclS m the communities between trainc:c:s

and the youth and three representing 25°/0 smd there 3re no conflicts.

It could be inferred from Table -I Ihal there are no conJ1icrs al all

in the communities. Howt'\'t::r. the IlOk tuturs have witnessed some connicts.

implying that \\hat constitutes connic; to link tutors may be termed

differenlly by the key players resident in the communities. In any case,

should any confl,cts occur in the communities. lhe link tutors are to co

operate with lead mentors and opinion leaders in the community to resolve

them.

The study has made it clear that there were n() conOicls lxtween

the trainees and l.he youth in the communities. thus implying that th\'re "as

co-operation and umJer.i(.mding among the key pl3)"crs of the programml'

According to Van Meter and Van Hom (1975, if imp'emente~ of a

policy are negatively disposed to a policy and its goals. they may fail to

play their roles faithfully in the iOlpiemenl3tion proc~ss In ilus f\.'spl.'ct.

members of the communities as well as other key players of the

programme have proper understanding of thl,.' prl,lgrJ.Olmc ,md would i~kl.' to

contribute to its success.
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ErrUliv~nU5 or Supcn"is;on. Professional and Academic (;uidancc

offered to !\lcotces by Lead ,\Ienlors and 1\lcnlors

Teach~r traint'C:s nl:l.:d J It,t of guiJancl: so thaI the, l::.ln slay succc:ssfully

as stud)' without CXperil.:1King dl(li.:uhlcs lLl achil:\'1: thiS goal. rncntct's arc:

attached to cxpcnl:nccd .... od I.:\lnlrx-tcn! tealo:hcrs \\ h\l arc refcrred tn as mentors

to support them In order 10 linJ (luI Ihl.." I,-pl.' ~\f supJ1l.n IIfJ\.-rcd hI Ihem.

Tabl.5

The t)'pe or Professional anll ACOll,h'mic Suppurt offuell to Mentee!!

Type: of ~o RC~f'i\nJm~ I)en..:cnlagl." Rcspondin~

Support

lesson PrCparallt.n

and Dellvcr) ~" ~"

Vening of l~·SSl~'. :'bn I ~ 2-1

Preparation of TI.~1s 12

Others " 2·1

Total 50 11,1111
._--- -- -' --

mentors. mcnlc:cs and link IU!<lrs wh" \1~Ih;J tht.: ~dh~lb n:guhl~ fu
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effectiveness of lead mentors and mentors' support to mcntces was

measured as how often they stayed in th~ school and in the classroom to

offer such support.

Table 6 below summurlzes Ihe views expressed hy link lu10rs and

mentees about Ihe cflcctivent'ss of suppon mentors t)ITercd 10 menlet:s

Table 6

How often Lead Mentors and Mentors Sta)'ed in Ihe School

Respondent Regularly Vcry Regularly Seldomly Vcry Seldomly

N, % N, % N, % N, % Tolal

Link Tutors 58.33 1 8.33 3 25 8.33 12

Mentees 30 60 16 10 20 50

Information provided by Tables ami 6 will :.ISSlsl 10 havc an ide-u

about the effectiveness of support off-:rcd 10 mcntccs by lead mentors and

mentors.

From Tablc the type of professional and academic support offen:d

10 rnentees included Lesson Preparation and Delivcry. Vening of Lesson

Plan. Preparation of Teaching Leaming Materials (TLMs) LInd other larms

of guidance/suppan. Mcntce~ who benefiled from lesson Preparation and

Delivery were 20 rcprescnling 40%. This percentage is quile low and I,!IVCS

an indication of mentors' attitude 10 work and Ihe- lype (,f :-;upphn hl."tnJ;

offered to mentees. Vetting of lesson Plan is a dUly pcrfonned h\' lead

mentors. It is incumbent on Icad mentors to vcl and disl.:uss the lesson

plans prepared by mentees. From Table 5 mentccs who bem:fitcd frtlm

veUiog of lesson plan werc 12 representlng 24% ThiS IS quite di"il:Ourugmg
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because it is a r~ser\'ed duty for lead mentors This is an indIcatIOn that

most of the lesson plans prepared by men tees were not vetted by the lead

mentors. For the preparation ofTLMs. six mentees benefited representing 12%.

Again. this percentage IS \\oefully inadequate and shows how mentees are

not being supponed in this direction Finally other fonn of support mentees

benefited from was 12 representing 24% Professional and academic support

depicted by Table 5 is not encouraging. The effectiveness of the support

depends largely on how onen lead mentors and menton. stayed in the

school to mentor melllccs.

