International Review of Social Sciences and Humariés
Vol. 4, No. 1 (2012), pp. 86-99

www.irssh.com

ISSN 2248-9010 (Online), ISSN 2250-0715 (Print)

Ghanaian University Students’ Attitudes towards
English

Emmanuel Sarfo
Department of English, University of Cape Coast
Cape Coast, Ghana, +233
E-mail: bigsarforo@yahoo.com

(Received: 28-4-12/ Accepted: 30-5-12)

Abstract

As language of education, English is taught anthesmedium of instruction at all levels of
education — basic to tertiary — in Ghana. A pasEriglish is a necessary requirement for a
student’s progression from one educational levelrtother. Even though there seems to be a
general likeness on the part of Ghanaian studenthé study of English, may be because it
is the language of modernity and utility, little kmown about the attitudes of Ghanaian
students towards English. Using representative Esrfpom two universities in Ghana, the
University of Ghana, Legon, and the University @p€& Coast, Cape Coast, this paper makes
an attempt to gain insights into the needs andnigelof Ghanaian university students
towards English. The paper also attempts to findtbe range of factors that motivate the
students to study English. This is considered reggsbecause learner attitudes towards a
target language and its speakers as well as theoushich that language will be put play a
central role in determining levels of success far flearning and acquisition of that language
(McKenzie, 2008; Spolsky, 1989). The study findattthe motivations for studying English
are more instrumental/utilitarian than integrativewever, students expect to see English
becoming integrative in future. The paper has sdmplications for language policy,
curriculum planning and the teaching of EnglistGimana.

Keywords: Language attitudes, instrumentality, integratiamguage policy, curriculum
planning.

1.0 Introduction
1.1 Language Policy in Ghana

In multilingual contexts and the co-existence ofiglaages, governments usually make
conscious efforts to select and choose one langaagaother for official and/or national
purposes. In such instances, an explicit languatieyps adopted (Coulmas, 2006).

In Ghana, since the introduction of formal eduaatiénglish has been the official language
(the language of education, law, media, governna administration). However, since
1951, various language policy reforms have takewcelEdu-Buandoh, 2006). In 1951, the
language-in-education policy made local vernacularguages of instruction and English
taught as a course at the lower primary, and ftoenupper primary level English was made
the language of instruction and local languageghtias courses (Accelerated Development
Plan for Education, 1951). The policy, among otiémngs, stated that “As soon as possible,
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there will be a transition from vernacular to Esglias medium of instruction, and upper
classes will receive all instruction through thedimen of English except that throughout the
whole course the vernacular will receive speciatgt. It was not clear what ‘As soon as
possible’ and ‘special study’ meant. Thus the LagguPolicy of 1957sought to make the
statement clearer by saying “In the first threergeaf primary education, the Ghanaian
language prevalent in the local area is to be asdtie medium of instruction, whilst English
is studied as a subject. From Primary Four, Englighlaces the Ghanaian language as
medium of instruction, and the Ghanaian languagbds treated as just another subject on
the timetable” (Language Policy, 1957). In 1966whwer, some changes were made by
saying “... in the metropolitan and other urbanaarevhere children are generally more
exposed to spoken English than in the rural ardeschange to English as a medium of
instruction may commence earlier than the fourthryef the course” (Education Review
Committee, 1966).

Over the years, the argument as to whether or aothange the policy continued.
Educationists, politicians and laymen alike argaed offered suggestions (Dolphyne and
Boateng, 1998; Bodomo, 1996;Andoh-Kumi, 1997). &abently, in 2002, the government
of Ghana maodified the policy and made English asnfedium of instruction at all levels of
formal education (Daily Graphic, May 17, 2002). Sheform, as usual, received a lot of
criticism. Owu-Ewie (2006, p.81), for instance eaftriticising the policy, suggested a Late-
Exit Bilingual Education model, a model that cdis the use of mother tongue “as the
medium of instruction from Primary 1 to Primary 4ile English is gradually introduced into
the system as the medium of instruction from Prirfaand finally becomes the medium of
instruction from Primary 6 onwards”.

