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ABSTRACT

Graduate employability has become a rising concern among stakeholders. The
study assessed final year management students’ level of employable skills in
University of Cape Coast, Ghana, to determine whether they were able to acquire
the required employable skills by the end of their study. The study adopted a
quantitative approach to research and descriptive survey research design to find out
the perceptions of supervisors and employees regarding the employable skills that
are important for management graduates and thereafter measured the level of
importance the students attached to those employable skills, the rate at which they
perceived those skills to be integrated in their curriculum, their self-perceived level
of possession of those employable skills and the teaching methods that were
adopted by their lecturers. Proportionate stratified sampling technique was adopted.
In all, 64 supervisors, 64 employees and 89 final year management students
responded to the survey. Data were collected using questionnaires on a 5-point
Likert scale. Mean, standard deviation and Mann- U test were used to analyse the
data. The study found that both supervisors and employees attached a high level of
importance to the employable skills even though there was a statistically significant
difference in perceptions between the supervisors and students. The study also
found that the students’ level of possession of those skills as well as the rate at
which a number of effective teaching methods were applied were high. The study
concluded that the management students’ level of employable skills was high.
Stronger partnerships between academia and industry geared towards curriculum

development to further enhance students’ employability was recommended.
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CHAPTER ONE
INTRODUCTION

The development of various dynamics including information technology,
that has occurred within the world of business has necessitated changes in the nature
and number of available jobs. These changes have shifted the demand in the
required skills set needed to operate in the world of business. Employers have
required business graduates to possess competencies such as skills relating to
problem solving, communication and ICT. These requirements have placed an
obligation on business schools to equip students with the requisite skills, knowledge
and abilities desired by employers.

Several studies have been conducted in various geographical jurisdiction
relating to management graduates’ employability and whereas some studies have
indicated that management students are able to acquire the needed employable
skills by the end of their study, other studies have presented a contrary view.
However, in Ghana, little research has been conducted in this regard and it appears
that no such study has been conducted among the management students in the
University of Cape Coast. The focus of this study therefore was to find out whether
the management students in School of Business in University of Cape Coast were
able to acquire relevant employable skills by the end of their study.

Background to the Study

The rapid rate of globalization coupled with the rise in digital technologies

as well as the emergence of challenges in the world economies are few traits that

define the world we live in today. An attempt to describe the rapid transition of
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human society into the present world will herein be termed globalization.
Globalization indicates the treatment of the world or a region of it as a common or
single platform to conduct transactions of all nature. These rapid changes have
caused a new dimension in the skills set desired by employers. Thus, employers
now expect employees as well as graduates to possess and exhibit key competencies
such as leadership, communication, team work, problem solving and technological
skills (Reddy, 2019; Nesaratnam, Karan & VVon, 2018; Abas & Imam, 2016; Ekpoh,
2015).

As national boundaries get blurred as a result of the swiftness that comes
with the transfer of information, knowledge has become a powerful resource by
which organizations conduct their businesses. This places a great responsibility on
education institutions, as a source of knowledge, to meet the challenges presented
by this new dimension. The consensus theorists have it that higher education
institutions bear the responsibility of integrating universal competencies in their
curriculum so as to turn out graduates who meet the demands of the society
(Williams, Hesketh & Brown, 2003). According to Reddy (2019), an integral part
of good education is ensuring that students are employable after they graduate and
is therefore one major performance indicator of education institutions. This
assertion supports the human capital theory which argue that education is a form of
investment and that the higher an individual climbs the education ladder, the more
productive that individual becomes. This should result in higher chances of the
individual getting employed after graduation (Schultz,1961). Reddy also indicated

that there are certain factors such as career development activities, industrial
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training and extra-curricular activities that influence graduates’ acquisition of
employable skills. These factors, as well as gender, were also earlier indicated by
Jovinia, Ab Rahim and Shamsiah (2014) as indicators that influence the
employability of students.

According to Lisa, Hennelova and Newman (2019) who conducted a study
among Slovak employers, the latter expressed the lack of appropriate skills by
graduates to be a major hindrance to graduate employability. The role of education
in higher institutions in equipping graduates with employable skills is therefore
getting attention. There appears to be doubts in the minds of many about how well
business education is able to prepare graduates to acquire employable skills. It is
regularly propagated that the structures of education and training serve as the
vehicle for initiating and realizing changes. Therefore, these structures ought to be
modified so as to drive an appreciable conversion to an economic system and
society that are knowledge-based (Nijhof, 2005). Higher education institutions
ought to put certain factors in place to enhance students’ acquisition of employable
skills. Some of these factors include industrial training, extra-curricular activities,
self-concept and career development activities (Reddy, 2019; Jovinia, et al., 2014)
as well as appropriate teaching methods as propagated by experiential learning
theorists (Dewey 1897; Kolb, 1970) who assert that the teaching and learning of
business education requires certain teaching methods such as discussion, role
playing and simulation rather than the traditional lecture methods which is often
used in the teaching of management. As schooling and training systems are

recognized as the key factors to adjust to these changes in the business world, the
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query now is: Is business education getting enough successful and inspiring
managers ready to cope with these challenges?

A number of employers are interested in recruiting graduates who possess
the attribute of being proactive, can employ greater degree abilities such as the
ability to analyse, criticize and to engage in multi layered communication to
promote revolutionary teamwork that results in positive change in their
organization. Regrettably, a wide range of graduates from business schools end up
in assorted work areas and begin to stare at the lacking relationship between their
education and expectations at work. These inclinations have been highlighted in
literature as inability to communicate appropriately, incapacity to work in groups,
inability to apply principles to situations in the real world and misunderstanding of
the necessities of employers (Subramanian, 2017). Studies have indicated that
graduates and employers perceive differently the quality of skills needed for
graduate employability (Fulcher, 2012; Low, Botes, Dela Rue & Allen, 2016; Ju,
Zhang, & Pacha, 2012; Muyako & Seedwell, 2015; Naveed, Jabeen & Ullah, 2014)

The notion and meaning of employability thus have, over a span of time,
been mentioned due to the increasing interest in enhancing employability of
graduates. Graduate employability has therefore sparked a growing interest over
the last decade. Several researchers have developed targeted and specific
competencies and traits expedient to advance the employability of graduates. Some
of these traits and competencies have been referred to in different ways such as core

skills, key skills, transferable skills, essential skills and universal capabilities.
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In earlier years of 1998, The National Institute of Adult Continuing

Education (NIACE) asserted that to view employability solely as an issue

pertaining to a single individual will cause one to misplace the essential elements

of the concept. This is because employability is rather understood better when

viewed as a social construct. As such, NIACE advances the argument that

employability is a duty that ought to be shared equally among:

people who should be responsible for accepting the penalties of preferences
they make;

organisations which, in using a group of workers in providing services to
customers, develop unique traits and talents as well as shaping behaviors of
the workers. (In most cases what determines ‘“employability” is
conceptualized by employers).

Employers are tasked with a specific imperative to advance the
employability skills of their team of workers - for commercial enterprise
motive.

public educational and governmental institutions (schools, colleges,
universities, local and national authorities) who are charged with a
responsibility to safeguard the employability of all citizens.

NIACE brought to bear the nature of relativism of the notion of

employability and brought attention to the fact that specific traits and values may

additionally be distinctly contextual such as, what appears to be terrific values when

it comes to dealing in healthcare may not be so in foreign exchange.
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The indications in literature suggest that employers desire graduates who
are versatile and who can develop and utilize abilities and skills to transform the
organization and engage in innovative ways of working in a team. Employers also
place value on graduates who can display critical thinking (reflection) as this is the
vehicle that drives innovation and causes change (Harvey, Moon & Geall, 1997,
Little 2001 in Lees 2002). This indicates that even before recent times, there has
been an outcry about the dilution in the quality and capability of business schools
to equip students with employable skills needed in business industry. The
employable skills that are demanded by the job market are poorly developed and
taught in Ghana’s tertiary universities (NCTVET, 2006). Wongnaa and Boachie
(2018) also asserted that the poor linkage between education and industry has
caused increasing graduate unemployment in Ghana especially among business
students.

Among the various disciplines in business education, the teaching and
learning of management is one that has received a lot of criticisms regarding
graduate employability. According to Mintzberg (2003), the problem that goes with
management education is that it is just management schooling, and does not give a
holistic apprehension and view of management as a function. He further argued that
management activities require a need to harmonize a good deal of craft with an
adequate level of art and science and that management education overemphasizes
the science and does not create a balance between management theories and
practice. Akpor-Robaro (2018), also argued that some management theories do not

work, particularly in the African society. He further argued that some management
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theories are alien to African society and are not appropriate to the context of Africa.
These assertions imply that the study of management in business schools is likely
not to equip the students with the necessary skills needed for the job market
(Boateng & Ofori-Sarpong, 2002).
Statement of the Problem

Over the past decade, the world of business has experienced changes in the
operation of its activities. These changes have come as a result of increasing
development in technology and social relationships and have caused a shift in the
nature of available jobs. This shift has necessitated employers to review the skills
set expected of business graduates in order to be effective and efficient at the
workplace. The teaching and learning of management, which is a distinct academic
discipline within business education is one that has received a lot criticisms
regarding how well it is able to equip management students with desired
employable skills (Mintzberg, 2003; Geel, 2015; Akpor-Rabaro, 2018). However,
there are several other studies that have presented a contrary indication that
business students, including management students, are able to acquire relevant
employable skills by the end of their study (Abas & Imam, 2016; Wongnaa &
Boachie, 2018; Reddy, 2019). It therefore appears that there are opposing views
regarding how well the study of management is able to equip students with relevant
employable skills.

Studies have also indicated that employers, employees and students often
have different perceptions regarding the quality of skills needed for graduate

employability (Muyako & Seedwell, 2015; Damoah, Peprah & Brefo, 2021).
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According to Baah-Boateng and Twum (2020), managers of some surveyed firms
in Ghana have expressed dissatisfaction towards graduates with background of
humanities and business administration from various tertiary institutions in Ghana
recruited for administrative task, stating that some of these graduates are not able
to exhibit simple communication skills. The managers further claimed that
inappropriate teaching methods as well as insufficient exposure may be the causes
for poor quality of education and skills training. The call for stronger linkages
between business education in higher institutions and industry in Ghana to enhance
graduate employability (Damoah, Peprah & Obrefo, 2021; Wongnaa & Boachie,
2018) has given rise to the need to assess how well management studies prepares
students in Ghana for the job market.

Among the tertiary institutions in Ghana, University of Cape Coast (UCC)
is the oldest traditional university with management as a distinct academic
programme with a distinct department and teaching faculty designed to equip
students to provide administrative support to higher level management. Although
the claim by the managers in Ghana as indicated by Baah-Boateng and Twum
(2020) may not relate solely to management students from UCC, it appears that no
research has actually been done regarding the study of management in UCC and its
ability to equip students with employable skills. Therefore, the question as to
whether management students in UCC are able to acquire the needed employable

skills by the end of their studies has become a debate on the minds of many.
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Purpose of the Study.

In attempting to assess the employability of management students in
University of Cape Coast, this study sought to find out supervisors’ employees’ and
students’ perceptions of employable skills they expect management graduates to
possess and to determine whether the management students were able to acquire
those employable skills by the end of their study.

Research Objectives

The study therefore focused on the following specific objectives:

1. To identify the employable skills that supervisors perceive to be important for
the success of administrators in the workplace.

2. To determine the employable skills that employees perceive to be important for
the success of administrators in the workplace.

3. To find out whether there are differences in the perceptions of supervisors and
employees regarding the employable skills they perceive to be important for the
success of administrators in the workplace.

4. To find out whether there are differences in the perceptions of supervisors and
students regarding the employable skills they perceive to be important for the
success of administrators in the workplace.

5. To measure students’ self-perceived level of employable skills needed for the
success of administrators in the workplace.

6. Toidentify the teaching strategies that students perceive are applied by lecturers
to enhance the acquisition of employable skills needed for the success of

administrators in the workplace.
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Research Questions

The study sought to answer the following specific questions:

1. What employable skills do supervisors perceive to be important for the success
of administrators at the workplace?

2. What employable skills do employees perceive to be important for the success
of administrators at the workplace?

3. What is the students’ self-perceived level of employable skills needed for the
success of administrators at the workplace?

4. What teaching strategies do students perceive are applied by lecturers to
enhance the acquisition of the employable skills needed for the success of
administrators at the workplace?

The study also sought to test the following research hypotheses:

Research Hypotheses

Hypothesis 1

Ho: There is no statistically significant difference in the perceptions of supervisors

and employees regarding the employable skills they perceive to be important for

the success of administrators at the workplace.

Hi: There is a statistically significant difference in the perceptions of supervisors

and employees regarding the employable skills they perceive to be important for

the success of administrators at the workplace.
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Hypothesis 2

Ho: There is no statistically significant difference in the perceptions of supervisors
and students regarding the employable skills they perceive to be important for the
success of administrators at the workplace.

Hi: There is a statistically significant difference in the perceptions of supervisors
and students regarding the employable skills they perceive to be important for the
success of administrators at the workplace.

Significance of the Study.

The contents of this study will be significant in the following ways:

The study will through publication bring to bear employers’ perception of
the employable skills students should possess and students’ perceived level of those
employable skills. With these findings, factors that lead to the grey area between
education and practice and more importantly the competency gap in the field of
management studies will add to the existing knowledge of how management studies
ought to reflect the real world of business practice. Thus, business educationists
will be able to draw on these findings to reform the content of business curriculum,
improve skills of content delivery and create a more effective blend between
academia and industry.

Management students will be more fully aware of the employable skills
expected of them by employers and acknowledge their self-perceived level of those
employable skills. Industries are also faced with management issues every now and

then as they encounter new governments and technologies coupled with changes in
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social trends. This study will provide employers the opportunity to contribute to
academic reform in relation to employable skills.
Delimitations

Though this study focused on employers, employees and management
students in relation to business education and business practice in general, the study
was delimited to the Heads of Department, Administrators and Management
Students of School of Business, all in the University of Cape Coast, Ghana. The
study was also delimited to the generic employable skills expected of management
students which are needful in the real world of work.
Limitation

The use of survey design relies on self-reported data (Leedy & Ormrod,
2013). This means that the students provided data based on their personal belief of
the level of their employability skills. The risk is that the answers provided may be
socially acceptable responses and therefore may not exactly reflect their true level
of employability skills. However, it was expected that the respondents provide
objective responses especially because of the researcher’s appeal for objectivity in
responses.
Organization of the Study

This work was organized into chapters ranging from one to five. Chapter
one presented the work under study and entails the background to the study,
statement of the problem, purpose of the study, the research objectives, significance
of the study to academia and industry as well as the delimitations and limitations

of the study. Chapter two presented a review of related literature that supports the
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subject under study and reviewed various facets of the study such as the concept of
employability, the development of management studies as an academic discipline
and employable skills. Chapter three discussed the research methods: research
design, study area, sampling procedure, data collection instrument, reliability and
validity of the instruments and data processing and analysis. Chapter four
introduced the results of the research and discussed it in relation to the literature
reviewed, the research questions and the hypothesis. Chapter five summarized the
study, drew conclusions from the discussion and detailed some recommendations

in relation to the outcome of the study and for further studies as well.
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CHAPTER TWO
LITERATURE REVIEW

Introduction

This chapter discusses some related works that are relevant to this research.
The chapter discusses the theoretical bases for the study and gives information on
the definitions and concepts of terms such as perception, employability, employable
skills expected of management graduates and the role of higher education
institutions in employability with regards to management students. It also discusses
related empirical studies that have been conducted.
Theoretical Review

The theories that were reviewed in relation to this study were: the human
capital theory, the consensus theory and the experiential learning theory. The
human capital theory argues that the productivity of an individual is increased by
the individual’s level of education which eventually enhances job performance. The
consensus theory examines the role of higher education institutions (HEI) in
equipping students with employable skills whereas the experiential learning theory
identifies the teaching strategies which ought to be adopted by HEIs to enhance
students’ acquisition of employable skills. These theories were reviewed to aid in
filling the research gap.
The Human Capital Theory

The human capital theory as propounded by Schultz (1961) and Becker
(2009) argues that an individual’s productivity is increased by the individual’s level

of education and this contributes to job performance subsequently. Therefore, the

Digitized by Sam Jonah Library



© University of Cape Coast https://ir.ucc.edu.gh/xmlui

end result of education is to equip its products with skills, knowledge and abilities
that are marketable and are relevant to the performance of a job function. The
implication thus is, there are high chances of success for people who are highly
educated in the job market in terms of opportunities and income. It is therefore
expected that as students go through education at the higher level, they ought to be
able to acquire and possess the needed attributes that will assist them with increased
chances of employability and productivity.

The human capital theory presents the argument that industry serves as the
major consumer of graduates that higher education produces. Thus, in order for
higher education to maintain its relevance, they ought to adjust their contents,
teaching strategies and approaches to meet the dynamic demands of employers
(Wessels & Jacobs, 2010). There have been requests by employers for well-
groomed graduates who have relevant and adequate knowledge of the labour
market and practices in business. To this end, it has been advocated that products
of higher education should exhibit skills that are transferrable such as ability to
communicate clearly, solve problems and relate well with others and not just highly
specialised in a narrow academic field of study (Cummings, 2010).

The relationship between level of education and labour market
opportunities has often been justified by the human capital theory. This theory in
relation to the employability of final year management students, intimates that the
final year management students ought to have the propensity to provide higher
productivity than those without higher education in management and therefore

should be readily consumed by industries once they graduate. Whereas that ought
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to the case universally, several studies have postulated that management students
are not able to acquire the necessary skills by the end of their study. These assertions
can create doubts about the productivity of management graduates.

Although the argument by human capital theorists has become popular, the
theory has received criticisms too. Its hypothesis assumes a perfect situation in
which employers possess the ability to objectively and rationally evaluate the
abilities of employees as well as job seekers but there are several uncertainties such
as imperfect knowledge about the characteristics of an individual and lack of
certainty regarding the quality of one’s education that surround situations in labour
markets (Levhari & Weiss, 1974).

