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ABSTRACT

The role and place of the English language in etilutén Ghana makes students’ performance in thgestian
important issue for stakeholders in education.dwdlhg the poor performance of Level 100 student&mglish in the
2013/2014 second semester examination in somecpedileges of education, this study made an exfoyaomparative
investigation into why students in some collegesdaifcation performed highly and others performeatigoA qualitative
study involving observation of lessons, interviemith 8 tutors, 8 heads of English departments,iBcprals of colleges
and a focus group interview with 80 teacher trasnfeem 8 colleges made up of 4 colleges with higlent performance
and 4 with poor student performance was undertakba.findings suggest that students’ weak backgtdanEnglish,
under qualified teachers, lack of logistical sup@ord professional development training impacteghtieely on teaching
and learning, contributing to students’ poor perfance in the English examination. It was recommerttiat colleges
screen student entry qualifications, ensure thbt gualified professional English teachers teaehghbject and that these

teachers receive regular professional trainingsangbort to improve the quality of teaching andnézy.
KEYWORDS: English Language, Academic Performance, Students
INTRODUCTION

An important factor underlying development is edisga Formal education does not work in a vacuum.
The quality of schooling is linked with the curdam, qualification of teachers, teaching methodieg educational
resources, equipment and physical facilities. Studaechievement is affected by several factors sashteacher
competency, school environment, school managemgmgsical facilities, the examination system, etccademic
achievement at any point is a cumulative functibrewrent and prior family, community, and schoaperiences. As
Rivkin, Hanushek & Kain (2005) note, a study of tmetire process would require complete family, camity, and
school histories, which are rarely available. Thegtend that in the absence of such informatiom rétationship between
the level of achievement and school inputs fomglsi grade are susceptible to omitted variablesesidrom a number of
sources. An alternative approach, they observeit, iscus on the determinants of the ratdearning over specific time
period. This eliminates a variety of confoundin§luances including the prior and often unobservidohy of parental
and school inputs and controls for variations iitiah conditions when looking at how schools inflwe performance
during, for example, a given school year. Whilehsao approach by no means eliminates the poteotiapecification
bias, the inclusion of initial achievement as a mset account for past inputs reduces dramati¢hbylikelihood that

omitted historical factors introduce significanabi
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Students’ academic performance has been an impastare for institutions and the role of the Englisnguage
for enhancing educational achievement through imguiocommunication cannot be over emphasized. Ifldhener is
handicapped in the language of education, classrotenaction will be difficult and learning may neoake place
(Malekela, 2003). Students who have difficultieshaiEnglish language may not function effectivelgf only in English
as a subject but in all their academic endeavdums.influence English as a medium of communicalias on all the other
subjects of the curriculum invariably point to taet that students’ performance in the English legge influences their

overall performance in other subjects.

Ghana has had more than three hundred years ofatomith three European countries — Portugal, the
Netherlands, and the United Kingdom. It is, howettee English language that has exerted the gtaafagence. It is the
lingua franca and the official language. It is Bueguage of educatioihe need and importance of the English language is
reflected in it being a compulsory subject frormmary class four, and a credit in the subject isiiregl for progression up
the academic laddelindeed, the Association for the Development inigdr{ADEA)’s (2005) argument that “Language is
not everything in education, but without languagesrything is nothing in education” (p. 5) resosatge importance of
the English language in education in Ghana. Gi¥erimportance as a subject, common sense demaatisttidents
should perform well in it. However, the Chief Exami’s report on the West African Secondary Schoa@riinations (a
national qualifying examination to tertiary and lnég education institutions) over the years poinaetusing finger at the
English language as the cause of students’ lowopmence generally and in the English papers inqaar. The record
trend of poor performance in English seems to feltbrough to post secondary institutions. In comsme with Rivkin et

al.’s (2005) views, factors in the school context ileviewed below.
Teachers and Learners

Teaching and learning involves two active partioigain the classroom - the teacher and the leaihés.the
pedagogical relationship between teachers and msidieat actively works (or fails) to enable thedsnt to appropriate
the curriculum in ways meaningful to him/her (Batne009, p. 432). Teaching and learning are nai tlistinct
phenomena. Teachers constitute an important paheoliearning context for students just as studentsrn constitute an
important part of the teaching environment for beas. Qualitatively different approaches to teagliare associated with
qualitatively different approaches to learning (Rden, 2006), and subsequently to students’ learoimigomes.
Although students must assume responsibility feirtlearning, research demonstrates clearly thatgnthe factors that
lead to students’ performance are qualities ofhieex (Vuzo, 2010). However, empirical studies hslvewn that if the
early years at school fail to provide the apprdpriaundation, no amount of special provision &riatages will be able
to achieve the full potential of the student inmierof how his/her learning will proceed, and his/A#itude towards

learning the language.

