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Abstract. This study examined University of llorin academiaffs’ perception
of harmonization of academic programmes and quatifins in West Africa. The
findings were that there is a significant differen;m the academic staffs’
perceptions by gender and duration of universigcliéng experience. However,
no significant difference in perception of harmatisn was found on the basis of
the respondents’ departments and academic rankthedmasis of these findings,
the researchers recommended that ECOWAS providedsfua encourage
academic activities that foster harmonization amoogperating member states.
It is argued that the organisation can also orgatriainings and workshops for
stakeholders on harmonization of academic prograsrane qualifications. This
will help to update the academic staffs’ knowledgé harmonisation of
programmes and qualifications.
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1 Introduction

Education is seen as bedrock of development in @aaon. The term
“education” can be defined as a process of tratisigithe cultural heritage,
stabilizing the present thereby positively shapthg future. This process
involves the development of the cognitive, affeetand psychomotor aspects
of the learners (lbrahim, 2006). Education is tl¢ af acquiring general
knowledge, developing power of reasoning and judgmahich prepares one
intellectually for a mature life. Right educatiomsha way of transmitting
accumulated knowledge, skills, customs and values fone generation to
another. An educated person is one that has atcagstimal state of mind
regardless of situation. Such a person is ableetweive accurately, think
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clearly and act effectively to achieve selectedigjo&ducation also refers to
the process of learning and acquiring informatidihe formal system of
education is done through institutions such assti®ol. Basic and advanced
skills are taught in school, which makes the sttalemployable in the world of
work (Alexis, 2011). In short, education is futuiented and it is all about
development and growth. The education system irefiigis guided by the
broad National Policy on Educatiorand it involves the development of
individuals in order to equip them to make some tiboation to human
development according to the best of their capgg{Wilson, 2003).

In Africa, there are different systems of educatard they are normally
based on the ideology of each country. The majal @f harmonization of
academic programmes and qualifications includedefiogy comparability
among qualifications, enhancing the global competitess of African
universities, promoting the mobility of student-dacademic staff across the
continent, bridging the gap between disparate adutEd systems that exist as
a result of colonial legacies, providing an intdigig platform for dialogue,
facilitating effective quality assurance mechanismg ensuring that African
higher education becomes a dynamic force (HoosemchBr & Khamati,
2009). The lack of recognition of different forros certification has limited
African integration and mobility of students acrdssican countries. Africa
Union (2008) stated that the Commission has thezefmbarked on the
process of developing a framework for the harmditrnaof higher education
programmes on the continent. With the introductioh harmonization
programmes, countries can share technologies atticagame time facilitate
good educational policies (Associations of Afridamiversities, 2004).

Harmonization of academic programmes refers to téeognition of
certificates from any West African countries asidzaby the competent
authorities (International Conference on Accreititat 2006). Sabaya (2004)
revealed that African countries are moving towasggonal integration through
the efforts of Africa Union Commission. The majarpose of Africa Union is
based on building a united and strong Africa tlogtuses on promoting peace,
security and stability as prerequisites for implatmg the development and
integration agenda of the African Nations (Afriddnion Commission, 2004).
Therefore the mission policy of Africa Union invely the exchange of
experience and harmonization of policies and prognas within Africa.

In 1998, the education ministers of France, It@yeat Britain and Germany
gathered in Paris to sign the Sorbonne Declaratitich was aimed at
harmonizing the architecture of the European HigBkelucation systems
(Sorbonne Declaration, 1998). The Bologna Declanatvhich was signed by
29 European education ministers led to the Boldgmeess. The major aim of
the Bologna Process was the creation of harmorzedrammes within the
European Higher Education which will help academstaff and students to
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move with ease for employment (Bologna Declaratid®99). The Arusha
Convention (2008) is Africa’s primary strategy arfichmework for the
recognition of qualifications obtained from diffatéAfrican countries (African
Union, 2008). According to Ogbe (2007), ECOWAS signa protocol on
education and training which resulted in the adoptf a general convention
on the recognition and equivalence of degreesputlipt, certificates and other
qualifications in ECOWAS member states. The AruRlegional Convention
was based on the Recognition of Higher Educatiardi8s and Degrees in
Africa. This was adopted in the year 1981, with i@w to promoting
continental cooperation through the academic mgbibf lecturers and
students. Arusha convention was aimed at compléntertinited Nations
Economic Commission for Africa’'s (UNECA's) effortswards the promotion
of international academic mobility. It is also aunat facilitating training of
human resources in order to promote the creatidrapplication of knowledge,
S0 as to improve the quality of higher educatioNBTA will identify, support
and create synergy between West African countnieb relevant agencies at
continental and regional levels (Shabani, 2004).