Consensus Theory

In the context of graduate employability, the theory that supports the
relationship among labour market, employment and universities has been attributed
to consensus theory which dates as far back as the nineteenth century (Williams,
Hesketh & Brown, 2003). Consensus Theory researchers argue that the integration
of universal competencies in the curriculum of universities will promote the
employability of graduates and assist them in future prospects in the corporate
world (Selvadurai, Choy & Maros, 2012). The theory places focus on the norms
and beliefs of culture and society similar to organisations in the society (Williams
et al., 2003). The argument of this theory is that the improvement of established
abilities at institutions of higher learning will promote graduates’ employability and

help them function effectively on the job.
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Accordingly, universities need to introduce approaches targeted at
developing standard capabilities into the curricula of universities to enhance
employability (Fallows & Steven, 2000). The infusion of universal skills into
curricula ought to be a prerogative to universities because knowledge of educational
subjects alone is deemed not adequate in the modern economic environment. As
such it is necessary that higher education institutions have a relook at their curricula
and infuse usual competencies and exclusive capability (Selvadurai et al., 2012).

A further argument is that consensus theory does not hold universities
responsible for merely including employable skills in the curricula but also for
introducing strategic pedagogical techniques to enhance the development of those
skills among students (Selvadurai et al., 2012). Pedagogical strategies most
probably appropriate for developing widespread skills may include learning that is
situated, problem based or one that involves active discovery. Learning that is
situated involves aiding students to develop an active process of learning and not
being just passive recipients of knowledge whereas learning that is problem based
entails helping students acquire knowledge from practical experiences as well as
generating solutions to challenging problems that are likely to occur. The active
discovery learning enables students to actively look into problems autonomously
and achieve new perception into complex situations (Onyon, 2012).

Although the consensus theory holds treasured insights concerning the
improvement of employable skills, it has received its own measure of criticism. A
major criticism against the theory is that it fails to acknowledge the fact that some

persons are likely to enhance their employable abilities at the expense of others
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(Williams et al., 2003). The theory also presents employability as a problem that is
only skills-based and ought to be resolved only by universities and graduates in
accordance to the desires of employers without acknowledging other factors such
as gender, social status and inequalities that are also variables in the context of
employability (Williams et al., 2003).

Experiential Learning Theory

There have been immense efforts toward improving higher education in
recent times. This has led to a focus on improving the process of learning in the
field of education through research application from what has been called “the new
science of learning” (Branford, Brown, & Cocking, 2000). Experiential learning
theory is based on the work of some renowned scholars in the 20" century. These
scholars emphasized the pivotal role of experience in the theories regarding human
learning and development. Some of these scholars were John Dewey, Kurt Lewin
and William James.

Experiential learning has been one of the important aspects upon which this
research is centered on. However, there have been misconceptions about it. Often
times it has been misunderstood as a set of techniques used to provide learners with
experiences they can learn from. Others have described the term as a learning
technique that is mind-less recording of experience. Experiential learning however
is a philosophy of education based on what Dewey (1938) referred to as “theory of
experience”. The strategies involved in experiential learning include case based
analyses, role playing and internships. These are some methods of teaching that

have been advocated for the teaching of business programmes (Henry, Hill &
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Leitch, 2005). Dewey argued that a sound theory of experience is needed to guide

the new experiential approach to education.

The theory of experiential learning was built on six propositions held in

common by the scholars:

1.

Learning is not just an outcome but also a process and therefore to improve
the effectiveness of learning in institutions of higher learning, there need to
be an emphasis on engaging students in a process that best facilitates
learning. This process should include the opportunity to provide feedback
on the effectiveness of the learning effort (Dewey 1897).

All learning is relearning. To better facilitate learning, there should be a
process that discovers the beliefs and ideas of students regarding a particular
topic. This enables the students accept new ideas that they can easily imbibe
and on which they can be examined.

The process of learning involves the ability to mentally resolve opposing
ideas. The process of learning is more effectively driven through differences
and disagreements.

The process of learning is geared towards developing a person holistically
and not just in terms of cognition. Its goal is to integrate the total functioning
of a person.

Learning emanates from the synergy between a person and the environment.
The interaction between a person and his/her environment creates

opportunity for personalized learning.
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6. Knowledge is created through learning. Unlike the current trend of passing
on preexisting ideas to learners, learning ought to provide opportunity for
the creation of social knowledge and then integrated personally into the
learner’s knowledge.

According to Kolb and Kolb (2009), the manner in which the process of
education is conducted in management schools, as they observed, revealed some
insight into the learning nature in some learning regions. The scientific basis for
which the curriculum of management was developed in 1959 by an influential
Carnegie Foundation report was due to the need to improve the intellectual
respectability of management studies. This was done by underpinning it in three
scientific disciplines: economics, mathematics, and behavioral science. However,
management studies or education is primarily discursive, with each topic covered
in a linear sequence with little recursive repetition. Management education focuses
on telling and tends to emphasize theory. Again, according to Kolb and Kolb
(2009), learning hours in management classes are often spent on lecture method
where students only become passive participants in the classroom. Also,
management education is often organized into large classes and does not pay
attention to individual students.

Most students arrive at institutions of higher education preconditioned by
experiences they had in previous education as passive recipients of what they were
taught. Re-conditioning the minds of students to take maximum charge of their
learning can greatly facilitate their opportunity to learn through experience. By

developing their effectiveness as learners, students can be empowered to take
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responsibility for their own learning by understanding how they learn best and the
skills necessary to learn in regions that are uncomfortable for them (Keeton,
Sheckley, & Griggs, 2002).

Conceptual Review

Perception

The concept of perception as applied in the disciplines of social sciences
has been defined in a number of ways since the first time it was used. From the
perspective of a lay man, the understanding of perception could be seen in the light
of being aware of the environment one finds him/herself through physical
sensation. The study of literature has however highlighted the fact that the
definitions and theories of perception have their strongholds in the fields of
Philosophy and Psychology and are not without their theoretical debates (Lewis,
1999). According to Qiong (2017), in philosophy, perception is the process of
gaining awareness. In this study, the concept of perception will herein be defined
as one’s awareness of the employable skills that are important for the success of
administrators at the work place and their level of possession of those employable
skills.

Within the context of graduate employability, prior studies have indicated
an ‘expectation gap’ which has come about due to various stakeholders including
employers, employees, students and education institutions having different
perceptions regarding employability and the skills set that are important for a given
job requirement (Low, Botes, Dela Rue & Allen, 2016). Damoah, Peprah and Brefo

(2021) intimated that in Ghana, employers and education institutions still have
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differences in perceptions on graduate employable skills. Employability has been
defined in various ways by various researchers and as such stakeholders seem to
define the term based on how they perceive the concept. According to Lisa,
Henelova, and Newman (2019), there is no uniform theory of employability. The
researchers intimated that the reasons for this are complexity, situational factors,
the changing labor market, graduates’ individual interest and attitude, as well as
their professional focus. It can also be related to diverse and complementary roles
played by experts in this field of research, such as education, career, management
and psychology experts. The various perceptions held by stakeholders in matters of
employability has therefore led to varying skills set perceived to be important for
various business activities. Therefore, stakeholders’ perception on employability,
employable skills and education ought to be discussed.
Perceptions on Employability

Over the years, many organizational bodies as well as researchers have
defined the term employability and assisted in understanding the concept of it. Over
a decade ago, Hillage and Pollard (1998) defined employability as the capability of
a person to gain and remain in employment. This definition suggests that
employability does not end at the entry point but lives on through the time one
remains in employment. To add to this definition, Hawkins (1999), stated that
employability is the ability to make future plans and to develop the skills and
knowledge needed to enhance those plans. Therefore, employability is not an issue
relating to only the present but transcends through the future and as such an

individual ought to prepare today for employment opportunities tomorrow.
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Robinson (2000) also defined employability as a fundamental set of skills that are
expedient for gaining, maintaining and performing well on a job.

Building on the definition by Robinson (2000) came one by Rothwell and
Arnold (2007) that employability is the ability to get the job one desires or to keep
the job one has. Analyzing this definition may mean that although an individual
may not acquire a desired job, the ability to gain an undesired job and remain
employed can also be considered as employability. Therefore, Berntson (2008)
stated that the potential a person has about his or her chances of getting a new,
similar or a well advanced job is referred to as employability.

Yorke (2006) elaborated on the term employability by stating that it is a set
of skills, understandings and potential traits that enable a graduate stand the chance
of gaining employment and achieving success in their chosen occupation with some
benefits accruing to themselves, employers and other stakeholders. A similar
elaboration was given by the Confederation of British Industry (2009) that
employability is a set of attributes, skills and knowledge that ought to be imbibed
by all participants in the labour market so as to ensure their effectiveness in their
place of work and to contribute some benefit to themselves, their employers and
the economy as a whole.

Wickramasinghe and Perera (2010), viewed employability from the
perspective of fresh graduates and stated that it is the ability of an individual to get
a job according to his or her educational status. This definition, although seems
simplistic, suggests however that an individual’s employment should match his or

her educational standard before it can be considered as employability. Although
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this may be criticized by many, the relationship between employability and
education is drawn from this argument. Many individuals graduate from school and
expect to gain employment in their field of study and of their educational level.
Therefore, to draw the relationship between employment and educational standard
can indeed be said to be true in the case of fresh graduates.

Bennett (2016) defined employability in similar context to that of Hillage
and Pollard (1998) referring to the concept as the ability to gain and keep
employment. Therefore, a critical look at the totality of these definitions indicate
that the concept of employability can be narrowed to one’s ability to:

I. gain an employment;

ii. keep an employment;

iii. obtain a new employment and;

iv. the benefits that accrue to oneself, the community or to the economy.

In recent times however, the concept of employability has taken a more
dynamic toll. Some researchers have propagated that the concept of employability
should be realigned to meet the needs of today’s dynamic business world.
According to Mcllveen (2018), an individual’s perception of and interaction with
the opportunities available in their economic environment have a reflection on their
employability. Therefore, employability refers to the ability of an individual to
deploy consciously career adaptability to actively secure work in which they feel a
sense of reward for their attributes, skills and knowledge that really are in demand

in a given environment. Mcllveen explained that the opportunities that exist in the

Digitized by Sam Jonah Library



© University of Cape Coast https://ir.ucc.edu.gh/xmlui

economic environment contribute to the employability of individuals of that
environment.

As seen already, employability in earlier days was perceived as the ability
to gain and maintain an employment. However, it needed to be understood that the
conditions of the economic environment either create or stifle the ability to gain
and maintain employment in the first place and therefore to define employability
without recourse to the economic environment may not give a clear indication of
how employability needs to be understood. Thus, Mcllveen (2018) stood on the
viewpoint that an individual’s employability depends on how that individual
perceives and interacts with the opportunities in the economic environment. For
example, in an economic environment, there may be five educated and very
adaptable persons with similar good goals and high enthusiasm towards work.
However, if the environment creates room for only one job, the remaining four are
bound to be disappointed and will not fit into the earlier versions of employability.

According to Smith, Bell, Bennett, and McAlpine (2018), employability is
not just an outcome, but is also a process, with principles of career development
enhancing the ability of an individual to fully utilize their skills perpetually for both
private and public good. In addressing the challenges that come with productivity,
the views of utilitarianism uphold the facilitation of employability by higher
education as key. Making sure that workers who feel rewarded intrinsically are
placed in or with organizations where they are more productive and settled is the

challenge.
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The earlier perceptions of employability coupled with emerging definitions
of the concept indicate that employability from the perspective of fresh graduates
is the ability of an individual to make future plans that will enable that individual
gain and maintain employment needed in an economic environment for the benefit
of oneself, the society and the economy. This definition incorporates the idea of a
collaborated effort on the part of both the individual and social organizations in an
economic environment towards employability.

Perceptions on Employable skills

Employable skills are attributes, capabilities and traits that make an
individual capable of gaining and maintaining employment. Employable
competencies are not always job specific, but can also be competencies which cut
throughout all industries and throughout all jobs from entry stage to chief executive
officer. The study focused on generic employable skills expected of management
graduates in order to provide administrative support to higher level management.
A number of graduates seem to leave universities without acquiring the needed and
adequate skills that are pivotal for entering the world of work. According to
Segbenya and Baafi-Frimpong (2021), skills mismatch exists between the acquired
skills of tertiary graduates and skills required by employers in Ghana.
Employability skills are described as competencies required not solely to achieve
employment, but also to progress within an organization so as to reap one’s
potential and make a contribution successfully to enterprise strategic directions

(DEST 2002).
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Rigby and Sanchis (2006) conceptualized skill as generally the ability of an
individual to convert knowledge into an action. This definition goes a long way to
contribute to creating a fair idea of what a skill is in the minds of individuals. On a
daily basis, actions are required to get work done in various settings of life such as
organizations. With predetermined goals and standards, employees are required to
convert resources - physical, financial and non-financial — to meet desired results.
Such transformation process requires series of actions which ought to be taken in
some prescribed manner to achieve the purpose for which they are taken. Therefore,
to define a skill to be just the ability of an individual to translate knowledge into an
action will be adequate but insufficient. It is to say that any action that is taken as a
result of translating knowledge is acceptable. If so, then, there seems to be no need
to set standards.

However, the process of goal setting and the evaluation of performance
demands that actions taken be in consonance with what is expected. With that being
said, it seems that the adequacy of the aforementioned definition of what a skill is
by Rigby and Sanchis (2006) will be added upon to some level of sufficiency if it
is defined as the ability of an individual to transform requisite knowledge into a
desirable action. The fundamental claim of the theory of skill acquisition by
Dekeyser (2007) implies that to learn various skills shows a remarkable similarity
in development from a start-off representation of knowledge through initial changes
in behavior to a more fluent and effortless skilled behavior and that this set of
phenomenon can be accounted for by a set of basic principles which are common

to the acquisition of all skills. Therefore, as propounded by Speelman (2005), the
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process of acquiring skills can be seen as a specific form of learning. Learning, by
Speelman, was defined as information about some cognitive or environmental
event represented in memory.

The dynamism of today’s business era demands an augmentation of
employable skills in business education and this is considered as a huge task by all
the educational institutions. The essence of business education is to develop
business students with a wide range of industrial knowledge, skills and abilities.
The focus therefore is to facilitate the performance of business graduates on the job
and this demands a set of skills that correlate with the job. To add to the subject-
specific skills that are required of a business graduate will be the ability of these
candidates to hone their team building and communication skills. The need of the
hour amidst these challenges is to ensure that the goals of academia and the needs
of employers are in harmony.

According to Jackson and Chapman (2012), supervisors and managers
perceived that the graduate-skill gap of business students revealed a proficiency in
non-technical skills and a deficiency in essential managerial skills. With respect to
this assertion, Jackson (2010) earlier stated that pedagogy serves as a means of
bridging this graduate-skill gap. The practice and method of teaching known as
pedagogy in its general sense, is very essential in helping individuals to develop
skills. However, James, Warhurst, Tholen, and Commander (2013) redirected the
efforts of educationists to investigations which focus on providing graduate skills

based on demand by employers and industry.
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Business graduates are positioned in a wide range of varied employment
capacities and the order of the day is for these graduates to be in possession of
certain peculiar competences which will facilitate the transition from being a
graduate to being an employee or entrepreneur. Researchers encourage the need to
graft essential competencies into the educational arena to make business graduates
useful and employable to industry and society. The competencies that are usually
cited as expedient for the employment of business graduates are oral and written
communication, analyzing skills, planning and organizing skills, negotiating and
persuading skills, cooperation, leadership, numeracy and ICT skills. These have
been pointed out over a span of many years by literature to be the competences that
have been repeatedly propagated by employers, business leaders and academia in
terms of employability among management graduates. Selected studies in the late
20" and early 21% century relating to employability skills are:

I Written communication: Bhatia and Hynes (1996) concluded that topics
that are highly rated by the graduate business students are those including
making presentations, writing memos, letter and business reports. Also,
Moore and Morton (2017) stated that the ability to communicate clearly and
with accuracy at a professional level has been cited as one of the top skills
requested by employers repeatedly. Jackson (2010) asserted that from a
lecturer’s point of view, it appears that technological advances have led to
a decline in the writing skill of graduates especially with the use of

abbreviated English in texts and e-mails.
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Oral Communication: Maes, Weldy and Icenogle (1997) and Omar, Bakar
and Rashid (2012) asserted that oral communication happens to be the most
important competency expected of graduates and in this case management
graduates entering the world of work. Oral skills are required even at the
entry level as they are expected to pay attention to instructions, converse
and provide feedback. A study of Council for Industry and Higher
Education [CIHE] (2008) reveals that employers consider good
communication skills to be an important requirement. However, the ability
of graduates in expressing themselves seems unsatisfactory.

Investigating and Analyzing Skills: Braun (2004) emphasizes the need for
business schools to inculcate the skill of critical thinking more than any
other thing. In line with this statement, Awayiga, Onumah and Tsameny
(2010) play a supporting role by concluding that analytical and critical
thinking has been rated as one of the most important skill of professionalism
by both graduates and employers. To add to that, verbal and logical
reasoning as well as soft skills is a stronger indicator of employability than
the grades obtained in school (Gokulades, 2010).

Planning and Organizing: One other skill to be of most importance when
recruiting graduates was considered to be planning and organizing (CIHE,
2008). Other literature such as Mallick and Chaudhury (2000) supported the
claim made by academics and practitioners that the ability of graduates to
set priority has been the reason behind the improvement in marketing

education.
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V.

Vi.

Vil.

viil.

Negotiating and Persuading: Out of 24 transferable skills, Irish employers
identified the level of negotiation skills to be unsatisfactory in recent
graduates (Curry, Sherry & Tunney, 2003). According to Institue of
Directors[1OD] (2007), some of the skills rated by United Kingdom
employers in relation to competency gap were influencing and negotiation
skills.

Cooperating: Financial Services Skills Council [FSSC] (2007) emphasized
interpersonal skills to be a crucial element for improving the competency of
business graduates. A supporting argument was raised by Chaturvedi,
Yadav and Bajpai (2011) that mastering the hard skills is important
however, the soft skill of interpersonal relations is equally important to be
considered a good manager or leader.