In April 2007, the Government launched a New EdocaReform whose aim was to prepare
children to become functionally literate and nuntetay the end of basic education. Thus, the
Ghana Education Service was tasked to develop iarédi iteracy Acceleration Programme
(NALAP). NALAP involved developing a literacy ap@oh based on learning to read first in
Ghanaian languages in order to better learn to apadwrite a second language — English
(source:www.equall.com/ed/default.asp)t has a bilingual approach. The argument still
rages on, with some calling for a referendum oguge policy.

It must be noted that, at the upper primary andr@ptine policy does not seem to draw any
misunderstandings. The contention has been abeubtter primary level; that is, which of
the two, English or a local vernacular as mediunmsfruction at the lower primary, allows
the pupil high levels of academic achievement thhawt his/her educational career? Some
people have attributed the falling standards ofcatian to poor English language learning
and acquisition on the part of students, with athiglaming it largely on the educational
system.

It is the view of this paper that in our attempts promulgating language policies,
implementing them and teaching English in our usimstitutions, we have not taken into
consideration Ghanaian students’ attitudes towd&mndglish - we have been paternalistic
(Ladefoged, 1992).

1.2 Language Attitudes

It has been identified that learner attitudes talwax target language and its speakers as well
as the use to which that language will be put @agentral role in determining levels of
success for the learning and acquisition of thaguage (Holmes, 1992; McKenzie, 2008;
Spolsky, 1989). Language attitudes and how thescafanguage learning have been studied
variously by different scholars, including: Feif€1994), Harlech-Jones, (1990), Ihemere
(2006), Pennington (1994), Roos (1990), Smit (1998prburn (2005). Due to the focus of
this paper, the following studies need specialrezfee.

In his book,Language Attitudes in Sub-Saharan Afriéaegbija (1994) says that attitudes of
superiority towards European languages such asidBnghd attitudes of low esteem and
inferiority towards indigenous African languagese athe result of the acceptance of



International Review of Social Sciences and Hunesitvol. 4, No. 1 (2012), 86-99 88

Europeans as the conquerors of Africa. Accordingito, the situation was worsened as a
result of the aggressive educational policies Wate pursued by the European countries in
their colonies, which sought to portray that Euapeultures and languages were superior to
those of Africa, leaving the indigenous African daages underutilised and undeveloped.
Thus, because of its powerful influence, educaliecame the major tool for the cultivation
of negative attitudes towards indigenous Africamglaages. In most African countries, except
in the few years of primary education, Europeamgyleages became (and still in independent
Africa are) the media of instruction in schools,iethcreated the impression that African
languages were inferior and less suitable for higigucation. Adegbija’s book provides
suitable information for the current paper as itegi some background of how European
languages, including English, became dominant iricAf Such information will help us to
situate African students’ attitudes towards Englishihe right context. It must however be
noted that people naturally have loyalty to theinduage; the issue of inferiority towards
one’s own language comes as a result of non-dew&lopof such languages for ‘utility’ and
‘economic force’ (Coulmas, 2005)

Buschenhofen (1998), in a survey study, assessestthiudes of year 12 and final-year
university students in Papua New Guinea towarddigingrhe study finds that the students
generally have positive attitudes towards Engligbénethough between the two groups there
are some significant attitudinal differences inntsrof specific English language contexts.
Buschenhofen attributes the patterns of differertee'she changing social, educational, and
linguistic conditions which characterise the tréingifrom year 12 to university education”.
According to Mukhuba (2005), language is the mdansvhich the identity and pride in a
culture of a group is expressed, and so if a grsuproud of its culture, that group will
normally have a positive attitude towards its laaggl He cites the Zulus of South Africa as
an example, a group that is so uncompromising éir ghositive attitudes towards their own
language. He goes on to say that opinions abogutges are not held in a vacuum; such
attitudes reflect sometimes their views about {heakers of those languages. The attitudes
towards a language and/or its speakers affect psogliccess or otherwise in acquiring the
language.