From Table 6, out of 12 link 'utors seven of them representing

58.33% considered lead Olt'ntors and mcnt(lrS to be regular at school.

However three link tutors representing 25% said mentors seldomly stayed

in the school. The mcntees who are always with the mentors have a similar

opinion with link tutors Out of 50 Oll'ntccs. 30 of them representing 60%

felt that lead mentors and mentors are regular in school whill' 10

representing 20% were of the opinion that mClllOrs seldomly stayed in the

school.

Deduction from Table 6 is that regularity of m~ntors al school is

not encouraging Muj lhcrdorc the cnccli\'enc~ ... of thl.:lr pruh:~sion~1 anJ

academic suppon to mcntces IS questionable. The study has rcvcalcJ Ihal

teacher trainees have not received adequate profc~slonal and academiC

training in their schools. In a research conduC\(~J by Oxford UnhC'rsl!~

Teacher Educators. ( H. Hagger. K Bum and 0 Mcintyre. 1991) ~ludl.'nl
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be supplied with h:':I\:hm~ and kammg matenals b, Dlstrlt.:t Dm:I.:IOrah,: of

Education (0 enhance leaching i.lnJ learmng. ru ascenain lhe 'l\ail<l.bilLl) of

the necessary logIstIcs ml:ntllln~J J,nll\C tu SUPP0rt lhl.: prng.r:..lJnme. the

study found out thl." \ II:\\S llf kaJ l'lll:nlors. fl1l.:nlor:.. mcnh:1."3 and link

supponed \\lth th..: nC":l:ssar~ IVJ;ISll"':S

Table 7

Support ginn b)' Db.rir. Uirnlurah: to Ihe Prugrammc

Respond..:nt

lead mc:nlor,>

Mentors

Mc:nlecs

SUPP"'/1 \0 SUPfX'rt

~:,- . l!~_o Ll1.!ill

III

required fmm f)"lrll.:l I>lrl:..:IL1f:.l1l: Ill' 1,luc.tllton hi 'UPl'lt l /1 Ihe pftl~r.llllml"

are not supphl.:'J Ihl.:' r,,:sp"'l1'>l.:' ~l\..:n h, the n:,ponJ..:nh [l\dll.'.lllll~ ,hJl IItl

support of an) kintl \\ as gln:n 10 Ihl: prpgrammt: r:..In~l.':'> frutll 7~"" 101

available to support the prt'~;r..lf1l1nc

further to suppul1 the progr..lnllne I:'> Il1l' '>uppl, .... lJi ...l.lIl<L· Lt.·.lnllll~

Materials (DI.Ms) 10 mcnlces fur thl.'lf \\"f~-SluJ~ ulnlcrl·lIl'l· ... , I Ill: 'Iu"~ U'l'"

lhc menlees and the' hnlt:. luhlrs a.' \\dl a~ Ihe l'ftrKiral til lhl' 1I1Ik~l' III l;IlJ !luI

XI



Respondent

Tabl.8

Suppl~' of Distunce L<,urning :\tah.'ri:lls to Supporl the Pro~rumm("

Respondent Adc1.JUJlt'l Yes) .-\JclIu;lh: tNt\)

N" " 1'1" . 1'1.\1.11

Mcnlfes 14 4' SI1 50

the supply of DL~ls in all suhjt'~l .u~as. Tat'lk Il ~I()w gives an ill"h~,\lillll

of how lhis rc:quiremclll was ml'l

Tabl.9

Assessment of tht' ~uppl)' of ULl\1s 10 !'iupport Itll' Progrumnu.'

Very Good Gllod Salis(;l.."lllf) llns~HISfal,."ll'~

_____~N"'-,__·~"_ ___'N'_",'__·_·_'_.___'_N"_, _ ___""'___ _'_N"_'~·_.~ll

Link lulors

Out of 12 who ~sponded. sevcn of Ihl.'m rc:prl'sc:nlin~ 58.lJ ll ll ;!SS,'SSt'J Ihl'

supply of DlMs 10 he: good .'\~3ll\ l\\'ll llf them rc:prt.·scl1lil1~ It"I (17"'0

assessed the supply C'.'(ercisl' 10 h<: V1.'ry GllOJ. and lillall~ thn:c n:l'n:sl'lltlng