Leadership: Brownell and Chung (2001) were of the opinion that education
that is competency-based provides the means that is most effective for
equipping business students to become good leaders in a global world.
Benjamin and O'reilly (2011) further argued that leadership development is
often cited as an important organizational priority.

Numeracy: 10D (2007) recognized numeracy as one of the most important
employability skill in recent graduates especially business graduates
seeking employment in the field of finance.

ICT skills: Workforce Development Agency, Singapore (2006)

acknowledged the integral need of ICT skills among the graduate
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employable skills due to emerging globalization and digital technologies

characterizing the business world today.

Although these studies have indicated these number of skills, a careful interrogation
of recent studies have drawn out six of these skills to be what employers really
require of management graduates. These skills are communication, problem
solving, teamwork, Interpersonal, leadership and ICT.

Communication Skills

With regards to the skills that employers expect of graduates, a survey was
conducted by National Association of College Education United Kingdom (2009).
The findings of this survey were that communication was considered as the skill of
most importance for graduates in the workplace. The survey reported however, that
employers found most graduates to be deficient in communication skill. According
to Nghia (2019), formal and informal methods of communication as well as good
interpersonal skills are part of the set of soft skills that add up to the social duties
of a person. Hoe and Jangwan (2016) asserted that a strong and healthy
interpersonal relationship was founded upon good communication.

Towers-Clark (2015) and Mascle (2013) indicated that employers attach
high recognizance to persons who communicate skillfully in writing and speaking
and most employers appreciate that level of competence as integral to job
acquisition. Towers-Clark further emphasized the need for communicating orally
with skill and its inevitable role associated with bringing ideas to bare with a high
sense of clarity and conviction. Being able to communicate with such clarity

complements the presentation of ideas as well as bringing people together to work
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harmoniously in a team, directing affairs in meetings and interacting effectively
across employees with diverse backgrounds (Garwood, 2012). Therefore, to have
access to the world of work irrespective of the opportunities they consider,
graduates ought to acquire the critical skill of communicating orally and in writing
(Miller, Biggart & Newton, 2013).

Problem Solving skill

Developing the skill of solving problems is one of the most difficult stage
of learning. The process involved in solving problems requires one to acquire the
skills to process and organize information. Syafii and Yasin (2013) stated that to be
able to acquire and exhibit the skill of problem solving demand that an individual
thinks critically, logically and creatively and sees situations from diverse
perspectives. Problem solving has also been indicated as a process that requires the
different levels of learning, that is, cognitive and affective-behavioural. This
process facilitates the discovery, invention and identification of responses suitable
for specific problematic situations (Wang & Chiew, 2010).

To simplify these elaborations, problem solving skill demands the ability to
plan, organize, evaluate, adopt and take necessary action. Belzer, D’zurilla and
Maydeu-Olivares (2002) emphasized that the acquisition of problem solving skill
has a likelihood of influencing significantly an employee’s success in the
workplace. To be an individual that is known for possessing the capacity to solve
problems, one requires the ability to identify a problem, develop plausible ways of

addressing the problem, and make a sound logical choice amongst the alternative
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solutions with the perspective of reaching the desired result (Hoe & Jangwan,
2016).
Teamwork skill

In recent years, one of the norms that has characterized the workplace is
teamwork. The ability to successfully participate in teamwork has been cited often
as being a critical criterion for hiring (Brock, McAliney, Ma & Sen, 2017). The
growing need of this skill has led to organizations showing increasing interest in
recruiting individuals with teamwork skills (Agwu, 2015). Increase in productivity
and creativity as well as more effective decision making are a few significant
contributions of teamwork at the workplace. Additionally, Ahles and Bosworth
(2004) stated that one of the major skills that have contributed to workforce
readiness has been recognized as teamwork. Although these benefits are much
appreciated, the challenge of meeting deadlines is peculiar to teamwork (Brock et
al., 2017). Other challenges such as poor management of diversity and lack of
effective communication are also associated with teamwork (Agrawal, 2012;
Payne, Hudson, Akehurst & Ntoumanis, 2013).
Interpersonal skill

According to Zhang (2018), interpersonal skills as a term is most times
interchangeably used with other terms such as social skills and social competence.
Interpersonal skills are the social skills that facilitate interaction and
communication with others. It demands the capacity to interact with others with
sensitivity and skill. Due to its widely used nature, there has not been a unique

definition of the term that has been generally accepted. However, because human
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relationships intertwine mostly with professional life, Spitzberg and Cupach (2011)
defined interpersonal skills as the ability of an individual to manage professional
relationships effectively. Self-awareness is regarded as another integral element of
interpersonal skill and for one to demonstrate interpersonal skills effectively, it is
imperative to recognize one’s own motives, prejudices and experiences and to be
conscious of the perceptions of others. Hayes (2002) propagated that self-
awareness can contribute to interpersonal competence and effective performance.
According to Hayes, one way individuals tend to work well with people is to master
the skill of interpreting the actions and speeches of others.
Leadership skill

The substance of leadership is the ability to achieve desired goals by
utilizing effectively the abilities and talents of a team (Prieto, 2013). Amidst daily
business activities, leadership becomes a necessary tool for influencing, negotiating
with, and rendering services to customers and for dispute resolutions as well. Hu
and Liden (2011) argued that the potential leadership qualities of students can be
largely influenced by integrating the training of leadership in higher education. Lok
and Crawford (2004) similarly concurred that the development of leadership
qualities in students are an expedient aspect of their curriculum due to its necessity
at the workplace. Tiraieyari and Hamid (2015) therefore argued that leadership is
one of the predictors for employability orientation.
ICT Skill

ICT skills stand for Information Communication Technology and is

considered as everyday use of technology to access and analyze available
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information and also serves as a means of communication. ICT enables
organizations to operate more efficiently, therefore recruiting individuals with ICT
skills is critical to the smooth running of any business (Buarki, Hepworth, &
Murray 2011). Effectively using ICT systems gives the employees adequate time
to concentrate on areas of their job that require soft skills (Osmani, Weerakkody,
Hindi, Al-Esmail, Eldabi, Kapoor & Irani, 2015). In recent times, employers are of
the expectation that their staff have basic ICT skills. This expectation even applies
to job roles where ICT skills may not have been an important requirement in the
past. In previous years, paper-based records were the norm among retailers to
record information on stock levels. Nowadays, retail shop operators use
computerized systems to manage inventory. The system is automatically updated
as items are purchased. This enables retail managers to re-order items promptly
when stock levels are running low and to monitor shopping trends.
Perceptions on Management Studies

Business education is an aspect of education which is skill-based and
therefore inculcates within students the knowledge, skills and values needed to
operate in the business industry. Business education could help students acquire
skills expedient for the identification of viable investment opportunities and proper
management of business ventures. Business education can therefore be seen as one
major aspect of education which is climaxed at higher education institutions.
Business education covers various academic disciplines such as management
studies. To fully understand management studies, there will be a need to go back in

time to look at the definitions in the past and compare to the present time. This is
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necessary due to the rate of globalization and its influence on education. Popham,
Blockhus and Schrag (1975), concluded after reviewing various definitions given
at the time that management studies is an academic discipline that prepares business
students to enter into and advance in jobs within business, to manage effectively
and efficiently their own entrepreneurial activities and to be intelligent participants
in a business economy.

In recent years, management studies has been defined as an educational
programme which provides students with knowledge, skills and understanding
needed to perform management functions successfully in the business world as a
producer or consumer of goods and services (Abdullahi, 2002). The business world
is usually controlled by two key players, that is, producers and consumers. The
ability to effectively belong to either of these two parties requires the possession of
some skills and knowledge specific to the business industry. The role of
management studies therefore is to help students acquire these necessary skills
expected of key players in the industry. Some researchers such as Osuala (2004)
are of the view that management studies deals with a broad area of knowledge
concerned with the economic system of a nation and also brings to bear the rate of
business contentment and experience that prepare individuals to become effective
participants in the economy. Therefore, according to Osuala, management studies
is not only concerned with preparing students to become effective key players in
the industry but also to become effective citizens within the society. Aliyu (2013)

stated that the role of management studies emphasizes the need for:
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a. general knowledge to enable students become effective consumers,
workers and citizens in the economy.

b. specialized knowledge to enable students develop and gain careers
in business.

c. background instruction to prepare and motivate students for further
studies and professional careers.

The forgoing discussion has revealed that as the years go by, the definition
of management studies continues to experience change. This implies that business
education is flexible and ought to meet the present day needs. According to Ajisafe,
Bolarinwa and Tuke (2015), business educators have come to the consensus that,
change is a factor of life. From the days of the typewriter to the computer age, the
curriculum of business education has continually reformed itself to meet the
contemporary needs of today’s business world. Thus, the benefits of business
education rest on its ability to identify and keep up with the demands of employers.
This poses a challenge to both instructors and learners of business education.
Nonetheless, it is incumbent on instructors of business education to adjust to these
ever-changing challenges to ensure that business programmes meet the needs of
society.

The twenty-first century is characterized by increase in technological
innovations, newer challenges in the economy, need for multi-lingual proficiencies
and rising globalization, just to mention a few. An attempt to explain the term
globalization will be to rent the use of phrases such as the transition of human

society into the third millennium (Beck, 2018). To deliver to light this definition
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will be to describe globalization as an effort which employs strategies to deal with
the world, or a widespread phase of it, as a single platform where businesses are
conducted. As country-wide boundaries are blurred as a result of the swiftness that
comes with the transfer of information, knowledge has grown to be an effective
useful resource through which organizations conduct their businesses. This places
a tremendous responsibility on education establishments to meet the challenges
introduced by this new dimension. Gill and Lashine (2003) assert that the motive
of education is to enhance the knowledge base of a state and consequently to shape
the future of a nation.

It has been propagated more frequently that coaching and education systems
are pivotal in meeting the current day task as well as developing variants in the
operations of businesses. Therefore, training and education structures ought to
realign themselves so as to accompany a profitable transition to what is recognized
as a knowledge-based economic system and society (Nijhof 2005; Keeling, 2006).
To this argument, the question then asked is whether or not business education is
nurturing enough successful and motivated business graduates to manage and
coexist with these challenges. The notion that management creates an especially
essential connection among individual’s performance at the organizational level,
organizational effectiveness and economic development is everyday belief. With
this commonly believed notion, managers ought to play an extra great function in
the improvement and success of corporations and the nation as a whole (Analoui &

Hosseini, 2001).
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Management studies is about helping university business students to
strengthen job-related behaviours that will enable them enhance performance at the
individual and corporate level (Krishman, 2008). The nature of skills needed by
employers varies in relation to the type of job needed to be performed in an
organization. However, there are also skills that generally transcend through varied
jobs. These competencies refer to certain personal characteristics inherent in a
person which are relevant from one job function to another. They also refer to skills
and capabilities judged as fundamental to carry out a particular function (Potnuru
& Sahoo, 2016).

McLaughlin (1995) postulated that as modifications occur in the nature of
jobs, the nature of training and abilities also require change. The challenge
consequently is confronted by educators as they put together students to
communicate and articulate their needs in a greater productive way. The following
are imperative propositions that can be drawn:

y significant contributions will be made towards academia, essential
skills for solving problems, work attitudes and employable
capabilities of individuals through the application of competency-
based learning.

ii. persons will be provided with relevant and appropriate content
aligned with challenging standard relevant technical knowledge and
capabilities needed to prepare for emerging professions.

iii. employability is likely achieved through skills and competency

acquisition.
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The relationship between abilities and the performance of employees is very
strong. According to Potnuru and Sahoo (2016), competence is generally the
performance of one’s duties primarily based on one’s capability to achieve definite
job related duties. Chung-Herrera, Enz and Lankau, (2003) also postulated that
competency includes information skills, abilities and behavior required to
efficiently perform in an organization. The researchers further stated that a
competency model is developed to enhance the ability of an organization to meet
its strategic goal through human resources capability. Employable skills may not
always be specific to a particular job, but can also be abilities which transcend
throughout all varied job opportunities.

Ley and Albert (2003) further indicated that competencies that are job
related are a set of performance indicators that have been observed over time. They
include knowledge, skills and attitudes that are associated with high performance
and that provide organizations with some competitive edge. Employers have
indicated that many job applicants at entry level are deficient in employable
competencies and desire that business educators place serious emphasis on
developing these skills in students (Nesaratnam, Karan & Von, 2018). Some
business experts have queried the present effectiveness of business education and
have alleged that business education in its existing structure does no longer make
top notch contribution to excellence in business practice (Ghoshal, 2005).
Hambrick (2007) reported that as far back in the 1950s, business schools had been
accused of no longer being as academic as they have to be. According to Damoah,

Peprah & Obrefo (2021), in Ghana, there are still gaps between what higher

Digitized by Sam Jonah Library



© University of Cape Coast https://ir.ucc.edu.gh/xmlui

education is offering its students and what industry requires from graduates at the
entry-level.

According to Mintzberg (2003), the trouble with management schooling is
that it is business education, and leaves a distorted impression of management as a
function. Baah-Boateng and Twum (2021) indicated that, managers in Ghana claim
that fresh graduates with backgrounds in management and administration often
exhibit poor skills due to low quality of education and skills training. Mintzberg
similarly argued that management is an exercise that has to blend an appropriate
deal of craft with a certain amount of art and science however, management studies
often overemphasizes the science and does not create a good blend between
management theories and practice. As indicated by Mintzberg, it appears there is a
great and unfortunate divide or lacuna between the practice of management and
management studies. He similarly cautioned that business schools be reconceived
to meet industry needs.

Duncan (1974), also asserted that although managers and academia have
different value perceptions, they do have similar ideas about the nature of the
schism between business management practice and management studies. Clearly,
there has been a gap between management education and management practice over
the years. Although these works have given some insight to these gaps, Akpor-
Robaro (2018) stated that the peculiarity of the African surroundings requires an
essential look at the interrelationship between management theories and
management practice in Africa. He argued that theories of management fail,

especially in the African environment. He in addition argued that theories of
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management are not coherent with the African environment and are irrelevant to
African situations and proposes that there is a need to develop theories of
management that are rooted in existing facts in Africa.
Perceptions on Higher Education Institutions (HEI)

HEI refers to education beyond senior high school particularly one that is
offered by business schools. According to Ekpoh (2015), higher education plays a
pivotal role in equipping youths for employment. Higher education institutions are
generally seen as major players in the development of human capital. It is therefore
expected of higher education institutions to reform themselves to be able to develop
the human capital needed in the present day.

There has been frequent discussion in the academic community regarding
the relationship between higher education (HE) and employability. Both
government and employers have placed enormous pressure on higher education to
produce graduates with adequate and relevant attributes, knowledge and
capabilities needed to be employable and to work successfully. The nature of the
relationship between higher education and employability has raised concerns
among many regarding the readiness of business graduates to enter into the world
of business and to function effectively and efficiently. Higher education institutions
are therefore facing intense pressure to produce employable graduates (Crayford,
Fearon, McLaughlin, & van Vuuren, 2012).

Most students begin their tertiary education with the expectation that the
curriculum will provide them with opportunities to acquire the competencies

necessary to perform jobs and advance in their careers. Employers as well expect
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that higher education provides students with the employable skills required to
perform jobs once they get employed (Bok, 2009). The hiring and promotion of
employees have become dependent on certain critical skills such as
communication, leadership, team building and attributes of entrepreneurship such
as creativity, determination, tolerance, risk management and positive attitude
towards change and initiative (Audibert & Jones, 2002).

There have however been some conflicts between academia and employers
as educators in HEIs express their concern regarding the discontentment of
employers with respect to the skills and qualities they inculcate in students. This is
because employers increasingly voice concern of the quality of product the
universities channel out as graduates. According to Baah-Boateng and Twum
(2020), managers of some surveyed firms in Ghana have expressed dissatisfaction
towards graduates with background of humanities and business administration from
various tertiary institutions in Ghana recruited for administrative task, stating that
some of these graduates are not able to exhibit simple communication skills.

Employers on the other hand have also been accused of not communicating
clearly the skills that they expect of graduates that they want to hire and that even
in situations where there exists some form of collaboration between HEIs and
industry, the implementation of systematic changes are difficult because of the
already existing structure of education (Richens, 1999). Several researchers such as
Dabalen, Oni, and Adekola (2001), Egulu (2004), Livanos (2010) and Talargae
(2012) have indicated that the lack of congruence between labour market needs and

the skills possessed by business graduates is the root cause of university graduates’
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unemployment. There is therefore a growing pressure on HEI to develop and
inculcate relevant qualities in students to prepare them for the global job market
(Gibb, 2008). Thus, in earlier years, Sanusi (2002), stated that even though higher
education is likely to lead to gainful employment and a certain standard of living,
the influence of education on employability is dependent on the extent to which the
attributes of education is in tandem with the labour market and is able to adapt to
the emerging dynamics in the economy.

It is important therefore for business schools in HEIs to identity and modify
their mainstream curriculum to include factors that are essential for influencing
students’ acquisition of employable skills. The peculiarity of business education
emanates from its intuitive nature and therefore requires HEIs to create
opportunities for more hands-on experience and to encourage teachers to design
appropriate teaching strategies with enhanced creativity and innovation. Some
teaching methods have been indicated in literature, namely, traditional methods
wherein learners become passive receivers of knowledge through lectures; and
experiential approaches whereby learners construct knowledge in the process of
doing (Asonitou, 2015; Adcroft, Willis, & Dhaliwal, 2004; Fiet, 2001; Sexton &
Upton, 1987; Hynes, 1996).

The traditional methods have received some criticisms as they place less
emphasis on practical aspects and more on theory. As indicated by Baah-Boateng
and Twum (2020), managers of some surveyed firms in Ghana have claimed that
inappropriate teaching methods as well as insufficient exposure may be the causes

for poor quality of education and skills training. The negative effect of this
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approach is its ineffectiveness in facilitating the development of employable skills
and capabilities in students (Collins & Robertson, 2003). On the other hand,
strategies of experiential learning such as business or management simulation, case
based learning, internships and role plays are the approaches that have been
advocated for the teaching of business courses (Henry, Hill & Leitch, 2005). To
this, Reedy (2019) and Dania, Bakar and Mohamed (2014) indicated some factors
that HEIs should consider in achieving such objective. One of these factors
identified by these studies was industrial training.