In a study that sought to compare the UniversityfCape Coast students’ attitudes towards
English, Pidgin and Ghanaian languages, Kwofie 120finds that the students had
‘favourable’ attitudes towards English and ‘unfaxatle’ attitudes towards Pidgin and
Ghanaian languages. She thinks that English wasufad because of its communicative,
instrumental, integrative and educational valueserEthough the study reports of a
favourable student attitude towards English, itsdoet offer the specific reasons why the
students favoured English more than Pidgin and @iganaian languages. Kwofie
recommends that “in the era of globalisation it \@doe prudent to build on Ghana's present
advantage in favourable English language attitumlessage by promoting its standard of
usage and developing classroom teaching and ledr{m55) because any attempt at
choosing one local language as national or offit@iguage of Ghana might create
unforeseen difficulties, a position shared by S4#@11). By drawing views and responses
from students from two Ghanaian public universjtib& current paper makes an attempt to
find out the specific student attitudes and motoreg for the study of English.

Guerini (2007), in a study done in the University Ghana to survey attitudes towards
language use in education among students of theetsily of Ghana, concludes that the
introduction of a local language (for example Akas)the teaching medium in various levels
of the local educational system would be opposedstglents who think that the local
languages are unfit for use in formal, technicall apecialised domains, and value a
command of English as one of the most importanisskeeded for formal education.

Shaw (1980) investigates the attitudes of Singapuréndian and Thai final year Degree
students’ attitudes towards English. After analgsiata “collected by means of closed format
guestionnaire” (p.21), he concludes that the saidemts had positive attitudes towards
English and that their motivations for studying Estgwere mostly instrumental. The present
study is a replication of Shaw’s study and therefapts his methodology.
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From the literature, three main issues occur. Firgt observed that attitudes affect language
learning; second, we in Sub-Sahara Africa have rgit@o much positive attitudes and
attention towards/to English other than our loesguages. Third, positive attitudes towards
English language have been the result of its instntal power. Thus, this study is based on
the assumption that attitudes and motivationabfacaffect language learning.

2.0The Present Study
2.1 Purpose

The purpose of this study was to survey a reprateatsample of Ghanaian university
students, making an attempt to gain insights imtth @btain information about the needs and
feelings of Ghanaian university students towardgli&h. The paper also attempted to find
out the range of factors that motivated the stugtnstudy English.

2.2 Population/Sample

The population of the study included students ef thniversity of Ghana, Legon, and the

University of Cape Coast, Cape Coast. The two usities were chosen because of easy
access to the students and the similarities (alsasalifferences) in most of the programmes
of the two institutions. Using stratification in ftistage sampling technique (Babbie, 2005;

Frankel & Wallen, 2000; Kumekpor, 2002), the stsdynpled 150 students from each of the
universities to respond to a questionnaire, malangptal of 300 respondents. First, by

purposive sampling, the study focused on 150 stsdeach from the humanities and the

sciences. Among the humanities, | chose 100 stademth from the faculties of arts and

social sciences. Out of the 100 students fromdbelfies of arts, 50 were students of English.
After that stage, all the specific samples, inahgdithose from the sciences, were randomly
selected to fill the questionnaire. The stratifimatinto science, humanities and arts was
necessary because the specific programme of ansthide a considerable influence on his/her
attitude to linguistic choices.

The choice of final year university students fa gtudy was informed by the assumption that
they could be aware of the implications of the liistic choices they made since at that stage
they were thought to be independent minded. Thniisrmation gathered from such students

could be authentic as it might have resulted frbeirtown personal experiences.

2.3 Research Instrument and Data Collection

Data were collected using a closed-ended formastoumnaire adapted from Shaw (1983),
with some modification to reflect the Ghanaian eant The questionnaire directly asked
students for some demographic information and fleelings about some aspects of English,
including: Demographic information (age, sex, levigrmer senior high school) of the
students, why they studied English, the people wititom they used English, what they
wanted to learn and what they felt about Engligh.all 217 of the questionnaire were
retrieved out of which 134 were from UCC and 83froG. Of the 217, 115 were male and
102 were females. The respondents, also, comprig2dArts students, 68 Social
Science/Business students and 77 Science studehthie number of respondents, about
78.5% of them had studied English for at least d&ry, which was the minimum number of
years Ghanaian students were expected to havedtadd/or used English before reaching
Level 400.