25% assessed it to ~ satisfactory This opinion expressed by link tutors IS

at variance \,.;th that of the menlecs

Howevcr. one could arguc Ihal. sinl,.'l,.· tnt: mentel'S 'In.: thC' re~iplI:nts

of the DLMs. tneir opinion about liS supply snould be taken seriously In

contrast (0 lhe practice h.:n.: in Ghana, In Swaziland. Dislance Leamtng

Materials are prepart"d by tnt.: colh:ge tUh)rs. This is also the t.:asc in

Lesotho for "mcthod" subjl,.·cls Jnd "CJUl,.'31101l·· hUl lor lhe "academic"

subjects, the materials arc produced by tht: Lesotho Distance Learning

Centre, Zimbahwl.': Integrated TC<lcher Education Course (ZINTEC) and

Teacher In-Service: Edul'allon Progranm,c (TiSEP) and Natiolli\l Teacht:fS'

Institute (NTI) in Nigcfl3 haw t.:entral lcarns of corrcspomkncc-course

writers who arc sold)' respl)Usibk' for DislaJll.:C l.t:arning Materials

Regular Movement of Trainccs Outside Ihc School and ils

Effl'cl on the Pro~ramm('

Teacher trainees arc expecled III be In school during instructillnal

hours and work hand in hand wilh lheir menlors. LInder no cin:ulllSI:.lnCe

should the)' lea\"L' lhl> school for any other jl)b. The lead mt:ntors as

headteachcrs and first-hnc supervisors or the (cacher traincl..''' arc I..''\pcl,.'ll..'d

to keep an eye on thdr movemcnls. ThJ:')· ar~ ,IISt1 expct.:lcd tll ~nS\lrt' thaI

trainees manage lime vcry well for work and stud)

To find oUI the movements of mentecs llf hO\\ (Irkn thl..') h.·an: the

school. the views of lead mentors, mc.:ntnrs and hn\... tutors \\en.: ..,n\l~hl

83



Table 10 below gives and indication of mentet:s' movement outside the

school.

table 10

Movement of Trainees outside the School

Response

Respondents Regular Very Regular Sddom Very Seldom

N, % No ~, No 0" N, % Total

Lead mentors 40 ~5 35 ~O

Mentors 14 46.67 10 13 4333 30

Link tutors ~5 oJ5 I~

From Table 10. it appears there a,~ divergent vie\\'s on the

movement of trainees among the Ic:ad mentors. Whereas eight lead mentors

representing 40~o art: of the opinion thai mon:menl of trainees outside the

school is regular. J7 lead mentors represenlLng 35% held Ihe view that

trainees seldomly moved out of the school Similar divergent opinion is

expressed by mentors. Out of 30 menlOrs who responded. 14 of them

representing 46.67% are of the opinion Ihal movemenl of trainees outside

the school is regular. The views are divergenl bec:lUst: 13 rcprt:sentmg

43.33% held (he view that trainees sddomly moved out of tht: SChO~ll

However a different picture is painted by the link lut(lrs. ninc (If them

representing 75% are of the opinion Ihal Irainecs seldomly moved nul l'f

school, while three of them representing 25~o felt trainl't:s moved out of

school regularly
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Measures to control trainees' movement are nonnally pUI In place

and are fo be followed stnctly. Howewr. the administrative challenge here

is fhat whereas some IC3d mentors will be strict in grantmg permission to

trainees to move out. others may be loose. Hence. for such loose lead

mentors. trainees are nOmlally seen outside the school The implications of

empty classrooms without teachers are enormous apart from not achieving

instructional objectives.

In Ghana. supervisory role played by headteachers who are lead

mentors in this case, leaves much to he desired. The schools are nol

properly supervised as the study has shown. as a result, instructional

objectives are not achieved. According (0 Musaazi (1985). superviSion should

ensure Lhe achievement of instructional objeclives. Musaazi therdore sees

supervision as achievement of instructional objcctives when teaching and

learning are in progress"
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CHAPTER FI\T

SI·~I"AR\.CO\CllSIO\S A\O R[CO\!\I['OATlO'

This. ..:h.lrur .:~~m.lln:, ~r..:- s.~!l::'::~': ~'I :r.~ 5!-';J.~ . ..:..'n.:lusi('ns. Jr.l\'n

from the tinJln:;~. r~·.:~'m':l~~~r:':2.::,':-_:' :',,~ ::"::;-:-..." ,.'7:':.:nt ~-:.:: 51.:;;',-':'::,':".:' :','f

aJrninis.tr3ti\ e ..:h.llk:-.fC'$. .l...,;s.":.l.:':-": \\ ::':', :~.~. ·;::~.;::::;,·:,.:.~:h":: '-'I' ;b~ .....':.;;,.