According to Nduro, Anderson, Peprah and Twenefour (2015), industrial
training has been seen by many students to be a very valuable process of learning
and expect that such a training should receive academic credit and a grade. Baah-
Boateng and Twum (2021) reiterated this by adding that although some universities
encourage industrial training, it is often unstructured due to poor coordination
among teachers, students and industries that host students. Fox (2001) and Neuman
(1999) disclosed industrial training to be an opportunity to close the gap between
school theory and practical reality. To this, Chiu, Mahat, Rashid, Razak and Omar
(2016) indicated that HEIs ought to consider the integral role of industrial training
programmes in students’ acquisition of soft skills competency.

Empirical Review

This section takes a look at studies conducted by other researchers which
are related to the problem under investigation in this study. It critically considered
works conducted in the area of employable skills perceived to be important for

graduates, differences in perceptions of some stakeholders of graduate
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employability, the level of employable skills of students and teaching strategies
perceived to enhance students’ acquisition of employable skills.
Employable Skills perceived to be important for University Graduates

In assessing the employable skills of students in universities in South-South
Nigeria, Ekpoh (2015), asserted that there has been an alarming rate of
unemployment among graduates in Nigeria and that the negative effects of this
situation on the economy and society as a whole are devastating. The researcher
further postulated that education plays an integral role in equipping students with
employability skills and that the relationship between education and employment
is dependent on the degree to which the attributes of education are in line with the
labour market.

In Ekpoh’s (2015) study, the researcher covered the South-South
geopolitical zone of Nigeria, with respondents as final year students drawn from
four universities in the region during the 2013/2014 academic year and a sample
size of 400, that is, 100 students from each of the universities. The researcher
employed the use of ‘Employability Skills Questionnaire’ with a 4-point rating
scale and adopted the survey research design. The questionnaire measured the
following variables: communication, team work, integrity, self-confidence,
planning, writing, ICT, problem solving, analytical skills, leadership skills, critical
thinking skills, decision making skills and initiative skills. Data generated from the
instrument were analyzed using descriptive tools such as percentages, frequencies
and mean. The researcher concluded that the employable skills assessed were

important for management graduates to be employed and to remain in employment
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and further suggested that employable skills should form a central part of the
programme of study for university students and that there should be an organized
linkage and cooperation between universities and labour market.

Geel (2015), also investigated undergraduate business management
students’ employable skills. In the study, the researcher asserted that universities to
a large extent, play a role in helping university students develop employable skills.
The researcher further asserted that universities can better do this by collating
information from the job markets and economic environment. A mixed method
approach was used to collect the data of 45 final year undergraduate business
management students in North-West University, South Africa. The researcher
therefore adopted the survey design under the quantitative approach and
administered a 4-point Likert scale questionnaire which measured the following
skills: communication, self- management, problem solving and team work. The
quantitative data was analyzed in the form of descriptive statistics (mean and
standard deviation) using the SAS 9.3 statistical analysis program. The researcher
concluded that communication, self-management, problem solving and team work
skills were important skills expected of management graduates.

Just as Ekpoh (2015) and Geel (2015), Castillo (2014) also adopted the
descriptive method of research and employed the use of survey questionnaire to
collect data. The questionnaire measured the following variables: communication
skills, information management skills. numerical skills, thinking and problem
solving skills, team work and personal management skills. SPSS for data analysis

was used to analyze the data. The researcher collected data from 102 students and
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the data was analyzed using mean and standard deviation. Weligamage (2009) as
well conducted a study on graduates’ employable skills using evidence from
literature review. In her study, she also stated that universities play an important
task in enhancing graduate employability skills. The study was conducted with the
aim of identifying the skills needed by employers in different countries. Based on
literature review on both theoretical and empirical studies, Weligamage (2009)
concluded that the skills required by employers across different countries in
Europe, the United States and Africa are time management, self-understanding,
learning skills, team work skills, leadership skills, problem solving skills, working
with diversity, career planning, understanding workplace and risk assessment skills.

Abas and Imam (2016) on graduates’ competence on employable skills and
job performance made a similar assertion that one important measure of success in
the business environment is the ability of an employee to apply with competence,
the knowledge, skills and values that are coherent with the needs of the job and to
contribute to the achievement of organizational goals. In their study (Abas & Imam,
2016), an explanatory-correlational research design was used to determine the
degree of relationship that exists between categories of employability skills and
elements of contextual performance. The number of respondents were 220 which
represented the groups of employers and employees of 110 each from 25
government institutions in the south-central part of Mindanao region in Philippines.

Pearson product moment coefficient of correlation was computed to
determine the correlation of competence on employability skills categories and

areas with contextual performance. In terms of employability skills, questionnaires
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were administered. These questionnaires measured similar variables as measured
by Ekpoh (2015) and Geel (2015). The results of the study showed a moderate
relationship between fundamental skills and contextual performance of employees.
Findings further revealed that although personal management skills had moderate
relationship with employees’ contextual behavior, contributory across all elements
of contextual performance were the competence in personal adaptability and
continuous learning. The results also indicated a moderate relationship between
teamwork skills and contextual performance of employees and recommended that
attention be given to the development of employable skills among students by
employers, higher education institutions, policy makers and labour institutions.
Saad, Robani, Jano and Majid (2013) studied employers’ perception on
engineering, information and communication technology (ICT) students’
employability skills. Their study was a survey of employers having Universiti
Teknikal Malaysia Melaka (UTeM) engineering and ICT students undergoing
industrial attachments in their organisations. The study explored the perception of
employers on the employable skills that technical students needed to acquire and
the extent to which the employers are satisfied with students’ level of employable
skills. This study focused on both soft and hard skills of technical students.
According to Saad, et al. (2013), graduates’ employability is one of the most
debated issues in the current economic climate. They therefore adopted a
combination of 13-item questionnaire related to the employability of engineering
graduates. The employers were requested to rate on a 5-point Likert scale the

employability skills they rate to be important to be acquired by technical students
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and also their level of satisfaction on the level of employability skills possessed by
the students. A total of 365 organisations responded to the questionnaire. The result
of the study showed that the employers gave higher priority to problem
identification and solving, followed by confidence, team work, ICT and
entrepreneurial skills. In terms of the employers’ level of satisfaction of students’
level of employable skills, Saad, et al. (2013) indicated that the employers were
generally satisfied with the students’ level of employable skills. However, the skills
they were most satisfied with were ability to continue learning independently and
technologies.

Similar to this study was one conducted by Merrifield (2013). This study
sought to assess how important employability skills were to teachers, young people
and employers. The study focused on York and North Yorkshire, and West
Yorkshire. The study adopted a qualitative approach to research. The researcher
decided on a manageable group of participants including five to ten businesses, five
sets of five young people to interview as a group and one teacher in up to five
contrasting schools. According to Merrifield (2013), the employers and teachers
identified skills such as business awareness, communication, organisational skills,
problem solving, teamwork, planning, presentation skills, technology and time
management.

A related study was conducted by Orji (2013) in the field of chemistry. Orji
conducted an assessment of employability skills development opportunities for
senior secondary school chemistry students. In the study, the researcher stated that

nations are investing in education that will produce graduates that are highly self-
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reliant, confident and competent. Measuring similar attributes as that of the
researches discussed already, Orji employed the use of descriptive survey design to
assess chemistry students’ employability skills at the secondary school level. Data
were collected from 200 students and 40 chemistry teachers by way of
questionnaire. The result of this study showed that the students were competent
with numeracy, independent study and team work skills being ranked the highest.
Other skills such as problem solving, ICT skills and time management were ranked
low.

In more recent years, Nesaratnam, Karan and VVon (2018) conducted a study
on graduate employability. According to the study, the researchers stated that skills
shortage among graduates in Malaysia has become a serious constraint and
represents a 23 per cent of total youth unemployment. Therefore, the study
investigated the causes of graduate employability in Malaysia by involving a key
stakeholder group, which is the employer. Nesaratnam, Karan and Von (2018)
employed a qualitative research approach by interviewing ten employers to explore
and enrich the graduate employability framework. The study affirmed and validated
the ‘soft skills’ construct indicated by literature, that is, communication, teamwork,
problem solving and leadership skills. The study gave an insight into the
perspective of employers regarding graduate employability and further indicated
that the concept of graduate employability has become more complex now than
ever considering the dynamism that exists in the business community.

Reddy (2019) also examined the problems and perspectives of

employability in higher education. The study discussed the concept of
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employability, status of employability of students, the need for employability of
students and pre-requisites for employability of students. The paper also identified
the problems that face the employability of students. The researcher indicated that
to secure employment, the students must develop among others communication
skills, self-confidence/high aspirations, involve in extra-curricular activities and
develop career related experiences. Reddy further stated that these factors are more
likely to influence students’ acquisition of employable skills and that higher
education institutions have a responsibility to ensure the employability of their
students.

The review of these empirical studies indicate that although similar
attributes have been measured across different geographical areas and in different
contexts over the years, the attributes that stand out even in recent times are
communication skills, problem solving skills, team work skills, interpersonal skills,
leadership skills and ICT skills
University Students’ Level of Possession of Employable skills

In Ekpoh’s (2015) study, the researcher concluded that the level of
acquisition of skills in terms of employability among the students were significantly
high only in terms of communication skills, integrity skills and self-confidence
skills, with the other skills not significantly high. Similarly, Castillo (2014)
indicated that the level of the students’ employable skills was above average and
that among the skills that were measured, personal management skills was the
highest. However, Geel (2015) concluded that students were not fully equipped to

demonstrate, at the end of their study, the employable skills that were measured.
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Geel further stated that this indication placed some burden on universities and their
teaching staff to equip students with employable skills. Geel mentioned that
although it might appear that employers do expect highly of graduates they do not
expect graduates to be completely competent when they are employed. Graduates
are expected to adapt and develop skills needed for specific work. Just as Epkoh
(2015), Geel recommended that close relationships be established between
universities and private sector in order to bridge the gap between education and
practice.

Jovinia, Ab Rahim and Shamsiah (2014) assessed selected factors that
influence students’ acquisition of employability skills. The main purpose of the
study was to assess the acquisition of employable skills by vocational students in
Malaysia. A total of 214 students participated in the study. The employable skills
of the students were measured using a 5-point Likert scale instrument comprising
40 items. The instrument measured skills such as basic skills, thinking skills,
resource management skills, interpersonal skills, system and technology skills, and
personal qualities. The students were requested to rank their self-perceived level of
those skills. The study concluded that the students’ employable skills were
moderate. Students had high mean scores in only two aspects: personal qualities
and interpersonal skills and had moderate scores in the other five aspects.
Measuring similar attributes as that of the researches discussed already, Orji (2013)
conducted a related study. The researcher employed the use of descriptive survey
design to assess chemistry students’ employable skills at the secondary school

level. Data were collected from 200 students and 40 chemistry teachers by way of
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questionnaire. The result of this study showed that the students were competent
with numeracy, independent study and team work skills being ranked the highest.
Other skills such as problem solving, ICT skills and time management were ranked
low.

These empirical reviews indicate that whereas some researchers assert that
graduates possess the needed employability skills required in the business
environment. However, some also rejected this claim. This may mean that the level
of employable skills and competence of graduates depends on the context in which
these graduates may be found.

Teaching Methods that enhance Students’ Acquisition of Employable Skills

Wongnaa and Boachie (2018) conducted a study on perception and adoption
of competency-based training (CBT) by academics in Ghana. The researchers
asserted that the rise in graduate unemployment and the poor linkage between
university education and industry is gaining popularity in Ghana’s universities.
These education institutions are being tasked to produce business-oriented and
well-grounded graduates for industry who are ready to make use of knowledge
acquired in university education to establish businesses that will help reduce
unemployment in the country as well as working effectively in the nation’s industry
and service sectors.

Wongnaa and Boachie (2018) conducted the study using cross-sectional
data collected from 300 faculty members of Kwame Nkrumah University of
Science and Technology (KNUST) using a structured questionnaire. Descriptive

statistics, 5-point Likert scale, perception index, and the logit model were the
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methods of analysis employed. The results of the survey showed that the overall
perception index was 0.49, indicating that generally faculty members of KNUST
agreed and had a positive perception of the potential of CBT in instilling
employable skills in students. The researchers concluded that provision of
appropriate teaching and learning resources that complement adoption of CBT,
incentives, and competency-based education training for academics by university
authorities and stakeholders in Ghana’s tertiary education will enhance the adoption
of CBT methodologies.

According to Merrifield (2013), the employers and teachers identified skills
such as business awareness, communication, organisational skills, problem solving,
teamwork, planning, presentation skills, technology and time management to be
important for university graduates. The teachers also indicated that certain
strategies were adopted to incorporate employable skills into the curriculum. These
included group work, discussions, leading a presentation, debates and individual
investigative work. These teaching strategies were in line with experiential learning
strategies which were found to be effective in equipping students with employable
skills.

Reddy (2019) also examined the problems and perspectives of
employability in higher education. The study discussed the concept of
employability, status of employability of students, the need for employability of
students and pre-requisites for employability of students. The paper also identified
the problems that face the employability of students. The researcher indicated that

to secure employment, the students must develop among others communication

Digitized by Sam Jonah Library



© University of Cape Coast https://ir.ucc.edu.gh/xmlui

skills, self-confidence/high aspirations, be involved in extra-curricular activities
and develop career related experiences. Reddy further stated that these factors are
more likely to influence students’ acquisition of employable skills and that higher
education institutions have a responsibility to ensure the employability of their
students.

Differences in Perceptions on Graduate Employability among some
Stakeholders

Lisa, Hennelova and Newman, (2019) studied the expectations of
employers and employees regarding employability skills of university graduates.
The researchers indicated that employability is predominantly conceptualized as
the skills and personal attributes considered important by industry and needed by
graduates in order to secure employment. The study was aimed at comparing the
expectations of Slovak employers and students in terms of employability skills.
Twenty-seven companies which employ university graduates working in the
manufacturing and financial sectors, represented by a Managing Director or Human
Resources Director and 534 university students in the Bratislava region completed
a questionnaire that evaluated the perceived importance of and satisfaction with
generic employability skills.

Employers perceived a lack of appropriate skills as the biggest barrier to
employing graduates. With regard to the importance of skills, students considered
only three skills to be more important than employers did; experience in the field,
leadership and authority, and field knowledge. Compared to students, employers

regarded engagement and willingness to take on extra work as the most important.
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In terms of satisfaction, students were more satisfied than employers in nineteen
skills from a total of thirty-two. Lisa, et al., intimated that to reduce the satisfaction
gap between graduates and employers, higher education institutions can promote
students’ self-awareness through career psychological services centers.

A similar study was conducted by Succi and Canovi (2020) where the
researchers compared perceptions of employers and students regarding employable
skills of university graduates. The study sought to examine and compare students’
and employers’ perceptions regarding the importance of soft skills in different
European countries. Results showed that 86% of respondents indicated an increased
emphasis on soft skills over the last 5 to10 years and that companies consider soft
skills more important than students or graduates. Furthermore, major differences
were also identified in the employers’ and students’ ranking of the 20 soft skills
assessed the researchers, indicating different levels of priorities. The researchers
suggested that companies and Higher Education Institutions (HEIS) need to work
together not only to increase students’ awareness of the importance of soft skills
but also to guide them in taking individual responsibility to acquire and develop
these essential skills in order to continuously adapt to the changing labour market
and improve their employability.

In an earlier year, Wickramasinghe and Perera (2010) conducted a related
study on the perceptions of university lecturers and employers on employable skills.
The purpose of this study was to explore employability skills that employers,
university lecturers and graduates value to bring to the workplace when graduates

are applying for entry-level graduate jobs in the field of computer science in Sri
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Lanka. A total of three samples were selected for this exploratory study, namely,
graduates, employers, and university lecturers. Three self-administered survey
questionnaires were developed targeting the three groups. In addition to descriptive
statistics, paired sample t-test, Analysis of Variance (ANOVA) and correlation
analysis were used for the data analysis. The findings suggested that there were
differences in the priorities given for employability skills by the four groups — male
graduates, female graduates, employers, and university lecturers. Further, the
findings suggested that employability skills are influenced by the gender of the
graduates.

Singh and Singh (2008) also conducted a similar study on the perceptions
of employers and graduates on employable skills. The main aim of the study was
to identify the perceptions of employers concerning the employability skills needed
in the job market and graduates’ perception of the employability skills that they
currently possessed. Seven factors were considered. Data were collected through
two different sets of questionnaires intended to gauge employers’ and graduates’
perceptions, respectively. The results of the study revealed graduates and
employers placed similar importance in terms of the ranking of employability skills,
where both employers and graduates perceived the order of importance of
employability skills to be the same. However, there was a difference between
employers’ and graduates’ perceptions for all seven employable factors, where
employers rated graduates much lower in terms of mean rank. The results of the
study also suggested that younger employers tend to be more favourable to

graduates’ employability skills.
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Segbenya, Oppong and Baafi-Frimpong (2021) examined the contribution
of the mandatory national service to enhance the employability of tertiary graduates
in Ghana. The study used the longitudinal descriptive survey design to sample 375
national service personnel (2018 and 2019 batches) of 13,874 service personnel
posted to the Central Region of Ghana, and 31 employers. The study found that
human relation, communication and experience to enter the job market were
perceived higher by tertiary graduates in Ghana. Similarly, Damoah, Peprah and
Brefo (2021) employed a survey design in conducting a study on perceptions of
employers in Ghana regarding employable skills of university graduates.
Employing a paired t-test analyses, findings of the study revealed that whilst the
employers perceived graduate students to possess various critical skills which
match industry demands, the graduate students fall short in these critical skills. The
differences were statistically significant indicating that there are still gaps between
what higher education is offering its students and what industry requires from
graduates at the entry-level.