The data from the questionnaire were analysed gatwely using frequencies, percentages
and cross-tabulations and one way analysis of negigANOVA) by means of the computer
soft-ware Statistical Product for Service Soluti¢®BSS, version 16).
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3.0 Results and Discussion
3.1 Reasons for Studying English

This part of the questionnaire was to ascertainfaleeors that motivated students to study
English. A list of fourteen possible reasons fardging English were listed and the students
were asked to rate them on a Likert’s scale oftorfeve, ‘definitely my reason’, ‘my reason’,
‘not my reason’, ‘definitely not my reason’ and treure’. The following were the responses,
in order of magnitude, that is, from the reasorhwulie highest percentage to the one with the
lowest. The left figure in each pair of figuresiaffs the statement while the other rejects it.
The first ten statements are affirmed while thé faar are rejected as reasons for studying
English. The responses for ‘not sure’ are not idetl in the analysis because they were
insignificant and could not affect the implicatioofsthe other responses.

Table 1: All three groups of students put together

| study English so/because:
1. I can talk to native speakers of English for bussfeducational purposes

:81.6/17.9
2. | can talk to other foreigners for business/edoceti purposes 1 80.4/16.8
3. ltisrequired in our educational system : 80119
4. | study English because | will need it for my wgok/ : 78.4/20.2
5. | can talk to native speakers of English about garissues . 73.2/23.9
6. | can talk to other foreigners about general issues 1 71/25.2
7. ltis the language of social advancement and ngbili 1 68.1/26.8
8. Itis prestigious and a mark of an educated person 1 63.7/33.5
9. | can study in a foreign country . 57.8/40.3
10. Itis the language of modernity :49.1/47.6
11. 1t will make me a better/famous person : 37.8158
12. It will help me think and behave as native speaHlers 122/71.3
13. I like the countries in which it is spoken :88.7.2
14. 1 like the native (mother tongue) speakers of Esigli . 18.4/76.4

When responses of all three groups of students e@mnbined, the reasons that were affirmed
were all instrumental/utilitarian while those thvagre rejected were all integrative (Kachru,
1983; Shaw, 1983). The first four top-most ranked eeasons related to business and
educational purposes. Thus, the motivations forstndents’ studying English language are
‘access’, ‘utility’, ‘economic force’, social molity/advancement (Coulmas, 2005).

It must be noted, however, that the programme-baaekings exhibited some differences
across the three programmes (see Table 2 below)eHsens as arranged are the rankings for
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the Arts students, while those of the Social S@#Bosiness and Science students are
indicated by the numbers in bold type).
Table 2: Reasons according to programmes

Arts SSB Science
| study English because/so:
1. 1 will need it for my work/job 1 83.8/11.7 79.4/B45) 72.8/27.2(4)
2. | can talk to native speakers of English
for business/educational purposes 1 82.4/17.6 7/88.2(1) 76.3/22.4 8)
3. | can talk to other foreigners for
business/educational purposes . 78.3/17.3 821(3p. 80.6/16.92)
4. Itis prestigious and a mark of an
educated person . 75.7/21.2 43.7/30) 50/46.2 (9)
5. ltis required in our educational system 1 75.7122.  77.9/22.1(6) 85.5//13.1(1)
| can talk to native speakers of
English about general issues 1 73.2/25.4 85.3/0).8 62.8/33.36)
7. ltis the language of social
advancement and mobility :67.1/29.8 80.9/132 60.5/36.88)
8. | can talk to other foreigners about
general issues  :64.2/31.4 76.2/1g0%  72.3/25 (5)
9. ltis the language of modernity 1 54.6/44 52.9749) 41/55.1 (10)
10. | can study in a foreign country 1 47.7/50.7 63378(8) 60.5/36.8(7)
11. 1t will make me a better/famous person :31.8/60.2 44.8/52.2(10) 36.8/61.9(11)
12. 1 like the native (mother tongue)
speakers of English :21.2/72.7 23.6/7@.2) 11.6/83.3(14)
13. I like the countries in which it is spoken : 2033. 22.4/73.1(13) 13.6/85.113)
14. 1t will help me think and behave as
native speakers do :15.5/73.8 15.5/13818.2/76.7(12)

The responses above indicate that the first fiveseoutive (that is,] 2", 39, 4" and %)
reasons for the Arts students becorfie8’, 3¢, 11" and &' for the Social Science/Business

students while they become™ 43¢ 2 9" and #' for the Science students. The
reasons/motivations for studying English are magkated than they differ, in terms of
instrumentality, among the three groups. The dffiees in terms of priority, even though are
not very strong, offer some useful insights inte ghiority areas of these three groups. While
the Arts students top-ranked job acquisition fokkaWby business/educational purposes, the
SSB students top-ranked business/educational pespdsllowed by talking about general
issues, and the Science students saw it as bemeguirement in the educational system,
followed by business/educational purposes.