Sl:'o~cn( \'f lh;:- b - l!'l - \..)~: F':"";;-.l.~:~:;.' 1:". :',.:..., .. :;..,j ~~'.,,'!:' l~ B:h.l.:::

Colleg<

administered h' rC5r''':',J..-r,:.:o ~~ ~~" rt'5"'JI':~;"r Tht' j;.'5.:r:r::\!;· j.iJf\ ,;'~ ":;.';;:;:-:

was used 10 ":0Ik.:: JJI.l. Th~ n:s.'.lf.:ha nuJ... U5'-' .':" f\:f:':,'I:.J.: .. ,':-.:.;':~:' ...



Summar,.. of rindin~s

After analyzlOglhe data collt:ch:d. the stud) rcn:alcd thc.: following

I. II came out ver,.. dearly from Ihc.: study Ihat the key players of the

in·in·out programme who could also be dt:scnbt:d as stakeholders of

education disagre~ wuh thc practice of offering frc.:e accommodation

10 Icach~r train\,."....s fm....ntcc.:s) Thl:~ did no! wnslder thc practice of

free accommodation to h:al:hcr trainees sustainable

2. II was evident frum the study th<it onentation exercise organized for

teacher trainc:cs bc.:for~ Ihl:) \\t:rl: rwsh:d has nol experienced any

difficult)'

3. More Ihan 60% of Ihe re~pondcnl" were of the opimon that

conditions were favour... bh: in the sl:hoob sclcch:J for Ihc allachment

progr.unmc:

4. The views of teacher tr..linees mad:: it clt:1:U' thai professionC)] C)nd

academic support obtained fmm their m..:ntors was inadequa!c.

5. II was also the consensus of teacher trainees that mentors were not

regular al <:o:-hool and thai professional and acadcmk supJ'KIn tht:)

offered was not effectin:

6. Logislics to suppon the programme was \ I:r) necl.:s<;ary IIowe\ cr. the

study revealed that logislics 10 support the programme \\as r~j(;kHlg

Distance Leamtng Materials (OL~h} \\cr(.' rn.:r~lri:d tn \,.umplC'm·:1lI

view that the supply of DLM~ .... as IO..ldcquak.
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7. There were di\"ergent views about trainees' movement outside the school.

Whereas an 3vcrag( of -i3% of lead mentors and memors hdd the

view that trainees' movement oUlside the school was regular. about

40% of the same group of people were of the opinion that lIainees

seldomly moved out of school.

Conclusions

Based on the Iindings of the study it can be concluded that free

accommodation offered to te.Jcher trainees IS not sustamable The \'arious

commWlities "at the initial stages of the "nut" programme will provide free

accommodation to trainees. but as lhe pregramme progresses. thai zeal will

dwindle because of economic loss.

Before teacher trainees are posted h) tho: schools 10 begin the school

anachment. they need 10 £0 lhrough orienlallon exercise During the year

long school an3chmenl. trainees will live in commuOItil:s that are new to

memo As reacher Irainees. they must learn to adjust lu the culture and

DOrms of such comrnunitil.:!>. The orientation exercise as part of the

preparation towards "out" progrJrnme his been laken seriously over the

y~ because of the importance at!ached to it.

The selection of schools for the attachml.:nt programme was don,""

very carefully. Conditions in schools \\here lrainees were posled 10 \\ere

those that promote effective Icaching and learning l}c:ually wht'n young

teachers go into new communilies, they arc t:lther acccpted (lr rCJected

depending on (he way they comport themselves. The: youth art: nomlall~ the
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people who tend 10 hJ\'c Conniel with the }Qung tl.'achers whenl.:wr they

find them not confomllng to the nl'mlS ot tht' community or l,bser\'t'

taboos and customs. The stuJy has shown that thl.'n: were no contlll:ls

between the youth and trainees. One can s.J.1~ly conciuJe that. during. the

orientation exercise, the impllcJtions of nl"ll ::JdJusllng I\,,) social nomlS and

culture of the communi lies w~:re c::lrdully Slress("J 10 tr::linecos.