Sawyerr (2002) noted that harmonization of acadgoegrammes promotes
international and regional cooperation by creamgreness and encouraging
African integration. This will equally facilitatehé quality of education and
comparability of qualifications awarded across @dn countries.
Harmonization process can also help to develop gquodlity assurance
mechanism and at the same time enhance the qohbiyademic programmes.
Also, when African countries have the same bencknfar academic
programmes, good networking among all stakeholdansbe promoted. Naido
(2004) affirmed that promoting human resource dgwaent, mismatch
between skills and acquired academic qualificatiowl brain drains are the
major challenges among African countries.

1.1 Statement of the Problem

Harmonization of academic programmes and qualifioat has become an
issue of concern to different countries becausecthee different systems of
education based on different national values agaldies across Africa. Despite
the availability of the benchmark provided by theatidnal University

Commission (NUC) in Nigeria, there are still diffeces in the delivery of
courses from one university to another. The taskafmonizing all these
courses can be very challenging. The lack of retiog of different forms of

certification has discouraged research and coliher efforts within Africa

(Magagula, 2005). Comparing higher educationatjmmmes in a meaningful
way is one of the biggest challenges in regionaimioaization processes
(Jokivirta, 2006). Such a task would be capitakmsive and as such most
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countries have refused to be signatories to thmdwaization process in West
Africa (African Union Commission, 2004). The devaheent of benchmark
standards for related programmes within the Wesic&h region is a major
challenge. Knight (2006) carried out a researchhimher education across
borders, Jokivirta (2006) looked at foreign higheducation activity in

Francophone Africa, while Magagula (2005) worked thhe benefits and
challenges of cross-border higher education in ldeugg countries. None of
these researchers has worked on the perceptiotakétmolders in Nigeria.

Hence, taking the case of University of llorin, wvievestigated the way
academic staffs in Nigeria perceive the harmororatif academic programmes
and qualifications in West Africa.

1.2 Purpose of the Study

The purpose of this study is to look at the peiiocepbf university academic

staff in Nigeria on harmonization academic prograsmnd qualification in

West Africa. This study intends to find out thelirsince of variables such as
the staff's gender, faculty, academic status arideusity teaching experience
on harmonization of academic programmes and qoaitiifins in West Africa.

This study will be of benefit to tertiary institatis, especially those in West
Africa. It will also be useful to the Africa inities on higher education,
UNESCO and other education policy makers.

13 Research Hypotheses

1. There is no significant difference in the perceptal university academic
staff in Nigeria on harmonization of academic pesgmes and
gualifications in West Africa on the basis of gende

2. There is no significant difference in the perceptad university academic
staff in Nigeria on harmonization of academic pesgmes and
gualifications in West Africa on the basis ofiily.

3. There is no significant difference in the perceptad university academic
staff in Nigeria on harmonization of academic pesgmes and
gualifications in West Africa on the basis of agaderank

4. There is no significant difference in the perceptad university academic
staff in Nigeria on harmonization of academic pesgmes and
gualifications in West Africa on the basis of warsity teaching
experience.
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2 Methodology

The study adopted the descriptive survey methodauser it allowed the
researchers to collect data and describe it in sdesyatic manner (Adana,
1996). The target population consisted of all anddestaff in the University of
llorin. For the purpose of this study, University kborin was purposively
selected because the University is unique withtenapted academic calendar,
it is located in the transition zone between thetiNand South, and it is in a
confluence city of the country. This position allvior collaboration among
various universities within the country. The resbars purposively selected 5
departments in the faculties of Science, Arts, &8o8tiences and Education.
Simple random sampling was used in selecting 10cg@ants from each of the
departments. Thus, a total of 200 respondentscgzated in the study