In Ghana, one’s ability to communicate effectivalyEnglish is an essential requirement for
the acquisition of jobs. It is not surprising tHere that the Arts students rate it as the
topmost reason for studying English. However, tloei&@ Science/Business and Science
students do not see it that way. For the Scienaests, studying English for job acquisition
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is rated 4 while it is rated B by the Social Science students. This probably goe®nfirm
Afful's (2007) view that Communicative Skills teang in Ghana must be need-based.

At the bottom half of the reasons, except for ti8 Students who ranked English as being
‘prestigious and a mark of an educated persoft: fiere seems to be a co-incidence in the
last four rankings among the three groups. And ormgain, the issue of
instrumental/utilitarian motivation for the studiy/Bnglish is reiterated.

3.2 What Students Want to Learn

In order to find out what the students wanted toriethey were asked to rank the following
skills (the four main skills we learn in studyindemguage) in order of importance to them,
where 1 represented the most important skill amepdesented the least important. First, we
consider the responses of all the three categofiestudents put together. Speaking was
ranked the most important, with 83 (38.2%), follolwby Reading, which received 78
(35.9%). Listening and Writing received the sameknag with 19.8%; however, listening
appeared to be the least ranked as it received®8%), the highest number of responses
considering it as the least important of all therfekills.

Table 3: Rankings of the four skills by all three groupsstifdents

Reading Listening Writing Speaking

Freq % Freq % Freq % Freq %
1. 78 35.9 43 19.8 43 19.8 83 38.2
2. 40 18.4 34 15.7 77 35.5 41 18.9
3. 65 30 20 9.2 49 22.6 38 17.5
4. 15 6.9 99 45.6 27 12.4 34 15.7

The above rankings appear to correlate with thkimgs of the detailed skills needed by the
students as represented on Table 4 below. In tiléngs of the detailed specific skills, the

students gave ‘speak and communicate in it' agrtbst important skill they wanted, which

corresponds with the rankings of the skills in BaBl above. However, while Listening

appeared to be the least important in the rankimdsible 3, it rated second in the rankings of
the specific details. Also, while Reading appeaecbnd in the above rankings of the skills,
it appeared third in the below rankings. This tacontradictory.

Table 4: Rakings of detailed skills by all three programmes

| study English so | can:

1. speak and communicate in it : 96.8/2.8
2. listen and understand those who speak it .93/

3. read textbooks, reports, articles, etc. in it 92.0/8.0

4. write papers, reports, business letters in it 92/7.1

5. read story books, magazines, etc . 81.9/17.6
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6. write letters to friends and family members [71636.9
7. speak it with friends and family members . 68928
8. listen to radio stations : 50/47.2

It is quite clear from both Tables 3 and 4 thahegally, the students see speaking as the most
important skill.

However, when the rankings were made by programmies,following responses were
received. The Arts students ranked Speaking astdst important skill, followed by Writing,
then Listening and Reading (even though the diffeeebetween Listening and Writing did
not appear to be significant). The Social Sciengsitiess students also ranked Speaking as
the most important, followed by Reading, then Lngtg and Writing. On the other hand, the
Science students ranked Reading as the most impaitél, followed by Speaking, Writing
and then Listening.

Table 5: Rankings of the four skills by programme

Arts SSB Science
Skill Most Least SkillMost  Least Skill  Most Least
% % % % % %
1. Speaking 40.3 11.3 1. Speaking 49.28 14 1. Reading 473 8.1
2. Writing 349 19.0 2. Reading 37.%.1 2. Speaking 38.4 24.7
3. Listening 32.8  45.3 3. Listening 20.(58. 3. Writing 14.8 125
4. Reading 32.3 9.2 4. Writing 14.8.8 4.Listening 13.948.6

These rankings appear quite interesting as therdifierences in rating based on the specific
programmes. The reason(s) for these differencesbmalpe to specific programme needs. On
the other hand, when the students were askedeadahatspecific and detailed skills needed,
the following responses (see Table 6) were received

