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ABSTRACT

Teacher education system in Ghana has seen a number of changes a5 tmes
go by This study looked at the challenges faced by the present teacher educanon
programme which focuses on basic education Two teacher traimne colleges in
the Ashanti Rewion - Saint Lours Traiming and Wesles Colleges were selected tor
the study The descnptine cross-sectional surves research design was emploved
for this study One hundred and twenty teacher trainees were oneinglin sampled
for the study but 112 responded by returming questionnaires ginen Lo them
Teacher trainee respondents were selected randomly whilst headteachers and
optmon leaders selected purposetully Queshionnaire and infersien guides were
used for data collection and data analvsed by computer software - the Nttt
Package for the Social Sciences (SPSS) The resalis were presented using
frequency Lables and percentaves

The mayor finding of the study was that the wencral percept ot
respondents about the In-In-Cut Programme was positive wilh tew o rien
dissenting due 1o the challenges that are associated with it There were challenees

of adequate soaal fingncual and tme constramts Ao there was 1o nead 1

seminars and workshops for practising teachers and wadance and counseltng
senvaces for teacher tramees Wddinona!h teacher tanees bad tocombise e
performance of many tasks at the same time 11 was theretore conduded that the
programme 1> a worthwhile educational policy and the benelits aie Larreactne
Consequently. appropriate recommendations were made 1o edocationdl authonties
tor remedies I was recommended that beneficss commumtios sdeald by

educated on the benefits of the programme and nced to assist to make i 4 stccess

16 mME A ememeemsn
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CHAPTER ONE
INTRODUCTION
Background of the Study

Development in any country cannot be without education since 1t 1s the key
to any development process. The major concern of educational planners and pohicy
makers is to develop the quality of education 1n all countries. This has given nise to
a widespread desire to change the content and structure of education to meet the
social and economic needs of society. The present day technologies demand that the
education of any developing country like Ghana should be structured in a way that
would produce efficient human resource that would meet the manpower demands of
today’s technological world.

The process of formal education depends on many factors for s success
including good curricula, appropriate textbooks and teaching-learning matertals,
adequate infrastructure among others The fundamental activity in the process of
formal education. however, is teaching and learning without which the success
thereof cannot be determined. The other important practical issue in cducation s
teacher supply since no educational institution can survive without that

Antw (1993) lained that the lability of | lor students does

not undermine the importance and presence of a good and qualified teacher in the
teaching and leamning situation. Educators will agree that, though machines may
be or are used in the instructional process in most countries including Ghana, the
role of the teacher in ensuring meaningful teaching and learming cannot be over-



emphasized

According to Rebore (1982). the aim of everv school 1s to educate
children, students or young adults in the country so as to help them meet the
challenges that tomorrow will bring Teachers and educational workers who have
the needed knowledge, skill and ability are charged with the responsibility of
meeting the needs of the younger generation and the nation at large n terms of
equipping them with basic education This can. however. not be done effectively
without practical experience and skill possession Sound teacher education is
therefore fundamental and wvital to the development and improvement of any
educational programme, hence the need to seriously address the needs of men and
women who make teaching their profession  Paruicular retference 1s to those who
aid pupils in the development of socially acceptable skills and attitudes at the
various levels of basic education 1n the country

Talking about the future of the educational system in Ghana bnngs to
mind a statement of Richey (1963). that “the future strength of any educational
system depends upon the extent to which good teachers are recruited for and
remain 1 the profession” (p 431) Antwi (1993) suggests that the solunion to the
problem of guality in secondary school education lies in educating and retaning
qualified and dedicated teachers The retention rate of teachers in the protession
has a beanng, to some extent, on the himited retention of pupils in some
communities as well as the poor quality of education reflected in the low levels of
achievement among school children The Ministry of Education (MOE) repont

quoting from World Bank Report (1989) states “In many of the remote areas

ty



especially in the northern half of the country, the large majonty (often more than
80%) of children completing grade 6 or even J S S were completely illiterate”
(p2)

Baiden-Amissah (2007), Ghana's Deputy Mimster of Education Science
and Sports, commenting on the quality of educanon in Ghana as at 1987 stated
that the illiteracy rate of sixty percent had falien to thirty percent dunng the last
twenty years She added that, only forty percent of school age children were n
school This was attnbuted to the collapse of the economy which compelled some
teachers to take up second jobs in order to make ends meet

The fact that society 1s dynamic explains the 1ssue that the environment as

well as the people do not remain the same over the years The old system of

education, the curncula and syllabuses, the mode of administration and the
teaching methods need to be enhanced and improved upon 1o be relevant for the
modern society and time  The recognition that any system of education shoula

serve the needs of the individual. the society and the nation as a whole gave nise

to the proposed Educational Reform in Ghana The nationwide ymplementation of

the Educational Reform since the 1987/88 academic year has seen varied changes
in the structure and curricula of schools over the years

Teacher Education is one aspect of the educational sector that has gone
through a series of changes with the aim of training and educating individuals to
take up the responsibility of teaching children to fit into today’s fast changing
world  One very important aspect of teacher traiming is the need for practical

training  Since most professions thrive more effectively and meaningfully with
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practical experience or trammng, it 1s worthwhile to expose individuals to such

practical experience in preparing them to become professionals in any field of

q b

go on hot p. while other technical

endeavor People studying
students do industnial attachment and trainee teachers go for teaching practice

In addition to the changes in the education of teachers and the need for
practical traiming, it has become very necessary to provide the ‘to-be’ professional
teacher with enough on-the-job exposure to prepare mim or her adequately before
commencing as a fully-fledged teacher This 1s sometimes referred to as *practice
teaching’

The new pre-service teacher training programme volves a one vear of
practice teaching by the teacher trainees in their third and final year of the three
year certificate *A’ Post Secondary Education Course This 1s to ensure that up
coming and future teachers obtain training in areas such as basic competencies in
environmental science, theoretical education, instructional skills, and be given
opporturities to combine these competencies 1n closely supervised educational
work-study programme prior to assuming a professional teaching carcer The
teacher traming course structure in Ghana 1s referred 10 as "IN-IN-OUT’
programme  This is because two out of the three years spent on the course 1s
spent 1n the training colleges undertaking the taught courses while the last year 1s
spent outside the schools (colleges) doing teaching practice Teacher trainees wili
spend the first two years on the college campus and will be taught using the
conventional face-to-face methods Dunng the third or final year, the teacher

trainees will be posted to schools where they will practice teaching but continue



therr studies, based on distance learning methodology

The rationale of the IN-IN-QUT programme 1s to produce qualified and
effective teachers for the basic schools through competency based training  The
task of teacher training colleges in Ghana s to help prospective teachers
understand the basic concepts and principles that support the philosophy of v ing
with and 1in harmony with others in the society In this connection. there 1s a
strong emphasis on ntegrating the teaching of theory with performance in the
classroom The content of the programme would cease to place undue emphasis
on academic studies. rather, the development of practical teaching skills will be
stressed  Through this work-study programme in schools. lasting one academic
year, teacher trainees will learn 10 teach by teaching and thus become comperent
and efficient basic school teachers A whole academic year of attachment to
schools will provide sufficient time for teacher trainees to practice teaching and

become co mn hing  This arrany 15 1n lme with tl . school-

focused mode of teacher educanion. which enables teacher trainees to benefit trom
performance as a critical method for acquiring competent teacher status

The implementation of the IN-IN-OUT programme beuun in the
2001/2002 academic year, and all the then final year students of all teacher
traiming colleges in Ghana were posted to vanious basic schools within
communities (i e towns) where the colleges are situated after undergoing a senes
of orientation sessions Placement of the teacher trainees was made in such a way
that they live 1n the various communities where they teach and not on the college

campus, just like a newly posted teacher



Prior to the placement of teacher trainees is the identification and selection
of schools to be used as sites for the year long practice teaching This 1s done by
the teacher training colleges in collaboration with the Education offices of the
districts, where the trainees wall practise, and the Teacher Education Division of
Ghana Education Service This 1s to ensure that appropnate schools are selected
for the attachment programme

The School Attachment Programme involves three major issues

1 living 1n a new commumty

2 participating 1 planned activities within the school and the local
community

preparation for completion of course and cerufication

w

The responsibilities of teacher trainees during the school attachment
programme as well as the outhmed activities. n addition to the rules and
regulations for the “out’ programme are clearly outlined in the manual provided
for students This manual 1ssued by Ghana Education Service (GES) and Teacher
Education Division (TED) 1s to serve as a guide for the teacher trainees on the
School Attachment Programme (SAP)

Furthermore, 1t is a policy decision (GES/TED, 2001b) that the first batch
of teacher trainees should be posted to pnmary schools except for those offering
French and Technical Skills because of the 1dea that the demand for teachers in
the foreseeable future would be greater at the primary level than at the Junior
Secondary School level The goal of teacher education. therefore. should be

geared towards meeting such a need



Included in the policy, among other issues 1s the accommodation for
teacher trainees and the need to combine teaching with their studies The policy
decision under the IN-IN-OUT programme is that, duning the period of school
attachment, steps should be taken to ensure that accommodation for the teacher
trainees in the various communities is rent-free in the meantime This is based on
the fact that teacher trainees currently do not pay any fees for lodging on their
college campuses  Also, teacher trainees will combine teaching with studving, in
that the out-segment is a requirement prior to their certification for which they
would be examined Generally. since teachers from the 3-year post secondary
teacher traming colieges teach 1n basic schools, emphasis must be placed on therr
practical traiming at such levels aside the peer teaching they practice in the second
year of their stay at college