Chapter Summary

The concept of employability as hitherto discussed has been a matter of
concern among many researchers. To arrive at a single definition of the concept
may be unlikely. However, it appears that there are certain similarities among the
many definitions. Therefore, the concept of employability in line with identified
similarities can be narrowed to mean the ability to gain and maintain an
employment for which benefits may accrue to oneself, the community or to the

economy. The ability to gain and maintain an employment requires that
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management graduates possess and display certain skills that are demanded by
those offering the employment. A critical review of literature with particular
reference to empirical studies indicates that these skills, based on similarities
among the studies, include communication, problem solving, team work,
interpersonal, leadership and ICT skills.

The acquisition of these skills by management graduates can be facilitated
through management studies. Therefore, the ability to equip management graduates
with employable skills rests, to a large extent, on higher education institutions. The
role of these higher education institutions therefore is to put in place factors that
enhance the ability of students to acquire these needed skills. The relationship
therefore, drawn between business education and employability of management
students is such that management students are expected to acquire the needed
employable skills by the end of their education. The conclusion therefore is that
through management studies, skills (i.e. communication, problem solving, team
work, interpersonal, leadership and ICT) demanded by employers ought to be
acquired by management students by the end of their academic programme to

become employable.
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CHAPTER THREE
RESEARCH METHODS

Introduction

This chapter details the systematic approach and techniques adopted by the
study. It provides a description of the context of the study in relation to the factors
affecting employability of management students, providing an in-depth analysis of
how the research was conducted, the rationale behind how it was conducted, and
the manner that the data was collected and analyzed. It begins with the research
philosophy, approach and design followed by the study area and population, sample
and procedure for sampling, instruments for data collection, validity and reliability
of instruments as well as procedures for data collection and analysis.
Research Philosophy

There are a number of philosophies that guide research in social sciences.
A research philosophy is an overarching framework that organizes an approach to
research (Aliyu, Bello, Kasim & Martin, 2014). The research philosophy adopted
for this study was the positivist paradigm. The positivist paradigm asserts that real
events can be studied empirically and explained with logical analysis. The criterion
for evaluating the validity of a scientific theory is whether our theory-based
predictions are consistent with the information we are able to obtain using our
senses (Kaboub, 2008). The positivist paradigm has influenced to a large extent the
approach towards research in the social sciences for decades and argues from the
viewpoint that knowledge can and must be obtained objectively without the

researcher’s personal influence.
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The positivist paradigm was adopted for the study because the issue of
unemployment and its bearing on the acquisition of employable skills by graduates
has generated diverse views from various stakeholders and therefore has led to a
need to study the phenomenon logically and objectively to tease out the reality of
the phenomenon from the perspectives of supervisors, employees and students as
well. The tenets of the positivist paradigm and its framework was found appropriate
to carry out this assessment due to its advocacy for objectivity and logical analysis.
Research Approach

In the frame of this research, a quantitative approach was adopted to enable
the researcher adopt a positivist philosophical assumption that encourages tightly
controlled designs and statistical analysis that result into empirical observations and
measures. Creswell (2014) indicated that quantitative approach to research is
underscored by the assumptions of testing theories deductively, and has the
tendency of protecting research against bias as well as being able to control for
varied explanations and to enable a generalization and replication of the research.
It is a research where the researcher determines the subject of the study; asks certain
particular, narrow questions; accesses and collects data that can be quantified from
respondents; makes an analysis of these data by employing the use of statistics; and
without bias conducts the study in a manner deemed to be objective. Therefore, the
researcher’s goal to find answers to the reality of the phenomenon relating to
acquisition of employable skills by management students guided the choice of this

research approach.
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This approach to research can be juxtaposed to that of the qualitative
research that braces a way of viewing research that acknowledges an inductive style
of research and focuses on individual meaning and the essence of acknowledging
the complexity of a situation. Some features of quantitative research are that:

I It emphasizes a collection and analysis of information using numbers.

ii. It measures definite traits of individuals by way of collecting scores.

iii. It emphasizes the processes involved in comparing groups or factors that

are related about individuals or groups in experiments, correlational
studies, and surveys
These three features were incorporated in the data collection of this study to achieve
objectivity. Participants were required to respond to the items on a questionnaire
by choosing a particular score and then the employability traits of the participants
measured by analysis of those scores. The scores were also used to compare
between the categories of the respondents.

A research which employs the use of quantitative methods therefore deals with
ascertaining with numbers as well as analyzing variables to achieve some specific
results. It deals with utilizing and analyzing numerical data using certain techniques
in statistics to answer questions such as who, what, when, and how many. Adding
clarity to this explanation, Aliaga and Gunderson (2002), postulated that research
by way of quantitative methods has to do with expounding an issue or phenomenon
by way of gathering data in numerical form and making an analysis of the data with
the help of certain particular statistical techniques. The aim of the researcher which

is to provide objective analysis of the assessment of employable skills of
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management students is better fostered through the quantitative approach to
research.
Research Design

To achieve the objectivity desired by the researcher, descriptive survey
research design was used for the study. This type of research design is a survey that
aids in describing the characteristics of a sample at a point in time and as well as
aids in calling for answers relating to questions that are raised. It is also to provide
solutions to challenges that have been realized, to investigate needs and to evaluate
whether or not precise targets have been met. Survey research design also aids in
establishing baselines to which future comparisons can be made, analyze patterns
over a span of time, and generally, describe the existence of some phenomenon, in
what amount, and in what context (Isaac & Michael, 1997).

As discussed already, in positivism studies the role of the researcher is
limited to data collection and interpretation in an objective way. Descriptive
surveys are very much suited to positivist approaches in exploring the social world
for which reason the design was chosen for the study (Rahi, 2017). The outline of
the study followed the classic format of the design which is it to derive hypotheses
from theory, collect data in the form of responses to standardised questions that are
designed to test the hypotheses, code the data in numerical format, analyse the data
statistically and on a probability basis confirm or deny the hypotheses thereby,
supposedly, confirming or amending the theory.

Kraemer (1991) came out with three features that distinguish survey

research. The first feature is that survey research designs describe certain particular
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elements of a targeted population quantitatively. In relation to this study, researcher
was determined describe the level of employable skills of the management students
quantitatively and without bias. Second, because data is collected from people,
there is an element of subjectivity. This second feature was a limitation to the study.
Whereas the researcher sought to reach objective conclusions, the responses of the
participants were likely to be subjective based on each participant’s perception on
the questions posed. Third, survey research usually makes use of a sample of the
population and then generalizes the findings back to the population. The researcher
sought to generalize the level of employable skills of the entire management
students in University of Cape Coast based on the sample drawn from the
population.

There are two steps when using a survey design (Levy & Lemeshow, 1999).
A plan for sampling participants must be developed first. This describes the method
that the researcher will use to select the sample from the population (i.e. sampling
and sampling procedure). Furthermore, the plan for sampling participants also
stipulates the manner the sample will be selected from the population, how the size
of the sample will be ascertained adequately and the media choice that will be used
to administer the survey. The second step is that approaches used to obtain the
estimates of the population, estimates of the sample data and how to estimate the
reliability of the population estimate, ought to be determined. This procedure
includes identifying preferred response rate and the desired accuracy level for the

survey (Salant & Dillman, 1994).
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The survey design demands the individuals who will make use of the data
from the survey and those who will conduct the survey make an input in the survey
design. The users of the data must identify the variables that will be measured, the
level of validity and reliability required to ensure the estimates are useful and any
limitations on resource that are likely to exist when the research is conducted (Levy
& Lemeshow, 1999). The individuals who conduct the survey need to offer
increased input with regards to requirements of resource and provide alternative
procedures for sampling that are feasible and appropriate to the task. Statisticians
develop a survey design by integrating these inputs to match the requirements of
the data users within the specified resource constraints.

Profile of the Study Institution

The study organisation covered Heads of Department, administrators and
management students from the School of Business all in University of Cape Coast.
The university is a well-known public institution situated in Cape Coast, Ghana.
The university, which is located on a hill overlooking the Atlantic Ocean and
located five kilometers west of Cape Coast, was birthed in 1962 due to the rise in
need for manpower in education who are highly qualified and skilled. With reason
that the two existing public universities at that time were not equipped to carry out
that mandate, the University of Cape Coast was founded initially to provide
graduate teachers for the second cycle institutions. Moving forward, the university
has, as part of its functions, the mandate to train doctors and healthcare

professionals, as well as education planners, administrators, and agriculturalists.
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The University of Cape Coast has as part of its organization Academic
Departments and the School of Business. Academic Departments of the university
facilitate the academic work of students and are headed by Heads of Department.
These Heads are assigned administrators who assist in the daily administration of
the departments.

The School of Business plays an immense role in training and challenging
vibrant and competent graduates to meet business needs in the world today. With
the presence of competent academic staff, the School commits to becoming a leader
both in the nation and sub-region in preparing students for quality career in the
business society. It has a niche in the provision of technical assistance to small and
micro enterprises. It is a centre of excellence offering a range of undergraduate and
postgraduate degrees in research and outreach in Business and allied disciplines.

Department of Management is one among the departments in the School of
Business with a vision to promote academic excellence in management and
research. Its mission is to prepare students to be effective, efficient and ethical
leaders in their professional careers through high quality teaching, research and
outreach in management and allied disciplines. The overall goal of the management
programme is to turn out graduates who can provide efficient administrative
support to top management and also provide the vital link between the upper and
lower levels of an organization.

Population
A population is any group of individuals who have one or more common

characteristics (Creswell & Crewell, 2005). The target population for this study
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comprised the heads of academic department and their administrators and level 400
management students of the School of Business. The heads of department of the
university were chosen for this study because the daily management tasks and
supervisory role of the heads of department require close working relationship with
the administrators of their respective departments and therefore were in position to
identify the employable skills which ought to be possessed by the administrators.
The Heads of department are in this study referred to as supervisors.

The study of management as a programme is intended to equip students with
skills needed to perform managerial and administrative tasks, hence, the choice of
administrators to indicate the employable skills that are required for the success of
their work. The administrators that formed the population for the study were one
main administrator for each of the heads of department. The administrators are in
this study referred to as employees. The level 400 management students were then
chosen for the study because they had acquired enough educational experience and
were preparing to enter the job market. The total number of heads of department
within the target population was 99. The total number of administrators within the
target population was 99 and students within the target population was 136. The

population distributions are presented in Table 1.
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Table 1: Population Size

GROUPS Total
B.COM. (Management) 1362
Heads of Department 99
Administrators 99¢
TOTAL 334

Source: a— School of Business (2020)

b — Directorate of Academic Affairs (2020)

¢ — Implied from ‘b’
Sampling and sampling Procedure

The aim of sampling is to allow for statistical inference, that is, making
generalizations about the entire population based on the characteristics of the
sample. Proportionate stratified random sampling technique was used to sample the
students, administrators and the heads of department. This technique increases
precision, ensures adequate representation (Tryofos, 1996). The primary idea
behind stratified sampling was to divide a heterogeneous population into smaller
groups. This was to ensure that the units in the sample frame were homogeneous
with regards to the characteristics under study within the subpopulation but
heterogeneous with regards to the characteristics under study among the subgroups
known as strata. The use of the proportionate technique was to ensure that each
group contributed an equal percentage of the population to the sample frame. The
sampling technique also used randomization to ensure that each member of the
population had an equal chance of participation.

According to Krejcie and Morgan (1970), for a population of 334, a sample

size of 181 is adequate. However, to increase the response rate, the sample size was

Digitized by Sam Jonah Library



© University of Cape Coast https://ir.ucc.edu.gh/xmlui

increased by 20% to get a sample size of 217 and stratified proportionately across
the groups (see appendix E). This is presented in Table 2.

Table 2: Sample Size Distribution

GROUPS S
Management Students 89
Heads of Department 64
Administrators 64
TOTAL 217

Source: Field data (2020)
Data Collection Instrument

A research instrument is a measurement tool designed to collect data on a
subject of interest for the purpose of research. The research instrument used in the
study was questionnaire. Questionnaire was chosen because it takes less time to
administer and also ensures the anonymity of respondents (Fraenkel & Wallen,
2000; Muijs, 2004). Also, questionnaire is characterized by a consistency of
presentation of questions to the respondents and is also probably the most common
data collection instrument used in educational research which is more familiar to
respondents (Muijs, 2004).

The researcher employed three separate questionnaires for the three
categories of respondents: questionnaire for heads of department, questionnaire for
administrators and questionnaire for management students. The questionnaire for
the heads of departments was a 14-item questionnaire divided into two sections.

The first section measured the level of importance they attached to each of the
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employable skills listed on a 5-point Likert scale ranging from 1 (not important) to
5 (very important). The second section measured the degree to which they rate their
administrators’ level of possession of those employable skills. This was also
measured on a 5-point Likert scale ranging from 1 (do not possess) to 5 (fully
POSSESS).

The questionnaire for the administrators in like manner was a 14-item
questionnaire divided into two sections. The first section measured the level of
importance they attached to each of the employable skills listed on a 5-point Likert
scale ranging from 1 (not important) to 5 (very important). The second section
measured the degree to which they perceive themselves to possess those
employable skills. This was also measured on a 5-point Likert scale ranging from
1 (do not possess) to 5 (fully possess).

The questionnaire for the students was a 31-item questionnaire divided into
five sections. The first section requested that they indicate their gender, age,
programme and their level. The second section measured the level of importance
they attached to each of the employable skills listed on a 5-point Likert scale
ranging from 1 (not important) to 5 (very important). The third section measured
the degree to which they perceived those employable skills to be integrated
throughout the business curriculum on a 5-point Likert scale ranging from 1 (not
integrated) to 5 (fully integrated). The fourth section measured the degree to which
they perceived themselves to possess those employable skills on a 5-point Likert
scale ranging from 1 (do not possess) to 5 (fully possess). Lastly, the fifth section

measured the degree to which they perceived a number of teaching methods were
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applied by their lecturers also on a 5-point Likert scale ranging from 1 (never
applied) to 5 (fully applied)
Validity and Reliability of Survey Instrument

Validity of survey instrument: The degree to which a test measures what it
iIs meant to measure is known as validity (Lameck, 2013). The researcher ensured
the validity of the instruments by reviewing the items on the questionnaire with the
assistance of the supervisor and experts in management and graduate
employability.

Reliability of survey instrument: According to Lameck (2013), consistency
of the research instrument is referred to as reliability. This pertains to the fact that
the research instrument should be able to produce the same results over repeated
measures. The reliability of the instrument was conducted to ensure the study can
be replicable. The questionnaire was pre-tested using heads of department,
administrators and final year management students in Cape Coast Technical
University. A total of 10 heads of department, 10 administrators and 20 final year
management students participated in the pre-test. These represented at least 10% of
the actual sample size of the study. This was supported by Baker (1994) who
asserted that a sample size of 10% - 20% of the actual frame is reasonable to
consider in a pilot test. Cronbach’s Alpha coefficient was used to measure the
reliability of the research instrument. Statistical Product and Service Solutions
(SPSS) version 22 was used. As a rule, Cronbach’s Alpha value between 0.70 and
1.00 is considered adequate measure of internal consistency of the constructs being

tested. The Cronbach’s Alpha values were considered reliable as their reliability
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values exceeded the recommended threshold of 0.70 (Nunnally, 1978). The results
are shown in Table 3.

Table 3: Reliability Coefficient for Each of the Sub-scales on each Questionnaire

Research Questions Number  Cronbach’s

of items  Alpha

1. What employable skills do employers perceive to 7 0.93
be important?

2. What employable skills do employees perceiveto 7 0.72
be important?

3. What is the students’ self-perceived level of 7 0.71
employable skills?

4. What teaching strategies do students perceive are 6 0.72
applied to integrate employable skills across the
curriculum?

5. What differences are there in the perceptions of 7 0.93

employers and employees regarding the
employable skills they perceive to be important?
6. What differences are there in the perceptions of 7 0.93
employers and students regarding the employable
skills they perceive to be important?

Source: Field Data (2020)
Data Collection Procedures

The researcher obtained a letter of authorization from the Department of
Business and Social Sciences Education of the University of Cape Coast to
undertake data collection for the study. Copies of the questionnaire were
administered in person to all respondents. This was to provide the researcher

opportunity to briefly explain the purpose of the study to them. For heads of
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department and administrators, copies of the questionnaire were administered to
them in their various offices. Due to their busy schedule, the data collection took a
period of three weeks.

With regards to the students, the researcher also sought permission from the
School of Business of University of Cape Coast to conduct the study in the target
population. The researcher personally administered the copies of the questionnaire
to the respondents after explaining the purpose of the study to them. The
respondents were given 25 minutes to complete the questionnaire after which the
researcher collected the completed questionnaires.

Data Processing and Analysis

Data from the research were analyzed using the research questions and
hypotheses as guide. The data was organized, coded and inputted into Statistical
Product and Service Solution (SPSS) version 22 program for analysis. The
responses were analyzed using both descriptive and inferential statistics.

Research question one sought to determine the employable skills
supervisors perceived to be important. It was measured on a 5-point Likert scale
and coded as 1 (not important) to 5 (very important). It was then analysed using
mean and standard deviation. The mean was used to determine the degree to which
they perceived the employable skills to be important. The standard deviation
provided information on the congruence of the responses given by the supervisors.
A mean value below 3.00 indicated the supervisors attached a low level of

importance to the employable skill.
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Research question two sought to determine the employable skills employees
perceived to be important. It was measured on a 5-point Likert scale and coded as
1 (not important) to 5 (very important). It was then analysed using mean and
standard deviation. The mean was used to determine the degree to which they
perceived the employable skills to be important. The standard deviation provided
information on the congruence of the responses given by the employees. A mean
value below 3.00 indicated the employees attached a low level of importance to the
employable skill.

Research question three sought to determine the degree to which the
students possessed the employable skills. It was measured on a 5-point Likert scale
and coded as 1 (do not possess) to 5 (fully possess). It was then analysed using
mean and standard deviation. The mean was used to determine the degree to which
they perceived themselves to possess the employable skills. The standard deviation
provided information on the congruence of the responses given by the students. A
mean value below 3.00 indicated the students possessed low level of the
employable skill.