The questionnaire was given to four experts in tblated field. These
experts affirmed that the instrument covered thenided contents and was,
therefore, valid. The reliability of the instrumensed for the study was
established using test-retest method within anniateof four weeks. The
Pearson Product-Moment Correlation Coefficient wiaed to compute the
correlation coefficient of the instrument. A reli@y co-efficient of 0.74 was
obtained. Hence the instrument was adjudged telizbte.

The “Harmonization of Academic Programmes and Qoations in West
Africa Questionnaire (HAPQWAQ) was used. Iltems loa questionnaire were
derived from information obtained from review oflated literature. The
instrument had two sections: A and B. Section Atamed demographic data
while section B consisted of items on perceptionraersity academic staff on
harmonization of programmes and qualifications iastVAfrica. A four-point
Likert type rating scale response format was adbfiie use in Section B thus:
Strongly Agree - 4 points, Agree - 3 points, Disagr 2 points, and Strongly
Disagree -1point. The questionnaire contained &@st Frequency counts and
simple percentages were used to analyse the didgerijata while mean scores
and ranking were used to answer the research qnedthe hypotheses were
tested using both thétest and analysis of variance (ANOVA) statistical
methods at the .05 level of significance.

3 Findings

Table 1 shows the distribution of respondents.
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Table 1: Distribution of Respondents

Variable Categories Count Percentage
Gender Male 131 66
Female 69 35
Total 200 100
Faculty Science 50 25
Arts 50 25
Social Science 50 25
Education 50 25
Academic status Ass Lecturer -Lecturer 1 200 100
Senior Lecturer to Professor 120 60
Total 80 40
Teaching Experience Below 1-5 years 86 43
6-12 years 50 25
13 years and above 64 32
Total 200 100

Tablel shows that 131 (80.5%) were males, while (39.5%) of the
respondents were females, 50 (25%) respondents sedgeted from each of
the faculties, i.e. Science, Arts, Social Scienué Bducation respectively. The
table also shows that 120 (60%) of the respondsate between the statuses
of Asst. Lecturer and Lecturer |, while 80 (40%) tbie respondents were
between the statuses of Senior Lecturer and Pmie86 (43%) of the
respondents have a university teaching experiehbetween 1 and 5 years, 50
(25%) of the respondents have a university teachimerience of between 6
and l1lyears, while 64 (32%) of the respondents lEwmiversity teaching
experience of 12 years and above. Table 2 rankpdtmeived contributions of
harmonization of academic programmes and qualificatin West Africa.
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Table 2: Perceived Contributions of Harmonization of Academic
Programmes and Qualifications in West Africa

Contribution Mean Rank
Promotes collaborative research. 3.66 1t
Standardizes curriculum among African nations. 3.43 2nd

Fosters information exchange among students and staff of 3.41 3™
African universities.

Enhances the quality of education in Africa. 3.39 4
Helps facilitate the comparability of qualifications awarded 3.34 5%
across Africa.

Helps foster academic integration. 3.34 6%
Fosters professional mobility for employment. 3.28 7%
Helps education system to inter-operate to benefit Africa. 3.26 8
Improves the quality of African universities. 3.20 9t
Helps to develop good quality assurance mechanism. 3.18 10t
Enhances improved global rating of African universities. 3.10 11t
Helps in the acquisition and development of high technological 3.06 12t
skills.

Promotes unity among African nations. 3.03 13t
Helps to bridge digital divide. 2.87 141
Helps in the management of academic resources. 2.84 15"
Leads to improved global rating of African universities. 2.70 16"
Encourages youth empowerment. 2.68 171
Reduces corruption tendencies among African nations. 2.54 18"
Makes education available and affordable. 2.46 19"
Alleviates social and economic poverty. 2.32 20"

Table 2 shows that perceived contribution of haraation of academic
programmes and Qualification promote collaboratigsearch. This has the
highest mean score of 3.66 and was therefore rafiedhe item that was
ranked 2¢ shows that Harmonization of academic programmes and
qualifications in West Africa has helped to staddse curriculum among
Africa nations with a mean a score of 3.43.