Table 6: Rankings of detailed skills by programme

Skill Arts SSB Sci.

| study English so | can:

1. speak and communicate in it :97.2/2.8 A8a1) 94.8/3.9(1)
2. listen and understand those who speak it :9D0/3. 97.0/3.02) 89.6/9.2(4)
3. read textbooks, reports, articles, etc. init 1289 89.5/10.%4) 92.3/7.7(2)
4. write papers, reports, business letters init 7408 95.6/4.5(3) 90.9/7.8(3)
5. read story books, magazines, etc . 85.7/14.3 9/56.2(6) 80.8/19.25)

6. speak it with friends and family members  : 65.7334. 55.8/44.28) 59/41.1 (7)
7. write letters to friends and family members :616793 59.7/38.®) 61.1/36.4(6)

8. listen to radio stations : 50.0/48.6 BH1R (6) 44.9/51.28)
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It is observed from here that all the three growged speaking and communicating highest.
There is almost a co-incidence between the fingt fpecific skills: All three groups ranked
the same four skills at the top, except that tHe3 and 4 skills were in a different order.
Thus, we can conveniently say that the first fquecific skills are the ones most important to
the students. These rankings affirm the instrundeniigarian role of English among the
students (Kachru, 1983; Shaw, 1983).

3.3 Feelings about English Language

English language has often been considered as @ariatist language imposed on us by our
colonial masters, the British. There are some wienahink that as part of the fight against
Western imperialism (Nggfi, 1981), we should avoid using English as an affitinguage in
English as Second Language (ESL) situations whilers think otherwise (J. T. Yanka, cited
in Andoh-Kumi, 1997). Thus, over the years, at@sidowards English language have been
mixed. | therefore made an attempt to ascertainfablngs the students had about English
language, by asking them to state their opinionsutiihe following statements. The
responses received are represented on Table 7:below

Table 7: Feelings about English language

Feeling SA A D SD NS

1. Of all the languages | can study, I like
English the best % % % % %
Arts 35.7 45.7 114 1.4 5.7
SSB  47.1 35.3 13.2 15 2.9
Science 29 46.2 17.9 1.3 5.1
2. ldon'tlike English but I study it
because it is useful
Arts 8.5 12.7 52.1 25.4 1.4
SSB 8.8 19.1 45.6 25 15
Science 3.8 17.9 52.6 21.8 3.8
3. If English were not taught in our schools,
| wouldn't try to learn it
Arts 8.6 8.6 51.4 27.1 4.3
SSB 11.8 11.8 47.1 27.9 15
Science 9.1 18.2 41.6 26 5.2

4. English should not be the medium of instructioim schools

Arts 5.7 15.7 47.1 30 14

SSB 7.4 16.2 32.4 39.7 4.4

Science 7.7 141 35.9 38.5 3.8
5. Speaking English does not make me feel Ghanaian

Arts 12.9 15.7 44.3 243 2.9
SSB 10.3 59 47.1 30.9 5.9
Science 7.7 12.8 51/.3 28.2 0.0

The above responses indicate that the majorithe@ktudents have positive attitudes towards
English. For the majority to state that even if Estgwere not taught in schools, they would

learn it is an indication of their realisation dietusefulness of English. This reaction goes
further to affirm the instrumentality of the Endlitanguage. It may also be an indication of
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seeing English as no more a colonial/imperialigatyy that must be done away with (Shaw,
1983) but a language that has something good év tfém.

3.4 The People with Whom They Speak/Will Speak Engh

For this section, an attempt was made to find lnaitrnge of people with whom the students
spoke/used English, and to what extent. In ordexrstertain these, the students were given a
list of possible groups of people with whom theyldouse English. Both current and future
uses are considered.