Lastly, research question four sought to determine the degree to which
various teaching methods were employed by the lecturers in teaching management
classes. It was also measured on a 5-point Likert scale and coded as 1 (not applied)
to 5 (fully applied). It was then analysed using mean and standard deviation. The
mean was used to determine the degree to which the teaching methods were applied

by the lecturers. The standard deviation provided information on the congruence of
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the responses given by the students. A mean value below 3.00 indicated the students
perceived a low level of application of the teaching method.

Research hypothesis one sought to find out whether there was a statistically
significant difference in the perceptions of supervisors and employees regarding
the employable skill they perceived to be important. This research hypothesis had
two variables, that is, employable skills as dependent variable and status (supervisor
and employee) as the independent variable. In order to obtain the employable skills
variable, the data on research questions one and two were transformed into a single
variable known as employable skills and thereafter difference between perceptions
of supervisors and employees analysed using Mann-Whitney U test at a 0.05
significant level.

Research hypothesis two sought to find out whether there was a statistically
significant difference in the perceptions of supervisors and students regarding the
employable skill they perceived to be important. This research hypothesis had two
variables, that is, employable skills as dependent variable and status (supervisors
and students) as the independent variable. This was analysed using Mann-Whitney
U test at a 0.05 significant level.

Mann-Whitney U test was therefore conducted to determine whether were
any differences in the perceptions of supervisors and employees regarding the
employable skills they perceived to be important as well as differences in the
perceptions of supervisors and students regarding the employable skills they

perceived to be important.
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Ethical Considerations

Before data collection, ethical protocols were observed by making sure
identities of respondents were concealed (anonymity) and their information were
shielded from third party usage (confidentiality). Approval was sought from UCC
Institutional Review Board to undertake the study. The researcher ensured that all
respondents were informed of the purpose of the study. Therefore, this study was
conducted in accordance with University of Cape Coast code of conduct for
conducting the research.
Summary

This chapter presented an explanation of the research methods that were
used in this study. It detailed the methods taken to conduct the research, beginning
with an overview of the research methods as a whole, going into detail on the
research procedure and then elaborating on every aspects of the research methods.

This consists of the research approach and techniques.
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CHAPTER FOUR
RESULTS AND DISCUSSION

Introduction

This chapter deals with the results of the data that were collected and
presents the discussion of the results in relation to determining whether final year
management students were able to acquire the needed employable skills by the end
of their study. The chapter begins with an overview of the study, presents and
discusses the results by research questions and hypotheses.
Overview of the Study

The central aim of the study was to find out whether final year management
students in the University of Cape Coast were able to acquire the needed
employable skills by the end of their study. To undertake such a study, it was
imperative to foremost determine and confirm the employable skills that are
relevant for the employment of management graduates in the workplace. A number
of these skills were indicated in literature. However, key individuals in the
university, that is, heads of academic department and their administrators were
involved in the study due to their managerial and secretarial functions to confirm
the relevance of the employable skills indicated in literature. These skills were then
used to assess the students’ level of employable skills. A quantitative approach was
used and questionnaires were administered to respondents. A total of 64 heads of
academic department, 64 administrators and 89 management students were
involved in the study. The results of the study were discussed in line with the

following research questions and hypotheses.
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Research Question 1: What employable skills do supervisors perceive to be
important for the success of administrators at the workplace?

This research question was necessary to confirm the relevance of the
employable skills indicated in literature. The response to this research question was
solicited from the heads of academic department who play key roles in managerial
functions. It was measured on a 5-point Likert scale and coded as 1 (not important)
to 5 (very important). It was then analysed using mean and standard deviation. The
mean was used to determine the degree to which they perceived the employable
skills to be important. The standard deviation provided information on the
congruence of the responses given by the supervisors. A mean value below 3.00
indicated the supervisors attached a low level of importance to the particular
employable skill whereas a mean above 3.00 indicated that the supervisors attached
a high level of importance to the employable skill. The results are presented in
Table 4.

Table 4: Employable skills supervisors perceive to be important for the success of

administrators at the workplace

Std.
Mean Deviation
Rank Employability skills N (M) (SD)

1 Written communication skill: ability to
express effectively one’s thoughts, 64 499 121
information and messages in writing

2 Oral communication skill: ability to
clearly express one’s thoughts, 64 4.78  .452

information and messages in speaking
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Table 4, Continued

3 Problem-solving skill: ability to identify
and critically assess problem and devise 64 4.59  .553

a plan of action for its solution

4 Interpersonal skill: ability to interact
effectively with others with sensitivity 64 4.57  .527
and skill

5 Computer technology skill: ability to
enerate spreadsheets, raphs,
l?lowcharts a:d tables usefil p in o4 dar 0L
business/industry.

6 Teamwork skill: ability to work
collaboratively with others from diverse 64 4.46  .633
background

7 Leadership skill: ability to influence

and inspire others in ways that

. . 64 421 724
enhance their productivity and
satisfaction
Mean of Means/Average Standard
Deviation 4.58 530

Source: Field data (2020)

Table 4 shows the level and rank of importance attached to each of the
employable skills as indicated by supervisors. The written communication skill (M
=4.99, SD =.121) was given the highest priority followed by oral communication
skill (M = 4.78, SD = .452), problem-solving skill (M = 4.59, SD = .553),
interpersonal skill (M = 4.57, SD = .527), computer technology skill (M = 4.47,

SD = .701) and team work skill (M = 4.46, SD = .633). The least important
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employable skill according to the supervisors was leadership skill (M =4.21, SD =
.724). The mean of means and average standard deviation were 4.58 and .530
respectively. These results were discussed concurrently with research question 2.
Research Question 2: What employable skills do employees perceive to be
important for the success of administrators at the workplace?

Similar to research question 1, this research question was also necessary to
confirm from employees, the relevance of the employable skills indicated in
literature. The response to this research question was solicited from the
administrators of the heads of academic department who play key roles in
administrative and managerial functions. It was measured on a 5-point Likert scale
and coded as 1 (not important) to 5 (very important). It was then analysed using
mean and standard deviation. The mean was used to determine the degree to which
they perceived the employable skills to be important. The standard deviation
provided information on the congruence of the responses given by the employees.
A mean value below 3.00 indicated the employees attached a low level of
importance to the employable skill whereas a mean above 3.00 indicated that the
employees attached a high level of importance to the employable skill. The results

are presented in Table 5.
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Table 5: Employable skills employees perceive to be important for the success of

administrators at the workplace.

Mean Std. Deviation

Rank Employability skills N (M) (SD)

1 Written communication skill: ability to
express effectively one’s thoughts, 64 4.78 .484
information and messages in writing

2 Oral communication skill: ability to
clearly express one’s thoughts, 64 4.72 542
information and messages in speaking

3 Interpersonal skill: ability to interact
effectively with others with sensitivity 64 4.62 .599
and skill

4 Computer technology skill: ability to
generate spreadsheets, graphs,
flowcharts and tables useful in o4 449680
business/industry.

5 Teamwork skill: ability to work
collaboratively with others from 64 4.46 .679
diverse background

6 Problem-solving skill:  ability to
identify and critically assess problem
and devise a plan of action for its o4 a4l Tl
solution

7 Leadership skill: ability to influence
and inspire others in ways that enhance 64 4.24 883
their productivity and satisfaction
Mean of Means/Average Standard
Deviation 49365

Source: Field data (2020)
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Table 5 shows the level and rank of importance attached to each of the
employable skills as indicated by employees. The written communication skill (M
=4.78, SD = .484) was given the highest priority followed by oral communication
skill (M = 4.72, SD = .542), interpersonal skill (M = 4.62, SD = .599), computer
technology skill (M = 4.49, SD = .680), team work skill (M = 4.46, SD = .679) and
problem-solving skill (M =4.41, SD = .717). The least important employable skill
according to the employees was leadership skill (M = 4.24, SD = .883). The mean
of means and average standard deviation were 4.53 and .655 respectively.

The results shown in Tables 4 and 5 indicate that among the employable
skills, written communication was ranked the highest by both supervisors and
employees. It can be recalled in earlier discussions in Chapter 2 that, Moore and
Morton (2017) indicated such topics that business students rate highly to include
writing memos, letters, business reports and screen presentations. The results also
agree with Martyn (2005) who made an assertion to the fact that the ability to
communicate clearly in writing has been requested by employers repeatedly.

In like manner, Mascle (2013) as well as Towers-Clark (2015) indicated
that employers have over time placed high value on those who have quality written
communication skills. It can therefore be noted that assertions on the importance of
written communication skills in early years for example, Bhatia and Hynes (1996)
as already cited and that of those in recent years such as Mascle (2013), Towers-
Clark (2015) and Moore and Morton (2017) have remained emphatically the same

and have equally been supported by the results indicted in the Tables 4 and 5.
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Following written communication skills, the results indicated that the
second highest priority was given to oral communication skills by both supervisors
and employees. The unanimity between both parties indicates the level of
importance oral communication is to the success of management graduates in the
workplace. As indicated by Omar, Bakar and Rashid (2012), oral communication
IS an essential competency expected of graduates in the workplace. It is a skill that
is even required at entry level to be able to pay attention to instructions and provide
feedback. The results of the study are also in agreement with CIHE (2008) who
revealed that employers consider good oral communication skills to be an important
requirement. Towers-Clark (2015) emphasized the need of oral communication and
how it is required to express ideas with clarity and force. Garwood (2012) as well
noted that oral communication is expedient for presenting ideas and especially
motivating a group of employees who form a team.

The results indicated by both supervisors and employees in Tables 4 and 5
respectively support these assertions and indicate that in today’s business world,
oral communication is equally an essential employable skill for management
graduates. To this effect, oral communication as well as written communication
were both assessed on management students to determine their own perception on
their level of competency.

Amongst the interpersonal, computer technology, teamwork and problem-
solving skills, supervisors and employees ranked them differently. However, it was
noted that the means of these skills by both supervisors and employees remained

high with the employees’ mean of problem-solving skill being the lowest at 4.41.
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Teamwork skill although ranked differently by both supervisors and employees
scored an equal mean of 4.46. The means of the interpersonal, computer
technology, teamwork and problem-solving skills although vary, indicate that they
are important to the success of management graduates in the workplace. These
results authenticate what has been discussed in literature regarding the importance
of the said skills.

A study by Awayiga, Onumah and Tsameny (2010), found that analytical
and critical thinking which were traits of problem-solving skill were rated as one
of the most important skill of professionalism by both graduates and employers.
With regards to teamwork, the results of the study agreed with Brock et al. (2017),
who indicated that the ability to participate in teamwork was often cited as a critical
criterion for hiring. In terms of interpersonal skill, the findings of this study
concurred with Chaturvedi, Yadav and Bajpai (2011) who noted that the soft skill
of interpersonal relations is equally important to be considered a good manager.
According to Workforce Development Agency, Singapore (2006), ICT skills as
well has become integral among the graduate employable skills due to emerging
globalization and digital technologies characterizing the business world today.

Just as both supervisors and employees commonly agreed on the most
important skill to be written communication, they both agreed on the least important
skill to be leadership skill. Although this skill scored a high mean of M = 4.21, SD
=.724 and M = 4.24, SD = .883 by supervisors and employees respectively, it was
the least scored. This result is in agreement with Hu and Liden (2011) who argued

that the integration of leadership training in higher education curriculum has proven
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to influence positively a student’s potential of developing qualities of leadership.
However, the importance of this skill does not seem to rise above the importance
of other skills as indicated. This may be due to the fact that the exhibition of
leadership qualities is more of a conceptual skill (Katz, 2009) and is not
immediately required of management graduates at entry level positions but rather
expected of them as they rise through the ranks.

The results shown in Tables 4 and 5 provide a firm basis to determine the
employable skills that are relevant to the success of management graduates in the
workplace. With a 5-point Likert scale with 1 (indicating not important) and 5
(indicating very important), the mean of means scores of all the employable skills
by both supervisors (4.58) and employees (4.53) ranged between 4 and 5 indicating
a high level of importance being attached to the employable skills. Additionally, to
determine the uniformity in the level of importance attached to the employable
skills by both supervisors and employees, a test was conducted to compare
differences between the perceptions of the two groups. This test was hypothesized
as Hypothesis 1.

Hypothesis 1(Ho): There is no statistically significant difference in the
perceptions of supervisors and employees regarding the employable skills they
perceive to be important for the success of administrators at the workplace.

A normality test was conducted to determine whether the sample data was
drawn from a normally distributed population. The test of normality is presented in

Table 6.
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Table 6: Normality Test for supervisors’ and employees’ perception of the

importance of employable skills

Shapiro-Wilk
Item Statistic Df  Sig.
Importance of employable skills .887 136 .000

Source: Field data (2020)

The Sig value of .000 indicated that the distribution was not normal and
therefore a non-parametric tool was appropriate to conduct the test. Based on the
data, Mann-Whitney U test was chosen. The results of the test are presented in
Table 7.

Table 7: Differences Between Supervisors’ and Employees’ Perception on the

Importance of Employable Skills.

Status M 1Q U Z P
Supervisor 32 4.75 2281.500 -.135 .893
Employee 32 4.75

P>.05

Source: Field data (2020)

Mann-Whitney U test was conducted to compare the level of importance
attached to the employable skills by supervisors and employees. The results show
that there is no statistically significant difference in supervisors’ (median = 32.00,
IQ = 4.75) and employees’ (median = 32.00, IQ = 4.75) perception of importance
attached to the employable skills, U =2281.500, p > 0.05 (2 tailed). Hence, the null

hypothesis failed to be rejected. This means that the supervisors and employees had
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no significant difference in their perceptions of the level of importance of the
employable skills. The synergy in the perceptions of both supervisors and
employees could be due to the experiences they gathered over the years regarding
the skills involved in getting the work done.

The results in Tables 4, 5 and 7 indicate that the employable skills assessed
by the supervisors and employees are satisfactory for use in assessing the level of
employable skills of final year management students. These indications concur with
Weligamage (2009), who asserted that the most important employable skills
required by employers across different countries in Europe, the United States and
Africa include team work skills, leadership skills, problem solving skills and
working with diversity. Geel (2015), as well investigated the employability skills
of undergraduate business management students. Among the skills that the
researcher assessed were communication, problem solving and team work. These
skills were the basic skills of employability which were considered important in the
business environment. These skills were similar to those assessed by Epkoh (2015).

Having therefore established the importance of these skills, a total of 89
final year management students in School of Business were assessed to determine
their level of employable skills. The employable skills confirmed by the supervisors
and employees were used to assess the extent to which final year management
students of the School of Business were prepared for the job market.
Demography of Management Students

The management students were required to indicate some of their

characteristics. The characteristics will provide understanding to readers as to the
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nature of students who were involved in the study in relation to their gender,
programme offered, level and age. The results of the characteristics of the
respondents are presented in Table 8.

Table 8: Characteristics of management students

Variable Sub-Scale N %
Gender Male 52 58.43
Female 37 41.57
Programme B.Com (Management) 89 100
Others 0 0
Level 400 89 100
Others 0 0
Age (in years) 20-28 81 91.01
29 & above 8 8.99

Source: Field data (2020)

Table 8 shows the gender, programme, level and age of the management
students. The male students dominated (58.43%) the study. As indicated in Table
8, only 37 of the respondents were female students representing 41.57%. The
dominance of the male students in the study has been a usual phenomenon
experienced in our educational settings. From time immemorial, males in Ghana
have had the opportunities to enroll in educational institutions whilst more of their
female counterparts remain at home. This is perceived to have been caused by how
the formal traditional parents viewed the position of the girl child. Ultimately, more

of the male students occupy positions in the world of work due to the increasing
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number of male students graduating from educational institutions as compared to
that of the female students.

With regards to the programme of study and level, all the student-
respondents were management students and in their final year and therefore were
expected to acquire some employable skills. The study was dominated by
management students between the ages of 20-28 (91.01%) whereas 8.99% of the
management students were above 29 years. This indicates that majority of the
students started the programme not as mature students who perhaps may have had
working experience prior to the beginning of the programme.

Main Results of Management Students

To aid the students in recognizing the importance of the skills that they were
being assessed on, there was a need to foremost find out their perception on the
various employable skills. In determining their perception, the students were
required to, in like manner as the supervisors and employees, rate the level of
importance they attached to each of the employable skills on a 5-point Likert scale
and coded as 1 (not important) to 5 (very important). It was then analysed using
mean and standard deviation. The mean was used to determine the degree to which
they perceived the employable skills to be important. The standard deviation
provided information on the congruence of the responses given by the students. A
mean value below 3.00 indicated the students attached a low level of importance to
the employable skill whereas a mean above 3.00 indicated that the students attached
a high level of importance to the employable skill. The results are presented in

Table 9.
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Table 9: Students’ perception on the importance of the employable skills needed for

their success at the workplace

Rank

Employability skills

Std.
Mean Deviation
N (M) (SD)

Oral communication skill: ability to
clearly express one’s thoughts,
information and messages in
speaking

Written  communication  skill:
ability to express effectively one’s
thoughts, information and
messages in writing

Interpersonal  skill:  ability to
interact effectively with others with
sensitivity and skill

Problem-solving skill: ability to
identify and critically assess
problem and devise a plan of action
for its solution

Teamwork skill: ability to work
collaboratively with others from
diverse background

Leadership skill: ability to
influence and inspire others in
ways that enhance their productivity
and satisfaction

Computer technology skill: ability
to generate spreadsheets, graphs,
flowcharts and tables useful in
business/industry.

Mean of means/Average Standard
Deviation

89 418 1.040

89 414 1.148

89 4.06 .940

89 4.02 976

89 401 1.089

89 400 1.136

89 3.80 974

4.03 1.043

Source: Field data (2020)
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Table 9 shows the level and rank of importance attached to each of the
employable skills as indicated by the students. The oral communication skill (M =
418, SD = 1.040) was given the highest priority followed by written
communication skill (M = 4.13, SD =1 .148), interpersonal skill (M = 4.06, SD =
.940), problem solving skill (M = 4.02, SD = .976), team work skill (M = 4.01, SD
= 1.089) and leadership skill (M = 4.00, SD = 1.136). The least important
employable skill according to the students was computer technology skill (M =
3.80, SD = .974). The mean of means and average standard deviation were 4.03
and 1.043 respectively.