The major concern of educational planners as well as policy ™akers in
most countres 1s to improve the quahity of education as 1t 1s one of the crucial
keys to development This has resulted in a widespread desire to change the
structure and content of education to meet the demands of the present society due
to new social and technological needs that have emerged 1n most developing
countnes  One important need 1s manpower to handle new technologies which
are emerging  This demands that pupils are exposed to more practical subjects for
the promotion of economic and general growth of any country This calls for
quality in the practical traiming of teachers Another side of the 1ssue 15 that, the
current educational reform has exposed pupils to a variety of technical,
vocatonal, agricultural and academic subjects, hence the teacher must also have a

new ornentation



Statement of the Problem
The introduction of the IN-IN-OU T programme ante the cuicaio of
teacher taming colleges v a step e the nght direction wiuch o mea

onal teachers moa technolowcal era s abse e

improving the qualinn of profe:

etle

help make the teacher a4 tue agent of change in ender 10 1
evpectations of soctety  The last veanr of the thiee vear post secondan counse s

spent i both maal and arban communities By the pressenice teachers ane mus

RN{ENNTH

attennion neads 1o be pnven them to ensure the achicvement of speafied
one hand and the success of the proctamme on the other The micepnien of 1
New Stiucture and Content ot Education has seen several chanees o ihe
enpanyon access and emolment of pupids at atl Tevels of cducatien

The teacher o one of the o iplementers of any rctorms e

education sector and must beowell mtimed 1o ke ap then seles s
respeviive levels Teacher anme colleses are theretone tved wath the - alions
of g, educanog and equipping framees 1o be tespansitde tor teacties: hasi
schools i the coantn

The baste sehool education prorramime on one amd s underoies o
reform and the teacher tramne programme on the other hand has ahse haneed oo
s present svatem of T In-Out progeaimme The larer s supposed e et i
uan secondan school graduates who are admuted mie the teacher toumm:
volleges within a thiee-year penod o reach i these Basie schonls ettecnn el

The thice-vear penod of timmng teachens by the proaamme s spla it

Mo v ears ot coutse worh and one vear of praciical work Tl wonbd 1 Vi




colleges blend these two aspects (academuic and pracncal) of its programme n
order to ensure that the individual trainee 1s well equipped for the job of teaching
n the basic school”

There are challenges that are envisaged m the In-In-Out programme of
teacher traming colleges as regards placement of trainees in practising
schools/communities, monitonng and supervision as well as accessibility and
commumcaton Secondly. challenges could be n the area of inter-personal

relationships of ment tor, tee-Supenvisor mentee-community

as well as mentee-pupils These challenges. 1t not Wdenutied i ume and well
managed, can be the beginming of serious problems that will undermine the
success of the [n-In-Out programme and the teacher traming progzramme as a
whole It 1s therefore necessary to identify and address the challenges faced in the
implementation of the In-In-Out programme in the teacher training colleges
Purpose of the Study

The study 1s aimed at assessing the impact of the IN-IN-OUT programme
implementation 1n teacher training colleges It seeks to 1dennfy the challenges
that are inherent in the implementation process of the IN-IN-OUT programnie in
some training colleges in the Ashanti Region of Ghana

The perception of trainees about the In-In-Out programme 15 that they will
enjoy the support of trained teachers on the field This perception s so because
the trained teachers have some degree of experience that the tranee teachers are
yet to have It is quite natural that those who have been on the field for one term

would have some more experience than those who are vet to be immated The
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perception of trainee teachers is that of enjoving free logistics for example
electricity, water and free accommodation

It can be reasoned without difficulty that money would be one of the
crucial needs of teacher tramnees As students resident on campus. thev were fed
three umes a day in addition to the monthly allowance they recene trom the
Government. however on the tield it must be their responsibility to tend for
themselves

The researcher acknowledges that there will be differences as per the male
and tis female counterpart  The males will have the challenge of having time t
cook while the females battle with classroom responsibilities such as marking
exercises, nspecting home work, and tending tor themselves

For success of such a programme support services like counsehng
becomes an indispensable tool that the trainee teacher would need to help lim ur
her cope with the programme  Students’ perception would be that theyv would
«njoy frequent visits by their school counselors and same from their mentors

The purpose of this study 1s better understood 1n the words which states
you cannot use vesterday's tools for todayv's job and expect to be in business
tomorrow (Pecku, 1998) The study actually seeks to find out the difficulties
encountered at the various stages of the implementation of the IN-1IN-OUT
programme in teacher training colleges

Research Questions
The following research questions formed the basis of eliciting information

trom respondents
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limited to Primary and Junior Secondary Schools where the student teachers from
Wesley and St Louis Training colleges are doing their teaching practice
Limitations

Some student teachers had to be relocated after teaching for one term for
secunity reasons Such trainee teachers are sure 1o have some ill feelings and
negative perceptions about the teaching practice programme and this 15 beheved
to constitute a imitation to the findings

The extent of coverage of the research outside the colleges will depend 1o
a large extent on the commumties that are prepared and ready to accept and
accommodate teacher trainees for any session of the teaching pracuce penod
which will last for a whole academic year Admittedly, some of the permanent
teachers would take the teacher tranees for granted. for the simple reason that
they are still in school Another conceivable fact is that the rate of supenision 5
supervisors will be irregular since they are tom between teaching their regular
classes at college and gomg for teaching practice supervision Students on
practice also have to fulfill a requirement for certification by writing a project
students are therefore expected to meet their supenisors at an appointed date
Sometimes student trainees go to meet the absence of their supervisors. this
obviously is a waste of time. energy and monev therefore impacting on therr
studies

Definition of Terms

Teacher Trainees They are students of teacher training colleges both on campus

and outside on practice They are also referred o as Tramee Teachers or



*Student Teachers’

IN-IN-OUT Programme The course structure of the 3-vear Certificate *A" Post
Secondary Schools currently being practiced This consists of two years on
campus and one on teaching practice

Out Segment It 1s the one-year teaching practice programme for all final year
students of teacher training colleges in Ghana It 1s sometimes referred to as
School Attachment Programme, (SAP)

Practice Teaching (Also known as Teaching Practice) It 1s the process whereby
teacher trainees are attached to vanous basic schools 1n and around the town
1 which the training college 1s located to teach under the supervision of the
existing class teachers (mentors)

Mentors They are the regular teachers in the Basic schools where traimces
practice teaching

Supenvisors The teaching staff of teacher traming colleges who are assizned 1o
supervise the teacher trainees on teaching practice They are .0 referred to
as Link Tutors

Peer_Teaching A form of teaching practice 1 which tramees teach therr
colleagues It 1s also known as On-Campus Teaching Practice or OCTP

UTTDBE Untrained Teachers Diploma n Basic Education A training
programme 1ntended to upgrade pupl! teachers i rural Ghanaian
communities by the Government of Ghana

PRINCOF Principals’ Conference An annual Conference Of all Principals of

teacher traiming colleges in Ghana



Organisation of the Study

The study was set out in five chapters Chapter One is the introduction and
1t deals with the background to the study, statement of the problem, purpose of the
study. research questions. significance of the study, delimitation. hmitanions of the

study and defimition of terms

Chapter Two deals with the literature review which gave theoretical and

empirical gwdance to the study Chapter Three discusses the rescarch

hadak

y. which encomp the research design, population, sample and
sampling procedure. research instruments, pilot testing of research nstruments

procedure for data collection and data analysis plan

Further on. Chapter Four deals with the presentavon and discussion of
results of data The final chapter, Chapter Five contains overview of the study
summary of findings. conclusions, recommendations and suggestions lor further

study
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CHAPTER TWO

LITERATURE REVIEW

Various theories have been propounded to explain the learning process
This chapter will analyze some theories on perception of teaching as well as the
teacher education profession, the quality of teachers as well as the teacher
education process amidst the educational reforms. The outcry and upsurge of pirl-
child education. equality of boy-girl enrolment in schools, quality teacher
education, among others are issues related to the educational sector of the nation.
Ghana.

Social Learning Theory

Social learning theory is ore of the behavioral learning theones which
places emphasis on social stimulus and cues and behaviors and internal mental
cues. Within the learning and conditioning perspective, Bandura (1977) and other
social learning theorists argue that personality consist of patterns of human
responses that are learned. They argue further that people can learn a new
response by just watching others without being remnforced for response
According to social learning theorists, people can learn a new response by just
watching others without ever having made the response themselves and without
being reinforced for the response.

Black (1983) | that observational leaming does not

necessarily require live models, but has been found to be effective when the
model is presented symbolically as in films, television, and in books For example

Gage (1991) elaborating further on this view affirmed that

15



It will be sad if we could not learn from observing others
in our world We would spend much time and make more
mistakes in our attempt to acquire the knowledge, shills
and attitudes of our culture But fortunately, we learn
appropriately correct responses from our friends, parents
and teachers by observing both their behavior and
consequences of heir behavior (p 4)
It could be inferred from the above that individuals hving i a social

setting depending on the objective conditions may copy from their role models 1n

that particular society through observation Observation torms an integral part of

the teacher traiming process In the present IN-IN- OUT scheme of things teacher
trainees are required 1o do one month observation of a professional teacher at
work and the whole school climate This observation to some degree predisposes
the teacher trainee to some of the likely challenges that may confront him or her
after graduating trom college as well as learning some roles and skills ot the
profession

According to Bandura (1986), a child learns one by one each of the many
behaviors and attitudes that his or her society demands This learming 1s
accomplished partly through imitation of role models and partly through rewards
and pumshment He further stressed that anyone could be a model, parents
priests, friends, siblings and even characters on the television or those read about
in books Bandura's views imply that as the child associates with the people

around her, certain attributes and ideas are picked from them through imitation

16



This apparently shapes her behaviour and attitudes

Gage (1991) has also observed that exposure 10 a model can atfect a
person’s behavior, facilitating already learned behavior The imphicaton of
Bandura and Gage's social learning theory include the following that 1t 1s likely
that a trainee teacher associating himself or herself with a role model who does
not believe in educating oneself can also be influenced n her perception or
attitude along the same hne Secondly. when an individual’s posiuon on the
education of girls is almost the same as that of his or her model. the latter’s
behavior or performance may simply elicit the formers previously learned
response Lastly, ones exposure to a model who does not believe in the education
of females for instance does not necessanly mean he or she has to foliow his or
her (model’s) footsteps, but can try to avoid her influence based on the constraints
of the environment 1n which one finds herself’