Lead menlors and menlor;) ar(" C\pt:cleJ 10 provide suppon by way

of supervision. g.uid.:lIlcC and motl\ atlon Iv teacher trainees 10 adequ::Ildy

develop all areJS of tC'3cher Cl1mp'tence during the perioJ of school

anachmenl. In bnd. they are 10 pr<n-iJe rmks~lllnal and academic support

to trainees which will ~i\"e them .lJl mSlgh! and experience in the an and

craft of teaching II "::IS o~ser'\"l.·d Irl,,\m the sludy that this particular duty

of lead mentors and mentors was nol pwpaly ewcuted

It was clear from !hl.' sluJy IhJI Lead mentors and mentors \\\:rl:

nOI very regular at school to alTer Ih(" necessary C)upport to the trainees

Hence the menlorship duty waS nl)t etl~cli".:ly rl.'rl~)mled. The progr3mme is

expected to be sUJ'lfl('lrt~'d with logistICS and mah:n~lls such J$ \;arJ~I);lrds.

felt pens for h:aching and k'amin)! malcriJIs Jesl~n ,UlJ pr,,'par;JlHln

However. the stud)" has shown thai the Il'gisli~s \\Cn: mH suppll\:J This slah: llr

affairs invariably had a negatiw impact lln Iht' pr~l~ramnll" II "as als,1

clear from the study lhal Distancl' leJmmg I\!atl,,'nah lIH.I\Is) "hid) \\cr..·

meant to cumplemenl Ir::unecs' work-stud\' conl-":rcnc.:s ".:rc nol (ldcquatd~

supplied. The adv('fSC' dlccl it had on tramees' studies ('annol ht..
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was inadequate Hence. for the smooth running of the programme.

Distance Learning Materials tDLMs) should ht- supplied \0 trainees far

ahead of time before the programme begins Trammg College lUtors

should come together in the form of subject groupings and be

entrusted with the prCpanltlOn of Distance Learnmg Materials as

practised in Swaziland. LesOlho and dsc\\ here In Africa

S. Movement of teacher trainees oul of school dunng instruclional hours

has been a huge admimstrative challenge, They moved out of school

for various reasons IOciuding colkl.:ling monthly allo .....ance from the

bank. The lead mentors should find J way 10 control their mO\'cmenls

As regards. dra\ving of monthly allowann' from the bank. kad menturs

should design a time lable to regulale their movements so mat

instructional time does not suffer.

Sug~cslillns for Further Research

During the;: study. certain obsl:r\'allons \\.,:(c made which :uc belllg

recommended for funher stud)'.

I. It came Oul very clearly thaI pupils' attendance in the schools

improvea trt:mcndously during the fX"Tiod of scnool atlJ1.:hm<nl

compared with olht:T urnes when trainc~~ arc .may A sllld~ ...hl)lIld

therefore be made into why pupLis allendancc Impr(lved dunng thl:

period of school atlachmenl.

2. Th~ major complaints rcc<ivcd from kad nll'nlors and mentors wa'i

lhat tcacher trainees vcry often tnt::d 10 aVOId (he (eachrng of IIll:
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three principal suhj':~ls \'is: Eng,lish. M.u.ht:m:.ui ...s llnJ ScieIK\.'. A slud~

should be ccmduI.'1ed into why lminees want III .WlllJ thl.' IC:ll.'hing uf

these 5ubjcl.'ts.

3. 11 was obs~ry~d that some of thl.' pupils Wl.'f'\: Ill't prlwiJ\.'\i with haslc

needs by their parents A rcsl'~ch slll1uld he: made: Il' lind l'ul "h~

such p..~nts behaved in lh~t W;IY
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APPENIlICE

Appl'ndh A

Questionnaire for link Tutors

Introduction

You are kindly requested 10 1;1\1: an:mcrs Iv allqu"'sllons

Please tick or "Tile answers in the spal.:c prO'ldeJ as Jppmpnalc

Part I

I.

2.

Name of colk~c·.

. Academic sl:Uus of Link Llll.>r

t Gradual\..' l Any otha specify

J.

Part II

I.

For how long ha\'e )'ou been J Link Tutor : ...

School Visil and Assessment

As a Link tutor ho\\ often do ) vll gu on school visIt')

J Monthl, l'errnly

specify

., Docs the college have a schl.'duh: lllf schoul ,"iSII" I I Y61 I ~Il

3. Has the culkge been abll.' 10 10110" Ihe ~\':hc:duJ..:'·'1 I Yes I J ;-';tl

4. How do you assess the gl.'neml conJitlon of Ihe schools yml

visit in terms of !rained slaff and karnin~ rC!'oQurCI:"
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5. Does the District Direclorate of Education gwe any support 10

the schools because of Ihe presence of the tnllm:es .., I I Yes I I No

6 If Ihe answer 10 (5) is Y~S. what Joml does il lake '?

7. What kind of Prol~ssional and Academic support do you

ofler to the tramees ,)

Part III Adminislration Challenges In n,c 'Oul' Programme

1. Ho,..' do you assess the oriental ion given to Irainces before

they are posted') ( I Vcry good I I Good I I Satisfactory

2. The supply of Dislance learning Materials (DU.·ls) in all

subJcct .lreas is VI,'ry m:ccssary for the programm~ to be

successful. How do yOll a$se~s Ihis rcqulh:menl.