The results in Tables 4 and 9 indicate that whereas the supervisors were
interested in written communication skills as the highest important skill, followed
by oral communication skill, the students had an opposite perception by ranking
oral communication skill as the highest, followed by written communication skill.
Although this may appear to be less significant, it must be emphasized that the
essence of business education is to prepare students for the job market. This result
highlights Jackson’s (2010) view which indicated that from a lecturer’s point of
view, it appears technological advances have led to a decline in the writing skill of
graduates especially with the use of abbreviated English in texts and e-mails. This
may be due to the fact that they attach less priority to written communication skill
and higher priority to oral communication skill. The opposite views of the
supervisors and students may indicate that whilst supervisors are more keen on
written communication, students are more focused on developing oral

communication skill over written communication skill. Again, the results show that
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whereas supervisors rated computer technology skill over leadership skill, the
students rated leadership as the sixth most important skill and computer technology
skill as the least important skill. This also indicates that the students appear to have
different perceptions than that of the supervisors. To confirm the disparity between
the perceptions of supervisors and students, a test was conducted to compare
differences between the perceptions of the two groups. This test was hypothesized
as Hypothesis 2.
Hypothesis 2(Ho): There is no statistically significant difference in the
perceptions of supervisors and students regarding the employable skills they
perceive to be important for the success of administrators at the workplace.
A normality test was conducted to determine whether the sample data was
drawn from a normally distributed population. The test of normality is presented in
Table 10.
Table 10: Normality Test for supervisors’ and students’ perception of the

importance of employable skills

Shapiro-Wilk
Item Statistic  df  Sig.
Importance of employable skills 823 176 .000

Source: Field data (2020)
The Sig. value of .000 indicated that the distribution was not normal and
therefore a non-parametric tool was appropriate to conduct the test. Based on the

data, Mann-Whitney U test was chosen. The results are presented in Table 11.
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Table 11: Differences Between Supervisors’ and Students’ Perception on the

Importance of the Employable Skills.

Status M 1Q U Z p
Supervisor 32 4.75 2116.000 -4.762 .000
Student 29 3.00
P<.05

Source: Field data (2020)

Mann-Whitney U test was conducted to compare the level of importance
attached to the employable skills by supervisors and students. The results show that
there is a statistically significant difference in supervisors’ (median = 32.00, IQ =
4.75) and students’ (median = 29.00, IQ = 3.00) perception of importance attached
to the employable skills, U = 2116.000, p < 0.05 (2 tailed). Hence, the null
hypothesis is rejected. This means that the supervisors and employees had different
perceptions on the level of importance of the employable skills. The difference in
perceptions between the supervisors and students may be due to the fact that the
students were not likely to have been engaged fully in real world of work and
therefore were not exposed to the relevant employable skills assessed by the
researcher. It could also be due to the fact that the teaching strategies of the tutors
placed less emphasis on the relevant employable skills assessed.

The students were further requested to determine the degree to which they
believe these skills were integrated in the business curriculum throughout their
period of study. This was to enable the researcher determine whether the students

were able to identify traits of these employable skills they were being assessed on
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throughout their period of study. The responses were determined on a 5-point Likert
scale and coded as 1 (not integrated) to 5 (fully integrated). A mean score below
3.00 indicated that the employable skill had a low level of integration whereas a
mean above 3.00 indicated that the skill had a high integration. The results are
shown in Table 12.

Table 12: Students’ perception of the extent of integration of the employable skills

throughout the business curriculum

Std.
Rank Mean Deviation
Employability skills N (M) (SD)
! Oral communication skill: ability to 89 426 825
clearly express one’s thoughts,

information and messages in speaking

2 Written communication skill: abilityto 89 4.11 1.147
express effectively one’s thoughts,
information and messages in writing

3 Teamwork skill: ability to work 89 4.05 .894
collaboratively with others  from
diverse background

4 Problem-solving skill: ability to 89 4.01 .941
identify and critically assess problem
and devise a plan of action for its
solution

5 Leadership skill: ability to influence 89 3.95 1.076
and inspire others in ways that enhance
their productivity and satisfaction

6 Interpersonal skill: ability to interact 89 3.79 1.088
effectively with others with sensitivity
and skill
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Table 12 Continued

7 Computer technology skill: ability to 89 3.62 1.073
generate spreadsheets, graphs,
flowcharts and tables useful in
business/industry.
Mean of Means/Average Standard 3.97 1.006
Deviation

Source: Field data (2020)

The results shown in Table 12 brings to bare the rate at which the students
believe the employable skills that have been stated in literature and confirmed by
supervisors and employees have been incorporated in the business curriculum. As
seen in the Table (12), the students believed that the inculcation of oral
communication skill (M = 4.26, SD = .825) was the highest skill that was evidenced
in the business curriculum. This according to the students indicated that the training
of the management student for their future career was more on oral communication
skill than any of the other employable skills. This was followed by written
communication skill (M = 4.11, SD = 1.147) and the least skill to be computer
technology skill (M = 3.62, SD = 1.073). The mean of means score (3.97) of their
responses showed that although the students perceived that each of employable
skills were not fully integrated in the business curriculum, they perceived the
employable skills had a high rate of integration. The relationship between
institutions of higher learning and employability is a recurring subject of discussion
in academia. Government and employers have over time placed increasing pressure

on higher educational institutions to train students who will turn out to be
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employable such that they possess the relevant and adequate knowledge, skills and
attitude to succeed on the job.

Consensus theory researchers argue that the introduction of universal
competencies at universities will promote the employability of graduates and assist
them in subsequent progress in the corporate world (Selvadurai, Choy & Maros,
2012). This theory further argues that the improvement of established abilities at
institutions of higher learning will promote the employability of graduates and help
them to function on the job. Universities need to enhance the acquisition of
employable skills by integrating the development of standard capabilities into
university curricula (Boden & Nedeva, 2010; Suleman, 2018). Therefore, the
proponents of the consensus theory assert that with a high level of skills integration
in the curriculum the students stand a high chance of acquiring the relevant
employable skills at the end of their higher education.

The ranking of the skills in Table 12 was a similar indication in Table 9
regarding the level of importance the students attached to the employable skill with
oral communication being the highest skill, followed by written communication
skill and computer technology skill being the least. Perhaps, it could be that the
extent to which they believe these three skills were integrated in the business
curriculum informed their perception of the level of importance attached to each of
the employable skills. The relationship between the rate at which they believe each
of the employable skills were integrated and the rate at which they perceive each of
the skills to be important is an area that can further be explored. However, having

established their perception on the importance of the employable skills and their
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perception on the rate of their integration in the business curriculum, the students
were then requested to rate their self-perceived level of possession of each of the
employable skills. This assessment was necessary to determine research question
3. The results are presented in Table 13.

Research Question 3: What is the students’ self-perceived level of employable
skills?

The responses were indicated on a 5-point Likert scale with 1 indicating no
level of possession and 5 being the highest level of possession. It was then analysed
using mean and standard deviation. The mean was used to determine the degree to
which they perceived themselves to possess the employable skills. The standard
deviation provided information on the congruence of the responses given by the
students. A mean value below 3.00 indicated the students possesses low level of
the employable skill whereas a mean above 3.00 indicated that the students
possessed a high level of the skill.

Table 13: Students’ self-perceived level of possession of the employable skills

Std.
Mean Deviation
Rank Employability skills N (M) (SD)

1 Oral communication skill: ability to 89 4.28 .905
clearly express one’s thoughts,
information and messages in speaking

2 Written communication skill: abilityto 89 4.23 1.064
express effectively one’s thoughts,

information and messages in writing
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Table 13, Continued

3 Leadership skill: ability to influence 89 4.18 .975
and inspire others in ways that enhance
their productivity and satisfaction

4 Problem-solving skill: ability to 89 4.16 .763
identify and critically assess problem
and devise a plan of action for its
solution

5 Teamwork skill: ability to work 89 399 .859
collaboratively with others  from
diverse background

6 Interpersonal skill: ability to interact 89 3.97 1.000
effectively with others with sensitivity
and skill

7 Computer technology skill: ability to 89 3.80 1.030
generate spreadsheets, graphs,
flowcharts and tables wuseful in
business/industry.
Mean of Means/Average Standard 4.09 .942

Deviation

Source: Field data (2020)

The results shown in Table 13 reveal the level at which the students
perceived themselves to possess the employable skills that have been stated in
literature and confirmed by supervisors and employees. As seen in the table (12),
the students perceived that oral communication skill (M = 4.28, SD = .905) was the
highest skill that they possessed. This result suggests that the training of the
management student for their future career was more on oral communication skill

than any of the other employable skills. This was followed by written
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communication skill (M = 4.23, SD = 1.064), leadership skill (M = 4.18, SD =
.975), problem-solving skill (M = 4.16, SD = .763), teamwork skill (M = 3.99, SD
=.859), interpersonal skill (M =3.97, SD = 1.000) and the least skill to be computer
technology skill (M = 3.80, SD = 1.030). The mean of means and average standard
deviation were 4.09 and .942 respectively.

The study found that among the top seven skills that were assessed on the
final year management students, the ability to clearly express their thoughts,
information and messages in speaking was the highest skill possessed by the
students than any of the other employable skills. This was followed by the ability
to express clearly their thoughts, information and messages in writing. The ability
to speak and write clearly has been found to be among the top skills required by
supervisors. Epkoh (2015), indicated that communication skill was significantly
higher among students than any other employable skill. Castillo (2014) measured
communication skills among graduating business and accounting students of
Batangas State University in Philippines where the students measured above
average.

These studies by Ekpoh (2015) and Castillo (2014) support the fact that
among business students, the level of communication skills is significantly high.
However, upon analyzing what has been indicated by supervisors as the most
important employable skill for management students, it appears there is a mismatch.
Whereas supervisors prioritize written communication skill over oral
communication skills, the students perceived themselves as possessing a higher

level of oral communication skill over written communication skill. Hence, higher
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education institutions must take note of this issue as it can create a negative impact
on the management students’ chances to compete in the competitive job market.

The results in Table 13 also show that, the management students indicated
that following communication skills, they possessed a high level of ability to
influence and inspire others in ways that enhance their productivity and satisfaction.
Leadership skill seems very important but not as the third most important skill.
According to the supervisors, although leadership skill was equally important, it
was ranked as the least important skill among the seven skills. This was also
confirmed by the employees. Jovinia, Ab Rahim and Shamsiah (2014) in a similar
study confirmed that whereas leadership skill is important it was not among the
highest skills that influenced graduate employability.

The indication by the students that the next skill they perceived to possess
after communication skills was leadership skills suggest a critical gap between
expectations of employers and competency of the students. This critical gap was
emphasized by Geel (2015) who stated that management students are not fully
equipped to demonstrate the employability skills expected by employers and as well
suggested that close relationships be established between institutions of higher
learning and private sector to enhance employability of management graduates. It
must however be emphasized that this critical gap stems not from the level of
possession of leadership skill by the management students but from misplaced
priority.

The fourth highest possessed skill indicated by the student was ability to

identify and critically assess problem and devise a plan of action for its solution.
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Just like the supervisors, Weligamage (2009) and Nesaratnam, Karan and Von
(2018) affirmed that problem solving skills was critical for the success of
management graduates. However, Orji (2013), concluded that students possessed
low level of competency in problem solving. Nonetheless, the results in Tables 4
and 13 show that whereas the supervisors ranked it as the third most important skill,
the management students as well perceived it to be one of the first four employable
skills they highly possessed. Following this, the students ranked the ability to work
collaboratively with others from diverse background and the ability to interact
effectively with others with sensitivity and skill as the fifth and sixth skills
respectively that they possessed. The least possessed skill that was ranked by the
students was the ability to use computers to generate spreadsheets, graphs,
flowcharts and tables useful in business or industry.

Buarki, Hepworth and Murray (2011) stated that the ability to demonstrate
computer technology enables organizations to operate more efficiently, so
employing staff with ICT skills is vital for the smooth running of any business. In
Table 4, the supervisors ranked computer technology skill as the fourth most
important skill. This supports the assertion that indeed computer technology is
critical to the success of management graduates. However, in Table 13, the
management students indicated that their least possessed skill was computer
technology.

Generally, the management students perceived themselves to possess a high
level of employable skills. This was supported by the mean of means score of 4.09.

With oral communication skills recording the highest mean (M = 4.28, SD = .905)
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and computer technology skill recording the lowest mean (M = 3.80, SD = 1.030),
the level of possession of each of the seven skills was above average. This study
therefore revealed that the management students perceived themselves to possess
the necessary employable skills and supported the studies conducted by Ekpoh
(2015) and Castillo (2014) that the level of employable skills among students and
fresh graduates is significantly high. The study however contradicted the
conclusion drawn by Geel (2015).

The human capital theory (Schultz, 1961; Becker 2009) argues that the
productivity of an individual is increased by the level of education of that individual
and this enhances job performance subsequently. As such, education provides
marketable skills and abilities relevant to job performance, and thus the more highly
educated people are, the more successful they will be in labour markets in terms of
both incomes and work opportunities. It is therefore expected that as student go
through education at the higher level, they ought to be able to acquire and possess
the needed attributes that will assist them with increased chances of employability
and productivity. The results of the study clearly indicate that their level of
education has provided them with the opportunity to acquire the needed employable
skills. Although the students may not have fully acquired the employable skills,
their high level of possession as a result of their higher education offers them a high
potential to compete successfully in the labour market.

Abas and Imam (2016) stated that graduates could gain due advantage in
their place of work if they possess competence in employability skills. Thus, effort

must be geared towards developing competence in employability skills by
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supervisors, higher academic institutions, labor agencies, and policy makers.
However, a critical look at the levels of possession in this study (Table 13) further
revealed that although they possess the essential skills necessary for employment,
there was a difference between the priorities of supervisors and the ranking of
possession by the students. This difference becomes critical as supervisors focus on
not just demanding that management graduates possess the employable skills but
do so in order of priority.

Assessing the level of employable skills of the students necessitated the
need to identify the teaching methods that were employed by lecturers in course
content delivery. As stated by Kolb and Kolb (2009), most time in management
classes is spent just conveying information with relatively little time spent on more
effective teaching strategies. This necessitated research question 4.

Research question 4: What teaching strategies do students perceive are
applied by the lecturers to enhance the acquisition of the employable skills?

It was also measured on a 5-point Likert scale and coded as 1 (not applied)
to 5 (fully applied). It was then analysed using mean and standard deviation. The
mean was used to determine the degree to the teaching methods were applied by
the lecturers. The standard deviation provided information on the congruence of the
responses given by the students. A mean value below 3.00 indicated the students
perceived a low level of application of the teaching method and above 3.00
indicated a high level of application of the teaching method. The results are

presented in Table 14.
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Table 14: Teaching strategies students perceive are applied by the lecturers to

enhance the acquisition of the employable skills

Std.
Mean Deviation
Rank Teaching Strategies N (M) (SD)
1 Students are encouraged to work in groups 89 394 1.186
2 The traditional lecture method 89 3.82 1.040
3 Individual presentations by students 89 3.82 1.040
4 Case-base instruction (case studies) 89 351 1.063
5 Business simulation with computers 89 326 .941
6 Internship experiences 89 321 1.094
Mean of means/Average Standard Deviation of 3.53 1.095

experiential learning strategies

Source: Field data (2020).

From the results in Table 14, the students indicated that the most applied
teaching strategy was group work where students were encouraged to work in
groups (M = 3.98, SD = 1.186). This teaching strategy was followed by the
traditional lecture method (M = 3.82, SD = 1.040) where students were more of
recipients of presentation by lecturers. The third most applied teaching method was
individual presentations by students (M = 3.76, SD = 1.191) followed by the use of
case studies (M = 3.51, SD = 1.063), business simulation with computers (M =
3.26, SD = .941) where students were encouraged to have a hands-on, interactive
learning experiences in the classroom with the aid of computers. The least applied

teaching strategy was internship experiences (M = 3.21, SD = 1.094). The mean of

Digitized by Sam Jonah Library



© University of Cape Coast https://ir.ucc.edu.gh/xmlui

means and average standard deviation of experiential learning strategies were 3.53
and 1.095 respectively.

Branford, Brown and Cocking (2000) postulated that in recent times, higher
education has directed focus on enhancing the learning process in education
through “the new science of learning”. One major aspect of the new science of
learning is experiential learning. Experiential learning strategies include
internships, management simulation, role-playing, structured experiential and case
analyses and these are the approaches that advocate for the teaching of business
courses (Henry, Hill & Leitch, 2005). Consensus theory does not hold universities
responsible for merely including employable skills in the curricula but also for
introducing strategic pedagogical techniques to enhance the development of those
skills among students (Selvadurai et al., 2012).

Pedagogical strategies most probably appropriate for developing
widespread skills may include learning that is situated, problem based or one that
involves active discovery. Learning that is situated involves aiding students to
develop an active process of learning and not being just a passive recipient of
knowledge whereas learning that is problem based entails helping students acquire
knowledge from practical experiences as well as generating solutions to
challenging problems that are likely to occur (Wongnaa & Boachie, 2018).

From the results in Table 14, the students indicated that excluding students
being encouraged to work in groups which was ranked the highest, the traditional
lecture method was more applied than any of the other experiential learning

strategies. The mean scores of the results as shown in the Table (13) also indicated
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that the teaching strategies were not fully applied however, they were slightly above
average as indicated by the mean of means score of 3.53. This affirms the assertion
by Kolb and Kolb (2009) that in most cases, teaching hours in management classes
were spent more on just conveying information by the lecturer to the students and
relatively little time spent on more effective teaching strategies. By this, the
students become inactive in the classroom rather than active participants. The
continuous practice of ineffective teaching strategies has the tendency of eventually
widening further the gap between employer expectation and the skill sets of
management graduates.
Chapter Summary

This chapter analysed the results of the study according to the research
questions and hypotheses. The study found out how supervisors, employees and
students regarded skills such as written and oral communication, interpersonal,
computer technology, team work, problem solving and leadership as essential
employable skills necessary for the management students to be competitive in the
job market. The views of the supervisors were not significantly different from that
of the employees. However, the study found that, the supervisors and students had
significant different perceptions on the level of importance attached to employable
skills needed for the success of management graduates. This difference in
perception may likely be due to the skills that are emphasized in the business
curriculum as well as lack of adequate work experience of students. This has a

potential of affecting the preparedness of management students for the job market.
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The students were further requested to rate the degree to which they
perceived those employable skills were integrated throughout the business
curriculum. It was found out that whereas the supervisors and employees
emphasized the importance of written communication over oral communication,
the students ranked oral communication as the highest integrated skill followed by
written communication. It also found that whereas the supervisors and employees
ranked leadership skill as the least important skill, the students ranked leadership
as the fifth most integrated skill in the business curriculum with computer
technology as the least integrated skill. The mismatch between the rate of
importance of the employable skills by the supervisors and the extent to which they
were integrated throughout the business curriculum as indicated by the students is
an issue that needs to be looked at critically by institutions of higher education to
further enhance the preparedness of management students for the job market.