According to social learning theonsts, people are more hkelv o imitate
models who have been rewarded for their behavior than those who have been
pumshed (Bandura, 1993) Enckson (1996) also emphasized that throughout
childhood and adolescence. we identify ourselves with many other people such as
relatives, older peers, etc It is through these identifications that we adopt many
atitudes  This smphies that whether children and adoiescents develop positive ur
negative attitudes. depends upon the adults they idenuty themselves with earlier
n hfe

A Different Dimension of Perception

A different dimension to the study of perception mvohves a decision



process, a placement of information into a network of meamngful categories
developed largely from prior learning Past expenence in certain situations lead us
to expect certain events with a higher probabihity than others [n other words, the
individuals are alert for certamn things (situation or occurrences) that have often
happened 1n the past The individual more or less ignores the unlikely possibility
of rare events This buttresses the fact that experiences gained by teacher trainees
on teaching practice would help them understand the challenges they are likely to
face in the profession as they get to their permanent stauons after school
(cerufication) This would be because they are familiar with such occurrences
(Johnson, 1988)

The practical expenence of trainee teachers would actually arm them tor
the possible situations they would meet at tneir stations (Tamakloe, 1998) While
on the out programme, practicing, the trainees are expected to leamn alongside 1n
preparation for their final examinations This 1s a new experience and challenge
altogether since the individual pre-service teacher would have to make
arrangement for his or her feeding, and other personal needs. in addition to
learming 1ndependently The backlog of teachers secking further education and
degrees has called for Distant Education, which would be to the advantage of pre-
service teachers who have already been exposed to learning a distance awav trom
therr classroom and by some kind of correspondence. well before they uet the
opportunity to be part of the actual Distant Education programme

An individual’s environment and past experiences are important in his

understanding and acceptance of a particular concept or event The success or

-
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failure of certain events in the past can affect the individual's perception The case
of distant education, even though a novelty 1n Ghana may be assimilated readiiv
since 1t is directly related to many past expenences such as learmng by
cormrespondence, rapid results and most importantly the teaching practice
programme of teacher traiming colleges { Antwi, 1993)
Programme Implementation: Monitoring for Effectiveness

For the smooth runming and sustenance of any system. there 15 the need
for stock taking in terms of momtonng the output of such a system for effective
evaluation Casley and Lury (1987) observed that if resources are being provided
then any efficient management should make checks to see that they are beiny
delivered efficiently to the targeted population, being used as intended by the
project design and having the effect they were planned to have The source
further explained that monitoning detects failures under the areas mentioned. »o
that the authorities involved can take remedial actions by adjusting and adapting
procedures and allocations

Casley and Lury (1987), concerming evaluation of anv designed

programme, argued that. the important approach used 1n a programme like this is

to survey and evaluate the efficiency of the product within the content of

researching and describing the overail performance and reaction of students and
heads of departments This in effect results in the researcher and users of the
research) having a better understanding of the challenges and being able 1o
evaluate them more effecuvely

Koerner and Bruce (2007) argue that “a trulv civihized society s not
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stagnant or dormant, it 1s endlessly spinning n an evolutionary state of chanze’
This implies that 1n such a world. the expectations of the schools have also
changed In other words, since teacher education must meet the necds and
expectations of changed schools in a changing world. stake holders must be in the
position to adyust and change their inputs (and supplies) accordinaly  Such
changes 1n the system when implemented can only be effective 1f they are well
supenvised and monitored

The need for change 1n the course structure of schools including teacher
training colleges to meet the needs of the time can not be over emphasized
Horton and Raggatt (1990) explained that change in schools™ curriculum is
evitable but 1t 1s bedeviled with numerous challenges  The challenges however
must be dealt with as the changes are implemented and momtored

The Teacher Education Process

Teacher Education 1n Ghana has not followed any policy and has been
described by some as uncoordinated (Pecku, 1998) Pechu observed that teacher
education in Ghana had been ad hoc and changes respond to the nceds and
circumstances of the moment

Thas has resulted 10 as many as mine categones of teachers existing within
the country’s educational system They include

1 Two-year Post-Middle Teacher's Certificate *B holders

“

Two-year Post-B Teacher Certificate A" holders

w

Four-year Post Middle Teachers Certificate *A™ holder

4 Two-year Post-Secondary Teachers Certificate A~ hoiders



5 Three-vear Post Secondan Teachers Certificate *A™ huolders
o Two-year Post Diploma B-Ed Degree holders
7 Threes four-vear B A B Sc¢ with diploma i education
8 OrFour-vear B Ed Degree holders (p 601
It has however. been propased under the 1993 educatonal retorm
concerning tedacher educauon that the basic quahtication to be carned from the
upgraded teacher trammg collezes i Ghana will be o diploma (Pechu 199%)
According to Dzobo { 1972), 4 summany ot the proposed new structure for teacher
education in the countn s as follows
1 Three-vear pre-senviee Diploma m Basie Fduciion
2 Tweaveai anssenice Diploma o Basie Bducation o0 apgrade
certificate teachers 1n the senvce
3 Two-vear mesenvice Bachelor ol ducanon Degred open o all
Diploma holders who quality
4 A programme  tor contmuing education o teachers and - other
personncl through the use o shont courses 1o upeade the hnosleduee
and shills of such personnel without necessanhy uperading their
guahticaton (p ooy
Lamaatoe (1997 s o tne s iow at teadhor educaions mest ihoenselve s b
teachers par- excellent  He ashed that teachers must have the abiiiny o
Guve comvimeing teachinz and be bvimg examples woathe of emulation by
teacher tramees.

Folloa the motto: Dice ut Doveas e faarnme tobe abic wo seach



Be numbered among the “learned™ who “instruct many n virtue " (p 62).

among other characteristics

Teaching Practice (Practicum)

Stone (1995) had this to say about teaching practice “one of a variety ol

terms applied to that part of a student teacher's professional tramning s that 1t
involves the student in trying to teach pupils” (p 862) Other terms used
synonymously for the concept of teachiny practice include student teaching, field
of experience, practice teaching, school attachment program and practicum
These differences are as a result of cultural biases but their basic charactenstics
are very much the same Additionally, Stone, stated that in practice teaching n
most teacher training courses, trainees engaged in practical traiuing. spend several
weeks m schools practicing to teach pupils They are guided by tutors in the
traiing nstitutions and by co-operating teachers The guidance 1s mostly in the
form of discussion prior to teaching, occasional observation by a tutor or co-
operating teacher of the trainee. and a post-teaching discussion when the wtor or
the co-operating teacher comments on the student’s performance (Oduro, 1998 |
believe 1t 1s one thing going through the above processes but whether these
processes of supervision are followed judiciously s another 1ssue

Practice teaching bemng a major aspect in the curniculum of teacher
traiming instituuons cannot be over-emphasized and teaching practice 1s an
essential component of any teacher traiming course It 1s perhaps, the most
important It is the responsibility of every college to organize effective teaching

practice programs tor its trainces (Oduro. 1998)
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Ghana Education Service usually has a curriculum development section
whose major duty 1s to plan and develop curricula for educational institutions
Usually, the curmiculum requires the teacher trainee to have at least 12 weeks of
training for a basic teacher traiming course i most countries In Ghana the
introduction of the IN-IN-OUT programme for teacher training colleges gives the
teacher tramnees the exposure to practice teaching for a whole year during the
“out” peniod

Stone (1995) was of the view that broadening of the practicum bevond the
boundaries of the school 1s the most critical 1ssue 1n the United States of’ America
teacher education for the 1990°s Stone cited a number of authonues who
indicated that the roles to be played by the school and the community are not
adequately addressed

Problems of Practicum

Mensah (1991) has observed that supervisors from the training colleges
vistt the schools to which their students have been assigned 10 supenvise them and
some get there when the class has already started They find a comfortable spot to
sit at the back of the classroom and start wrniting comments on the assessment
forms Before or by the end of the lesson, the student has been rated The
supervisor then holds a post-observation conference with the student duning which
the student receives feedback

The assessment 1s generally under three headings Sirong points puints for
discussion, and suggestions The teacher traimee 1s given a copy of the Assessment

Form at the end of the conference and 1s left on his own until the nest nme the



.

supervisor comes around

According to the Society of Education Officers (1975), who have
observed that for teachers to perform their duties efficiently. they must be
students’ themselves Consider the workload, the long lessons. the continuous
assessment of students, the cumulatve records, class attendance register, the
compilation of students’ report cards and preparation of the weekly lesson plan
The teacher also acts as an adviser and guide to students One needs to visit a
school to observe how hard most teachers work

Teachers cannot engage in any other business to generate income The
professional code of conduct stipulates that teachers should not take unauthonzed
fees In some state organizations some personnel simply extort money and wifts
Teachers rely only on their salaries for subsiscence What are the consequences”
A good number of teachers are unable to execute their duties effectively owing to

continuous harassment by debtors (Onocha & Okpala, 1985)




CHAPTER THREE

METHODOLOGY

This chapter discusses in detail how the study was carried out It consists
of the research design, population, sample and sampling procedure, research
instruments, pilot testing, procedure for data collection and data analysis plan