It is anticipated that if there are enough and veglblified teachers of English, availability of ¢déng and
learning resources, they would contribute to sttaldrnigh performance in the subject. Furthermofé&riglish language
teachers could organize content, learning objestiaad apply current methods of teaching, studeatdd perform highly
in the subject at the end of the course. Howevighoagh current theories of learning such as coostrism has
challenged the theoretical underpinnings of thditi@al, teacher focused, “teaching by telling’papach, this method

remains the dominant method of teaching in mogsegest. Learners and many teachers often thinkhleadbility to speak
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a language is the product of language learningspeiaking is also a crucial part of the languageleg process.
Motivation, Engagement and Language Learning

Motivation is the concept most used for explainfaidure or success of a learner. Latifah et a01(), Wong,
(2011) and Zhang (2012) all note the complex pshadical construct called motivation which is regagdas one of the
determinant factors in successful second and forkigguage learning and regularly comes up whengrio explain
individual differences among language learnerdatn, one of the main objectives of many second fangign language
teachers in classrooms is to increase student atmh so that they may acquire a good commandhefEnglish
language. The language-learning process has hughidtic and non-linguistic outcomes. The formes ho do with
knowledge and competence in the language itselftaadatter to individual variables such as moimatand attitudes.
Motivation influences attitudes and students’ attés toward the language they learn could preldét aicademic success.
Attitudes refer to the sets of beliefs that thariea holds towards members of the target groupadswl towards his own
culture. Attitudes have a positive correlation wdticcess in learning the second language becaegdattilitate learners’
motivation to learn the language. Gardner (2008y aj@scribes how “if one is motivated, he/she te@sons (motives) for
engaging in the relevant activities” (p. 243).tlidents are motivated to use the language insideatside classrooms, it

would influence their level of performance in tamduage.

Extensive evidence exists that motivation and eegemt are critical elements in student succesdemarding.
Student engagement can be defined as the levalro€ipation and intrinsic interest that a studgmws in school work. It
is generally considered to be among the betterigioed of learning (Carini et al., 2006). Studelen more and are more
likely to participate in school tasks when theindkers employ high-quality pedagogy assessed e thrdices of
instructional practice such as active teachingtesjias, making connections and extensions, andestud-student
interactions. Active teaching is defined as engagitudents in pairs or small groups to write, disciand/or manipulate
learning resources. Making connections and extessi® defined as the degree to which studentscpzate in activities
that require them to connect what they are learmingeal-world circumstances, solve novel problend extend their
knowledge to different situations. Student-to-sthtdateraction is defined as the level of interac between students in
classroom activities that are designed to prome#gning. However, class size influences opporemitior student

engagement and effective teaching and learningipesc(Nicol, 2009).
Assessment for Learning

Assessment is an integral component of the teacamylearning system. It is, therefore, not suipgighat
research has identified assessment as havingrigke gireatest influence both on the effort put istiedying and on the
quality of learning. Feedback on students’ womkfdimation about how the student’s present statéeafning and
performance relates to goals and standards) isssageto enable them to monitor and adapt to theades of the course
(Nicol & Macfarlane-Dick, 2006, p. 205). Studentsthe first year must have a clear understandinghatt is required of
them in the context of academic study. Such undedstg can be facilitated through early and regditamative
assessment tasks. Formative assessment can helfy dhe meaning of goals and criteria and providedback to
students so that they can continue to realign therk to what is required (Nicol, 2009). Indeedsaarch has shown that
formative feedback does improve learning, and théngyin achievement are among the largest everrtexbdor

educational achievements (Wake ford, 2006). Coaordingly, the use of classroom assessment protfideteacher with
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data on teaching effectiveness and student compsaire
Teachers’ Professional Development and Student Aadhrement