The students were again assessed to find out their perception on the level of
acquisition of those employable skills. The study showed that the students ranked
themselves to have possessed the employable skills first in oral communication
followed by written communication, leadership, problem-solving, teamwork,
interpersonal and lastly computer technology skill. Although the mean scores
indicated that their level of possession was high, the order of levels differed from
the priorities of the supervisors. Lastly, the students were also requested to rate the
degree to which effective teaching strategies were employed in facilitating the
acquisition of the employable skills. The study revealed that students were

encouraged to work in groups. However, the traditional lecture method was often
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used than any of the other effective teaching strategies. This indicated that the
lecturers may not have been fully applying experiential learning strategies to

facilitate students’ acquisition of the employable skills.
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CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
Introduction
This chapter presents the overview of the study and indicated the
conclusions drawn from the detailed discussion. It also outlines the
recommendations made by the researcher. The chapter was organized as follows:
summary of the study, key findings, conclusions, recommendations and
suggestions for further studies.
Summary of the Study
This study sought to assess the level of employable skills of final year
management students in the University of Cape Coast. The purpose of this study
was to find out whether the management students were able to acquire relevant
employable skills by the end of their study and the degree to which they were able
to do so. To do this, a number of research questions and hypotheses were outlined
to guide the study. The research questions were:
1. What employable skills do supervisors perceive to be important for the
success of administrators at the workplace?
2. What employable skills do employees perceive to be important for the
success of administrators at the workplace?
3. What is the students’ self-perceived level of employable skills needed for

the success of administrators at the workplace?
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4. What teaching strategies do students perceive are applied by lecturers to
enhance the acquisition of the employable skills needed for the success of
administrators at the workplace?

The research hypotheses were as follows:

Research Hypotheses

Hypothesis 1

Ho: There is no statistically significant difference in the perceptions of supervisors
and employees regarding the employable skills they perceive to be important for
the success of administrators at the workplace.

Hypothesis 2

Ho: There is no statistically significant difference in the perceptions of supervisors
and students regarding the employable skills they perceive to be important for the
success of administrators at the workplace.

A descriptive survey research design was employed to address the research
questions and hypotheses. A proportionate stratified sampling technique was used
to identify the sample frame. The study sought responses from 64 heads of
department, 64 administrators and 89 final year management students in the School
of Business all in the University of Cape Coast. The heads of department and
administrators, as a result of their managerial and secretarial functions, were
requested to determine the employable skills that they perceive were important for
the success of administrators in the workplace. This was done by administering

copies of a 5-point Likert scale questionnaire to the respondents. These responses

Digitized by Sam Jonah Library



© University of Cape Coast https://ir.ucc.edu.gh/xmlui

were necessary to identify the employable skills that were relevant for assessing the
students.

The students as well were requested to respond to items on a 5-point Likert
scale questionnaire that measured the degree to which they perceived the
employable skills to be important, the degree to which they perceived those
employable skills were integrated throughout the business curriculum, the degree
to which they perceived themselves to possess those skills and the teaching
strategies they perceived were employed by their lecturers. Descriptive and
inferential statistics were used to analyse the data. Specifically, mean and standard
deviation were used to analyse research questions one, two, three and four. Mann
—U test was used to analyse research hypotheses one and two.

Key Findings
The following key findings were obtained after a detailed discussion of the results:

1. The study found that supervisors attached importance to the employable
skills ranking written communication as the most important followed by
oral communication, problem-solving, interpersonal, computer
technology, teamwork and lastly leadership skill.

2. The study also found that employees attached importance to the
employable skills ranking written communication as the most important
followed by oral communication, interpersonal, computer technology,
teamwork, problem-solving and lastly leadership skill.

3. There was no statistically significant difference between the perceptions

of supervisors and employees regarding the employable skills they
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perceived to be important for the success of administrators at the
workplace.

4. There was a statistically significant difference between the perceptions
of supervisors and students regarding the employable skills they
perceived to be important for the success of administrators at the
workplace.

5. Generally, the management students indicated a level of possession of
employable skills above average indicating a high level. Oral
communication was ranked the highest possessed skill, followed by
written communication, leadership, problem-solving, teamwork,
interpersonal and lastly computer technology.

6. The study found that experiential learning strategies that enhanced
acquisition of employable skills by students were not fully applied by
the lecturers. Students were mostly passive participants in class as the
lecturers applied more of the traditional lecture method in teaching.

Conclusions
The following conclusions were drawn after a detailed discussion of the results:

1. The possession of employable skills such as written and oral
communication skill, problem solving skill, interpersonal skill,
teamwork skill, computer technology skill and leadership skill by
management graduates is deemed very necessary to remain competitive

in the job market and to stay in employment.
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2. Both supervisors and employees had similar perceptions regarding the
employable skills that are important for the success of administrators at
the workplace.

3. The management students and supervisors had different perceptions
regarding the employable skills that are most important for the success
of administrators in the workplace.

4. The management students perceived themselves as not fully possessing
the employable skills needed to succeed as administrators at the
workplace however, they had a relatively high level of employable
skills.

5. The traditional lecture method was used by the lecturers more often in
their management classes rather than experiential learning strategies.

Recommendations

The findings of this study suggested some critical actions which must be
taken to more fully align management education and management practice. Owing
to these findings, the following recommendations were made:

1. Management students ought to effectively develop the skill of written
communication as it is very essential to their success at the workplace.

2. Lecturers in the department of management studies should more fully
emphasize the importance of relevant employable skills in their course
content. An emphasis on the learning objectives to students in each topic

taught in class and particularly the relevant employable skill which
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ought to be developed by end of the lesson will assist the students in
identifying the employable skills demanded of them by employers.

Lecturers in the department of management studies should employ
various appropriate teaching methods needed to facilitate students’
acquisition of each relevant employable skill. The training of students
to develop employable skills has been proven to be more effective by
using teaching methods such business simulation, case-base instructions

and graded industrial training.

Suggestions for Further Research

The study employed a quantitative approach to assess the level of

employable skills of management students in University of Cape Coast. It is

therefore suggested that future research could be focused on:

1.

assessment of employable skills of all business students in University of
Cape Coast.

using a mixed method approach in assessing the employable skills of
management students in University of Cape Coast.

content analysis of the management curriculum.

relationship between experiential learning strategies and students’

acquisition of employable skills.
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APPENDIX A
QUESTIONNAIRE FOR HEADS OF DEPARTMENTS

UNIVERSITY OF CAPE COAST
COLLEGE OF EDUCATION STUDIES
FACULTY OF HUMANITIES AND SOCIAL SCIENCES EDUCATION
DEPARTMENT OF BUSINESS AND SOCIAL SCIENCES EDUCATION

Dear respondent, the purpose of this survey is to find out your perception on the
employable skills administrators need to possess for their success in the
workplace. | humbly plead for your maximum co-operation and assure you that
every information you provide here will be treated with utmost confidentiality.
The items on this questionnaire has been divided into two sections. Kindly read
through the items and respond them as objectively as possible by ticking or
circling your response. Thank you for being part of this study.

SECTION A

Importance of skills. To what extent do you believe the following skills are so
important for the success of administrators in the workplace?

Rate on a scale from 1 (not important) to 5 (very Important)

S/IN ITEMS RATE

1. Written communication skills: ability to |1 |2 |3 |4 |5
express  effectively  one's  thoughts,
information and messages in writing.

2. Oral communication skills: ability to|1 |2 |3 |4 |5
clearly express one's thoughts, information
and messages in speaking.

3. Leadership skills : ability to influenceand |1 |2 |3 |4 |5
inspire others in ways that enhance their
productivity and satisfaction

4. Problem-solving skills: ability to identify |1 (2 |3 |4 |5
and critically assess problem and devise a
plan of action for its solution

Digitized by Sam Jonah Library



© University of Cape Coast https://ir.ucc.edu.gh/xmlui

5. Interpersonal skills: ability to interact|1 |2 |3 |4 |5
effectively with others with sensitivity and
skill.

6. Teamwork skills : ability to work |1 |2 |3 (4 |5
collaboratively with others from diverse
background

7. Computer technology skills : ability to|1 (2 |3 |4 |5
generate spreadsheets, graphs, flowcharts
and tables useful in business/industry

SECTION B
Level of skills. To what extent do your administrators possess these skills?
Rate on a scale from 1 (do not possess) to 5 (fully possess)
S/N ITEMS RATE
8. Written communication skills: ability to (1 [2 |3 |4 |5
express  effectively one's thoughts,
information and messages in writing.
9. Oral communication skills: ability to{1 (2 |3 |4 |5
clearly express one's thoughts, information
and messages in speaking.
10. Leadership skills : ability to influenceand |1 |2 |3 |4 |5
inspire others in ways that enhance their
productivity and satisfaction
11. Problem-solving skills: ability to identify |1 |2 |3 |4 |5
and critically assess problem and devise a
plan of action for its solution

12. Interpersonal  skills: ability to interact |1 |2 |3 |4 |5
effectively with others with sensitivity and
skill.

13. Teamwork skills : ability to work |1 |2 |3 |4 |5
collaboratively with others from diverse
background

14. Computer technology skills : ability to|1 |2 |3 |4 |5

generate spreadsheets, graphs, flowcharts
and tables useful in business/industry
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APPENDIX B
QUESTIONNAIRE FOR ADMINISTRATORS

UNIVERSITY OF CAPE COAST
COLLEGE OF EDUCATION STUDIES
FACULTY OF HUMANITIES AND SOCIAL SCIENCES EDUCATION
DEPARTMENT OF BUSINESS AND SOCIAL SCIENCES EDUCATION

Dear respondent, the purpose of this survey is to find out your perception on the
employable skills administrators need to possess for their success in the
workplace. | humbly plead for your maximum co-operation and assure you that
every information you provide here will be treated with utmost confidentiality.
The items on this questionnaire has been divided into two sections. Kindly read
through the items and respond them as objectively as possible by ticking or
circling your response. Thank you for being part of this study.

SECTION A

Importance of skills. To what extent do you believe the following skills are so
important for the success of administrators in the workplace?

Rate on a scale from 1 (not important) to 5 (very Important)

Written communication skills: ability to | 1 2 3 4 5
express effectively one's thoughts,
information and messages in writing.
Oral communication skills: ability to | 1 2 3 4 5
clearly  express one's thoughts,
information and messages in speaking.
Leadership skills : ability to influence | 1 2 3 4 5
and inspire others in ways that enhance
their productivity and satisfaction
Problem-solving skills: ability to identify | 1 2 3 4 5
and critically assess problem and devise
a plan of action for its solution
Interpersonal skills: ability to interact | 1 2 3 4 5
effectively with others with sensitivity
and skill.
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Teamwork skills : ability to work |1 2 3 4 5
collaboratively with others from diverse

background
Computer technology skills : ability to | 1 2 3 4 5
generate spreadsheets, graphs,

flowcharts and tables useful in
business/industry

SECTION B
Level of skills. To what extent do you possess these skills?
Rate on a scale from 1 (do not possess) to 5 (fully possess)
Written communication skills: ability to | 1 2 3 4 5
express effectively one's thoughts,
information and messages in writing.
Oral communication skills: ability to | 1 2 3 4 5
clearly  express one's thoughts,
information and messages in speaking.
Leadership skills : ability to influence | 1 2 3 4 5
and inspire others in ways that enhance
their productivity and satisfaction
Problem-solving skills: ability to identify | 1 2 3 4 5
and critically assess problem and devise
a plan of action for its solution

Interpersonal skills: ability to interact | 1 2 3 4 5
effectively with others with sensitivity
and skill.

Teamwork skills : ability to work | 1 2 3 4 5
collaboratively with others from diverse

background
Computer technology skills : ability to | 1 2 3 4 5
generate spreadsheets, graphs,

flowcharts and tables useful in
business/industry
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APPENDIX C
QUESTIONNAIRE FOR MANAGEMENT STUDENTS

UNIVERSITY OF CAPE COAST
COLLEGE OF EDUCATION STUDIES

FACULTY OF HUMANITIES AND SOCIAL SCIENCES EDUCATION

DEPARTMENT OF BUSINESS AND SOCIAL SCIENCES EDUCATION
Dear respondent, the purpose of this survey is to find out your perception on the
employable skills management students need to possess for their success in the
workplace. | humbly plead for your maximum co-operation and assure you that
every information you provide here will be treated with utmost confidentiality.
The items on this questionnaire has been divided into five (5) sections. Kindly
read through the items and respond them as objectively as possible by ticking or

circling your response. Thank you for being part of this study.

SECTION A: Personal Data

Dear Student, please indicate the following:

1. Gender: Male [] Female[] 3. Programme: .................
2. Level.......... 4. Ag:17-241] 25 & above [ ]
SECTION B:

Importance of skills. To what extent do you believe the following skills are so
important for success in the workplace that they should be addressed throughout
the business curriculum?

Rate on a scale from 1 (not important) to 5 (very Important)

| consider the following skills important across the curriculum:

SIN | ITEMS RATE

5. Written communication skills: ability to|1 |2 |3 |4 |5
express  effectively  one's  thoughts,
information and messages in writing.

6. Oral communication skills: abilitytoclearly |1 |2 |3 |4 |5
express one’s thoughts, information and
messages in speaking.
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7. Leadership skills : ability to influence and |1 |2 |3 (4 |5
inspire others in ways that enhance their
productivity and satisfaction

8. Problem-solving skills: ability to identifyand |1 |2 |3 |4 |5
critically assess problem and devise a plan of
action for its solution

9. Interpersonal skills: ability to interact |1 [2 |3 |4 |5
effectively with others with sensitivity and
skill.

10. | Teamwork skills : ability to work|1 |2 |3 |4 |5
collaboratively with others from diverse
background

11. | Computer technology skills : ability to|1 |2 |3 |4 |5
generate spreadsheets, graphs, flowcharts
and tables useful in business/industry

SECTION C - Extent of integration
Please circle the number that best describes the degree to which you believe these
skills are integrated throughout your business curriculum.

Rate on a scale from 1 (not integrated) to 5 (fully integrated)

SIN | ITEMS RATE

12. | Written communication skills: ability' to|1 |2 |3 |4 |5
express  effectively  one's  thoughts,
information and messages in writing.

13. Oral communication skills: abilitytoclearly ({1 (2 |3 |4 |5
express one's thoughts, information and
messages in speaking.

14. Leadership skills : ability to influenceand |1 |2 |3 |4 |5
inspire others in ways that enhance their
productivity and satisfaction

15. | Problem-solving skills: ability to identifyand |1 |2 |3 |4 |5
critically assess problem and devise a plan of
action for its solution

16. Interpersonal skills: ability to interact |1 |2 |3 |4 |5
effectively with others with sensitivity and
skill

17. | Teamwork skills : ability to work|1 |2 |3 |4 |5
collaboratively with others from diverse
background
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18. | Computer technology skills : ability to|1 |2 |3 |4 |5
generate spreadsheets, graphs, flowcharts
and tables useful in business/industry

SECTION D - Possession of skills
Please circle the number that best describe the degree to which you perceive you
possess the following skills. Rate on a scale from 1 (does not possess) to 5 (fully
pOSSess)

SIN | ITEMS RATE

19. | Written communication skills: ability' to|1 |2 |3 |4 |5
express  effectively  one's  thoughts,
information and messages in writing.

20. | Oral communication skills: abilitytoclearly |1 |2 |3 |4 |5
express one's thoughts, information and
messages in speaking.

21. Leadership skills : ability to influence and |1 |2 |3 |4 |5
inspire others in ways that enhance their
productivity and satisfaction

22. | Problem-solving skills: abilityto identifyand |1 |2 |3 |4 |5
critically assess problem and devise a plan of
action for its solution

23. Interpersonal skills: ability to interact |1 (2 |3 |4 |5
effectively with others with sensitivity and
skill

24. | Teamwork skills : ability to work |1 |2 |3 |4 |5
collaboratively with others from diverse
background

25. | Computer technology skills : ability to|1 |2 |3 |4 |5
generate spreadsheets, graphs, flowcharts
and tables useful in business/industry

SECTION E- Methods used to integrate skills
Please circle the number that best indicate the degree to which you believe the
following teaching strategies have been applied by your professors across all your
business courses.

Rate on a scale from 1 (never applied) to 5 (fully applied)

SIN | ITEMS RATE

Teaching strategies
26. | 1) Students are encouraged to work in|1 |2 |3 |4 |5
groups
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27. | 2) The traditional lecture strategy 1 12 |3 |4 |5

28. | 3) Individual presentations by studentsare |1 |2 |3 |4 |5
required

29. | 4) Case-base instruction (case studies) 1 12 |3 |4 |5

30. | 5) Business simulations with computers 1 12 |3 |4 |5

31. | 6) Internship experiences 1 12 |3 |4 |5

(is this articulated in the curriculum and

supported by the school?)
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APPENDIX E
WORKINGS FOR PROPORTIONATE STRATIFIED SAMPLING
Total Population = 334
Sample size = 217

Stratification:

1. Heads of department = 99
2. Administrators = 99
3. Students = 136

Therefore, proportionate Sampling is:

99

334
99

334
136 _

Students = — =89
334

Heads of department

Administrators
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