Research Design

The descriptive cross-sectional survey was employed in this study Ary,

Jacobs and Razavieh (1990) explain that descriptive surveys focus on determining
the status of a defined population with respect to certain variables. The purpose of
descriptive survey 1s to count. When it cannot count everyone. it counts a

ion as a whole

representative sample and then makes inf about the pop
(Best & Kahn, 1995)

Best and Kahn (1995) explain further that descriptive survey also tells us
how many members of a population have certain characteristics or how olften
certain events occur. In view of this, the descriptive survey was found to bhe the
most appropriate design that could lead to meaningtul findings and conclusions
The descriptive survey was therefore employed to find out the strengths and

k of the impl, ion of the IN-IN-OUT programme

P

Population
The population was made up of the following" supervisors, mentors, and
mentees from teacher training colleges. The other category ol the population
consisted of teacher trainees from St. Louis Training and Wesley Colleges wha
have been posted to various communities in the Ashanti Region of Ghane 1o
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practise teaching Precisely, therefore, the study focused on about 1850 teacher
trainees, tutors, mentors and assemblymen
Sample and Sampling Procedure
Samples of 60 practising teachers were selected from each of the two

colleges for the study The lists of all the teacher trainees were obtained from the

g di

practice cooi s from the two colleges A set of random numbers
were used to select the 60 teacher trainees from each college The sample also

included five tutors from each of the two colleges as well as three mentors and an

blyman from the ¢ ies 1n which each college 1s located These were

d fallv d q

however purp y dep on those who were at post at the ime of

routine visits to the teaching practice schoois
Research lastruments

Questionnaires and interview guides were used for trainee teachers and
link tutors respectively Various research designs could be used to obtain the
needed information but the researcher employed the use of questionnaires and
interviews to solicit the views and opimons of the vanous peopie concerned in the
implementation process of the IN-IN-OUT programme This would enable the
researcher come up with the actual and real challenges faced in the organization
and implementation of the programme The use of questionnaires and interviews
on the other hand are not without problems, some of which include human errors
and ambiguity in the filling of questionnaires as well as personal biases during
interviews

Added to the above approach, the researcher used the classroom and

R e e L



general observation technique 1n order to ascertain whether the problem actually
existed This technique cannot be used without taking into consideration the
various problems assoctated with classroom observation First of all. classroom
observation 1s likely to be affected by subjectvity in which case the researcher’s
conclusions may be nfluenced by personal feelings rather than what actually
exists Another issue worth noting when considering observation based on
research work 1s the values and interences ot the researcher otherwise referred to
as personal biases Tnangulation was used 10 ensure the rehability of the
information provided by respondents the responses wiven by teachers on an 1ssue
are compared with those given by student teachers as well as hok tutors
The questionnaire had 13 items and there made up of seven close-ended
and six open-ended questions Two of the items concerned the biographical
information on respondents Student teachers (teacher trainees) responded to the
questionnaires  There  were  two nterview  vuides  for  headteachers  and
assemblymen/women opiion leaders within the study ares Each of the imteryiew
guides had six open-ended questions which enable respondents free room 1o
express themselves
Pilot Testing
A pilot study was conducted at Wesles College Tor second sear students
Thirty out of 45 student teachers responded to the questionnaires  Two hink tutors
were also interviewed  The piiot study was aimed at testing the selabihits of the
struments of the study This led to the discovery of the tact that some guestions

were unclear or ambiguous and hence the need tor o tevien of the gueshonnane



and interview guides The documentary information guide, which was meant 1o
cover four years back, was also dropped since the current IN-IN-OUT programme
has lasted for just two years The observation guides were also dropped
Additionally, a number of follow ups had to be done to retneve the
questionnaires since at the tme of the visit some students (respondents) were
either absent from class or not in thewr rooms (dormitones) This made n
necessary to increase the number of respondents in the actual research from 50 to
60 in each school
Procedure for Data Collection
The researcher visited the two teacher traiming colleges, Wesley and St
Lows Tramming personally to officially introduce herself and inform them about
the reason for the visit Introduction of the researcher to the College Principals
was done using an introductory letter obtained from the Institute tor Educational
Planning and Admimstration A copy of the introductory letter 1s found at
Appendix
The principal of Wesley College gave the go ahead for the researcher to
carry out the study and interact with the people needed to give the required
information Similarly, at St Lows Traming College, the researcher was
introduced to the teaching practice coordinator to give all the needed help and
information The researcher first of all requested for the list of all the student
teachers with their schools of practice from the teaching practice coordinators
From these lists, a random sample of sixty students was selected from cach

college
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The researcher then scheduled to administer the questionnaires to teacher
trainees of both colleges The researcher visited them personally 1n the various
communities that they were posted to teach to admimster the questionnaires
Some questionnaires given to trainees from St Louwss were submitted to the
teaching practice coordinator The researcher collected all the questionnarres from
the coordinator instead of repeating the visits to all the vanous communities Out
of the 120 questionnaires administered. 112 were retneved showng a retrieval
rate of 93°% Table | shows the gender distribution of the respondents of the
research

The subsequent visits and follow-ups to some other communities enabled
the researcher to carry out the interviews with the people concerned as well as the
observations needed Observations were also made concerming various
charactenistics and situations that prevailed in the school community based on the
information needed (or provided) 1n questionnaires
Observation

Observations were carried out on trainees and teachers both inside and
outside the classroom Their lessons, interaction with the teachers and pupils as
well as the pre and post teaching discussions with the link tutors were observed
The contnbutions made by class teachers and the supervisors were obsened
duning the visits

Though the classroom was the primary focus of the research the
environment 1n which student teachers were accommodated was of great

importance too The physical, social and environmental constramts the student

ST cwnng -
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teachers experienced were also observed and noted 1n order to be able to compare
or verify some information provided in questionnaires
Interviews
Interviews were carmied out m order to obtain information from the right
sources to confirm whatever the researcher had observed as well as what the
student teachers provided in the questionnaires Head teachers and assemblymen
were interviewed based on the interview guides designed for that purpose The
various interview guides are shown in Appendix C and D respectively
Data Analysis Plan
Analysis had to do with the ordenng and breaking dewn of data into
constituent parts and carrying out statisuical calculations on them n order to
provide answers to the questions mitiating the research The first step of data
analysis in this study was the coding of all the close-ended questions The open-
ended questions were also categonzed based on the answers provided and then
coded The data collected were scored and analvzed using the Statistical Pachage
for Social Sciences (SPSS) computer software Frequencies. percentages and
other measures of central tendencies were calculated The analyses were carnied
out based on the research questions that initiated the study
The tabular representation of data according to gender was of immense
help in answering research question one The frequencies and percentages
computed helped to idenufy the differences that existed between males and
females in the In-In-Out Programme

Responses for research question two were analyzed with the help ot
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frequencies, percentages and means that were calculated using the SPSS
programme Information provided by mentors and the community (assemblyman)
dunng the interview sessions were also considered alongside To answer this

h p for 2 and 3 on the questionnaire were

q

collated and analyzed using the computer software programme

Responses provided by trainees to research questions three were analyzed
using tables and percentages Information given by members and supersisors
during the interviews conducted are also analyzed in line with the research

The SPSS software was used to calculate the frequencies and percentages
from the data collected In answenng research question four. frequencies and
percentages were tabulated using mainly SPSS

The SPSS software package was used to compute frequencies and
percentages from the data collected to answer research question five lhe
questionnaires admunistered to teacher trainees from the two colleges were
collected and a total of one hundred and twelve were retneved Fifty out of the
sixty questionnaires given to student teachers from St Louss Tramning College
were returned while sixty two were retrieved trom those trom Wesley College
Questionnarires from St Lowss were filled by females while those from Wesley

College consisted of forty three males and nineteen temales
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CHAPTER FOUR

RESULTS AND DISCUSSION

This chapter deals with the presentation, analysis and discussion of data
collected. Various tables were used to represent the data collected which helped in
the discussion and the analysis of information gathered Averages and pereentages
were also used in doing the analysis of data collected

Analysis of Findings

Generally. respondents from St Louis Traiming College were found
Basic Schools such as Biemso R/C Pnmary B, Esaso R/C Primary, Kuffour 1/A
Junior Secondary, D.A Fxperimental Primary - Abuakwa and Toase R/C Primary,
just to mention a few  Wesley College respondents on the other hand were
grouped into four zones and cach zone was made up of a set of schools, (See
Appendix E for details of schools in cach zone and Appendix F for practicing
schools for St. Louis student teachers).