To test the hypothesis that there is no significhifiérence in the perception
of academic staff on harmonization of academic nognes and qualifications
in West Africa on the basis of gender, the findimggre subjected to a t-test.
The results are summarized in Table 3.

Table 3: Perception of harmonization of academic programmes and
qualifications by gender

Gender N Mean SD Df Cal. t-value Crit. t-value

Male 161 61.81 8.17 198 2.44* 1.96
Female 39 58.30 7.50

*Significant, p < 0.05
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Table 3 shows a calculatéevalue of 2.44 and a criticatvalue is 1.96. The
calculated-value is greater than the critidavalue. The hypothesis is rejected,;
t (df = 198) = 2.44, p = 0.05. Thus, there is a digant difference in the
perception of academic staff on harmonization afdaenic programmes and
qualifications in West Africa on the basis of gende

To test the hypothesis that there is no significhifierence in the perception
of academic staff on harmonization of academic Enognes and qualifications
in West Africa on the basis of faculty, the findéngrere subjected to ANOVA.
The results are shown in Table 4.

Table 4: Analysis of Variance in Perceptions on the Basis of Faculty

Source df SS Mean Square Cal. F-value Crit. F-value
Between 3 17.735 5.91 0.08 2.60

Groups

Within Groups 196 13205.620 67.37

Total 199 13223.355

Table 4 shows the F-value calculated of 0.08 andt@al value of 2.60. The
calculated F-value is less than the critical F-gallihe hypothesis is accepted.
Hence, there is no significant difference in thecpption of academic staff on
harmonization of academic programmes and qualificatin West Africa on
the basis of faculty.

To test the hypothesis that there is no significhifierence in the perception
of academic staff on harmonization of academic Enognes and qualifications
in West Africa on the basis of academic rank, thdifgs were subjected to T-
test. The results are shown below in table 5.

Table 5: Perceptions of harmonization by Academic Rank

Academic Status N Mean SD df Cal. t-value Crit. t-value

AL - L1 120 61.02 8.05 198 0.23 1.96
SL - Prof. 80 61.30 8.33

Table 5 shows a calculated t-value of 0.23 anditecart-value is 1.96. The
calculated t-value is less than the critical t-ealihe hypothesis is accepted.
Thus, there is a significant difference in the peton of academic staff on
harmonization of academic programmes and qualificatin West Africa on
the basis of academic status.

To test the hypothesis that there is no significhifierence in the perception
of academic staff on harmonization of academic Enognes and qualifications
in West Africa on the basis of teaching experiettice findings were subjected
to ANOVA on Table 6.
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Table 6: Analysis of Variance in Perceptions by Teaching Experience

Source df SS Mean Cal. F- Crit. F-
Square value value

Between 2 1173.897 586.94 9.59* 3.00

Groups

Within Groups 197 12049.458 61.164

Total 199 13223.355

*Significant, p < 0.05.

Table 6 shows the F-value calculated of 9.59 andt@al value of 3.00. The
calculated F-value is greater than the criticabksg. Therefore, the hypothesis
is rejected; F (df = 2,197) = 9.59, p = 0.05. Hentere is a significant
difference in the perception of academic staff annfonization of academic
programmes and qualifications in West Africa on th&sis of university
teaching experience. The Duncan Multiple Range T@®tRT) was used as a
post-hoc test. The results of the DMRT procedueedisplayed in Table 7.

Table 7: Duncan’s Multiple Range Test on the Means of University Teaching
Experience
Duncan Groupings N Means Group University Teaching Experience

A 64 62.31 3 12 years and above
B 50 61.01 2 6 - 11 years
C 86 59.84 1 Below 1 - 5 years

Table 7 shows the Duncan Multiple Range Test resndticating the source of
the significant difference noted in the ANOVA rdasubf Table 6. It can be
seen that the means of the three groups differd fine another as depicted
by the different Duncan letters A, B, and C. Heneach of the groups
contributed to the significant difference notedhie ANOVA results of Table
6.