Table 8: Current Use

Group Very Often  Not Not Veriot
Often Often  Often atAll
% % % % %
1. Family members Arts 7.1 8.6 47.1 22.9 14.3
SSB 9.1 21.1 42 18.2 9.1
Sci. 14.5 28.9 42.1 10.5 3.9
2. Friends Arts 15.7 58.6 22.9 2.9 0.0
SSB 37.9 36.4 21.2 4.5 0.0
Sci. 48.7 40.8 7.9 1.3 1.3
3. Students Arts 50 44.3 4.3 1.4 0.0
SSB 63.6 24.2 12.1 0.0 0.0
Sci. 69.7 28.9 0.0 1.3 0.0
4. English Teachers/Lecturers  Arts 89.7 10.3 0.0 0.00.0
SSB 77.3 18.2 3.0 15 0.0
Sci. 81.4 184 0.0 0.0 0.0
5. Other Teachers/Lecturers Arts 78.3 18.8 1.4 0.0 4 1.
SSB 74.2 24.2 15 0.0 0.0
Sci. 84.2 13.2 2.6 0.0 0.0
6. Government Officials Arts 62.3 23.2 11.6 0.0 2.9
SSB 59.1 31.8 6.1 15 15
Sci. 68.4 18.4 5.3 3.9 3.9
7. Business Men/women Arts 20.9 31.3 23.9 17.9 6.0
SSB 10.8 41.5 33.8 10.8 3.1
Sci. 41.3 29.3 16.0 12.0 1.3
8. Other Ghanaians whose language | don’t understand
Arts 50.7 31.9 5.8 2.9 8.7
SSB 40.9 43.9 12.1 3 0.0
Sci. 52.6 31.6 10.5 2.6 2.6
9. Native Speakers Arts 46.8 21 21 6.5 4.8
SSB 31.3 29.7 23.4 6.3 9.4
Sci. 42.1 19.7 21.1 7.9 9.2
10. Non-native speakers
Arts 22.2 39.7 27 6.3 4.8
SSB 26.6 31.3 25 6.3 10.9

Sci. 30.3 32.3 18.4 1i.8 6.6
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Even though there were differences among the stsidéints, SSB and Science), in terms of
the ratios, they all exhibited similar trends ot thse of English. For instance, they all
indicated a high use with teachers. This is, howewmet surprising since English is the
medium of instruction in our schools. Again, th&sea similar trend in use of English with
students and government officials. Once again, ithisot strange as English is the official
language of Ghana. One thing that is worth notgi¢he use of English as a link language
(Shaw, 1983) between Ghanaians of different etgndzips, affirming English as a lingua
franca in Ghana. The least use of English came fieenwith family members; once again,
guestioning (or rejecting) the integrative natur&nglish in Ghana.

After looking at the current use of English, letasmsider future use, as represented in Table
8 below:

Table 8: Future Use

Group Very Often Not Né&ry Not
Often Often Often Adit
% % % % %
1. Family members Arts 19.4 34.3 29.9 13.4 3.0
SSB 25.4 38.8 28.4 4.5 3.0
Sci. 27.6 34.2 27.6 7.9 2.6
2. Friends Arts 25.4 44.8 22.4 6.0 15
SSB 40.3 41.8 16.4 15 0.0
Sci. 44.7 40.8 10.5 2.6 1.3
3. Students Arts 64.2 31.3 4.5 0.0 0.0
SSB 73.1 194 7.5 0.0 0.0
Sci. 77.6 19.7 1.3 0.0 0.0
4. English Teachers/Lecturers  Arts 83.6 16.4 0.0 0.00.0
SSB 82.1 16.4 15 0.0 0.0
Sci. 82.9 155 0.0 0.0 1.3
5. Other Teachers/Lecturers Arts 77.3 19.7 15 00 5 1
SSB 74.6 25.4 0.0 0.0 0.0
Sci. 80.3 18.4 0.0 0.0 1.3
6. Government Officials Arts 64.2 28.4 4.5 15 15
SSB 70.1 29.9 0.0 0.0 0.0
Sci. 73.7 25.0 0.0 0.0 1.3
7. Business Men/women Arts 40.3 29.9 16.4 9.0 4.5
SSB 37.3 34.3 194 7.5 15
Sci. 50 34.2 13.2 1.3 1.3
8. Other Ghanaians whose language | don’t understand
Arts 56.7 26.9 6 7.5 3
SSB 51.5 36.4 9.1 15 15
Sci. 52.6 34.2 3.9 6.6 2.6
9. Native Speakers Arts 56.9 30.8 9.2 15 1.4
SSB 57.1 31.7 4.8 3.2 3.2
Sci. 60.5 21.1 13.2 2.6 2.6
10. Non-native speakers
Arts 38.5 38.5 16.9 15 4.6
SSB 36.5 50.8 6.3 1.6 4.8