The entire population of respondents was made up of 38.4 percent males
and 61.6 pereent females as shown in Table 1.
Table 1

Gender Distribution of Respondents for the Study

Gender No. %o
Female 69 ol.6
Male 43 R4
Total 12 1000




Investigation revealed that their SSSCE results were not confirmed by the
West African Examination Council and so their results are wathheld until the
confirmation of results was done  Past results of the final examnation of student
trainees had revealed a number of referrals This I believe 15 enough reason to
give 2 listening ear and consideration to some of the suggestions made by student
teachers Nevertheless, 1t is interesting to note that results from the sampled
colleges revealed the contrary as shown 1n Tables 2 and 3
Table 2
Final Year Examinations Result of Wesley College

YEAR 2005

2004

205
Passed > 7Y
Referred 0 44 1
Not qualified - - 31
Total 152 T Tme

A cursory look at Table 2 which 1s the summary of results of Wesley
College indicate that out of the 152 candidates presented i 2003, none was
referred  One would have thought that being the maiden programme the point by
teacher trainees that they do a lot of work would have culminated n poor
examinations results but in that year (2003} the college registered 100%s success
In 2004, out of 264 candidates registered, 44 were referred  Qut of 236 registered
n 2005, 4 were referred with 31 students having challenges with the release of
their results It 1s difficult to beheve that extra work that is performed by trainee

teachers 1s responsible for the referrals

<




Table 3

Final Year Examinations Results of St. Louis Training College

Year 2003 2004 2005
Passed 103 141 535
Referred 0 3 0
Total 103 149 245

A look at Table 3 which 1s the past results of St Lows Training College
also presents a contrary opinion Between 2003 and 2005, it was only n 2004
that 8 students were referred It 1s reasonable to conclude therefore. that the [n-In-
Out programme cannot be solely responsible for such referrals as hypothesized

earlier Other factors may be responsible for the performances in 2004 in both

colleges such as difficulty of examnation questions. extent of coverage of

syllabus, lack of preparation on the part of students towards examinations. some
students also go stale during the out segment period since there are no tuition and
or examinations

During the academic 2003 and 2005 years St Lows Traiming College
recorded hundred percent (100%) 1n therr final examirations while Weslev
College scored hundred percent (100°s) only 1n 2003 One would have thought
that a mixed sex msttution hke Wesley College should perform better
academically compared to the female nstitution - St Louts Truiming College.
since male students are sometimes more daring to face up to difficult and

challenging academic tasks than their female counterparts
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Contrary to this expectation is the fact that while St Lours had 5 7 percent

referrals, Wesley College had 20 percent referrals 1n 2004 Since the inception of’

Access Course for girls for entry into teacher traiming colleges n the year 2003

the aim of increasing female admissions to the point of having a 50-30 rato of

males to females in the mixed teacher training msttutions has not been realized
nil date  Wesley College for instance admitted 138 females as against 254 males
in the 2005/2006 academic vear  This 1s sull way below the SO percent ratio
expected

The number of respondents for the rescarch i Wesley College also
buttressed the fact that males were more than females 1n the mined teacher
tramning college that were sampled Lt s theretore ditficult to categoncally state
that there are differences between the nceds of males and females i the vut
programmes as regards their academic work and performance On the other hand
there seems to be some differences in the challenges faced by males and females
in the out programme  While females might spend their spare time planning their
menu and looking out tor toodstutts to meet their needs for each passing dav. o
male tramnee mav just walk into any available canteen to satisfy himsclt with
whatever 1s available to be bought 1t must be sasd that some male trainces do
their own cooking once 1n a while

All things being cqual, female rrainees turn to recenve vistors more wfien
than not and are sometimes tuced with the unpleasant situation of wirnine down
proposals from a number of suitors far and ncar the communities where they

practice  Male teacher triunees on the other hand would only wo out tor s surton




as and when they decide to do so and would scarcely be “chased” by females in
and around their practicing communities

Absentees from schuol as recorded by link tutars or supervisors resealed
that majonty of female trainees who were unable 1o come to school were due to
ill-health which was basically as a result of abdominal pains  There were also few
cases of malana and other ailments that go for medical treatment  This monthiy
ordeal of menstrual crisis expenenced by some temale tramnees lasts for 1wo or
more days which render them almost nonfunctional to carrv out anv academic
work  This 1s howerer. not the case with their male counterparts  In thas reward.
one can idenuty clearly the ditYerences between the challenges faced by males
and females imvolved in the out-programme

Finally. considering the course content ol the out programme both males
and females are expected to cover the whole svilabus i readiness for the final
examination, since both sexes would write the same examination at the end ot the
course There s theretore the urgent need tor all students. male and temale alike
to endeavor to study and cover the svllabus on schedule 1o order to complete then
teacher traiming course successtully I addition 1o the above s the fact that
payments and deductions made from teacher tramees” allowances are the same
across board {Reter to Appendin G tor the bl speaifications trom the Teacher

Education Dwision { TED) Headquarters tor all teacher traiming colleges|

The communities 10 which the triamee teachers were posted (o teadks can e
classified into three Urban Peri-urban and Rural  Lable 3 shows the breakdosn
of the number ot students who did therr teaching practice i the sarons fupes o)

communities




Table 4

Distribution of Student Teachers in Various Communities

Community type No %
Urban 4 ie
Peri-urban 36 321
Rural 72 643
Total 112 1000

It is obvious from Table 4 that the majority of the students (1e 64 3%)
were in rural communities while the least percentage of 3 6 compnsing four
students was in urban communities Majority ot the temales were posted to the
urban and peri-urban commumties while the males were mainly posted to the
rural communities It 1s therefore possible to a large extent that there are ?3,
differences 1n the needs of males to a large extent that there are differences in the
needs of males and females since the needs in an urban commumty vary from '
those in a rural community

Perception of Trainee Teachers about the In-In-Out

Programme of Teacher Education
Research Question one sought to find out the perception of tramee
teachers about the In-In-Out programme of teacher education The perception of
trainees and the community were categonized mto four Extremely Useful, Very
Useful, Useful and Not Useful as on the questionnaire in Appendix B Table <

shows the perceptions of teacher trainges about In-In-Out programme



Table 5

Perceptions of Teacher Trainees about the Usefulness of the

In-In-Out Programme

Perception No %
Extremely Useful 23 20:8
Very Useful 37 330
Useful 45 402
Not Useful 7 63
Total T2 1000

A closer look at the table shows that 93 7° of respondents were of the
view that the In-In-Out programme was useful. though the extent of usefulness
may differ It s therefore possible that the type of commumity 1n which students Bt
practiced played a major role 1n their perception of the IN-IN-OUT programme a2

Table 6 wives a summary of the views of siudents on how the community
perceives the In-In-Out programmes of teacher traiming colleges
Table 6

Views of Respond about how C ity Members Perceive the

usefulness of the Teaching Practice Programme

Perception No %o
Extremely Useful 12 107
Very Useful 29 59
Useful 58 518
Not Useful 13 [RK:)
Total Yl 100 O

38



Considering the opnion of the student teachers. the majority say the
community saw the programme as useful While twenty three out of 112 student
teachers see the programme as extremely useful and 37 and 45 students’
perception were that the programme was very useful and useful respectively, they
say the community sees the [n-In-Out programme differently as shown in Table 6
This means that 93 8% of the students on teaching practice said the programme
was useful  Out of the total sample, 6 3°, of the students said the programme was
not useful due to different and varied reasons, from the type of communities they
are in to the lack of basic amenities among others This view point could be
attributed to the nfluence the community has on teacher trairees It 1s also
possible that the community is unaware of the benefits they stand to get from the
programme

All the mentors interviewed saw the programme as useful with varied
reasons Some said the mentees do not only learn from the mentors but they
(mentors) also learn from the mentees and Kept themselves abreast with current
principles of teaching and learning  Others confirmed and perceived that the out
programme could be very usetul and even extremely useful depending on
subsequent organization and implementation of the programme

The organization and implementation of subsequent out-programmes must
be done with adequate orientation of all the parties concerned, trainees, mentors,
supervisors and the schools’ communities as a whole The mentors believed that
if all parties involved in the out-programme are prepared and educated well on the

essence of the programme, 1t will be extremely usetul not only to the local
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that accc date the trainees but the nation at large

Some mentors also perceived that the whole programme of one vear
teaching practice is a waste of ime The mentors were examination minded and
thought the presence of the trainee teachers retard therr speed of teaching since
they are unable to complete the academic syllabus for the schoo! term or
academic year following the principles outlined by the teaching practice manual

Finally, the demand of the out-programme on the various communifies
contributed largely to how communities perceived the programme According to
the handbook from the Teacher Education Division for student teachers,
practicing teachers were expected to be accommeodated in the community free of
charge and not pay rent but the communities that could not afford to
accommodate these teacher trainees ended up challenging the usefulness of the
programme  Other commumties said the programme was not usetul because
student teachers’ behaviors were questionable There were reported cases of
misbehaviour among student teachers and at tumes between trainees and the
community folks which resulted n the re-posting of some student teachers in
order to settle their differences  Alse, the inability of the community to relate and
associate with the teacher trainees was an issue of much concern towards the
success of the programme

Some community folks do not appreciate the presence of the tranee
teachers and the help they are providing for the schocls m the communities
Some student teachers on the other hand do not appreciate the efforts of the

community in providing accommodation and other needs for the trances  These
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were evident in the responses wiven on the questionnaires  Hence the perception
that the out programme 1s not useful

The mention of adequate preparation and education of the parties involved
in the impiementation of the In-Iin-Out programme brings to the fore the analyses
of the responses to the question How adequately prepared are student teachers
prior to the practicing period” This question was answered by tramee teachers
Some link tutors also gave their opimon 10 answer to this question  These
responses provided additional reason as to why student teachers perceive the In-
In-out programme the way they do as discussed earher

The responses of how prepared teacher trainees were prior to the
commencement of the teaching practice programme are categorized nto 3 well
prepared, inadequately prepared and not prepared The distribution of responses is

summarized 1n Table 7

Table 7

Responses of Students on Preparedness of Trainees Prior to the Out-

_Programme
Preparedness No %
Well prepared 60 S8 9
Inadequately prepared 42 3758
Not prepared 4 jo
Total EI2 100 0
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The Table shows that a small percentage of 3 6 were not prepared at all for
the out-programme  Though a majonty ol the student teachers comprising 66 oul
112 were well prepared, an equally large number o 42 % felt madequately
prepared and 4 indicated they were not prepared

While trainee teachers spend two years 1n college to adequately prepare
before the actual teaching practice in the third year. only one vear 1s used to teach
methodology which enables teacher tramnces 1o gain competence i the teaching
profession  This is highly inadequate for some students to prepare them well
enough for the out programme Though a majonity of the respondents said they
were well prepared for the out segment of the In-In-Out programme, quite a large
number of about 42 %o of the total populstion swere either inadequately prepared or
not prepared. as recorded in lable 7