4 Discussion, Conclusions and Recommendations

Most of the academic staff members agreed that dr@mation of academic
programmes and qualification can help to promot#alorative research
among Economic Community of West Africa Society (BE@AS) member

states. This is in line with Hoosen, Butcher, Beatand Khamati (2009) who
affirmed that harmonization of academic programrresAfrica can allow

information exchange and encourage excellent colidlve research. There
was disparity in the perceptions of male and fenaalgdemic staff members.
Diversity in perception can stem from differencesdurces of belief, tradition,
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culture and value system (Clark, 1983). In the lwmimation policy, it is

important to consider the culture of the collabioigt countries and the
prevailing situations in each country (Amartya, @00For harmonization to
become effective among member states, gender issuss become a prime
consideration in the construction of its philosop¥igion and mission.

Across the various faculties considered in thiglgtthere was a general
agreement on the need to harmonize academic proggarand qualification in
Africa. One of the fundamental aims of this prognaenis to promote
continental research and innovation capacity inersm and technology
(Woldetensae, 2013). The thematic areas includie sa&ences, earth and life
sciences, humanities and social sciences. If thechieved, it will positively
boost access to quality education in the West Afgab-region. The African
Union Commission has developed several higher éducgrogrammes to
foster continental academic integration in order poomote academic
development.

Irrespective of the respondent’s academic stahgsetwere divergent views
on harmonization of academic programmes and qcatifins across the sub-
region. An overview of the programmes showed that policy will develop
comparable standards in line with national and rivatonal minimum
benchmarks of academic standards. This will reésulie development of a set
of benchmark standards in all the fields of stuafich is in line with the
National Qualifications Framework (Hoosen, Butchet&€hamati, 2009).
Through this agenda professional mobility for emngplent across borders will
be made possible and this in turn can promote nedjiategration.

The results of this study also revealed that thegmion of academic staff
differs as it relates to university teaching expece of the respondents.
Ravaioli (2009) explained that technical standemdsommodating specified
structures are required in order to allow effecthamonization process and
this can be managed through the experience ofdtargling stakeholders in the
university. It is expected that such harmonizatieould be subjected to the
opinions of various stakeholders in the universitiprofessional bodies and
employers of labour, because of their relevant egpees. This might call for a
further look at the differences in the perceptiaisacademic staff in the
university on harmonization programme.

This study sheds more light on the initiatives reeetb be considered while
developing the regional harmonization programmeWiest Africa. The
understanding of these dynamics is essential fansgllors. This will assist
counsellors to equip themselves with approprigfi@imation on harmonization
polices in West Africa. The knowledge acquiredhe process would enable
them to give appropriate and effective counsellamput the programme to
stakeholders. Also policy makers on harmonizatian employ the services of
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counsellors in carrying out their programmes in thstitution of higher
learning.

Therefore, it is recommended that ECOWAS statesnextregional
integration to further include harmonization of demic programmes within
the sub-region. This is expected to foster goodtimiships among member
states. It is also recommended that ECOWAS provideds to encourage
academic activities that foster harmonization amaogperating member
states. They can also organize training and worgkstoo stakeholders on
harmonization of academic programmes and qualifinat This will increase
and update the knowledge of academic staff in thiea. Functioning
counselling centres, equipped with professional nsellors, should be
established in schools. Counsellors can help gamrzing enlightenment
programmes in this area on how the ARUSHA progranuae positively
influence Africa’s educational systems.

The researchers are of the opinion that if ECOWAS hecome a reality
with its glaring notable socio-economic/politicghpmrtunities across the sub-
region, it is also possible to harmonize academiog@mmes and
qualifications in all higher education institutiossich that uniformity and
mobility can be enhanced among staff and studefte West Africa
Examination Council Examination (WASCE) is a typieaample of this noble
idea. Comparability of the outcomes of educatiafldrts will be made easier
too.
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