There is an emerging understanding about the waysvhich professional development impacts student
achievement. Although an experimental study examginthe features of high-quality professional depsient showed
increased teacher knowledge and desired classroactiqe, it did not find that this knowledge traatsd into improved
student outcomes or sustainable changes in prastiee time (Garet, Cronen, Eaton, Kurki, Ledwig,J&nes, 2008;
Wilson, 2009). However, systematic reviews explgrthe effects of professional development on studehievement
found that programmes focused mainly on teacheawetrs demonstrated smaller influences on stuldanhing than did
programmes concerned primarily with teachers’ kmulge of the subject, the curriculum, or how stusldaarn the

subject (Yoon, Duncan, Lee, Scar loss, & Shapleg,72.
Context and Purpose of Study

Academic achievement like any attainable goalfim dioes not come by chance. In the quest to impreaeher
education which is central to the proposed educatforms, the Government of Ghana upgraded teddiaing colleges
to tertiary education institutions. This resultedsi change in programme of the colleges from Geait# to Diploma. The
change necessitated a change in the entry quélifisafor admission into the colleges. The entiguieement thus moved
from an aggregate of 24 or better in five subjéuttuding at least a pass (Grade E) in English,Hdatatics and Science
for the Certificate to a grade C or better in albjects for the Diploma. The Institute of Educatiminthe University of
Cape Coast has the mandate to maintain continyadlovement in teacher education in Ghana by colktbay with
stakeholders in education including the MinistryErfucation (MoE), Teacher Education Division (TER)the Ghana
Education Service (GES), Principals of Colleges f€@nce (PRINCOF) etc. As the examination bodyofleges of
Education in Ghana, the Institute examines andfiesrstudents from thirty-eight (38) public andleti (8) private colleges
in Ghana. Apart from its key role as an examinimglyp the Institute also monitors teaching and makmlassessments
conducted at the various colleges. The 38 pultliteges have been put into five zones (PRINCOF Zpfar efficient
and reliable interaction with the Institute andesthtakeholders.

Student academic performance in general and peafocen in English language in particular have been an
important issue for stakeholders in Education. @qnoently, following the poor performance of Lev@0lstudents in
English in the 2013/2014 second semester examinatiosome public colleges of education, this studgde an
exploratory comparative investigation into why snts in some colleges of education performed higirig others
performed poorly. The utility of this exploratorjudy lies in the need to undertake corrective messthat improve the
academic performance of students, especially ifipfinded institutions. It is believed that, thesults of the study will
be significantly beneficial to the Colleges of Edtion, Teacher Education Division of the Ministrf Education and

students themselves. Research questions that giidetiudy are:
* What are the qualifications of tutors of Englistilie Colleges of Education?
» How is teaching and learning of English conducte@alleges of Education?

* How is the syllabus for the English language fitare course and assessment requirements aligned?
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* What factors affect students’ performance in Emdlis
METHODS

A qualitative study which involved observation e§$ons, interviews with tutors, heads of acaderpadments,
principals of colleges and students was undertakiea.population for the study was the 38 publicegdls of Education in
Ghana. Eight colleges made up of four Colleges Wwithh student performance in English, and four &l with poor
student performance in English in the 2013/2014€8csemester examination were purposively selefciethe study.
The colleges selected were made up of one femalseren mixed collegeStudents’ grades were used to measure their
performance because the main focus is on studpatfdrmance for the particular semester. Sincehall Colleges of
Education follow the same syllabus designed byltistitute of Education, the focus was on teachalification and

classroom interaction.
Instruments

Four interview schedules were used: Tutor Interv&skedule, Student Interview Schedule, Head of Beyeant
Interview Schedule and Principal Interview Schedwiere developed for collection of data on Englishching and
learning. The heads of department interview iterasevsimilar to the tutor interview items and datanf the interviews
were used to cross validate data from the tut@rwegws. The University’s Teaching Practice Assessnform was used
as an observation guide to assess teaching amdrigaxf English. Data was collected on qualificai@f tutors; teaching;
teaching load of tutors; topics students found lehging to learn as well as those their teacheusdochallenging to
teach; and ways in which trainees’ performancerigligh language could be improved. The contentsingtture of the

English syllabus was examined in relation to thenexation set.
Observation of Lessons and Interviews with Tutors

Seven English lessons were observed. Each lesasipreceded by an observation conference at whéeckutor
informed us about both the students’ backgroundthedesson that was going to be taught. The cenéer took the form
of a ‘conversation with a purpose’ (Mason, 200569) enabling the establishment of rapport andlaxeel interaction.
This gave us an insight into how previous lessoad heen taught. Each lesson lasted an hour, aftethwa post
observation conference was held with the tutorgite them the opportunity to self evaluate thedessthey had taught,
receive feedback on the lessons observed and digyge$or improvement in subsequent lessons. Tuim@ee further

interviewed on issues about teaching the subject.