Challenges Faced in Teacher Education Programme
The second research question was on identifying the challenges faced in
undertaking the programme The challenges faced by trainee teachers arc
basically four money, time, unco-operative atlitude of teachers and lack of hasic
amemities ke telephone. walter, electricity as outlined 1n Table 8 While the
majority of the trainees faced financial constraints and lack of basic amenities

others had to grapple with a combination of the challenges dentified



Table 8

Challenges Faced by Teacher Trainees on the Out-Programme

Challenges

No o,
Inadequate ime 9 80
Uncooperative attitude of teachers 2 18
Lack of basic amemities 2} 188
Financial constraints and hmited time 4 36

Money and uncooperative attitude of

teachers 4 36
Money and lack of basic amenities 13 e
Time and uncooperative attitude of

teachers 1 09
Time and lack of basic amenities 1 ]
Lack of basic amenities & uncooperative

attitude of teachers 2 I8
Money, time and uncooperative attitude of

teachers 2 18
Money. ume and lack of basic amenities 3 27
Money, time, uncooperative attitude of’

teachers 2 18
Total 112 1000

From Table 8, 1t 1s clear that while most of the student teachers had one
challenge to deal with, others had a combination of challenges to handle and
overcome The Table shows that two student teachers were faced with all four
categories of challenges mentioned It 1s possible that these student teachers

would be hard pressed and therefore see the whole teaching practice programme

as a burden rather than a benefit
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The second group of people - the mentors had to struggle with refationship
difficulties which had to do with their identity in terms of their professional
qualification as against the qualification of the mentees From the mterviews
conducted, 1t was realized that some mentors had difficulty relating to their
mentees and were unable to correct them when the need arose because of
inferiority or supenority complex  While the mentors think and say they are more
experienced, the mentees think they are more current with the trends and
principles of teaching  The effecuveness of the teaching learning process is
therefore affected by the way mentors and mentees relate with one another in the
classroom and the school’s commumty as a whole

The challenges faced by supervisors or hink tutors include lack of adequate
remuneration, increased work load and proximiy and accessibility of the practice
schools just to mention a few Some supenvisors expressed their concerns about
the nadequate daily superviston allowance of Five Thousand Cedis (¢ 5.000)
which can not even provide a complete single meai within the working day
Notwithstanding, the supervisors have their normal lessons of about 15 to 18
hours a week to teach in college These link tutors also have a maximum of nine
project works to supervise for the teacher trainees prior to ther final
examinations All these contribute to the increased work load on the hnk tutors

which might even affect their effectiveness and final output of work
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Table 9

Reasons Given for Identified Challenges

Reasons No %
Insufficient allowances due to deduction 17 152
Feeding and payng utilities 13 384
Uncooperative attitude of the people in the commumty 12 107
Extra money required to buy food and complete project work 1 09
Water and electncity are not regular and are costly 3 &7
Inability of the college to pay feeding allowances on time 6 54
Mentors expect mentees to do all the schoo! work 2 18
Cost of living 1s very high 3 18
Many things to do within a hmited time 10 89
Communicating with famulies and fniends 1s difficult 16 143
Total ) 1121000

The requirement of the second research question was 1o identify the needs
or challenges faced in achieving success in the teaching practice programme in
terms of time, money and other logistics The needs of the various groups
concerned are related 1n some cases and varied in others Table 8 for instance
showed that a number of the student teachers need more time to be able to
perform to expectation  According to some mdividuals. preparation of daily
expanded scheme of work 1s so much ume consuming that they are unabie to

carry out dther necessary tasks and responsibilities such as preparation of meals
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and studying in readiness for their final examinations Further explanations to the
four basic challenges faced by trainee teachers tme, money, uncooperative
attitude of teachers and lack of basic amemties are outlined 1n Table 9 Similarly,
link tutors need more time 1o be able to complete thewr lessons (syllabus) n
college as well as supervise trance teachers' project work alongside the teaching
practice supervision Other student teachers menttoned the need for more time in
the learming of methadology n college prior to the commencement of the actual

out programme

Table 10

Adequacy of Time of Preparation for Trainee Teachers at College

Time or degree of preparation No %o
More than enough 12 107
Just enough 60 536
Not enough 40 357
12 1000

Total

A lower percentage of 53 6 thought that the time of preparation in college was

Just enough (See Table 10)

46



Table 11

Suggestions about Time of Preparation in College

Suggestions No %
Period of studying methods at college should be extended s 45
Peer teaching should be done for about a yvear 4 je
The two years spent in college 15 enough 44 393
School work be reduced to 1! : vears and out programme

increased to 1": years s 45
Period of preparation be extended to three vears 12 107
Two years for school work and some for out segment & 45
College authorties and tutors should orgamize workshops tor

trainee teachers 12 107
Trainees to 2o out 1n the second year & come to college i

year 1 09
College work should be extended 3 54
Out segment be reduced to 2 terms and | term to prepare for

exams 7 603
Out segment be reduced to | term and 2 terms to prepare for

exams 3 27
Study of methods to start from 1" vear S 43
Period for methods be extended to two years 3 27
Total 112 100 0
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A series of remedies have been suggested by respondents concerning the
time of preparation in college as against the teaching practice period Details of
the teacher trainees’ suggestions are shown in Table 11 Here again, even though
the majority of the respondents think that the two years spent 1n school is enough,
the other suggestions are worth noting so that consideration could be given to
those that are workable

Another need of related concern to all the parties nvolved in the
implementation of the In-In-Out programme 1s money Money 15 an essential
commodity which contributes largely to the success of any programme and it is
very important in ensuring the smooth runming of the whole In-In-Out
programme  No individual group tramnees. mentors, supervisors can survive
without it

The need for logistics supply seemed to be an area where information 1s
not clear concermng who supplies what Teacher tramnees are not sure if the
college 1s supposed to supply textbooks, teaching and learning materials and other
logistics to them or the school of practice 15 expected to do so The last option of
getting needed materials by student teachers themselves raises the issue of
financial constraints and its associating problems

The college on one hand supplies some textbooks, syllabuses and other
matenials but for a fee The government on the other hand provides the teacher
trainees’ monthly allowance which 1s also considered as meager  Deductions are
made from the meager allowance paid to student teachers and this becomes a

major source of conflict between trainees and school authonities Other times.
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payment for matenals supplied by the college are paid for by student teachers 1n
cash else they are made (o face sanctions which are equally hard for them to bear

Some mentars depend on teacher trainees to bring enough materials to
teach their own lessons as well as cover those lessons to be taught by the mentors
themselves  This 1s as a result of the fact that the teaching practice schools are
unable to provide teaching/learning matenials for use in the schools and the
teacher trainees are supposed to have fresh and adequate innovative skills to
improvise and produce these teaching and learming matenials with much ease
Additionally, student teachers go all out and do everything in their power to
provide these teaching materials (n order to score more marks during supervision
and assessment

The delay 1n the provision of textbooks and other materials by government
to basic schools in the vanious regions and districts 15 an 1ssue of much concern
that must be addressed sooner than latter Matenals supplied by the government
to the various Regional Offices for distribution to basic schools are late in
arriving  The situation is even worse as these materials are decentralized to reach
the district offices for the vanous schools  Some schools, especially in very
remote areas get their supplies so late it has httle or no benefit to the schools

There had been reported sstuations where 10 the particular year some
schools received their share of prescribed government textbooks, new syllabuses
were realized for use in the basic school system  To add to their phight, some
head teachers kept these books under lock and key and not allow school pupiis 10

make use of them with the excuse that they would destroy them m no tine The



Deputy Minister of Educauon, Youth and Sports in charge of Basic Education and
Training Colleges, Angelina Baiden Amissah’s address to stakeholders cautioned
heads of schools to desist from the practice where books meant for schools and
students are kept under lock and key as if these learming matenals are holy objects
that must not be touched

There are reported cases where some of these learning materials were
destroyed after floods and rain storm all at great cost to the tax payer Suffice it to
say that students who were suppose to benefit Irom these books had to wait a long
while before getting thesc learming matenals replaced

Supervisors and link tutors nterviewed also indicated that they do not
have the full complement of their supplies There are instances where according
10 the responses provided duning the interviews, the supervisors had to make
photocopies of materals needed for supervision at their own expense This state
of affairs could pose a threat 1o the success of the In-in-Out programme
Additionally, some tutors expressed thetr disgust in situations where they had to
personally bear the cost ol transportation from their residence to the teaching
practice stations for supervision

Through the miterviews the researcher conducted 1t was clear that some
mentors do not seem to understand the whole concept of the In-In-Out
programme  Another observation that was made while conducting the interview
and which was corroborated by student teachers was that some mentors see the

presence of the trainee teachers as a time for sabbatical leave, others sce



themselves as the main consultants Contrary to the expectations of the teacher
trainees and link tutors or supervisors, the mentors are mostly absent from the
classroom even though some of them might be 1n school It 15 therefore ditficult
for trainees to get the necessary direction and help needed when in doubt as to
what to do and how 10 go about certan issues or situations ansing 1n the
classroom  Unltke the supervisors, the mentors are supposed to be avalable and
always with their mentees whether or not the link tutor is present on supervision

A good number of the mentors suggested 1n the course of the interviews
that more education 15 needed for all the parties involved in the implementation of
the In-In-Out programme most especially the mentors if anything good must
come out of this programme  Mentors must be given adequate orientation and
subsequent appraisals to ensure that they are on track with the objectives of the
teaching practicc programme lable 9 explans further some of the reasons given
for the needs identified

The most crucial need among teacher trainees was money  Students were
of the view that their financial difficulties are sometimes heightened due to the
deductions made from their meager allowances  They held the view that since a
lot of expenses are borne by them, school authorities should deduct just a small
percentage from the allowances as the expenditure the school spends on them
Again, payment for the items supphed to the students should be made on
installment basis or spread over a number of months or even a year