I IVery good [J Good I ) Satisf.ctory I J Unsatisfactory

3. Is Ill': college bus always available any time IUlors arc ready

to go on a visil? ( J Yes I ) No

4. If the answer 10 (3) is No. Whil l arc SUnil.' of the reasons lor

(he non availability of the Bus

5. Accommodation is nlJde free 10 Mcntccs in aU communitlcs Du

you consider this practice sustamable'.'! I Yes , I Nu
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6.

7.

If the ansWer 10 (S) is No. what do )'OU suggest?

By picking (mm the scull' indicate the kind of relatilJnshlp

Ihal exists between the c~)mmunitll..'S and the mcnh:cs.

I JExcellt:nt I )Very Good ( I S,uisfaclory ( I Unsatisfactory

8. Has there ~ccn any ((,'nllicl bch\~'cn thl" yuuth ~nd Mentel's?

I I Yes I I No

9. If the answer to (811S yes, how was it resolved? ...

10. Mcntces leave th... 3cht)ol for various reasons. How orten do

you ntL:ct tht: out l)f school .)

( ) Regularly I I Vcry Regularly I I Seldomly I I VCr)' Sddlllllly

11. How oncn do you meet l.cad MCnh}rS and M~nlors III lht.'

school dunng your Visit 'J

[ I R.~ul.r1y I J Very Re~ul.r1y I I Seldomly [ I Very Seldomly

12 Suggest wars In which the 'our rru~r;lInJ11c L'an ~

improved ....
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APPENDIX B

Questionnaire for Menlors

latroduction

This is a questionnaire on a research seeking Information on the school

anachment programme also known as 'our programme. Any information

will be used solely for academic (research, purposes. You arc assured of

confidentiality of your responses

los'ruction

You are kindly requested to glW answers 10 all questions. Please tick or wTlte

answer in the spaces providl'd as appropri:Jlc.

PART I

I.

lIACKGROlfNO OF RESPONDENT

Name of School: ..

2. Sex [ I Male ) Female

3. Age ( as m lasl birthday)

4.

(01 20 - 29 yrs I

(e) JO - 49 rrs I

Mantdi ~1.7illiS I J Married

(b) 30 - 39 yrs I

(d) 50 yrs and abo\'e I

J Single { 1Any other (~pl:d fy)

5. What is your highest Dcademic qualiJ~(alion?

} M S.L.e.

I Diploma

jeert 'A' Post MidJle I Ct:r1 'l'\' Posi-Sec

J UOlversity Degree: I I Any other (spec,l: 1
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Pirl 11

I.

2.

3.

School Pntelicc

How many Teacher Trainees arc you mc-ntonng')

In which subject arC'J(l» do you urfer SUpport'I ..

How do you assess Ihc gener..!1 condition of your school 10

tcnns of trained staff and learnmg resources?

4. Does the District DIrectorate: of Education give any support

to your school because of lhc presence of Ihe trainees?

I I Ves [ ) No

5. If Ihe answer 10 (41 IS yes. ",hi.ll fonn dOl:s it lake?

6. What kind of ProfeSSIOnal and Al.iJdcmic support do you alTer

the trainees" ..

Pirl III

I.

2.

Pro~rect!l and Challepge~ or 'hc 'Out' Prognmmc

Is accommodation offcrcd to Mcntccs free uf charge In your

communil)'? I Yes I I No

If the answer 10 (I) IS yes. do yOll agree thai 11'1,,,> prill.:llcl'

should continue? I J Agree I I Strungly A~rcl' I I Ihs.a~rl·c

l I Strongly Disagree
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(b) If No. how much

accommodalion per month 'J

arc the M~nlt:'es paying.