The objective of the interviews was to encouradersuto talk freely about their experiences of k#ag and to
allow their perspectives to unfold. In additiontlee data collected from tutors, heads of Englispadinent as well as
principals were interviewed. A total of 8 tutors, h@ads of department and 8 principals of college®ducation

participated in the study.
Focus Group Interviews with Students

Eight focus group interviews were held with studeftine in each of the eight colleges involved ia study).
Focus group interviews with students were to ghent a voice, to provide them with a comfortable aafe setting to

explore sensitive questions, and to compare anek gheir ideas and experiences (Cousin, 2009). dehview session
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lasted between 60 and 90 minutes. Ten secondsfaedents participated in discussions in each cell&pach group
comprised equal numbers of male and female trairedéise mixed colleges. A total of 80 students ipgrated in the
study.

Analysis of Data and Interpretation

Data collection and analysis were recursive, thegcgeded in tandem. The analytical procedure iralv
transcribing, coding and contextualization and rirfige interpretation. Data analysis in this casduded repeated review
of all interview transcripts, observational notesl aelevant documents such as course outlines, ination papers and
marking schemes. The constant comparative methaldtaf analysis was employed (Glaser & Strauss,)19b@ta from
various sources were triangulated to allow formefinent of interpretations and solidification ofdiimgs. While a two-step
approach to data collection was used (observatidnraterviews), the data was treated as one catprieg analysis. This

is because the research aimed to explore the $smes within the observation, focus groups and/iddal interviews.
FINDINGS AND DISCUSSIONS

The findings are discussed in line with the redeapeestions.
What are the Qualifications of Tutors of English inthe Colleges of Education?

All the English tutors in the study had academigrdes. However, not all of them had first degreEnglish as a
subject. Their professional and academic qualificst ranged from Bachelor of Arts (BA) - English ktaster of
Philosophy (MPhil). Specifically, of the eight tusowho participated in the study, 3 were professdideachers with
Bachelor of Education (BEd) in English, 3 were pssional teachers with a general degree in priredugation (BEd. —
Primary Education), 2 were non-professional teaclath Bachelor of Arts in English (BA — Englistjlowever, they
have all pursued various Master degrees. Two haasté of Arts degree (MA) in English, 4 have eitaeévlaster of Arts
or Master of Education (MA or MEd) in Teaching Esblas a Second Language (TESOL), and 2 have aeMaft
Philosophy (MPhil) in English. Apart from the 3 whee professionally trained English teachers, iee dthers either lack
the requisite content knowledge or pedagogical em@nknowledge. Those with degrees in primary edoicatre
professional teachers but not specialised in teacBinglish as a subject. Those with Bachelor of Al¢gree in English

might have content knowledge but lack pedagogicatent knowledge.

Although the majority of tutors have a masters degn teaching English as a second language, tds dot
compensate for the professional training charatterof the Bachelor of Education degree (BEd) Wwhigkes students
through various Education courses and 200 hourdastroom practice. One can argue that some diutbes are under
qualified to teach English. They may not have arsircontent base or pedagogical content knowleddeage therefore
likely to have challenges in teaching aspects efltimguage. Previous studies indicate that suadassiching and quality
of learning is closely related to the teacher’swsalge and understanding of the subject (Moshe4p@d appropriate
teaching skills and practices, emphasising knovdedgd presentation. The 3 professional teachets aviBachelor of
Education in English and a Masters in TESOL wersébin colleges where students performed highheréhs the need
to have trained, qualified, and competent Engléstthers who know how to motivate their studenisdon the language,

how to convey concepts and how to help studentscowee difficulties in their learning.
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How is Teaching and Learning of English Conductedn Colleges of Education?