On the average, students receive an amount of four hundred thousand

cedis per month The nature of the out programme expects students to teed



" | |
A responsibility that was borne previously by the college
adminmistration before student trainees went out Now on the field, students had to

buy their own foodstulfs. water. gas or fuel, cooker. beds among others

Obviously such expenditure has a toll on the meager allowances they received

C ies must be c ded for providing free accommodation
However, student teachers are expected to pay for their utihties Student teachers
recounted incidents where Shlock landlords made them pay for utiliies over and
above what they had consumed, that 1s students living 1n compound houses pay
utility bills equal to those of cotenants who use a lot of electrical gadgets and have
a couple of dependants  Most students who did not want to incur the displeasure
of their landlords paid with little or no protestations

As part of the requirements of thewr certification, student teachers are
expected to work on their project Thus 1s also another area where students spend
a lot of money A good number of students travelled all the way to their college
to meet their supervisors but met their absence The student teachers also spend
quite a lot of money for the preparation of the teaching and learming materials as
well as the printing of the final project work for presentation

One other issue of great importance is good health and 1t is as expensive as
life itself Some student teachers are unable to visit the hospital due to financial
difficulties and others who wisited the hospital were unable to buy therr
medications There were nstances where supervisors visited students who had
reported to the hospital and found them helpless and unattended to because of the

cash and cafry system that was in place There were still others who had to go to

a
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their parents for money for treatment

To make matters worse, the college 1s unable to refund the feeding
allowances of student trainees on time This resulted n the situation where
student teachers borrowed money from others in order to sunvive This further
created hardship for the tramee teachers and did not make the out programme
enjoyable Student teachers therefore need money for the out programme

Another need of the student teachers identified was that of time About
mine percent of the student trainees explained that their need for time stems out of
the fact that they have so many things to do within a inited time (Refer to Table
9) The numerous activities of the trainee teachers that put most constraints on the
ume at their disposal include preparation and revision of lesson plan. project
work, household chores, accompanying pupils on extra curncular activities,
revision for final exams and so on

Preparation of lesson notes on a daily basis 1s no easy task for student
teachers and needs a lot of ime  In addition to that 1s the need to revise the lesson
plan well enough to gather confidence for whatever lesson is to be taught
Revision of lesson plans is one key clement that 1s able to enhance the
competence of the trainees 1n the classroom The preparation of a lesson plan on
one hand 1s time consuming and preparation of teaching-learning matenals on the
other hand cannot be over emphasized There were imes when student teachers
taught their lessons without any teaching-learmng matenals  Their reasons where
that they could not get materials for their lessons or that they had no tme to

prepare the materials hefore the day the lesson was to be taught
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The 1ssue of project work 1s another problem area where trainces ask for
more time to be able to fimish their projects Even though the project 1s to be done
in the third year, the student teachers are rather surpnised to realize they are
supposed to work for a period of four months and not twelve The selection and
acceptance of the project topics and the assigning of tranees to project work
supervisors takes about four months of the third vears' academic calendar The

frequency ol student teachers’ visits to supervisors 1s also time consuming and

depends on the availability of the supervisor as well The printing and binding of

the final project work is also an 1ssue of great concern to student teachers since
they are expected to present and defend their work before a panel on an appointed
date prior to thewr final examination date

Household chores. when underestimated could make trainees unable to do
anything else especially during the weekends Durmg the observation sessions,
some student teachers reported to school late According to them, their taps had
not been flowing for some period of time and they had to travel a distance 1n

search of water to wash down before getting to school Others also had problem

waorking at night or dawn due to irregulanity of clectricity supply to their places of

abode Thanks to some pupils who helped in fetching water for some student
teachers on weekends and other days, but since this supply 1s not as regular as the
need for water 1s, tramees had to make time to get the extra water nceded within

the working week



Overload of work in the schools also leaves much to be desired Aside the
responsibility of teaching a specified number of lessons per week by student
teachers, some mentors virtually ieave the teaching of their own lessons to the
trainees while thy busied themselves with other personal engagements Student
tramnees were left to do all forms of supervision of pupils 1n the school, from
cleaning the compound to accompanying pupsls on errands such as inter school
sports competitions and Independence Day celebrations march past

In spite of the numerous activities that are engaged in by student trainees,
they are expected to revise their notes and Distance Learming Matenals (DLM) in
preparation for their final examinations Some students therefore, suggested that
the teaching practice period be reduced to two terms so that the third term would
be used to prepare for their final examinations (See Table 11 for more details)

Support Services Needed

Research question three sought 1o find out what support services can be
provided for tramnee teachers The suggestions given by teacher trainees in
response 1o this question are vanied and include the following provision of basic
amemities, textbooks for mentees and pupils, cardboards to prepare teaching-
learming matenials, seminars and workshops for mentors and mentees, Just to
mention a few Table 12 1s the distribution of the various suggested support

services that can be provided to help improve the effectiveness of the In-In-Out

programme



Tablel2

Suggested Support Services (o be Provided for the Teaching Practice

Programme
Support Services No %
Basic amenities 37 330
Mentors should be trained teachers 2 18
Feeding fees be added to allowances & paid at bank 27 241
Provision of textbooks for Mentees and pupils 6 54
Increment in allowances 2 18
Provision of charts & Other matenals to prepare TLM’s 8 71
Educate students on difficulties out &how to manage
their lives S 45
Regular seminars & workshops to update trainees &
mentors 6 54
Adequate preparation at college before the out segment 14 12/8

(=)
£

Communities to sponsor mentees

Total L2 100

Though accommodation is provided for teacher tramnees on the out
program, 1t 1s surprising to note that majonty of the respondents constituting thirty

three percent suggested the provision of basic amemities including

accommodation 1n their h practice cc This i d tha
student trainees have some reservations about the accommodation given them on

armval at the teaching practice stations A visit to some of the residences ol
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trainees revealed that their rooms were quite smal! and obviously congested

It was noteworthy that all the respondents were resident 1n communities
connected to the national grip  Their only challenge was the frequent outages
Majority of teacher trainees had the benefit of pipe borne water In cases where
water was 1n shornt supply, they resorted to boreholes and wells Additionally.
teacher trainees pointed out that they paid electricity and water bills out of their
meager zllowance 1 spite of the frequent nterruptions n electricity supply and
flow of water Coincidentally, they spend extra money in considering alternative
forms of water and electricnty supply

About three percent of the respondents were of the view that communities
should be educated on the importance of the teaching practice programme Most
communities in the view of the respondents were indifferent  Some communities
felt that teacher trainces were wasting their time and that of the students they
teach because the schools have regular professional teachers It was the view of
respondents that a better appreciation of the programme by the beneficiary
communities could go a long way to mimimize the challenges that traince teachers
encounter

The importance of the teaching practice programme is to create a
conducive atmosphere for inleractive learmng because most pupils find 1t
convenient 1o discuss their problems and challenges with trainee teachers who in
turn use such disclosures as case studies Many of the pupils also sec the young
teacher tramees as role models Ulumately, many of these pupils feel challenged

to further their education to the highest possible level If commumties could



appreciate these two important values of the programme, they could change from
their indifferent atttude to becoming enthusiastically supportive of the
programme

A fraction of the respondents, that 15 | 8%, suggested that commumiies
should sponsor mentees by giving financial support and or subsidizing their utility
bills This researcher beheves, would be a reality only if the community
understands and sees the importance of the In-In Qut programme

A reasonable percentage (24 1%) held the view that their feeding fees
should be added to their allowances and paid at the bank This view was strongly
advanced by respondents in view of the Tact that the programme was financially
draiming, that 1s feeding themselves, paying electricity and water bills. purchasing
teaching and learmng matenals. just to menticn three Their position was that
since all these expenses are borne by them, the logical thing was 10 have their
feeding fee added to their allowances and paid at the bank Currently, the feeding
fee 1s paid 1o the student teachers at cotlege on a specified date communicated to
them in their school commumties

Almost thirteen percent of the respondents were not comtortable with the
preparation they received at college before gong on the out programme  Their
view was that the preparation was inadequate as compared to the academic
challenges they encounter when they go out Presently. the student tramees spend
ten months hotidaying out of the twenty tour months of the two vears duration for

the course on campus The above abservation must be taken seriously

S8



Added 1o the above was the admission by respondents that regular
seminars and workshops should be organized to update trainees and their mentors
§ 4% of respondents held this view Their position was that society was dynamic
and knowledge progressive It would therefore be beneficial if these semiars and
workshops were organized It was interesting 10 observe that respondents reported
that their mentors could not appreciate the new methodological models that the
teacher trainees were using Respondents were of the view that there should be a
policy to invite student teachers back to college for semunars and workshops
Their point was that such an encounter would brace them up tor the challenges in
the classroom and beyond

About five percent of respondents observed that there should be provision
of textbooks for mentees and pupils It was regrettable according to the
respondents, that some schools did not have the requisite number ot books for
their classes Worse still, some did not have the books at all In some cases trainee
teachers had to laboniously write on the chalkboard this was pecubiar 10 subjects
like English, Social Studies. among others Obviously this was a disincentive 10
teaching and learming The request theretore for the provision of textbooks for
mentees and pupils would help case the burden on teacher trainces

There 1s no doubt that the use of teaching-learming matenals facilitates the
teaching and learmng process Indeed, complex and difficult concepts can be
brought to the simplest forms of understanding through the electve unhzation of
the appropriate teaching-learning matenals 7 1% of respondents were of the view

that stakeholders should as a matter of urgency think about providing the student



teachers with teaching-learmng matenials such as cardboards, manila cards,
coloured chalks and pencils, crayons, just to mention a few Trainee teachers did
not dispute the fact that they had to be mnovative and improvise teaching -
learning materials but were quick 1o observe that the provision teaching-tearning
matenals could greatly enhance their teaching