3. By pickmg from the' scale- indlCalC thl: kind of relationship

that eXists OctWl:en thl.: Community .::md the Mcntct:s

! I Excdlent! I Vcry (jDl1d I I Satisl~ICI(IT')" ( I UllsauSfaclof)

I Yes J No

5. If the answer 10 (4) is yes.l1l'\\ WilS is rcsol\'C'd '?

6. How do you ilssess the clllllnhution of Mcntces to the:

progress of the cOmmUlllly

{ J Excellent [ I Very Glltld , I Salislaclory I I Unsalisfaclory

Tralllces IC<.l\'t: the schllol nn a nUI11~r (If reasons indudlOg

~oing It) lhe BanI- hi clilkel <.IlIllWalll'l:'. IndlC<.Ih: ho\\ ldt",'n

this hilppcns

J Kegul..Lf I J VeT')" Rl'gubr I Ilrrl,.'gubr! , Vc~ Irrl'guhlr

8. How dll yOll rale the p...nod Ihl,.' staff !rained Co mcnhlr

trainees swy In the school I I Long I I Longer { J Shun

I Shorter

9. Suggesl ways by \lilJlch th.... Out' programrn-: CiHl hI.: IInpron:d
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Appendix C

Queslionnaire for Lead Mentors

Introduction

This is a questiofUl3m: on ;} rcsC"arch seeking information on the school

attachment programm..: also kno\\n as ·OL'r· prog.ramme Any information

",ill be used solely lor aca~kmi( tn:searchl purpos..: You are assured of

confidentiality of your responses

INSTRUCTION

You are kindl)' requ6h:d to !;iH' .1fls\\ers hi ;.Ill (jue-stion:>. Ph:asc tick or

write anS'Aers in the SP:lct.' rW\ld..:d as aprropnalc

Pari I

I.

2.

3

4.

Ootckground or Respondent

Name of schoo]:

I \I.k

Age: ( as at last blrthJa~)

(a) 20 • 29 yrs I fbi 3D • 39 yrs [

(c) .W • ~9 ~rs ! IdJ 50 yrs and tlbo\' ...• [

~tarital StatuS I I ~tamcJ I I SIngle: t 1An~ olhenspecifyl

5. What is ~our highest aCJJenlic qU.JliticJ!lOn"

J ~I SIC

I Diplonl.J
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rlrt II

I.

2.

3.

School Pnctice

How many Teacher Trainees are you mentoring? .

In which subject 3.re:l(s) do you on~r support?

How do you assess th~ general condition of your school In

lenns of tr.:uned slall and learnmg resources'?.

4. Does the Dlstnct Direl.:lor:lte of Education give any support

(0 your school because of the presence of tht: trainees·J (

Ves 1 J No

S. If the answer to (4) is yes what form does it take?

6. Whal kind of Professional and Academic support do you

offer the trainC't's?

rlrt III

I.

Prosp~cts and Challrnges o( the 'Oul' Programme

Is accommodttlion offered 10 Mentees free of charge in your

community? J Ves I I No

2. If the answer to (J) is yes. do you agree Ihal this prJctlCl:

should continue? ( J Agn:e I Stwng,l) Agrr:1: [ DIsagree

[ I strongly Disagree

(b) If No. how much an: the ~tenlcc.:s paying tor

accommodation pc:r monlh')
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3. By picking from the scale indicate th~ kind of relationship

that exists between the Community and the Mentees

J Excellent

Unsatisfactory

I Vcry Good l I Salislactory

4. Has there been any conllie! between the youth and Mentees?

J Yes j No.

5. If the answer 10 (4) IS yes. how was IS resolved?

6. Ho\'" do you assess the ;ontribution of Mentees 10 the

progress of the communit}' [ J Excellent r I Very Good

] Salisfactory ( J Unsatisfactury

7. Trainees leave the school on il number of reasons including

going (0 Ihe B::mk to collect allowt1nce. Indicate how often this

happens.

( ] Regular I J Very Regular I jlrregular [ I Very' Irregular

8. How do you rate the period thl.' swfr trained to ml.'ntor

trainees slay in Ihe school I 1 Long { t Longer I I Shan

I Shorrer

9. Suggest ways by which the 'Oul' programme can be Improved
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APPENDIX D

Questionnaire (or Chids, Elders and Opinion leaders

Introduction

This is a questionnaire on a research seeking information on the school

attachment programme also knov.'n as 'our prog.ramme. Any information

will be used solely for academic (research) purpose. You are assured of

confidentialil): of your responses

Instruction

You are kindly requested to give answers 10 all questions. Please tick or write

answers in lhe space provided as appropnaw.

Part I Hackground of Respondenl

Town Nillage ..I.

2. Sex J Male 1Female

3. Age f as al last birthday)

(aJ 20 - 29 yrs I tbl 30 39 yrs (

(e) 40 _ 49 yrs ( (dJ 50 yrs and above [

4. Mantal Status [ J Married [ ] Single [ JAny other (specify)

5. What is your highest academic qualification'l

J M.S.L.C.( I Cert 'A' POs! Middk I J Cert '.~' P(>St-Sec

) Diploma' 1University D~gn:l.: l IAny other (sp..:clfYI
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Part 11

I.