Six lessons were delivered with varying levels ohfidence. Going by the universities’ Teaching Bcac
Assessment scale, some of the teachers performidviite others struggled. Not surprisingly, thesh teaching was
recorded in one of the colleges where student®pred highly in the examination under consideradod the worst in

one of the colleges where the students performedyin the examination. In the good lessons &tor
e Encouraged both discussions and independent work.

e Used analogies to clarify functions of word clastedacilitate understanding. All students were agag in

writing exercises.

* engaged students to write appropriate respons#iseoboard and this helped them to share their idédstheir

colleagues

* Used or improvised teaching/learning resources.eikample, in one lesson, the teacher got the staiderbring
mirrors to class so they could observe how soumdsagiculated. In that lesson, the teacher detreesl

production of sounds and gave a lot of examplesmritéd a lot of examples from students.
In the Bad Lessons Tutors
» Failed to use teaching/learning resources apart fhee white board.
e Accepted chorus answers from students and alsondted classroom talk.
» Attempt at group discussions degenerated into stutfets.
* Failed to help students who had problems with redjmg correctly to questions asked in the class.
» Failed to explain issues effectively.

« did not achieve lesson objectives at the end oflékson or rushed through the lesson when theisegathey

were running out of time

e A tutor had problems with concord and question .t&gs example, one teacher used “isn't it” for gwking —
e.g. “they name things, isn't it?” we are goingltscuss in groups, isn't it? Another tutor spelt@d wrongly on
the board.

Out of a maximum mark of 70, tutors’ scores ranfyeth 40 to 65. The mean score for the group wagob0 of
70) or 71%. The standard deviation was 6.4 indigathat some of the teachers did better than stti&ren in the good
lessons, on a couple of occasions, the developwiestudents’ independent learning skills was hamgdoy tutors’
reluctance to encourage students to ask questimhslzallenge both themselves and each other. Haowthere was a
clear distinction between good lessons and badmsssTutors who taught good lessons improvisedhtagclearning
resources, engaged students in teaching and lganmionitored learning and explained issues effettivThe contrary

applied in the bad teaching situations.
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How is the Content of the English Language /Literaire Course and Assessment Requirements Aligned?

A thorough examination of the course content arah@ration questions found no significant mismatetwieen
the content of the syllabus and the examinatiorsties neither was there any discrepancy betwezukstions set and

the marking schemes prepared.
What Factors Affect Students’ Performance in Englig?

In answering this question, student and teachenii@w data was compared. Six main themes wereredva all
the interviews. The six themes, which were relatednly to teaching and learning of English in Heeond semester of
the 2013/2014 academic year, were (a) English sogtiedents found easiest/most interesting to |eaith reasons); (b)
English topics students found hardest/most chaithgntp learn (with reasons); (¢) major challengeglents face in the
learning of English (d) the level of support stutdereceive from tutors of other subjects with rdg® the learning of
English; (e) efforts students are making to addtieshallenges identified and (f) what studenisktlshould be done to

improve students’ learning of English.
Student Interview Data

The data indicated that students’ (weak) backgranriehglish accounted partly for their poor perfamme in the
examination under discussion. It was also infefreth the interview data that students had limitpgartunities to make

up for their weak background in English due to ebar of reasons outlined below:
» lack of motivation
» students do not interact with each other in English
* most tutors do not interact with students usinglighg
» some tutors use the local language to teach
» Students do not use the library. Students’ attitiodeards reading is poor
» students’ workload in other subjects in the program
e some tutors skip teaching some topics on the caurdime
e some tutors rush through some of the topics
» feedback on student work comes late and with hadijycomments, just grades
* Inadequate preparation towards the examination.