About twenty-four percent of respondents advocated that feeding fees
should be added to their allowances and paid at thesr banks for collection One of
the major support services in this business of teaching and learming 1s that of
money  Respondents telt constramed i many ways because of lack of money
When students are out they are nat fed by their mother colleges in spite of the fact
that, deductions of their feeding fees shll go 1o their colleges  Reler to Appendix
G for details of a letter from Teacher Education Division to this effect  One
would have thought that corrective process would have been put in place so that
such momses are given (o the students at the beginming of the month - The reverse
is the reality that 1s 1t takes quite some hme before the refund 1s made to the
teacher trainees. needless 10 say that student teachers use much of thewr money on
food as they go on teaching practice

Respondents totaling about eight percent point one (8 1%0) demanded for
increment 1n their allowances  This demand was based on the fact that out there
on the field, they make some expenses they would otherwise not make 1f they
were 1o be on campus  Out there, many of them pay for the utihities they use from
their meager allowances, not forgetting that thewr feeding fee which s supposed 1o

be refunded 1o them s always panfully delaved  Some areued that they could vse
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the money to buy some of the teaching-learning matenials (f their allowance was
something appreciable

Sull on support services to be provided for teacher trainees, a serous
observation was made by some respondents. (1 8%) that necessarily, their
mentors should be professionally -tramed teachers They were of the view that
much as some of the teachers they went to meet had been in the classroom for
many years, they were untraned teachers They suggested that some of these
untrained teachers adopted antagomstic posture towards them due to jealousy
Obviously, mentors who are trained teachers would be a good resource to the
trainee teachers

The saving “had T known s always at last” gave reason for teacher
tranees (4 5%) to suggest that they should be well informed and educated on the
difficulties and challenges that awart them, so that they can better manage and
handle the situations as they come their way Respondents argued that for many of
them felt not well-informed about the challenges ahead Their view was that
school authonties could engage some resource personnel in the beneficiary
communities to brief them on what to expect 1n those communities Others were

of the view that guid and g C i s in their colleges should
& L

have orgamzed self-management sessions for the teacher trainces giving the
backdrop that for many of them this was the first time they were leaving their

‘comfort zones' to unfamiliar environments
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
This final chapter takes at look at the summary of the entire study in order

to draw lusions and make Y dati It is noteworthy that

some of the recommendations made can help fine tune the In-In-Out programme
Overview of the Study
This section takes a look at a brief discussion of all that was done in this
research work. The study was about the challenges faced in the implementation

of the In-In-out programme of teacher training colleges in the Ashanti Region of

Ghana. The subjects of the study included trunee teachers from

)

d colleges.

mentors in practicing schools, supervisors, and assembly men/women. All these
subjects were selected based on their availability at their point of call (i.e. school.
college or community).

Since no educational system can progress without scientific research as
observed by Nworgu (1991), the In-In-Out programme is an essential area of
research. Data was collected by the use of questionnaires, interviews and
observation. The guestionnaires were issued to trainee teachers, while the
supervisors and assemblymen (women) were interviewed. The analysis of data
was done with the use of the Statistical Package for Social Science (SPSS) where

simple percentages were used.



Summary of Findings

Generally, the perception of the trainee teachers, mentors and the
community about the In-In-Out programme 1s positive 1o a large extent even
though individuals have varied opinions in one situation or another While some
say the programme was useful, some see it as very useful and others perceive that
the programme was extremely useful A marginal majority (1 e 40 2%) saw the
programme as useful

The challenges faced by the various groups - trainee teachers, mentors and
supervisors include social problems, financial difficulties and time constraints A
closer look at the findings indicates that some groups or ndividuals have
challenges 1n one area only while others have two or all three categones The

a

challenge that was to most

s was that of money and had a

record of 43 8%
The needs of the individual trainees include lack of logistics and extra

H

time to be able to carry out all the resp lities and exp ions of the out-

programme Such responsibihties and expectations include writing daily lesson
notes, preparation of teaching-learmng matenals, studying for therr final
examination, carrying out a research work just to mention a few It was realized
that there were differences in the needs of the male trainees and the female trainee
teachers These n the long run affect the performance of teacher tranees in the
classroom and n the linal exammation

A number of support services suggested to be provided for practicing

teachers include regular workshops and seminars, guidance & counseling prior to
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the commencement of the out-programme, cducation on the difficulties and the
challenges of the out-programme, just to mention three Refer to table 12 for
details of support services
Conclusions

The In-1n-Out programme 1s a worthy educational policy The benefits
accruing to the vanous stakeholders cannot be over-emphasized, the tacit
admission and vbservation that teachers in our basic schools are i short supply
attests to the fact that there has to be teachers and more so trained teachers in the
classrooms This programme sceks to some extent to address that concern,
notwithstanding, the fact that few tramee teachers are posted to the rural or pen-
urban commumties. one can be sure that atter thew certification they would be
fully prepared to face the challenges ahead of them, whether they are posted to the
rural community or 10 any other arca

It 1s interesting to note that the challenges facing the implementation of the
In-In-Out programme 1s really tornudable Among other things 1s the issue of
money the subjects or agents of the programme. teacher-trainees, lamented about
how non-availability of this logistics affected them and by extension the In-in-Out
programme One would have to say that, for effective implementation of thyy
laudable programme the government and, indeed. all stakeholders should as o
matter of prionty and urgency commit money to this programme

Recommendations
In the hght of the fndings and conclusions the following

recommendations are hereby proposed In view of the finding that 4 meaiginal



majority of the respondents saw the programme as useful (1 ¢ 40°%). etforts must
be made to bring the usefulness to the larger proportion of stakeholders It 1s also
recommended that beneficiary communities should be educated on the benefits
they stand to get as a result of this new educational pohey

It 1s further recommended that the challenges that 1cacher tramnees face
must be taken care of by the teacher education division of the Ghana Education
Service to ensure the sustenance of the programme If possible the teacher
education division should haise with district assemblies to provide some of the
basic social needs of the teacher trainees

Also, 1in ine with the needs of tramee teachers which include ume, money
and logistics 1t 1y recommended that Ghana EBducation Service and PRINCOF
should review the duration ol hohdays so tha. students 1n the teacher traiming
colleges spend more tume at school tor studymg the content and methodalogy of
teaching

Furthermore, the Metropaltan Municipal and District Assembhies should
subsidize the cost of utihities used by teacher tramees who come to prachice in
theirr arca Thirdly. the government should consider providing another form ol
incentive for trainee teachers other than the monthly allowances to ensure that the
money given them is used for the actual purpose for which 1t was provided

Finally, it 1s recommended that guidance and counsching coordimators pay
regular visits to the practice schools 1o give help where i needed Alo the
Guidance and counseling officers at the Metropolitan, Mumicipal. District oftices

of Ghana Education Service should put a mechamsm i place ~o that pupils
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APPENDIX A

LETTER OF INTRODUCTION

|
[
@ UNIVERSITY OF CAPE COAST
FACULTY OF EDUCATION
ig']@ INSTITUTE FOR EDUCATIONAL PLANNING AND
= ADMINISTRATION
Tel. No. : 042-33824 University Post Office
Fax No. . 042-30588 Cape Coast
E-mail  ucciepa@yahoo.co uk Ghana

Febmuary 5, 2005

Our Ref EP/144
The Frioopar

St Lous Traing

__C\_'».i.Le.g,_z, Kumas; .

LETTER OF INTRODUCTION

The bearer of thus letter. Enyonam Attimu a graduate student of the Institute for
Educational Planning and Admimstration of the University of Cape Coast She
requires some information from your outfit for the purpose of wnung a
dissertation as a requirement of M Ed degree programme.

We should be grateful 1f you would kindly allow her to collect the information
from your outfit. Kindly give the necessary assistance that she requires to cotlect
the information

While anticipating your cooperation, Wethank you for any help that you may be
able to give.

Mr. Robert Appiah
Senior Admimistrative Asst

For Director
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APPENDIX B
UNIVERSITY OF CAPE COAST
The Questionnaire you are about to fill 1s intended to find your views on the
1ssues raise Your responses will be treated with utmost confidentiality You
would therefore be required to provide frank and obyective responses
1 Name of School
2 Sex Female | ] Male [ ]

Q 1 How would you classily your teaching practice commumty”

Urban {1

Pen-urban [}

Rural [

Q2 What are your perceptions about the IN-IN-OUT programme”?

Extremely useful [

Very usclul {1}

Useful [ 1

Not useful [ 1

Other

Q3 In your view, how does the community perceive the IN-IN-OUT

programme”

They find 11,
Extremely useful [
Very useful [}
Useful [
Not useful [
Other

Q4 Has the community been helpful to teacher trainees during the teaching
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practice period of the programme as a professional development strategy”

Q5 Mention the challenges faced during the IN-IN-OUT programme (Select at
least one)

Money [ 1

Time |

Uncovperative attitude of teachers [

Lack of basic amenities ¢ g Telephone, water, electnaty

Other hst)

Q 6 Explain your choice(s) n Q §

Q 7 How adequate are you prepared priof to the practicing period”?
Well prepared (]
Inadequately prepared [ ]
Not prepared [ 1

Q 8 Is the ime of preparation enough? (1 ¢ Two years of college work)

More than enough {1
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APPENDIX C
Interview Guide for Head Teacher(s)
Area (subject) of specialization (1f any)
Date of award of imtial Teacher's Certificate

What mpression do you have about vour pupils’ school attendance and

response to lessons”?

Impression about teacher trainees and the school attachment (out) programme

in general

What problems have you faced so far i the implementation of the out

programme”’

Your advice to trances, supervisors and programme planners (TED/GES)
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