Sci. 47.4 31.6 13.2 3.9 3.9



Emmanuel Sarfo 97

From the figures above, use of English is expetteihcrease across the different groups
especially with family members in future. With thets students, it is expected to increase
from about 15.7% current use to about 53.7% futisez SSB, from about 30.3% to about
64.2%; and Science, from about 43.4% to about 61.8%is means that students expect to
see a more educated family whose members can ugisteriThere is no indication that the

learning and use of English will drop. Thus, studeaxpect to see English becoming
integrative in future.

4.0 Summary/Conclusion/Implications

The purpose of this study was to find out final ry&hanaian students attitudes towards
English language, along the lines of their reagongearning English, what they wanted to
learn, their specific feelings about English anel people with whom they spoke/would speak
English. The following were the conclusions draweoni the quantitative analysis of the data
collected by means of a close-ended questionnaire.

The reasons the students stated for studying Englese more instrumental/utilitarian than
integrative (Kachru, 1983; Shaw, 1983). In othards, the reasons that students ranked
highly and positively were reasons that showed tBaglish language offered ‘access,
‘utility’, ‘economic force’, and ‘social mobility/dvancement’ (Coulmas, 2005), as the four
topmost ranked reasons were related to businessdnchtional purposes. However, the
order of ranking exhibited differences between ttimee groups of students — Arts, Social
Science/Business and Science students. The Adergairanked ‘job acquisition’ as the most
important reason for studying English followed bysiness/educational’ purposes; The SSB
students indicated ‘business/educational’ purpasebe most important followed by ‘talking
about general issues’, while the Science studeptsanked ‘English being a requirement in
the educational system’, followed by business/efiiical purposes. In Ghana, one’s ability
to communicate effectively in English is an ess#nequirement for the acquisition of jobs.
It is not surprising therefore that the Arts studenated it as the topmost reason for studying
English. However, for the Science students, stugifinglish for job acquisition is rated'4
while it is rated 8 by the Social Science students. This probably goenfirm the view
that English language teaching (for example, Comaoative Skills) must be need-based
(Afful, 2007).

Four main skills, Speaking, Reading, Writing andténing, are acquired in language
learning. The students ranked Speaking as the impstrtant (38.2%), followed by Reading
(35.9%), while Listening and Writing received thaare ranking with 19.8%, but Listening
appeared to be the least ranked as it receiveldighest percentage (45.6%) at the bottom. In
terms of the programme-based ranking, the followugge the rankings (from the highest to
the lowest): Arts — Speaking, Writing, ListeningdaReading; Social Science/Business —
Speaking, Reading, Listening and Writing; ScienceReading, Speaking, Writing and
Listening. In rating the specific detailed skills study English so | can speak and
communicate in it’ received the highest rankingassn the three groups of students. All the
three groups ranked the same four skills at theofdpeir lists even though the ordering was
different. The rankings affirm the instrumentalitdrian role of English for the students
(Kachru, 1983; Shaw, 1983).

There is a general likeness for English languageofie, 2001) as indicated by the responses
on the students’ feelings about English. In otherds, it appears from the responses that
English language is not considered as a languagmp#rialism, but rather a language that
offers practical opportunities for personal deveiept.

There is affirmation of the status of English asosel/official language and medium of
instruction in our schools as there was a very higle of English with teachers and
government officials, as well as being a link laage between Ghanaians of different ethnic
backgrounds (Shaw, 1983). However, the integrathaivation for the study of English
could not be affirmed as only few used English wfitgir family members. On the future use
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of English, the students indicated an increasesi with all the possible groups of people
with whom they use English now. Most importanthey expected to see a very high increase
in the use of English with family members, indiogtia move towards building more
educated families that can use English in futureis Tmay also be an indication of an
indigenisation of English in future and so ther@dsindication of a drop in the learning and
use of English language in Ghana.

The implication of the above-mentioned conclusi@ghat language policies, curriculum
planning and the teaching of English in our schoolst be geared towards instrumentality
with some focus on integration. Some focus on naggn will imply an attempt at
nativisation of English in Ghana.
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