While all these militate against student perfornganehat stick out sorely are teachers skip thehiegcof
difficult topics in the syllabus and students reo® feedback on their work late. The skipping dficult topics indicates
that some students were partially taught which miiglve contributed to low performance in the subje€ course there is
no way one can expect these students to perforiifvieby were not taught as expected. Since thialsys specifies the
topics to be covered and the examination is sedrdotg to what the syllabus stipulates, it woulddificult for students

to pass the subject without proper and effectiazhing. The tendency of some teachers to skipcdiffitopics in the
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syllabus may be due to inadequate content knowleBgedback needs to be interactive, purposefulenstabd, timely
and appropriate if it is to have a substantial iotpan student learning behaviour and upon learomigome (Nicol &
Macfarlane-Dick, 2006). In this case, studentsidbget usable feedback and are graded superjieatugh for these to

lose most of their educational value. Findingstenthemes covered in the interviews are discussieivb
English Topics Students Found Easiest/Most Intereistg to Learn (With Reasons)

Five topics were mentioned under this theme. Fafuthe topics were recorded in colleges where stigde
performed well in the examination and one fromdbkege where students performed poorly. The fopics recorded in
the former groups wergrammar story-telling composition and word classeand the only topic recorded in the latter

groups wastory telling The reasons given by the students (for findirgttipics interesting and easy) were similar:
» The topics were taught well by the tutors
» Students are familiar with the topics since theg peevious knowledge in them
* Teachers used teaching/learning resources in ssers
e Students are free to express themselves in essays.
English Topics Students Found Hardest/Most Challerigg to Learn (With Reasons)

Nine topics were mentioned under the theme. Thm® mentioned in colleges where the students peed
well in English and seven were mentioned in collegdiere students performed poorly in the subjextifdingreading
comprehension The three topics recorded in the former groupsewomprehensiofetter writingand phoneticsThe six
topics recorded in the latter groups (in additiorréading comprehension) wdrerature, word class functionsentence
patterns, adjunct, active and passive voices and subject-vagbeement.The two groups found different topics
challenging. The reasons given by both groupsf{faling the topics challenging to learn) were hoemesimilar. These

were:
» Identification of speech sounds in words is difficu
« Difficulty in finding answers to comprehension gtiess in the text
» Formal letters are difficult to write
* Not familiar with literature and seniors make thigal literature is difficult
» Reading comprehension was not covered by tutors
* Inconsistencies about subject-verb agreement anbois
»  Word class functions are difficult to grasp

It is worrying that students find reading compredien difficult. The ability to comprehend writteexts is
essential in order to gain access to written inftiam available. If students have difficulty compeading texts and tutors

do not cover reading comprehension then there bmuatfundamental problem with student learning.
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Major Challenges Students face in the Learning of Eglish

The challenges mentioned depended on whether studegre in a college that did well or poorly in the
examination. In colleges where students did welEnglish language, students tended to repeat thiestahey found
difficult to learn whereas in colleges where studgrerformed poorly, they gave various challengesminent among the
challenges were five that were identified by therfoolleges in which students performed poorly. Sehevereinadequate
textbooks and teaching/learning resources; limiiete for learning Englishtoo much work in the first year and students

get tired; use of local language; and inadequatdfst
Level of Support Students gets From Tutors of OtheSubjects

With regards to the level of support students ganhfothers in the learning of Englisdll the students were of the
view that their grammar gets corrected by otheortutin their non-English lessons. They also obskriat tutors
corrected their wrong oral expressiorfSome students said tutors would normatgduct marks for wrong spelling and

grammatical errors”.One can say that other tutors pay attention toestisd use of language in their class.
Efforts Students are making to Address the Issue dfhallenging Topics

With regards to what students are doing to helpemifficult topics easier to learn, the followingsponses came
up: “spending time after normal lessons in the afterntmrdo group studies in English™asking tutors to re-teach
lessons”;” protesting against too much weeding”; gpealing to the university to approve the sale @wfpementary
materials and fix the prices'lt appeared that the students concentrated lesghahthey themselves could do to improve

their learning of English and more on what theyutitat the institution could do to help.
What Students Think should be Done to Improve TheiLearning of English.

On what could be done to help students improve fheiformance in English, the following responsagehbeen

arranged in descending order of frequency:
e “Students should be encouraged to speak English”.
e “Tutors should prepare well — no lecturing”.
e “Teaching of English should be practical and ddweugh the use of teaching and learning resources”.
e “Tutors should explain topics well”
»  “Tutors should complete the syllabus before exationg”
» “Tutors should motivate students to learn by spegdime to explain things to students”
*  “Tutors should return our assignments on time daduss our work with us”
* “More professional tutors should be recruited

Most of the claims students made regarding theifopmance and the challenges that influenced their

performance were confirmed or supported by the taterview data.
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Tutor Interview Data