2.

Prospects and Challenges of The 'Out' Programme

,Is accommodation offered 10 Menlees free of charge in your

community? J Yes [ J No

If the answer to (1) is yes. do you agree that this practice

should continue? [ J Agree [ I Strongly Agree [ ) Disagree

[ I strongly DIsagree

(b) Jf No. how much are Ihe Mentees paying for

accommodation per month?

3. . By picking from the sca!t' indicate the kind of relationship

that eXists between the Community and the Mentees

I Excellent [ JVery Good [J Satisfactory

] Unsatisfactory

4. Has there been any conflic.t bc:twecn, lhe youth and Menlees?

JYes ]No

5. If the answer (0 (4) is yes. how was is resolved?

6. How do you assess the contribution of Mentees 10 the

progress of the community

[ J Excellent [ J Very Good [I Satisfactory J Unsatisfactory
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7. Tra.in~s ka\"c thc ~h~x'l ~'" j numl:"t:r ~,( re.LS...'ns induJln~

g",'in~ t ...\ th" aw.~ h' ~ ...,Ik.:t J..Il...'\\311...·e: tnJi ...·~Ih,.· h...,\\ ~'lkn

this hJ:p~ns.

I I Regular I I Ye~ Re~u1ar I Ilmogul,,, I I Yen lmo~ular

8. H...,\\ J ..., ~ ...'U r.ue: the: r"..n\~ the: st.lt)" trJ.ineJ I ..., m<nh,'r

tr3in~s s.tJ.~ In the: s.:h...x'i ( I L...'1l~ { I t...'n~('r l I Sh...,n

I Sh\"lrtcr

Q. Su~g,..st \\J,~s ~~ \\hl.:h the: 'l)Ut' rr~'~r.unl1l~· ':.l.1l N' llnrf\\\t"J
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APPENDIX E

Questionnaires for Mentees

lostruction

You are kindly requested 10 give answers 10 all questions. Please tick or

write answers in the space provided as appropriate

Part 1 Particulars of Mentecs

1.

2.

J.

Part II

Name of school of attachment.

Subjects in which Menlee 1<, practicing..

Number of Mentees on attachmenl in the school.

School Praclice

1. How often do )'ou go on school

? ..

Weekly [ J Any otherJ TennlyI Monthly

specify .....

2. How many Link Tutors visit your school at a lime? .

J. Does the college have 3. schedule for school visits') f I Yes [ }No

4. Has the college been able 10 follow the schedule') f J Yes I J No

If No, why...

Ci. What kind of support do you get from (he lead menlors')

III



6. What specific roks does your mentor play In your

professional and academic tramlng ') ..

7. Ho,..· often do your zone (cluster) organize work-study

conferences'? [ I Daily I I Weekly [ J Any other (specify)

8. What kind of support do you g.:t in connection with the

work study conferences from

(a) Link Tulors'}...

tb) Lead mC'nlor?

9. Are distance leaming materials IDLMs) supplied for th(.'

work-study confC'rcnces? { I Yes { J No [I Any

other specify" ..

If No. why...

10. DoC's the District Dm:ctorate of Educallon offer any support

to your school" [ J Yes I J No

If yes. what [("Iml does it lake?..

Part III Prospects and Challenges of the 'Out' Programme

I. DI"'l i'oU pay lor accommod:lllon'l I ) Yes

If yes. how much are you paying pl.:r month') ,

J No

2. Do you pay for electricity and wJlcr bills in yuur commuruty')

] Yes { J No Any olhC'r specify

3. What contribution do yOll make to thl,.· rr(l~rcss of the

community .~
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S. . How do you assess orientation organized for trainees at tht:

college before they go on school attachment? [ 1Very good

[ I Good [ J Satisfactory ) Unsatisfactory

(b) Slate the problems if there are any: ...

6. Dislance learning Materials (DLMs) art: indispensable for work

study conferences. Do trainees gel them in all subjects areas

.and on time? [ J Yes [ I No

7. Give details if the answer to (6) is No

8. By picking from the scale indicate how Ihe Issue of transfer

and aurition rate of teachers affect the programme

[ J Small [ JVery Small [ J Greatly [ I Very Greally

9. What do you consider are the major challenges of the 'OUI'

programme.....

10. Suggest ways by which the Out programme can be Improved
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