The tutors’ interview data was organized under tigmes as follows: a) topics student found eadgam with
suggested reasons; b) topics students found difficlearn with suggested reasons; c) topics sufound most interesting
to teach with reasons; d) topics tutors found rohatlenging to teach with reasons; e) challengessdace with regard to
the teaching and learning of English; f) effortsota were making to address identified challenggssupport tutors
received from their institutions; h) factors thanhtributed to students’ performance in Englishhie first semester of the
2013/2014 academic year; and i) the way forwaithe data showed that the tutors interviewed shatadents’
perception regarding the relationship between thadkground in English and their performance. Tajtparticularly those
in the colleges where students performed poorlyelated the weak background of students despite gnattes which
gained them entry. They noted thidrning is a cumulative procésshus a student should be prepared for the colitse
seems students come in with the requisite qudiifica but cannot speak to itfesonated in interviews. Some tutors

suggested the need for an entry examination tdatistudents’ grades or to screen students.

What also came out clearly was that the topicsesttgdfound difficult to learn were the same topidsrs found
challenging to teach. This situation creates aouigicycle which partly explains the poor perforngmé student in
English in the programme. The converse was alsoddo be true because the topics students founérears more
interesting to learn were the same topics tutousidoeasier to teach. This situation suggests tlchage in the opposite
direction in one of the variables can result imaesponding change in the other variable. Thugriexample tutors find
a way of making it easier to teach topics they filifficult to teach, this might result in studefiitding such topics easier

to learn.

The issue of workload of English tutors came upeyrhad an average of 20 periods per week. Thetisitua
contributed to low motivation on the part of tutoktaving such a load made it difficult for them deliver content
effectively in a way that would raise the qualifyteaching and thereby contribute to students’ lpglformance. Lack of
teaching /learning resources resonated in intevi€@iass size was a concern to tutors who notddhbabenefit of close
interaction with students is lost (Nicol, 2009).tdns talked about the absence of in-service trgitinraise the quality of
teaching. This implies that tutors were not beirgyedoped professionally to cope with current meghodl teaching
English that would improve students’ performanceodi et al., 2007). To have tutors who have notivedeany
professional development training for many yearesitheir initial training contributed to learninigat is ineffective,

hence, students’ poor performance.
Heads of Department and Principals’ Interview Data

All the heads of department were qualified prof@sal English teachers with at least three yearathing
experience at the college level. Notably, headsdepartment of colleges where students performediypan the
examination were somewhat negative about the supytors of English received in the colleges. Oradisaid “none”
and another saidno support whatsoever’In another college in the same group, the supperttéachers received was
“small financial support as a result of the extmskons they teactdnd yet in anothethe responses was “nil"On the
other hand, in the colleges where students perfdnved], the heads’ responses includétey get manila cards”, “tutors
are provided with teaching resources...the collegees resources produced by students on teachiagtipe to the

English Department to use in English lessons.”
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The data from the Principals’ interviews simply fiomed what the heads had said about instituticngdport
towards the teaching of English. According to omadipal, when tutors request teaching resourdesy are always
supplied, indicating that resources are availabletitors do not take advantage of them. This ealitis teachers’ stance
that there are no teaching/learning resources. lemd®rincipal outlined how tutors also use librapoks, the distance
education modules and their own resources to teAphrt from these, there is no special support for themShe
observed further thdgll the tutors in the college are treated equaltg; subject area receives special supporouching
on challenges faced by the colleges, one Principaitioned class size as the major challenge, langeoh the ban on
recruitment which made it impossible to appoint entutors. This made teaching of different aspet&nglish difficult.
Another challenge was the college’s inability toyHooks for the library. Other challenges mentiomaxste the calibre of
students entering colleges of education. These wleseribed aspeople who want to be spoon-fed because their
secondary education prepared them in that mann&iie mode of lesson delivery in colleges was alssdcas a problem
(Ramsden, 2006). With large numbers, the prinGgpakulated that tutors may not be able to giveviddal attention, and

may rush through lectures to complete the courfieeu
Summary of Key Findings
The following key findings were made with regardtie teaching of English:

» Students’ weak background in English contributedhigir poor performance in the English examinaiiorthe

first semester of the 2013/2014 academic year.

e Students had had limited opportunities to make ampttieir weak background in English due to a numtddfer

reasons including students’ workload in English atitér subjects in the programme.

» Tutors in the colleges where students performedlpagere under qualified to teach English as a ecband
therefore some of them skipped difficult topicstlie syllabus, paving the way for the already weaklents to
perform badly (VUSO, 2010).

e Some students did not have the opportunity to medhe use of the language in the classrooms. oc®80
students interviewed, fifty five students (68.75qgemt) admitted to being engaged in group discussibile
twenty five students (31.25 percent) did not get dpportunity to discuss with their peers. It wased that all

students in the latter group were in colleges wistdents performed poorly.

e All tutors in the study almost never speak Englesmong themselves hence motivation for students to

communicate among themselves in English is totadlyexistent (Gardner, 2006).

» The topics students found difficult to learn wele tsame topics teachers found challenging to te@his

situation creates a vicious cycle which partly eim students’ poor performance in English.
« English tutors receive very little or no suppodrrtheir department and the college administration.

» The majority of tutors observed failed to use téagtearning resources. Some improvised. The faat tutors
had difficulties in getting the suggested teachangl learning materials to a large extent hinder@donly the
learning process but also the effectiveness ohiagelower motivation, hence, students’ low perfiance in the

subject.
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» Although formative assessment takes place in dléges as prescribed by the examining body, thétlis of
Education, feedback on student work is not delidese time and in enough detail to be useful (NICQQ09,
Wake ford, 2006)

» Some English tutors in the colleges where studeattormed poorly had many periods to tealhis situation to

a great extent contributed to ineffective teactdnd low motivation on the part of the tutors.

e Classroom observation revealed that in two outeffour colleges where students performed pootlyrsudid
not achieve the objectives stated in their lesdanspby the end of their lesson. In another, thertwas not

organised, rushed through the lesson and studemtswot allowed to ask questions. In the fourta,tthor had
» Grammatical problems and difficulty in expressidgas.

» The absence of professional development trainingefachers to raise the quality of teaching alsurdauted to

students’ failure in the subject.

* There was no significant mismatch between the cinté the English syllabus used by tutors and the

examination questions set.
e There was no mismatch between the English exaromagtiestions set and the marking schemes used.
CONCLUSIONS AND RECOMMENDATIONS

The key findings of the research showed a pletlodréactors that affect the performance of studentshe
English examination. Conclusions drawn from thedifigs are that students’ background in Englishugilce their
performance in English and they struggle with maopjics in the English course because of their wesdkground in the
subject. Consequently, some students need exfparh&nglish in order to improve their performarncehe subject. Lack
of logistical support in the form of teaching/leiag resources hampered effective teaching of Emglisitors need help in
the preparation and use of teaching/learning ressuiThe English syllabus at the college levebisdelivered efficiently
because some of the tutors are under qualifiectdcht the subject. The workload of some of the sutnakes a bad
situation worse. The English syllabus at some gebeis not delivered efficiently because some eftdachers could not
manage large class sizes. Tutors need regulargsiofeal development training to keep them abreéhtaurrent trends in

teaching the language and managing large classbewing conclusions drawn from the study, it issexmended that:
» The teaching of English should be the preserventf qualified professional English teachers
* English teachers in colleges of Education mustrbgiged with and use teaching and learning ressurce
» English tutors should be given training in the prepion and use of teaching/learning resources

» The place and role of the English language in ditutan Ghana warrants that colleges of educattooukl give

the English department more attention and support

 The English syllabus should give explicit guideinen teaching and learning activities as well gar@griate
assessment methods to guide tutors in their tegchin

» There should be regular professional developmexmitrg for all teachers in colleges of educatioretthance
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teachers English teaching skills

» Colleges must make it mandatory for teachers tongonicate in English among themselves and with stisdia
and outside of the classroom. Teachers are roleslmad the teaching/learning environment and meatl by

example

» Colleges should encourage students to improve @n tommunication skills through the formation @bating
clubs, form subject associations and collaborath thie mother associations to provide academicatpp both

students and tutors from time to time
» The colleges of education are without languagerktboy. Language laboratory should be built whereassary

e Students’ entry qualifications need to be veriffiedm the online database of the examining body, \West
African Examination Council (WAEC) or they could kereened through a qualifying English paper taiens

that students have the requisite background foptbhgramme.
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